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EDITORIAL COMMENDATION

The publication of this volume of the Departmerd@lirnal comes at a time when so much
emphasis is placed on the quality of output of aoads in Nigerian Universities. The
Department of Educational Foundations and Curriouisi pleased to be contributing to the
advancement of quality knowledge through this vauifhe volume has taken this long to
be published because of the desire of the Edit@uard to be thorough in the assessment
of papers to ensure that only quality papers with hintellectual contents are published.
The Editorial Board is satisfied with the quality papers in this volume and therefore
recommends it to all those interested in the adsawent of education in Nigeria.



NOTE TO CONTRIBUTORS

The Editorial Board invites articles reporting rass findings, empirical and theoretical
studies of significance to education and educatadated disciplines for consideration for
the publication.

Please take note of the following in making subiorss

1.

Three copies of articles intended for the publaratshould be submitted to the
Editor-in-chief, Zaria Journal of Studies in Educai Department Educational
Foundations and Curriculum, Ahmadu Bello Universiaria, Nigeria. Articles

should be typed on A4 size paper only and in dolitdespacing.

Articles should be accompanied by record of theh@td name address and
academic degrees and an abstract not exceedingdri@ giving a clear indication
of the purpose, method and results of the research.

Tables and figures should be kept at barest mininamch submitted on separate
sheets with clear labels. Their position shouldlearly marked in the text.

Quoted passage of more than three typed line shimuiddented 5 spaces and typed
single space. Shorter quotations should be encliossithgle inverted commas, and
in all cases with the sources and pages from tigenat text cited.

Footnotes are not allowed. The journal follows slgstem of APA referencing. All
sources must be arranged alphabetically usinguti®ds surname.
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IMPACT OF SCHOOL UTILITY FACILITIES ON SECONDARY SC HOOL, ACADEMIC
PERFORMANCE IN KADUNA STATE, NIGERIA

M. M. Ibrahim, Usman Abubakar & Aliyu Sani Kiyawa
Department of Educational Foundations and Curriculum,
Faculty of Education, Ahmadu Bello University, Zaria, Kadutees

Abstract

This study was conducted on Impact of School Utility Reeslion Student Academic Performance in
Secondary Schools in Kaduna State, Nigeria. Descriptive sumsigrdwas used in the study. The
population were 465,978 out of which 384 was used agpleaat 95 percent confidence level and 5
percent margin error. The instrument used for data collecti@s structured on five likert scale, which
is developed by the researchers, the questionnaire was piled tesing split-half method. Two research
hypotheses were formulated and tested at 0.05 significance Usigg, one way analysis of variance
(ANOVA) statistics. Major findings of the study wehnatt Electricity facilities are not adequately
provided in crucial areas in the schools. This has affectadesits’ academic performance in most
secondary schools in Kaduna state; Water supply facilitiese provided in most secondary schools
which made students to have access to water supply inse@stdary schools in Kaduna State. The
study therefore, recommended that; all secondary schodsdluna state should be provided with all
the required electricity facilities particularly the schools thae in urban; every public secondary
school in Kaduna state should have more than one soumatef supply. The study recommended that
school utility facilities should be provided by the governnagck other stakeholders in order to achieve
the desired goals and objectives of the schools.

Introduction

Education has been described as a vital and indispensable &=y flarm of development which equips
the individuals with the capacity to understand and adaphd@onew problems and the changing
situations (Offiah & Achufusi, 2010). In the opinion Dlurosajo, (2002) define school facilities to
include the site, the building and other infrastructures. ldatviurther to say that school facilities
embraces permanent and semi-permanent structures which includesutemas machines, laboratory
equipments, the chalk board and office assistance tools sucimdraond cleaning materials. The
realization of educational goals and objectives depends on thet égtemhich government and

administrators of schools are able to give school facilitiesiede@ttention.

School utility facilities play a vital role in the actualizatioh educational goals and objectives and it
creates healthy school climate. These school facilities which mdleattricity, water supply, furniture,
staff office facilities among others must be put togetheafoealthy school climate which also enhances
students’ attitude to learning. But unfortunately, the itéedl are inadequate and even those available
some are outdated, broken and as such it cannot meet the gaamisication of the 21 century.
Currently, most of the school utility facilities which angpposed to promote and enhance teaching-
learning and extra-curricular activities in secondary schools dilaxgys been a challenge to the needs of
the students. Therefore, in order to facilitate this higlelle¥ teaching and learning process, there is
need for well-planned and organized school facilities. The cuwiritidannot be implemented if the
physical facilities required for effective teaching are not adequaitthwean directly affect the quality of
instruction.

Undoubtedly, if this school utility facilities and equipneare not adequately provided or in good state
in secondary schools, the planning of the programmes vimeutthmpered. Most of the buildings in the
secondary schools where old and some dilapidated and unsaiedfamts to study. These buildings need
to be reinforced, or replace so as to avoid catastrophic |dse®fof the students. Due to changes and
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improvement in the building industry, educational planraes influenced with coping with current
practices and ease learning activities. This aspect includes tydascgf blocks, bricks, wall tiles,
electrical fittings, lighting system among others. Adequétigyfacilities in school improve the quality
of instruction and striving to create healthy school clim@msequently, the nation’s school system is
witnessing an expansion in school enrolment and schootgmoges. This would expectedly necessitate
a great demand for more school facilities to take care of the tgastiol population (Abdulkarim,
2003). Electricity and water facilities are necessary requiremensedéondary schools whether running
day or boarding system, efforts should be made to seththéacilities are not in short supply. Furniture
and staff office facilities are also necessary requirement in s@sslch the school administrators
should determined the need for furniture and equipment throamparison between students and staff
and the facilities on ground. Staff quarters and transpartédidlities are also part of the school utility
facilities, which encourage the teachers to live in the schoothanttansportation facilities aid in the
movement of the students from one place to another.

Academic performance as defined by Dantani (2007) is the successtaated in the classroom at the
conclusion of an efficient teaching and learning process. Toeess rate that is documented in the
educational system depends on how well the pupils perform atzdlgmNonetheless, academic

achievement is seen to be a good measure of a teacher's productivity.

Researchers and educators have long been interested in examinifagttihe that affect students'
academic performance quality. Numerous aspects, such as sta#rgusidnsportation, water and
electricity, have an impact on academic success. According to Chindany2012), every nation's
educational system is in danger due to persistently declgiademic performance at secondary schools.
As a result, it is necessary to examine the research on academimpeaderas well as the variables that
affect secondary school students' academic results. The studg ugegtionnaire method to find out
how the academic performance of students is affected by their meetie school, using few
modification included the search terms; Electricity and studexademic performance, water supply
and students’ academic performance, staff office and students’ acgukrformance, transportation and
students’ academic performance in secondary schools in Kaduna\sjaieg.

The National Policy on Education (2004) outlines the objestdf education in Nigeria, which include
fostering a sense of national consciousness and unitylingsinoral principles, educating the mind to
comprehend the outside world, and helping people acquire thesapcexkills and develop their
physical, mental, and social capacities so they can live in andbeetto society. The above are goals
of Nigerian education. Without adequate school utility faeglitthe objectives will not be achieved.
Adequate facilities in school improve the quality of instruttiand create healthy school climate.
Unfortunately, most of the facilities cannot meet up with éducational standard and can result to poor
performance of students.

Objectives of the Study

The following are the objectives of the study:

1. To determine the impact of electricity faciliies on students’decac performance in
secondary schools in Kaduna State, Nigeria.

2. To examine the impact of water supply facilities on students’ eswid performance in

secondary schools in Kaduna State, Nigeria.

Research Questions

The study is guided by the following research questions:

1. How does the provision of electricity facilities affect the stud’ academic performance in
secondary schools in Kaduna State?
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2. In what ways the water supply facilities have an impact oreststdlacademic performance in
secondary schools in Kaduna State?

Hypotheses

The following hypotheses have been formulated to guide tiloky st

Ho;  There is no significant difference in the opinions of €lpals, Teachers, Students and Quality
Assurance Officers on the impact of electricity facilities ardshts’ academic performance in
secondary schools in Kaduna State, Nigeria

Ho,  There is no significant difference in the opinions of redpoits on the impact of water supply
facilities on Students’ Academic Performance in Secondary Scimokiiduna State, Nigeria.

Methodology

Descriptive survey design was adopted for the study becaudeals with the details and true
information that describe an existing phenomena (Mustapht;)2dhe population of the study
comprised of 523 principals, 9,160 teachers, 356 Qualisurasnice Officials, 455,939 Students, which
gave a total population of 465,978. Research Advisors [2086 used at 95% confidence level and 5%
margin of errors to determine the sample size required forttigy svhich stood at 384 namely, 21
principals, 120 teachers, 19 Quality Assurance, and 223 $$udef5 percent confidence level and 5
percent margin error. A 16 items self-developed research iresttutitled; Impact of School Utility
Facilities on Students Academic Performance in Secondary Schedannaire (ISUFSAPSSQ) was
used for collection of data. The instrument was designeal fonr Likert scale of strongly agree (SA),
agree (A), disagree (D) and strongly disagree (SD) 4,a®d21 respectively. which was obtained for
part | and Il of (ISUFSAPSSQ) this is in line withJa&oluyi (2015) who stated that an instrument is
considered reliable if its reliability coefficient is equal to zéhe less reliable the instrument is, and the
closer the calculated reliability coefficient is to one, the metable. Two research hypotheses were
formulated and tested at 0.05 significance level, using oneanaysis of variance (ANOVA) statistics.

Results
Research Question OneHow does the provision of electricity facilities have impatttioe students’
academic performance in secondary schools in Kaduna State?

This section contained Item 1-10 on impact of electricity féslion students’ academic performance in
secondary schools in Kaduna State.

Table 1. Mean Score of respondents on impact of electricity fdities on students’ academic
performance in secondary schools in Kaduna State

SIN Item statement Respondents SA A ub D SD N Mean
1 The electrical facilities arePrincipal 10 8 - 2 1 21 4.1
adequate in school and henc&eachers 54 10 1 25 30 120 3.2
students’ academic activitiedQ.A officials 3 12 - 4 - 19 3.7
of students. Students 45 31 - 97 37 199 2.9
2 All the electrical fittings in the Principal 5 5 1 2 8 21 2.8
school are in good condition. Teachers 25 30 - 106 20 120 3.9
Q.A officials 1 10 - 3 5 19 2.9
Students 26 17 - 107 55 199 2.6
3 There is a functionalPrincipal 5 3 1 3 9 21 2.6
alternative power supply in theTeachers 39 - 5 60 17 120 3.0
school for students’ academi®.A officials 4 5 - 9 1 19 3.1
activities. Students 80 12 7 95 5 199 3.3
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4 There is well lighting points in Principal 3 8 3 4 3 21 3.1
an Teachers 28 18 5 60 15 120 3.0
appropriate location in theQ.A officials 5 2 - 3 10 19 2,5
school. Students 80 10 7 100 2 199 3.3

5 There is well fixed electrical Principal 1 5 - 12 3 21 2.4
facilities in the classrooms forTeachers 10 33 4 69 14 120 2.8
students’ academic activities. Q.A officials 1 2 1 12 3 19 2.2

Students 34 12 - 99 52 199 23

6  There is well fixed electricalPrincipal 1 8 - 11 1 21 2.4
facilities in the libraries for Teachers 20 20 - 72 8 120 2.7
students’ academicQ.A officials 3 3 12 1 19 2.7
performance. Students 30 9 - 139 21 199 24

7 Principal 2 4 - 10 5 21 2.4

Teachers 10 21 3 58 28 120 2.3
Q.A officials 2 2 - 15 - 19 25
Students 32 24 5 142 19 199 238

8 There is well fixed electrical Principal 7 2 1 8 3 21 3.0
facilities in the hostel for Teachers 54 21 1 40 25 120 3.3
students, academic activities. Q.A officials 3 10 - 6 - 19 35

Students 78 10 - 104 7 199 3.2

9  There is well fixed electricalPrincipal 2 5 - 10 4 21 2.0
facilities in the offices for Teachers 32 19 - 55 15 120 3.0
teachers, staff room Q.A officials 6 1 5 5 2 19 3.0

Students 63 30 - 102 4 199 3.2

10 There are adequate electric&rincipal 2 7 - 10 2 21 2.8

technicians in the school. Teachers 10 50 1 55 5 120 2.8
Q.A officials 3 5 - 10 1 19 2.9
Students 46 44 - 103 6 199 3.1

Table 1 revealed the view of principals, teachers, quality assurffigaloand Students on impact of
electricity facilities on students’ academic performance in secondapoks in Kaduna State. Item 1
shows the responses of respondents on whether electricatidacdre adequate in school which
enhances students’ academic activities. From the responses eSploadents, the item statement was
accepted by the respondents with the mean score of 4.1, 3&8hB2Z.9 respectively. ltem 2 shows the
responses of respondents on whether all the electrical fiitingee school are in good condition. The
mean scores of the respondents show that the item was rejgdterirbspondents with the mean scores
of 2.8, 3.9, 2.9, and 2.6 for principals, teachers, quality Students respectively. ltem 3 was on whether
there is a functional alternative power supply in the schaostisdents’ academic activities.The item
statement was accepted by the respondents, with the mean s2de 20, 3.1 and 3.3 for principals,
teachers, quality assurance officials and students respectivaly.ditwas on whether there is well
lighting points in an appropriate location in the schddle mean scores of 3.1, 3.0, 2.5 and 3.3 were
obtained from the responses of the respondents, implyiag thie respondents accepted the item
statement. Item 5 was on whether There is well fixed electdcdities in the classrooms for students’
academic activities. The item was also rejected by the respondemtthevinean scores of 2.4, 2.8, 2.2
and 2.3 for principals, teachers, quality assurance officialsSandkents. Similarly, item 6 was rejected
by the respondents with the mean scores of 3.5, 3.9, 8l23&nfor principals, teachers, quality
assurance and students respectively. ltem 7 was to findhaiher there is well fixed electrical facilities
in the laboratories for students, academic practical. The mean bBowredsthat the item was rejected by
all the respondents; with the decision mean of 2.4, 253ard 2.8 respectively. Item 8 was on whether
there is well fixed electrical facilities in the hostel for studeacademic activities. The item statement
was accepted by the respondents with the mean scores of 3533%ad 3.2 respectively. From item 9,
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the decision mean of the respondents were found to be .,03.8 and 3.2, meaning the item was
accepted by the respondents. Item 10 was on whether the inoths students’ hostels are well

managed. The item was accepted by the respondents with the mearofs@8, 2.0, 2.9 and 3.1

respectively.

From the analysis of table 4.2 it was revealed that electriadijities are not adequately provided in
crucial locations ( library, hostels, laboratory, classroom #ity has affected students academic
performance in secondary schools in Kaduna state.

Research Question Twoin what way the water supply facilities have an impact onestisd academic
performance in secondary schools in Kaduna State?

This section contains Item 11-20 is on impact of water Igufgrilities on students’ academic
performance in secondary schools in Kaduna State.

Table 2: Mean Score of Respondents on impact of water sulppfacilities on students’ academic
performance in secondary schools in Kaduna State

SIN Item statement Respondents SA A ub D SD N  Mean
11 There is adequate water supplirincipal 2 8 - 10 1 21 3.0
facilities in the school andTeachers 65 10 5 11 29 120 3.5
hence students’ academi®.A officials 4 4 2 2 7 19 2.7
performance of students. Students 80 20 2 69 30 199 3.2
12 Water supply is constant irPrincipal 9 1 - 10 - 21 3.2
school students’ academicTeachers 34 60 12 10 5 120 3.9
activities Q.A officials 9 4 - 3 3 19 3.6
Students 53 54 - 78 4 199 3.2
13 There is adequate water suppBrincipal 4 10 - 6 1 21 3.4
in staff quarters. Teachers 60 20 - 30 11 120 3.7
Q.A officials 8 2 - 9 - 19 3.4
Students 66 10 2 90 32 199 29
14 Water supply is adequate ifPrincipal 2 8 1 10 - 21 3.0
staff offices toilets. Teachers 26 40 7 41 3 120 3.3
Q.A officials 5 4 - 10 - 19 3.2
Students 72 6 2 82 37 199 29
15 There is adequate water suppBrincipal 2 4 - 10 3 21 2.3
in students’ toilet Teachers 29 3 1 45 20 120 3.3
Q.A officials 8 4 5 2 19 3.5
Students 88 4 - 100 7 199 33
16 There is water supply in thePrincipal 7 7 8 4 21 3.9
library for students’ academicTeachers 53 15 - 40 12 120 34
performance. Q.A officials 6 2 - 11 - 19 3.1
Students 70 25 4 81 16 199 3.2
17 There is provision of waterPrincipal 5 6 - 6 5 21 3.1
supply in laboratory for Teachers 30 40 1 35 15 120 3.2
experiment practical. Q.A officials 5 4 2 4 4 19 3.1
Students 42 6 4 58 2 199 138
18 Plumbing accurately done irPrincipal 8 6 - 3 4 21 3.5
school to avoid cut of waterTeachers 12 20 8 80 - 120 2.7
supply for academic activities. Q.A officials 1 6 2 8 2 19 2.7
Students 73 4 3 107 12 199 3.0
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19 There is adequate water suppBrincipal 2 8 - 9 - 21 3.0
in school garden or farm etc. Teachers 25 5 1 30 59 120 2.2

Q.A officials 4 6 - 4 5 19 3.0

Students 70 24 101 4 199 3.2

20 There is adequate water suppBrincipal 7 3 1 7 3 21 3.1
in hostel accommodation inTeachers 37 35 7 31 17 120 3.5
school for students’ academi®.A officials 4 4 - 5 6 19 2.7
performance. Students 60 16 2 92 19 199 2.8

Table 2 revealed the view of principals, teachers, quality assurffialoand Students on impact of
water supply facilities on students’ academic performance in segosatayols in Kaduna State. Item 11
shows the responses of respondents on whether there is adegtetsupply facilities in the school and
hence students’ academic performance of students. From the espdnthe respondents, the item
statement was accepted by the respondents with the mean sc@e306,32.7 and 3.2 respectively. Item
12 shows the responses of respondents on whether Watdyr sugonstant in school students’ academic
activities. The mean scores of the respondents show that ithevdes rejected by the respondents with
the mean scores of 3.2, 3.9, 3.6, and 3.2 for princifEdshers, quality and Students respectively. Item
13 was on whether there is adequate water supply in staff guahieritem statement was accepted by
the respondents, with the mean score of 3.4, 3.7, 3.4 arfdr2principals, teachers, quality assurance
officials and students respectively.

Item 14 was on whether Water supply is adequate in stadesffbilets. The mean scores of 3.0, 3.3, 3.2
and 2.9 were obtained from the responses of the responidapiigng that the respondents accepted the
item statement. Item 15 was on whether there is adequatesupigy in students’ toilet. The item was
also accepted by the respondents with the mean scores of 2.3,53ahd 3.3 for principals, teachers,
guality assurance officials and Students. Similarly, itdrwhs accepted by the respondents with the
mean scores of 3.9, 3.4, 3.1 and 3.2 for principals, teacpebty assurance and students respectively.
Iltem 17 was to find out whether there is provision ofeweupply in laboratory for experiment
practical. The mean score showed that the item was accepted by @sploadents; with the decision
mean of 3.1, 3.2 3.1 and 1.8 respectively. ltem 18 washether plumbing accurately done in school to
avoid cut of water supply for academic activities. The item s&temvas accepted by the respondents
with the mean scores of 3.5, 2.7, 3.0 and 3.0 respectiFetyn item 19, the decision mean of the
respondents were found to be 3.0, 2.2, 3.0 and 3.2, methairitem was accepted by the respondents.
Item 10 was on whether there is adequate water supply in aest@hmodation in school for students’
academic performance.The item was accepted by the respondentsewitieah score of 3.1, 3.5, 2.7
and 3.0 respectively. From the analysis of table 4.2 it wasaled that water supply facilities are
provided in most secondary schools which made students ® d@oess to water supply in most
secondary schools in Kaduna.

Hypotheses Testing

This section is concerned with all results and outcome of ulehypotheses raised and tested in line
with the objectives of this study. Data obtained as respdrmesthe respondents (principals, teachers,
guality assurance officials and students) from the questieradministered were tested. The
hypotheses were tested using One Way Analysis of variance (ANONMs was determined at 0.05

level of significant and statistical package for social scienceS§pRas used to analyze the data. In all,
six hypotheses were tested and acceptability or rejection of tieH\Wpothesis was determined by

comparing the p-value against the significant level set by tildy 0.05). Hypothesis is therefore

rejected if the p-value is less than the level of significanceystsigbstudy.
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Hypothesis 1
Hypothesis 1 (HQ): There is no significant difference in the opinions of redpoits on the impact of
electricity facilities on student’s academic performance in secondaopls in Kaduna State.

Items covering this section were collected fronmisel-10 of the questionnaire. Details are on table
3.

Table 3: Summary of hypothesis test on impact of electity facilities on student's academic
performance in secondary schools in Kaduna State

Electricity Sum of Squares Df Mean Square F Sig.
Between Groups

1.983 2 0.661 0413 0036
Within Groups 583.873 357 1.613
Total 585.856 359

From table 3, the F-value is 0.413 and the P-value is @DB®5 levels of significance. Since the P-
value is less than the level of significance set for the stheéyhypothesis was therefore rejected, thus,
there was significant difference in the opinions of respondamthe impact of electricity facilities on
student’s academic performance in secondary schools in Kaduna State.

Table 4: Summary of Scheffe’s Multiple Comparison test orthe opinions of respondents on the
impact of electricity facilities on student’s academic performancé secondary schools in
Kaduna State

Mean Difference 95% Confidence Interval
(I) Status (J) Status (1-9) Std. Error Sig.  Lower Bound Upper Bound
Principal Teacher -7.01446 1.7307: .00C -11.268¢ -2.7600
Q.A officials -7.15000 2.8704: .04¢ -14.206: -.0939
Teacher Principal 7.01446 1.7307: .00C 2.760( 11.2689
Q.A officials -.1355¢ 2.3458¢ .99¢ -5.902! 5.6310
Q.A officials Principal 7.15000 2.8704: .04¢€ .093¢ 14.2061
Teacher .1355¢ 2.3458:¢ .99¢ -5.631( 5.9021

From Table 4, the respondents mean differences on thedwsshows that difference exit between

principals and teachers, principals and Q.A officials, imglyinat the difference between the

respondents was significant. As shown in the second coldrtmedirst row, between principals and

teachers -7.01446 and between principals and Q.A officialsOU.4fean differences. In the second row
the teachers and principals differed in their opinions; likewiee teachers and Q.A officials differed

significantly in their opinions with respective mean diiece of 7.01446 and -.13554. However, in the
third row, the principal and Q.A officials, likewise Q.Afiofals and teachers differed too in their

opinions with the mean differences of 7.15000 and .13554.

Hyppothesis 2
Hypothesis 2 (HQ): There is no significant difference in the opinions of respoatglon the impact of
water supply facilities on student’'s academic performance in segosataols in Kaduna State.
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Iltems covering this section were collected frommi¢e11-20 in the questionnaire. Details are
captured in table 5.

Table 5: Summary of hypothesis test on impact of wat supply facilities on student’s academic
performance in secondary schools in Kaduna State

Water supply Sum of Squares Df Mean Square F Sig.
Between Groups

8.808 2 2.936 2025 0.052
Within Groups 522.136 357 1.442
Total 530.944 359

From table 5, the F-value is 2.025 and the P-value is @OB25 levels of significance. Since the P-
value is greater than the level of significance set for the sthdyhypothesis is therefore retained, thus,
there is no significant difference in the opinions of respatglon the impact of water supply facilities
on student’s academic performance in secondary schools in Kaduea St

Findings

1. Electricity facilities are not adequately provided in major areale schools (library, hostels,
laboratory, classroom etc). This has affected students’ acaderfocrpance in most secondary
schools in Kaduna State. This was supported by the (p50003@ble 1.

2. Water supply facilities are provided in most secondary schio#{aduna State which made
students to have access to water supply in most secondarysschikaduna State. This was
supported by the (p=0.052) on table 1.

Discussion of Findings

This study was able to establish that; Electricity facilitiesreot adequately provided in crucial areas in
the schools (library, hostels, laboratory, classroom ett)is Thas affected student's academic
performance in most secondary schools in Kaduna State. Thsuppsrted by the (p=0.036) on table 2.
In addition, the study showed that the electrical facilities nagldquate in the schools and hence
students’ academic activities was affected and that electrical fittingse schools were not in good
condition. It was also revealed that there is a alternative pewgply in the school for students’
academic activities; the study further showed that there were ndixesl electrical facilities in the
classrooms for students’ academic activities.

This study was able to establish that; Water supply fasliire provided in most secondary schools
which made students to have access to water supply in most agceotiools in Kaduna. This was
supported by the (p=0.052) on table 4.10. In additiba, dtudy showed that there is adequate water
supply facilities in the school and hence students’ academicrperice and that Water supply is
regular in schools which affect students’ academic activitiesadt also revealed that there is adequate
water supply in most staff quarters. Water supply is adedouattaff offices toilets; the study further
showed that there is adequate water supply in students’ toilet.

Conclusion

Based on the findings of this study, it can be concluded that

. Electricity is crucial to teaching and learning processes in asademic institution, the
provision will to a large extent facilitate instructional deti considering the fact that the use of
ICT has become part of the teaching and learning process.
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. Water is an essential commodity in every facet of the society énlusaictor inclusive, schools
with more than one source of water supply will comfort armvenience to both students and
teachers. By extension improve on student’s academic performance

Recommendations

In view of findings, the following recommendations were made:

1 To improve the teaching and learning process, there is nedtiefgorovision of electricity
supply in the school. Different sources of electricity havbe@ut in place by the government
in order to facilitate and improve the academic performance oftients’ in secondary
schools of Kaduna State, Nigeria.

2 More than one source of water supply needs to be providdaebyovernment and other non-
governmental organisers; RUWASSA is an organisation thgt bhemmunities with the
provision and utilisation of water supply. This shob&lextended to secondary schools in order
to improve the level of performance of the students in secpsdapbols in Kaduna State.
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Abstract

This study examined “Provision and Maintenance of Welfaeilities on Teachers’ Job Performance
in Secondary Schools in Ebonyi State, Nigeria”. Two ¢2earch objectives were set to guide the study.
Two (2) research questions and two (2) research hypothesesasieed and formulated respectively to
guide the study, and they were in line with the stated obgsctf the study. Descriptive survey research
design was used for the study. The population of thg stad 4,478 respondents, which comprise 4, 133
teachers, 225 principals and 120 supervisors in secondargofchn Ebonyi State. Simple random
sampling technique was used to select 346 samples ohdspts for the study. Questionnaire was used
to collect data for the study and descriptive statistickaxfuency counts and simple percentage were
used to analyze the bio-data of the respondents, while masmsed to answer the research questions.
One-Way Analysis of Variance (ANOVA) was used to testyihetheses formulated at the 0.05 level of
significance. Findings of the study revealed that there veaadequate provision of welfare facilities
such as staff rooms and bore holes/water tanks which affachers’ job performance in most public
secondary schools in Ebonyi State. It also revealed thdamediacilities such as staff rooms and bore
holes/water tanks were not adequately maintained which aéffachers’ job performance in most public
secondary schools in Ebonyi State. The study recommende@dbhatnment should provide adequate
welfare facilities needed in secondary schools in order to craatenvironment for effective teaching
and learning and enhance teachers’ job performance.

Keywords: Provision, Maintenance, Welfare Facilities.

Introduction

The school facilities are important factor in education, as effe¢daching and learning cannot take
place in a vacuum, but in an organized environment. The moreathe placed on speeding up the

learning process, the more will be the emphasis on good Igagnwvironment. In the recent years,

school facilities have attracted countless researches in the fiddusftional management. This is

because of it significant effect on teachers’ job performancestntnts’ academic performance. The
school facilities consist of all kind of buildings and gxpent for academic and non-academic activities.
The provision of these facilities plays a very crucial rol¢hm realization of the educational goals and
objectives as it satisfies the physical, emotional, and wiofesl needs of both the staff and students
respectively in the school.

There are different kinds of school facilities that are provated maintained for effective teaching and
learning in secondary schools. One of such facilities is welac#ities. Sheidu (2018) described
welfare facilities are those facilities providing and makirgntravailable for the well-being of people at
work. According to Udosen (2015), welfare facilities are ¢hthet are necessary for the well-being of
your employees, such as washing, toilet, rest and changdildiés, and somewhere clean to eat and
drink during breaks. Ankita (2013), writing on teacherglfare in India added that welfare facilities
should include: Staff rooms and lounges, residential qsartezalth/medical facilities and transport
facilities. The provision of welfare facilities is geared at mgkivork easier for staff, creating a
conducive environment and attending to the general physiolagichpsychological needs of teachers
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and others within the school community. Ibrahim (20Dntified the following welfare facilities in

schools.

1. Toilet Facilities: In School setting, facilities should beoyided or available by other
arrangements and should provide means accessible within thendpddd instance, within the
classes, and within staff offices for easy and simple accessetioféo staff and students. This
could be a portable toilet facility required for suitable and aiiglesto his or her needs.

2. Washing Facilities: Washing facilities must be provided, madslable and accessible in the
same way as toilets. They are very important for those exgtying out toilet maintenance
and relating tasks, and for those who may be exposed to ldtedaboratory, student’s dinner’s
hall, watering areas. Washing facilities are required immediatefceuwlj to toilets. Additional
washing facilities may be needed where food is prepared; Soapadeidshould be available in
the toilet and labs where practical is taking place. Means of ctganaterials be provided,
together with drinking water among others.

3. Accommodation/Hotel Facilities: Rest facilities must be provideshde available and
accessible.
4, Drinking Water: A supply of drinking water must be made lalde accessible like toilet and

washing facilities. Executive’s supplies in a container, thistnibe clearly labelled and the
water changed often enough to prevent it becoming stale or coatauhi

5. Food Services Facilities: Even though tertiary institutioike boarding secondary schools
have no plan on feeding students, but the provision andtenaimce of dining halls be
constructed and equipped that students and staff have acoesd &i &ll time.

Maintenance of welfare facilities promotes effective lesson delivatyresponsive services by teachers
to students, community members, people and agencies. Teacliethdir job better performed when
equipment are in their good shapes. A regularly provisionngaidtained welfare facilities enhance the
performance of staff. In a reverse case, improper maintenanceresultto poor academic performance
of the students’, job dissatisfaction and frustration anteaghers. This is because students can easily be
exposed to the danger of the unfriendly weather condition leadepercussion of an untidy school
environment such as diarrhea, cholera, malaria and othersmgdtdtin the broken windows; roofs and
wide wind blow of dirty surrounding respectively. Tastlend, it is been observed that if teachers must
contribute to functional educational programme in secondary Echo&bonyi State, school facilities
must be made available in quantities and qualities, and also baimeadl.

The challenge of school facilities provision and maintenance isamyhwith the Nigeria educational

development. This challenge is traced to various factors amemg iticlude; the over enrolment of
pupils and/or students; introduction of series of edooati programmes, high social demand for
education, improper planning etc. consequently affecting the tegobepgrformance. The problem of

Universal Primary Education Scheme 1976 could be traced to Iseftendance, enrolment and
accommodation. There was shortage of accommodation in virtuledlghalols, classroom equipment are
either lacking or not provided in a reasonable size.

In Ebonyi State, it was observed by the researcher that the evédf@lities available in the public
secondary schools are in poor state. Some lack maintenance, \ubile ate obsolete. It is obvious that
proper attention is not given to these school facilities asrdasis, laboratories, workshops and the
lawn space appears unkempt. These ill-equipped schools suchapislaidd and untidy laboratory
equipments, library equipment, inadequate provisions of atenin the computer room and inadequate
maintenance to the faulty computer accessories has contributed toctease in the poor academic
performance of public secondary school students in Ebonyg, S&sulting from the level teachers job
performance.
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Due to irregular school facilities maintenance in the area of haalthwelfare facilities, the schools
surroundings have become unsecured, uncomfortable and unhygibnity students and the teachers to
inhabit. The thought about the poor condition of the atesas affect the psych of most of the female
students when they are pressed to use the facility, therebygdwesin to their well-being. It is on the
account of this dilemma that the researcher evaluated the proaisiomaintenance of welfare facilities
on teachers’ job performance in public secondary schools inyEBtate.

Objectives of the Study
The following objectives were set to guide the study:

1. Assess the provision of welfare facilities on teachers’ jobopmdnce in the public secondary
schools in Ebonyi State; and
2. Evaluate the maintenance of welfare facilities on teachers’ job permf@enin the public

secondary schools in Ebonyi State.

Research Questions
The following questions were raised to guide the study.

1. How does the provision of welfare facilities enhance teachels’pgrformance in public
secondary schools in Ebonyi State?
2. In what ways does the maintenance of welfare facilities promoteetesagbb performance in

public secondary schools in Ebonyi State?

Research Hypotheses

The following hypotheses were formulated to guide the study:

HO,.  There is no significant difference in the opinions of respotsl on the provision of welfare
facilities on teacher job performance in secondary schools inyEBtate.

HO,.  There is no significant difference in the opinions of respatgion the influence of maintenance
of welfare facilities on teacher job performance in secondary scimoBlsonyi State.

Methodology

Descriptive survey research design was used for the study. dhegaio Jumare (2017), descriptive
survey design is a types of research design in which the resegathers data from a large number of
people on their behaviour, attitudes and opinions. Sirecentin thrust of the research is to examine the
provision and maintenance of schools’ facilities, descriptiveegudesign is appropriate. The target
population of the study was 4,478 respondents. This dseapd,133 public secondary school teachers,
225 principals and 120 supervisors from all the Educafiones in Ebonyi State. Simply random
sampling was used to select sample of 346 respondents tHRasglarch Advisor (2006) Table. A self-
designed questionnaire of twenty (20) items, tagged “Welfarditiescand Teachers’ Job Performance”
(WEFATJOP) designed by the researchers was used to collect déte fstudy. The instrument was
structured on a five (5) points Likert's scale options wbigly Agree (SA), Agree (A), Undecided (U),
Disagree (D) and Strongly Disagree (SD) with the numericakgadf 5, 4, 3, 2 and 1 respectively.

Two (2) research experts in the field of Educational Admiisin and Planning vetted the instrument.
Descriptive statistics of mean was used to answer the reseastioga while One-Way-Analysis of
Variance (ANOVA) was used to test the null hypotheses atlev@ of significance. However, when
the mean score of an item is greater than 3.00 set for the, shditem was regarded as agree by
majority of the respondents. On the other hand, when the seese of an item is less than 3.00, the
item was considered disagree. A total of 346 copies of thstignnaire were distributed but only 318
copies were returned. The analysis of the study was thereém®d lon the data gathered from the above
mentioned number of returned copies of questionnaire.
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Analysis of Results
Research Question One:How does the provision of welfare facilities enhance teachers’ job
performance in public secondary schools in Ebonyi State?

Table 1: Opinions of Respondents on the Evaluation ahe Provision of Welfare Facilities on
Teachers’ Job Performance in Secondary Schools in Ebonyigié

S/ Item Categor SA A U D SD M
N Statements ies of F

Respon

dents F % F % F % F % %

1 There is Teacher 15 5.7 44 167 23 8.7 109 413 73 277 235
adequate S
provision of Principa 0 O 1 30 4 121 18 545 10 30.3 2.03
staff rooms Is
for teachers Supervis 0 O 1 48 2 9.5 11 524 7 333 2.00
which help ors
to enhance
their job
performance
in schools.

2 There is Teacher 7 2.7 21 8.0 15 57 89 330 1350.8 2.09
adequate S 4
provision of Principa 0 O 2 6.1 4 121 9 27.3 18 545 2.08
school buses Is
for teachers’ Supervis 0 0 0O O 1 48 8 381 12 571 156
transportatio ors
n which
enhance
their job
performance
in secondary
schools.

3 There is Teacher 1 0.4 46 174 19 7.2 106 40.2 92 348 211
adequate S
provision of Principa 1 3.0 4 122 1 3.0 12 364 15 455 220
TV set and Is
satellite Supervis 0 0 2 95 0 12 571 7 333 1.89
dishes for ors
teachers
which
enhances
their job
performance
in secondary
schools.

4 There is Teacher 1 0.4 3 125 43 163 43 163 14645 2.28
adequate S 4
provision of Principa 0 O 2 6.1 9 273 5 152 17 515 215
electric fans Is
in the Supervis 0 0 1 48 5 238 1 4.8 14 66.7 2.10
teachers ors
rooms/quart
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ers for
teachers
which
improves
their job
performance
in schools.

5 There is Teacher
adequate S
provision of Principa
common Is
rooms for Supervis
staff which ors
enhance
their job
performance
in schools.

6 There is Teacher
adequate S
provision of Principa
bore holes, Is
water tanks Supervis
for teachers ors
which
enhances
their job
performance
in secondary
schools.

7 There is Teacher
adequate S
provision of Principa
food Is
shops/cantee Supervis
n for ors
teachers
which
enhances
their job
performance
in schools.

8 There is Teacher
adequate S
provision of Principa
staff Is
quarters for Supervis
teachers ors
which help
to enhance
their job
performance
in schools.

9 There

is Teacher

4 15
0O O
0O O
18 6.8
0O O
0O O
18 6.8
1 30
0O O
14 53
1 3.0
0O O
16 6.1

28 10.6
4 12.1
0O O
22 83
3 91
0O O
48 18.2
6 18.2
5 238
22 83
1 3.0
0O O

13 4.9

10

26

50

1.9

4.8

1.9

3.8

9.1

4.8

9.8

15.2

18.9

112 429 11436 2.01
5
13 394 16 485 198
5 238 15 714 1.23
86 326 13504 1.98
3
7 21.2 23 69.7 1.86
9 429 12 571 134
52 19.7 1%15 212
6
7 212 16 485 257
3 143 12 571 223
61 231 14534 2.34
1
7 212 19 576 241
5 238 16 76.2 1.24
38 144 1875 253
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3.0

adequate s
provision of Principa 1
rest rooms Is
for teachers Supervis 0 0
which ors
improves
their job
performance
in schools.
10 There is Teacher 13 4.9
adequate s
provision of Principa 0 O
viewing Is
centers for Supervis 0 0
teachers ors
which
enhances
their job
performance
in schools.
Grand
Mean

7
2 61 1 30 4 1221 25 758 2.00
0O O 4 190 3 143 14 66.7 201
19 7.2 21 8.0 72 273 13%2.7 210
9
1 30 3 91 11 333 18 545 205
0O O 1 48 7 33.3 13 619 1.75
2.21

Table 1 show that statements 1-10 were all accepted. This is b&vaybad response mean lower than
the instrument scale mean of 3.00. This implies that mgjofithe respondents disagreed with all the
item statements stated above. Hence, welfare facilities were notaaelgqprovided to enhanced

teachers’ job performance in public secondary schools in Elstatg.

Research Question Twoin what ways does the maintenance of welfare facilities promoteetesa@bb
performance in public secondary schools in Ebonyi State?

Table 2: Opinions of Respondents on theon the Evaluatioof the Maintenance of Welfare Facilities
on Teachers’ Job Performance in Secondary Schools in Eborytate

S/ Iltem
N Statemen
ts

Categor SA
ies of
Respon

dents F %

A U D

% F % F %

SD M
F

%

1 There is
adequate
maintenan
ce of staff
rooms for
teachers
which
help to
enhance
their job
performan
ce in
schools.

2 There is
adequate

Teacher 15 5.7
S
Principa 0 O
Is
Supervis 0 0
ors

Teacher 7 2.7

S

= BT

16.7 23 8.7 109 413

3.0 4 121 18 54.5

4.8 2 95 11 52.4

8.0 15 5.7 89 33.0

73 27.7 2.35

10 30.3 2.03

7 33.3 2.00

134 50.8 2.09
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maintenan
ce of
school
buses for
teachers’
transporta
tion
which
enhance
their job
performan
ce in
schools.
There is
adequate
maintenan
ce of TV
set and
satellite
dishes for
teachers
which
enhances
their job
performan
ce in
schools.
There is
adequate
maintenan
ce of
electric
fans in the
teachers
rooms/qu
arters for
teachers
which
improve
their job
performan
ce in
schools.
There is
adequate
maintenan
ce of
common
rooms for
staff
which
enhance
their job

Principa 0 0 2 6.1 4 121 9
Is
Supervis 0 0 0 O 1 438 8
ors
Teacher 1 04 4 17.4 19 7.2 106

S 6
Principa 1 3.0 4 121 1 3.0 12

Is
Supervis 0 0 2 95 0 O 12
ors
Teacher 1 04 3 125 43 16.3 43

s
Principa 0 0 2 6.1 9 273 5
Is
Supervis 0 0 1 48 5 238 1
ors

Teacher 4 15 2 10.6 5 1.9 112
S 8

Principa 0 0 4 121 0O O 13
Is

Supervis 0 0 0 O 1 438 5
ors

27.3

38.1

40.2

36.4

57.1

16.3

15.2

4.8

42.9

39.4

23.8

18

12

92

15

144

17

14

115

16

15

54.5

57.1

34.8

455

33.3

54.5

51.5

66.7

43.6

48.5

71.4

2.08

1.56

2.11

2.20

1.89

2.28

2.15

2.10

2.01

1.98

1.23
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performan
ce in
schools.
There is
adequate
maintenan
ce of bore
holes,
water
tanks for
teachers
which
enhance
their job
performan
ce in
schools.
There is
adequate
maintenan
ce of food
shops/can
teen for
teachers
which
enhance
their job
performan
ce in
schools.
There is
adequate
maintenan
ce of staff
quarters
for
teachers
which
help to
enhance
their job
performan
ce in
schools.
There is
adequate
maintenan
ce of rest
rooms for
teachers
which
improve
their job

Teacher 18 6.8
s
Principa 0 O
Is
Supervis 0 0
ors

Teacher 18 6.8
S

Principa 1 3.0
Is
Supervis 0 0
ors

Teacher 14 5.3
s

Principa 1 3.0
Is
Supervis 0 0
ors

Teacher 16 6.1
S

Principa 1 3.0
Is
Supervis 0 0
ors

NN

N W

18.2

18.2

23.8

8.3

3.0

4.9

6.1

10

26

50

3.8

9.1

4.8

9.8

15.2

18.9

3.0

19.0

86

52

61

38

32.6

21.2

42.9

19.7

21.2

14.3

23.1

21.2

23.8

14.4

121

14.3

133

23

12

136

16

12

141

19

16

147

25

14

50.4

69.7

57.1

51.5

48.5

57.1

53.4

57.6

76.2

55.7

75.8

66.7

1.98

1.86

1.34

2.12

2.57

2.23

2.34

241

1.24

2.53

2.00

2.01
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performan
ce in
schools.
10 There is Teacher 13 49 1 7.2 21 8.0 72 27.3 139 52.7 2.10
adequate s 9
maintenan Principa 0 O 1 3.0 3 91 11 33.3 18 54.5 2.05
ce of Is
viewing Supervis 0 0 0 O 1 438 7 33.3 13 61.9 1.75
centers ors
for
teachers
in
schools.
Grand 2.20
Mean

Table 2 shows that statements 1-10 were all accepted. This isdéuayivad response mean lower than
the instrument scale mean of 3.00. This implies that mgjofithe respondents disagreed with all the
item statements stated above. Hence, welfare facilities were nataaelggmaintained to enhanced
teachers’ job performance in public secondary schools in Elstatg.

Testing of Hypotheses

Hypothesis One: There is no significant difference in the opinions of Prialsp Supervisors and
Teachers on the provision of welfare facilities on teachers’pgformance in secondary schools in
Ebonyi State.

Tables 3: Summary of One-Way ANOVA on the Evaluation bthe Provision of Welfare Facilities
on Teachers’ Job Performance in Secondary Schools in Eboryiate

Variation Sum of Squares Df Mean Square  F-ratio F-at. Sig.(P)
Between Groups 4.497 2 2.249
3.818 3.03 0.01
Within Groups 185.527 315 0.589
Total 190.024 317
P<0.05

Table 3 shows that the calculated Sig.(P) value of 0.01gsthes 0.05 level of significant set for the
study, while the calculated F-ratio value of 3.818 is grehter the 3.03 F-critical value. Hence, the null
hypothesis is hereby rejected. Therefore, there is signifiaifeteshce in the opinions of Principals,

Supervisors and Teachers on the provision of welfare facildiesteachers’ job performance in

secondary schools in Ebonyi State.

Hypothesis Two: There is no significant difference in the opinions of Elpals, Supervisors and
Teachers on the maintenance of welfare facilities on teachers’ jidsmance in secondary schools in
Ebonyi State.

Tables 4: Summary of One-Way ANOVA on the Evaluation bthe Maintenance of Welfare
Facilities on Teachers’ Job Performance in Secondary Schools libonyi State

Variation Sum of Squares Df Mean Square F-ratio  F-dt. Sig.(P)
Between Groups 6.687 2 3.344
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5.160 3.03 0.03

Within Groups 203.978 315 0.648
Total 210.665 317
P<0.05

Table 4 shows that the calculated Sig.(P) value of 0.03ssthes 0.05 level of significant set for the
study, while the calculated F-ratio value of 5.160 is grehter the 3.03 F-critical value. Hence, the null
hypothesis is hereby rejected. Therefore, there is signifiaifetesthce in the opinions of Principals,

Supervisors and Teachers on the maintenance of welfare facilitiégsaohers’ job performance in

secondary schools in Ebonyi State.

Discussion of the Findings

This section presents the discussion on the findingseddttidy. Based on the respondents’ opinions, the
findings of the study revealed that there was no adequate iproas welfare facilities such as staff
rooms and bore holes/water tanks which affect teachers’ job perfice in most public secondary
schools in Ebonyi State. In line with this finding, Magoyang (2016) revealed that welfare facilities
were not adequately provided in schools. Also, the findisggrees with the finding of Ibrahim (2014),
who revealed that although welfare facilities were provided irt ofohe schools, but available welfare
facilities were not adequate and the few available ones were ndadrigropaintained. This finding
disagree with the finding of the research conducted by Ud@b) research on the “Perception of
Stakeholders on the Provision and Maintenance of School RlaStedondary Schools in Kaduna
Metropolis” revealed that welfare facilities are provided in secorstdrgols in Kaduna metropolis. This
finding disagree with the findings of Nweneka (2016), Usif216) and Gana (2015) who found that
welfare facilities such as school buses, water facilities, guidandecounseling offices and security
facilities were adequately provided in secondary schools.

Also, the study revealed that welfare facilities such as staffiscand bore holes/water tanks were not
adequately maintained which affect teachers’ job performance in pabdt secondary schools in
Ebonyi State. In line with this finding, Ibrahim (2014)Vealed that available welfare facilities were not
adequate and the few available ones were not properly maintaineqd. Mdadagoyang (2016) who
revealed that welfare facilities were not maintained in secondarylschiod this constitutes health and
safety hazard to the students, teachers and other staffs atheng) élso, Udosen (2015) revealed that
welfare facilities were not properly maintained in secondary $shoo

Recommendations

In line with the research findings and conclusions, theviatlg recommendations were made:

1. Government should provide adequate welfare facilities needed indseg@thools in order to
create an environment for effective teaching and learning and enheachkers’ job
performance.

2. Educational Planners at Ebonyi State Ministry of Educatiasulghalso assist schools by
building maintenance costs into educational budget to take caeteforation of the welfare
facilities.
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Abstract
The study assessed the “Stakeholders’ Perceptions on the Brapagof Students’ Disciplinary Issues
in Secondary Schools in Kaduna State, Nigeria”. Two é28parch questions and hypotheses were asked
and formulated respectively to guide the study, and they weltmdanwith the stated objectives.
Descriptive survey research design was used for the study. Tiwatap of the study was 10,305
respondents, which comprised 7, 634 senior secondary tead®Frqrincipals, 229 quality assurance
officers and 2035 PTA officials. Proportionate sampliechnique was used to select 370 respondents
for the study. A self-designed questionnaire was used tectalata for the study and descriptive
statistics of frequency counts and simple percentage were tosethalyze the bio-data of the
respondents, while mean was used to answer the researcliogsesine-Way Analysis of Variance
(ANOVA) was used to test the hypotheses formulated ate@bof significance. All the two (2) null
hypotheses were retained. Findings of the study revealed dieguate provision of writing materials
such as exercise books and pen; availability of the recredtfandities such as football and volleyball
as well as cordial relationship between teachers and studmttanced the management of students’
truancy in secondary schools in Kaduna State. The studynreended that Government should made
available and adequate all necessary materials for teachirylearning such as textbooks, charts,
maps, pictures and diagrams among others and make th@rngaenvironment not only conducive but
also attractive.

Keywords:Management, Indiscipline, Truancy, Examination Malpractice.

Introduction

School discipline is an essential element in school admingstrathis is because discipline is a mode of
life in accordance with laid down rules of the society to wihaktimembers must conform to, the aim of
which is to help the individual to be well adjusted, happg aseful to his society. In view of this,
Janguza (2015) said that, discipline is understood as tlity aba student to respect the laws, rules and
regulations of the school, and any behaviour contrary to tisesermed as indiscipline in school.
According to Sani (2016), discipline could be seen as behawghibited by members of an
organization which is in congruence with the established raheb regulations of the organization.
Otieno (2012) argued that discipline in school is a systeguiding the students to make measurable
decisions.

However, absent of discipline is often term indiscipline. Aditw to Agbowuro and Daniel (2016)
indiscipline in schools constitutes non-conformity totitnfons’ rules and regulations in respect of
school uniform, noise making, punctuality, homework, clsisisking, playing the truant, consuming
alcoholic drinks, smoking cigarettes, being verbally and philgi aggressive towards their peers and
members of the staff, vandalizing school properties, argsingrksty, idleness, disorderliness, sex drug
abuse, fighting, quarreling, robbery, pick pocketing, difopg, tugging, damaging of public property,
killing, hooliganism, gambling, immoral acts, late comistgeping in the class and bunking lessons.
Jumare (2017) opined that indiscipline in school could bésn seen as students unwarranted behavior
which are contrary to the school laws and certainly create set battie students to attained desired
goals. One of the critical issues the present society isngattiith is the high rate of social indiscipline
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among its teeming youth. Education is therefore placed mésteem to channel its resources to address
this ugly situation.

Truancy is one of the indiscipline behaviours exhibit laglshts in secondary schools. It is an irregular
attendance in school or classes with many factors within @ideuthe school building peer group
influence, teacher methods of teaching or discipline are some dettmis that cap lead to truancy
among students in rural areas. Sani (2016) viewed that preglasigned to ‘collect’ truant students may
improve attendance by bringing the students back to schegldb little to impact the underlying
personal, emotional, health-related, social, or academic factortitebute to chronic absenteeism and
truancy in the first place This step often requires a combmafi@fforts from schools, school districts,
as well as the juvenile justice system and juvenile courts.

Examination malpractice is defined as a deliberate wrong doingacprib official examination rules
designed to place a candidate at unfair advantage or disadvantagendthier form of indiscipline that
is very common among students in secondary schools in Ka®uate. Oluyeba (2013) defined
examination malpractice as any irregular behavior exhibited by datedor anybody charged with the
examination inside or outside the examination hall beforenglwt after such examination. More so,
examination malpractice 1s a deliberate act of indiscipline adoptesédmndary school students most
especially in Kaduna state or their privileged accomplices to seastrsiccess and advantage before,
during and after the administration of a test or examination.

The school system is viewed as an avenue for socio-tramsion of people’s lives and imparting
knowledge, skills, values, and attitudes that would enal@erghipients to be useful and responsible
members of the society. Flourishing anti-social activitieshe society such as smuggling, corruption,
bribery, black marketing without any check provides wrong ¢aesnpressionable minds of young
students. Indiscipline is a societal evil that has foundatg into our society with the educational sector
not counted out of this predicament.

In Kaduna State, it is observed by the researchers that thetstndelonger find time to read over the
notes given to them by their teachers in the schools. Sorte@f in most cases are not regular and
punctual in classes. Most students engage in unprofitablergenilke play video games, snookers,
betting, gambling among others. A number of these stadeve constituted themselves as clogs in the
wheel of academic progress of the schools. They have become tertioesr teachers and their fellow
students. Even at the slightest form, they resort toaéstr valuable school materials.

It is observed by the researchers that indiscipline among segyaulterol students in Kaduna State has
become so rampant to the point that it has raised panic amoogt@dy administrators, parents, the
government and the society. The rate at which students are engagiifigrent kind of examination
malpractices is breath taking. Many measures have been applied inp&stamy government and school
administrators in the bid to check the occurrence of thesesitglgtions. However, the worry is that
despite all stern measures the rate of truancy and examinatipnaatige among secondary school
students in the state is on the increase. This implies teasures have not adequately addressed the
situation. The danger is that if the trends continue, tiectbes of the secondary school education may
be an illusion. It is against this background that thisaesh study assessed the stakeholders’ perceptions
on the management of students’ disciplinary issues in secosclawgls in Kaduna State.

Research Objectives

The following objectives were set to guide the conduct ofttirays

1. Assess the perceptions of stakeholders on the management eftstuduancy in public
secondary schools in Kaduna State
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2. Examine the perceptions of stakeholders on the management a@ntstu@éxamination
malpractices in public secondary schools in Kaduna State.

Research Questions
The following questions were asked to guide the condubieostudy:

1. How does stakeholders perceived the management of students’ tinapablic secondary
schools in Kaduna State?
2. In what ways do stakeholders perceived the management of stieemsnation malpractices

in public secondary schools in Kaduna State?

Research Hypotheses

The following hypotheses were formulated to guide the cormfube study:

HOLl: There is no significant difference in the opinions of tea;herincipals, quality assurance
officers and PTA Officials on the management of students’ tyuam public secondary
schools in Kaduna State.

HO2: There is no significant difference in the opinions of oasignts on the management of
students’ examination malpractices in public secondary schoKlsduna State.

Methodology

Descriptive survey research design was used for the studyaret population of the study was 10,305
respondents which comprised 7, 634 senior secondary sckemiiers, 407 principals, 229 Quality

Assurance Officers and 2,035 PTA officials in Kaduna Statatifstd random sampling technique was

used to select 370 respondents for the study. This selewsnbased on the recommendation of
Researcher Advisor (2006) Table for selection of sample sizetablesuggested that for population of
10,000 to 25,000 at 95% confidence level and 5% margin ¢énosample size of 370 respondents could
be used. A self-designed questionnaire of 20 items, taggeakel8ilders’ Perceptions on the

Management of Students’ Disciplinary Issues in Secondary ScHS88IOMSIDISS) designed by the

researchers was used to collect data for the study. The instruaerdgtructured on a five (5) points

Likert's scale options of Strongly Agree (SA), Agree (Andécided (U), Disagree (D) and Strongly

Disagree (SD) with the numerical values of 5, 4, 3, 2 am$gectively.

Two (2) research experts in the field of Measurement and Evalue#ib the instrument. The data
collected from the pilot study was subjected to reliabibst using the split half method of reliability in
determining the internal consistency of the instrument haddliability coefficient stood at 0.74 using
Cronbach’s Alpha Method. Descriptive statistics of mean usesl to answer the research questions
while One-Way-Analysis of Variance (ANOVA) was used to test null hypotheses at 0.05 level of
significance. However, when the mean score of an item is greatei3tA0 set for the study, the item
was regarded as agree by majority of the respondents. Orh#rehanhd, when the mean score of an item
is less than 3.00, the item was considered disagree. A foBd0Oocopies of the questionnaire were
distributed but only 334 copies were returned. The anatydise study was based on the data gathered
from the above mentioned number of returned copies of queatien

Analysis of Results
Research Question OneHow do stakeholders perceived the management of students’ytingnablic
secondary schools in Kaduna State?

In order to establish the respondents’ opinions on réggarch question, ten item statements were
developed on various issues related to the questions. Thensespaf the respondents were scored in
frequencies, percentages and mean as shown in Table 1.
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Table 1: Perceptions of Stakeholders on the Management of Sents’ Truancy in Secondary
Schools in Kaduna State

SN Item Categories SA A U D SD

Statements  of F
Responde
nts F % F % F % F % %

1  Adequate Teachers 69 345 106 530 6 3.0 13 6.5 6 3.0 391
provision of Principal 17 486 13 371 3 86 1 2.9 1 29 397
exercise books QAOs 13 500 8 308 O 0 4 154 1 3.8 3.68
and pen to PTA 33 452 25 342 4 55 9 123 2 29 3.78
students by Officials
their  parents
helps to
manage truancy
in the schools.

2 Cordial Teachers 72 36.0 118 59.0 3 15 4 2.0 3 15 3.67
relationship Principal 17 486 18 514 0 O 0 0 0O ©O 3.53
between QAOs 14 538 11 423 0 O 1 3.8 0 O 3.99
teachers  and PTA 47 644 21 288 2 27 1 14 2 27 375
students Officials
enhances the
management of
students’
truancy in the
schools.

3 Availability of Teachers 91 455 75 375 20 100 10 5.0 4 24 359
the recreational Principal 18 514 11 314 3 86 2 5.7 1 29 376
facilities such QAOs 11 423 8 30.8 4 154 3 115 0 0 3.87
as football and PTA 34 46.6 22 301 12 164 4 55 1 1.4 3.69
volleyball helps Officials
to enhance the
management of
students’
truancy in the
schools.

4 Adequate Teachers 85 425 93 465 5 2.5 11 55 6 3.0 3.76
provision of Principal 12 343 20 571 2 57 1 2.9 0O ©O 3.91
seats and tablesQAOs 11 423 11 423 O 0 2 7.7 2 7.7 3.12
helps to PTA 27 370 38 521 3 41 3 4.1 2 27 399
enhance the Officials
management of
students’
truancy in the
schools.

5 Avoidance of Teachers 73 365 90 450 9 4.5 18 9.0 10 5.0 3.98
corporal Principal 18 514 14 400 O O 1 2.9 2 57 387
punishment by QAOs 5 192 14 538 2 77 5 192 0 O 3.96
the school PTA 28 384 29 397 1 14 9 123 6 82 3.93

management  Officials
helps to reduce
students’

truancy in the
schools.
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6 The use of Teachers 97 485 62 310 16 80 22 110 3 1.5 3.85
instructional Principal 19 543 11 314 2 57 1 2.9 2 57 382

material by QAOs 10 385 8 308 3 115 5 192 0 O 3.85
teachers in PTA 37 507 22 301 4 55 6 8.2 4 55 393
teaching Officials

enhances the
management of

students’
truancy in the
schools.

7 Teachers’ Teachers 52 26.0 119 595 13 65 16 8.0 0 0 3.99
ability to Principal 21 600 10 286 O O 3 8.6 1 29 381
deliver well in QAOs 15 577 8 308 0 0 3 115 0 0 3.97
the class helpsPTA 49 67.1 18 247 1 1.4 4 5.5 1 1.4 3.29
to enhance Officials
management of
students’
truancy in the
schools.

8  Activities of Teachers 61 305 109 545 24 120 5 25 1 05 364
drama club help Principal 14 400 13 371 5 143 2 5.7 1 29 395

to enhance the QAOs 12 46.2 10 385 3 110 1 3.8 0 0 3.96
management of PTA 36 493 20 274 8 11.0 5 6.8 55 3.80
students’ Officials

truancy in the

schools.

9 Activities of Teachers 62 31.0 114 570 14 7.0 10 5.0 0 0 3.34

Guidance and Principal 23 657 8 229 2 57 2 5.7 0O O 3.86
Counselling QAOs 39 50.0 9 346 3 115 1 3.8 0 O 3.98
Unit enhance PTA 39 534 25 342 7 96 O 0 2 27 3.56
the Officials

management of

students’

truancy in the

schools.

10 Punishment for Teachers 85 425 81 405 16 80 9 4.5 9 45 374
students who  Principal 20 571 7 200 4 114 1 2.9 3 86 359
bully other QAOs 13 500 12 462 1 38 O 0 0 O 3.89
students is a PTA 40 548 27 370 2 27 1 1.4 3 41 3.23
means to Officials

manage truancy
in the schools.

Table 1 show that statements 1-10 were all accepted. This is belcaydead response mean greater
than the instrument scale mean of 3.00. This implies thatrityapf the respondents agreed with all the
item statement stated above as ways of managing studentytrimpublic Secondary Schools in
Kaduna State.

Research Question Two:In what ways do stakeholders perceived the management of students
examination malpractices in public Senior Secondary Schooladuéa State?
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In order to establish the respondents’ opinions on résgarch question, ten item statements were
developed on various issues related to the questions. Thensespaf the respondents were scored in
frequencies, percentages and mean as shown in Table 2.

Table 2: Perceptions of Stakeholders on the Management ofusients’ Examination Malpractices

in Secondary Schools in Kaduna State

SN Item Categories SA A U D SD M
Statements  of F
Responden
ts F % F % F % F % %
11 Adequate Teachers 79 39.103 51. 7 35 6 3.0 25 36
provision  of 5 5
students’ seatsPrincipal 9 25. 21 60. 2 57 2 5.7 29 38
and tables 7 0
helps to QAOs 16 61. 8 30. 2 77 O 0 0 3.8
manage 5 8
students’ PTA 33 45. 31 42. 5 68 3 4.1 14 35
examination Officials 2 5
malpractice in
the schools.
12 Proper Teachers 68 34. 111 55. 8 40 8 4.0 25 38
orientation for 0 5
students helps Principal 9 25. 20 57. 3 86 3 8.6 0 3.5
to reduce 7 1
examination QAOs 7 26. 18 69. O 0 1 3.8 0 3.9
malpractices in 9 2
the schools. PTA 30 41. 36 49. 6 82 O 0 14 34
Officials 1 3
13 Establishment Teachers 69 34.99 49. 19 95 8 4.0 25 3.9
of  Guidance 5 5
and Principal 12 34. 18 51. 1 29 3 8.6 29 34
Counselling 3 4
Unit enhances QAOs 5 19. 18 69. 1 38 1 3.8 1 3.8
the 2 2
management of PTA 20 27. 40 54. 5 6.8 4 5.5 55 37
students’ Officials 4 8
examination
malpractices in
the schools.
14 Adequate Teachers 42 21. 111 55. 23 11. 22 11. 1.0 3.8
provision  of 0 5 5 0
seats and tablesPrincipal 10 28. 15 12. 5 14. 3 8.6 86 35
helps to 6 9 3
enhance the QAOs 5 19. 16 61. 1 38 4 15. 0 3.7
management of 2 5 5
students’ PTA 21 28. 32 43. 5 68 11 15 55 3.6
truancy in the Officials 8 8 1
schools.
15 Activities of Teachers 44 22. 106 53. 17 85 24 12. 45 3.8
religious clubs 0 0 0
such as MSSN Principal 6 17. 20 57. 3 86 4 11. 57 37
and FCS help 1 1 4
to enhance the QAOs 4 15. 11 42, 2 77 6 23. 11. 3.9
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17

18

19

20

management of

students’ PTA
examination Officials
malpractices in

the schools.

The use of Teachers
instructional

materials by Principal

teachers helps

to facilitate QAOs
learning and
enhance  the PTA
management of Officials
students’

examination
malpractices in

the schools.
The use
student-
centered
approach in
teaching helps QAOs
to enhance the
management of PTA

of Teachers

Principal

students’ Officials
examination
malpractices in

the schools.

Adequate Teachers
provision  of

students’ Principal
textbooks

helps to QAOs
manage

examination PTA

malpractices in Officials
the schools.
Emphasis
students’
innovation and Principal
creativity helps

to manage QAOs
students’

examination PTA
malpractices in Officials
the schools.

on Teachers

Cordial Teachers
relationship

between  the Principal
students and

staff helps to QAOs
manage

students’ PTA

4
15 20.
8
71 35.
5
11 31.
4
6 23.
1
13 18.
3
72 36.
0
7 20.
0
9 34.
6
30 41.
1
71 35.
5
12 34.
3
7 26.
9
37 50.
7
61 30.
5
7 0.0
9 34.
6
23 31
5
67 33.
5
11  31.
4
8 30.
8
26 35.
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91

19

39

95

29

95

13

28
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21

43

95

15

36

45.

54.

50.

54.

47.

65.

34.

39.

49.

12

18

23

22

9.0

8.6

7.7

8.5

11.

11.

23.

12.

11.

22.

19.

8.2

13.

5.7

7.7

4.1

12.

25.

3.8

5.5

12

15

0

1

1

16. 2

7

75 5
57 0
19. 0

2

11. 5

3

30 4
29 O
0 2

14 4
35 4
57 0
0 0
0 2
45 7
86 2
11. 1

5

27 2
55 2
0 0
38 0

5.5

2.0

7.7

5.5

2.0

2.7

3.5

3.9

3.8

3.9

3.0
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examination Officials 6 3 6
malpractice in
the schools.

Table 2 shows that statements 11-20 were all accepted. Tesdsise they had response mean greater
than the instrument scale mean of 3.00. This implies thadrityapf the respondents agreed with all the
item statement stated above as ways of managing students’ akaemimalpractices in public
Secondary Schools in Kaduna State.

HOL1: There is no significant difference in the opinions of priatipteachers, quality assurance officers
and PTA officials on the management of students’ truancylmigpSenior Secondary Schools
in Kaduna State.

Items 1-10 in the questionnaire are related to this hgshRespondents’ opinions in respect of those
items were collected, analysed and presented in Table 3.

Tables 3: Summary of One-Way ANOVA on the Perceptions’faStakeholders on the Management
of Students’ Truancy in Secondary Schools in Kaduna &te

Variation Sum of Squares Df Mean Square F-ratio  F-dt. Sig.(P)
Between Groups 0.627 3 0.209
.969 3.03 0.407
Within Groups 71.102 330 0.215
Total 71.729 333
P<0.05

Table 3 shows that the calculated Sig. (P) value of 0.40¢&eay than 0.05 level of significant set for
the study, while the calculated F-ratio value of 0.969ss than the 3.03 F-critical value. Hence, the null
hypothesis is hereby retained. Therefore, there is no isignifdifference in the opinions of principals,
teachers, quality assurance officers and PTA officials on the maeageimnstudents’ truancy in public
Senior Secondary Schools in Kaduna State.

HO2: There is no significant difference in the opinions of priatipteachers, quality assurance officers
and PTA officials on the management of students’ examinatalpractices in public Senior
Secondary Schools in Kaduna State.

Items 11-20 in the questionnaire are related to this hypsthRasspondents’ opinions in respect of those

items were collected, analysed and presented in Table 4.

Tables 4: Summary of One-Way ANOVA on the Perceptions’ o8takeholders on the Management
of Students’ Examination Malpractices in Secondary Schoois Kaduna State

Variation Sum of Squares Df Mean Square F-ratio F-dt. Sig.(P)
Between Groups 0.214 2 0.071
0.417 3.03 0.741
Within Groups 56.291 330 0.171
Total 56.504 333
P<0.05

Table 4 shows that the calculated Sig. (P) value of 0.4&ey than 0.05 level of significant set for the
study, while the calculated F-ratio value of 0.417 is less thar8.03 F-critical value. Hence, the null
hypothesis is hereby retained. Therefore, there is no is@gnifdifference in the opinions of principals,
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teachers, quality assurance officers and PTA officials on the maragerh students’ examination
malpractices in public Senior Secondary Schools in Kaduna State.

Discussion of Findings

This section presents the discussion on the findingseddttidy. Based on the respondents’ opinions, the
findings of the study revealed that adequate provision tinggrmaterials such as exercise books and
pen; availability of the recreational facilities as well as comi@tionship between teachers and students
enhanced the management of students’ truancy in most secondaoysschKaduna State. This was
supported by the result of the hypothesis where p-valued®7 Ovhich is greater than 0.05 level of
significant. These findings were in line with the findsngf Ndagire (2012), Haruni and Zuena (2013)
and Kimani (2013) who revealed that stakeholders hold pesfierceptions, such as provision of
infrastructural facilities and established school rules andlatgos, on discipline management as a
means to improve students’ academic performance in secondary sishiila@ty to happen in most of
best performing schools compared to poor performing schdtdsvever, the finding disagrees with the
finding of Sani (2016) who revealed that principal in njasior secondary schools could not manage
discipline.

The finding of the study revealed that adequate provisigiugfents’ seats and tables and activities of
religious clubs such as MSSN and FCS help to managed studratsination malpractice in most
secondary schools in Kaduna State. This was supported bgsihie of the hypothesis where p-value is
0.741 which is greater than 0.05 level of significant. Timding was in line with the finding of Aliyu,
Askira and Akimbo (2012) conducted a research on the “Cauddsfiatts of Examination Malpractice
on Academic Performance of Senior Secondary School Studentsiduddri Metropolis, Borno State”
and revealed that inadequate teaching, poor supervision, moral dexzadeneachers’ involvements are
some of the causes of examination malpractice. The study indibatea tlecline in the standard of
education is one of the most serious consequences of examimafjmnactice.

Conclusion

Based on the findings of the study, it was concluded thatatkeg@rovision of writing materials such as
exercise books and pen; availability of the recreational facititieh as football and volleyball as well as
cordial relationship between teachers and students enhanced tagemant of students’ truancy in
secondary schools in Kaduna State. The study also concludextititptate provision of students’ seats
and tables and activities of religious clubs such as MSSNF&l enhanced the management of
students’ examination malpractice in secondary schools in Kadatea S

Recommendations
In line with the research findings, the following recommeiodatwere made:
1. Government should made available and adequate all necessary materiedacfong and

learning such as textbooks, charts, maps, pictures and diagraorgy others and make the
learning environment not only conducive but also attractives Whl go a long way in reducing
rate of truancy among students;

2. Kaduna State Government should provide adequate infrastrufdaildgles such as seats and
tables and examination bodies should take all necessary measeresite that examination
malpractice is minimized in schools.
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Abstract
This study was designed to examine the effects of seraftg-gractice in tertiary institutions and its
implications for higher education in Nigeria. Questioitea were administered to seven hundred and
twenty students and ninety lecturers in Edo State. Theopw and the simple random sampling
techniques were used. A Cronbach alpha value of .870 waget for the reliability. The data were
analysed using descriptive statistics, independent samplafttégiaired sample t-test. The results from
the presentation showed that endless trauma, low self-eséeehdepression are some of the effects of
sexual harassment on its victims. Based on the findihtfgsowork, it was recommended that students
who are victims of sexual harassment should visit courssata@ psychologists for professional counsel.
Faculty members who perpetrate sexual harassment showdspended and guilty students should be
expelled.

Introduction

In every open social institution where there are males and fentlaégs, is bound to be interaction
among them, and such interaction could either be positivegative. Sexual harassment could therefore
be a product of such negative interaction among males and femddeh may have far-reaching
implications for individuals and the nation at large.

In recent times, there have been public outbursts on the fattamglard of higher education in Nigeria.
There are several opinions that Nigerian students as integialgbdine higher education process handle
academics with levity, thus relying on other means of passkagninations, one of which is by
exchanging sex for good grades. Research also suggests thainhpempetrators of sex-for-grade in
Nigerian tertiary institutions are both academic and nonacadéaific s

Gender-based violence and sexual harassment in education have inlsréasiogne important topics of
discussion as more females enter the arena of education at all &xelsl harassment is not only seen
as the satisfaction of sexual desire but also a power maniestdtiis creates negative images of
females particularly as learners. Directly and indirectly, sexuasbarent has adverse effects on the
victim’'s psychological well-being. This study examines tHeat$ of sex-for-grade practice as well as
strategic methods to control sexual harassment in tertiarutiwsts.

Research Questions
The following research questions have been raised to guidgubis

1. What are the sociological effects of the sex-for-grade practicegierisn tertiary institutions?
2. What are the strategies for the effective control of sex-foregmdctice in Nigerian tertiary
institutions?

Purpose of the Study

The main purpose of this study is to examine the sex-fategpractice in tertiary institutions and its
implications for higher education in Edo State, Nigeria. Sipadiy, the study seeks to:

1. Find out the effects of sex-for-grade practice in Nigerian tgristitutions

2. Suggest strategies for the effective control of sex-for-graaletipe in tertiary institutions.
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Brief Review of Literature
This is presented under the following subheading:

Theoretical Framework

This research work is hinged on the Social Exchange TheogySdbial Exchange Theory states that for
any benefit an individual receives, an equivalent benefit sheutdtorned at one point. This theory was
developed by Thibaut and Kelly in 1959. It is a relationshgintenance theory which looks at how
people arrive at their decisions in relationships. The key t#nibis theory is that human behaviour is in
essence an exchange in which people seek out options with therdfgésir reward. Zafiroviski (2003)

is of the opinion that people establish relationships tsecthey expect some kinds of reward in these
relationships. The sole aim is to pursue that which gileasspre and gain. This explains why a sixty
years old man who knows the consequences of going to ied sixteen years old girl, the possibility
of contracting AIDS, losing his job and self-respect if ddlg the act still goes on to do it. For him,
nothing is more gainful at that particular point in timarttsatisfying his sexual urge.

On the other hand, a sixteen years old female student whvesallerself to be ravished by her lecturer
may not do it for sexual satisfaction. For her, havingdggrades in exchange for her action is of more
benefit. Supporting this, a study carried out by Imas@®2) to investigate the prevalence of sexual
harassment at Olabisi Onabanjo University found out that feangle students felt that they will gain
more if they agree to a male lecturer's requests for sex gaothe act brings academic success. This
may be why Sabini (2001) sees sexual harassment as a crinodeateinot as a crime of passion. This
is because most times the motive of the harasser who presséstitheto have sex, may not be for
sexual gratification in itself rather, the motive is to canéired gain power over the victim. Perpetrators
do not usually have regard for their victims. They only gedllfill their desires.

Effects of Sexual Harassment

The incidence of sex harassment is seldom reported (Aluede kimosund Idogho, 2011).In the school

system, there are implicit and explicit coercive sexual behavimtratre used to control, influence or

affect the educational opportunities, grades, and / or leaammgonment of a student. These include
withholding or threatening to withhold grades earnedesedved, submitting or threatening to submit an
undeserved performance evaluation, denying or threatening toadealyolarship recommendation or

college application.

Thus, experiencing sexual harassment can have negative effectstim&\psychological and physical
health (Swan & Fitzgerald, 1997). Problematic reactions includgerameduced self esteem, loss of
confidence, depression, anxiety, psychological trauma and posretsson the part of the victims.
Victims may also have difficulty in their personal relatioips and in sexual adjustment (loss of desire,
for example). Sexual harassment can also lead to any of theifgtogontracting sexually transmitted
infections and unwanted pregnancies; lack of concentrationdiesfuhereby leading to poor academic
performance; poor image; failure to achieve the institutiongeatilbes of producing wholesome
graduates for the Nigerian society; increased alcohol consumptiwking; and dependence on drugs
(Davidson & Fielden, 1999). Sexual harassment can also préallme on the jobs. For females who
are harassed, it may lead them to become less productive, lediedatiith their jobs and less
committed to their work compared to those who do not experisexual harassment.

Studies on sexual harassment of students have establishesbxtbat harassment is a pervasive and
persistent form of violence experienced often on a regular byasiee majority of females. For example,
the 1994 study by the Ontario Secondary School Teachers’ Fedef@$STF) found that over 80% of
the female students surveyed had been sexually harassed byatotlent and 20% of them by school
staff. The study also revealed that about 1% of boys hadeatsosexually harassed. The range of sexual
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harassment reported within school setting was extensive. Tigesancluded sexual comments, jokes,
gestures, touch and pinched in sexual way.

In all the cases, girls reported more serious and negative impatt®eir school performance than did
the boys. These impacts included difficulty in concentrafiear, ill at ease, lowered self-esteem and
lower grades. A similar study of four Nigerian universitrevealed that students identified sexual
harassment as being among the stressors hindering academi¢Ladeko, 2001). Too often, sexual
harassment is viewed by students, lecturers, staff and parguots gsirt of life. Denial, dismissal and
minimization have all been used by the public to mask the régatyipe & Oluchukwu, 1999; Kopels &
Dupper, 1999). Cases of sexual harassment are not often reportédar of victimization and
stigmatization.

Assault, bullying, exploitation and intimidation are vithat play out in the sexual encounter, leaving
the victims with long-term pains that devastate their pdpdical well-being. Incidence of sexual
harassment is not always reported. This makes it possibpefpetrators to go free. This is responsible
for the unchecked reoccurrence of the behaviour deficit. Sexwatyg$ed individuals can suffer through
a number of psychological effects, ranging from irritation &ndtration to anxiety, stress, and trauma.
Depending on the situation, the victim can experience mild @moayto extreme psychological damage,
while the impact on a victim's career and life may be signifieadtalso leave them in ruins (Schuffer,
2000).

Other psychological symptoms of sexual harassment include &wcegslt and shame, persistent
sadness, compulsive thoughts, negative outlook, irritgbilinood swings, impulsivity, emotional
flooding, diminished self-confidence, decreased concentratiomgtgnfears of loss of control, escape
fantasies, rage episodes, obsessional fears, crying spellsigeranger and fear, decreased self-esteem,
self-doubt, feelings of humiliation, helplessness, vulnétaband alienation. Psychiatric disorders
reported have included anxiety disorders, post-traumatic stlessder, acute stress disorder,
dissociation disorders, somatization disorders, sleep ddismr sexual dysfunction disorders,
psychoactive substance abuse disorders, depressive disordergustmead disorders (Pearlin, 1989).
General stress process model posits that the frequency anitysefvbarassment are key predictors of
mental health and well-being and that personal vulnerabilitglemates the association between
harassment and its negative outcomes. Sexual harassment undehainesgrity of the academic
environment, and it prevents its victims from achieving théipotential.

For instance, graduates who obtained certificates through fawowsxual consent are not worth the
certificates they have been conferred. This is obvious in tHerpemnce of the half baked graduates
produced into the labour market in recent times. Many seasoneghd@cadn whom much resources of
the nation have been expended have had their careers terminategh tbasaes of sexual harassment.
Their images and those of their family members are ofterstadiwithin the immediate environment.

In most cases, the consequences for female victims can be reffep®aihological pains, revulsion, or
hatred towards the harasser or other men around them. Viftiemsfeel cheap, dirty and vulnerable. In
the same vein, sexual harassment can threaten a student’s phygieata@ional well-being, influence
how well a student performs in school, and make it diffifarithe student to achieve her career goals. In
addition, the memory often remains; it continues to triggéeeling of depression that can make the
victim develop a withdrawal syndrome, particularly from methvong-term impact on decision to be
married (Taiwo et al, 2014).

The effect of sexual harassment on a student’s academic progrestsaamuent of future goals can be
significant and should not be underestimated. As a resudexiial harassment, a student may have
trouble in learning or drop out of school, lose trussdhool officials, become isolated, nurse constant
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fear for personal safety and have low self-esteem which magrmiréve student from achieving her
maximum potential. By extension, sexual harassment negattffelgts the productivity and economic
development of a nation due to poorly skilled employees evbate problems for the labour market. It
has been observed that those who have been victims of sexualnteragefore may react more
negatively than first-time targets because past experience digsroste’s ability to cope (Fitzgerald et
al, 1997).

Indeed, psychologists and social workers report that seveseiclsexual harassment can have the same
psychological effects as rape or sexual assault. (Koss, 1987gxample, in 1995, Judith Coflin
committed suicide after chronic sexual harassment by her basdeso-workers. (Her family was later
awarded 6 million dollars in punitive and compensatory dampa@axklash and victim-blaming can
further aggravate the effects. Moreover, every year, sexual harassoseémthundreds of millions of
dollars in lost educational and professional opportunitiestly for girls and women (Boland, 2002).

Ogunbameru, (2006) highlights some of the effects of séharalssment, particularly in the academia.

They include:

. Victims may feel powerless to stop the situation. It iswcwn to fear retaliation, for example
with grades or recommendations. They fear that their complaititsot be taken seriously, or
that they will be perceived as causing trouble.

. Victims often blame themselves, and fear that others willldlme them, even though it is the
harasser’s authority or influence that has been misused.
. Victims often change academic plans. They may drop coursegjechastitution/majors, drop

out of school, change residence, avoid advisers, or neglect academmitments or
responsibilities to avoid a harasser.

. Victims often have physical symptoms of stress, such asastoproblems or headaches. They
may also become depressed, moody, or irritable without kgpwhy.

. Victims will often suffer lower self-esteem, self-respect, aiticonfidence.

. Victims are often confused about what is happening and/at @an be done about it.

Control of Sexual Harassment on Campus

A common coping strategy in cases of sexual harassment isceebiansocial support from colleagues,
friends, and family members (Gutek & Koss, 1993). Thislso supported by the study conducted by
Stockdale (2006) which revealed that, contrary to conventiorsomi, victims of sexual harassment
who used confrontational coping strategies tended to experiencs watcomes than did others.
Furthermore, the use of confrontational coping strategy teridedmplify associations between
harassment pervasiveness and consequences, especially for men. Redsarelibeorized that culture
and societal values heavily influence social-support mobilizai@inan, 1997). In Turkey, it was
documented that sexually harassed women who did not fear bftenecoped by relying on their male
support network—fathers, brothers, husbands, relativesemds of higher status to intervene in the
situation and step in as protectors (Stockdale 2006).

According to past Anglo American research, avoidance is the prestlent responses to sexual

harassment. That is, a common strategy for many targetsagotd the perpetrator or the harassing
context if possible (Gutek & Koss, 1993). Another stratiegycurbing sexual harassment, especially in
tertiary institutions is investigative journalism. Fohel UNESCO (2007), investigative journalism

involves exposing to the public matters that are concealed—edlieerdtely by someone in a position

of power, or accidentally, behind a chaotic mass of facts andh@tances that obscure understanding.
It requires using both secret and open sources and documents.
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Investigative journalism can play a crucial role in bringiniggations of sexual assault in Nigerian
university system to light and eradicating the impunitiligeria universities.

Investigative journalism is an essential—albeit untapped—soofceletection in assault cases.
Investigative reporting has traditionally been at the forefodnnedia that cause the most change and
reform. Hence, it is vital to development and reformatiorhefuniversity system. Accordingly, through
investigative journalism, unethical, immoral and illegal behaviby lecturers, students as well as
administrative staff can be exposed.

In a research conducted in south western part of Nigeria, eigherape victims who were interviewed
in depth, only two had revealed the incident to anyone (Ajug@0b). Also, Ellsberg, Winkvist and
Pena (2001) reported as further difficulty, that women go&eadjly more reluctant to discuss sexual
harassment or abuse by non-partners than by partners and rihespéeial methods are needed to
encourage disclosure.

Lecturers found culpable should be named and shamed to serveermendeb others. The lecturers
should be suspended and if it's a student's fault, tilerstshould also be suspended. There should be
enough sensitization to be able to empower women to be boldepod these lecturers. When the
lecturers know that the students will report them, thely minimize and eventually stop harassing
female students. Female students should do their bestdiestand that would be a proof to their good
grades. There should be flexibility in laws and ladies are eaged to report such issues without
victimization from other lecturers. There should also be gsopervision of lecturers and open
communication channels between students and school authorities.

Methodology
This chapter contains the following subheadings:

Research Design

The study adopted the descriptive survey research design.ufbey anethod involved the use of
guestionnaire. The researcher decided to make use of the sugtleyd because it provides a high level
of general capability in representing the study population.

Population of the Study

The population for this study consisted of 10,200 sttsdand 1,779 teaching staff of the University of
Benin, Benin City and the Federal Polytechnic, Auchi. Thisufadipn captured students studying for
Bachelor's degrees and Diplomas in Edo State. The data gathemethfs population mirrored the rate
of sex-for-grade practice in public universities and polytexshini Edo State.

Sample and Sampling Technique

For the composition of students and academic staff subjbet$irét step involved random sampling of
three faculties/schools in each of the tertiary institutiongutjh balloting. The second step involved
sampling three departments in each of the sampled faculties/schools

In each of the departments, 5 lecturers were sampled randomly Cargdudents were sampled
purposively from Year 11/200 level and above, using prapoate stratified random sampling procedure.
The sample size was composed of a total of 720 students dedt@@rs in the University of Benin,
Benin City and the Federal Polytechnic, Auchi, Edo State.

Research Instrument

The instrument used for the purpose of gathering dataifostildy is a self-designed questionnaire. The
guestionnaire was titled: Sex-for-Grade Questionnaire (SfGQ¢ questionnaire consisted of two
sections, that is, sections A and B. Section A contained itheldta of respondents while section B
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contained questions on sex-for-grade practice as shown in g&raesquestions. Respondents were
expected to rate each of the items in section Bon a Likert fint'pscale of Strongly Agree (4 points),
Agree (3 points), Disagree (2 points), and Strongly Deagt point).

Validation of the Instrument

The self-designed questionnaire was face-validated by the reseastipisisor in the Department of
Educational Foundations and two experts, one from the DepdrtrhnEducational Management and the
Department of Measurement and Evaluation, Faculty of Educatiunetdity of Benin. Their inputs and
corrections were considered before producing the final drdfieafistrument.

Reliability of the Instrument

Reliability test was carried out on the research instrumentdier do ascertain the degree to which the
instrument yields consistent results. The internal consistegliapility test technique was adopted for
the study. Cronbach’s Alpha was used to measure the interrebtemcy as it calculates all possible
split half values of the test. A coefficient of .870 was aotedi

Method of Data Collection

Data for the study were collected by administering the instryyrBex-for-Grade Questionnaire (SfGQ),
to all the sampled subjects of the study. The researcher aghredishe questionnaire with the help of
one trained research assistant in each of the tertiary instgufitbie essence was to achieve high rate of
return of completed questionnaire.

Method of Data Analysis

The data collected for the study was analysed using descritaiigiss, independent sample t-test and
paired sample t-test. A measure of central tendency, that is the wasansed to describe the average of
each category data. Finally, the hypotheses for the study weze tesshg test statistics.

Research Question 1
What are the sociological effects of the sex-for-grade practicegierisn tertiary institutions?

Table 1: Descriptive Statistics of the effects of the sex-forape practice in Nigerian tertiary

institutions
S/IN Items Mean Std. Remarks
Deviation

1. Victims of sex-for-grade have endless trauma. Q747 3.25448 SA

2. Students have feelings of low self-esteem wherufecs 3.2236 2.84995 SA
demand sex to award them good grades

3. Victims of sexual harassment become frustrated 3ri611 2.72233 A
academics.

4, Being a victim of sexual harassment creates hditnethe 2.975 2.62784 SA
opposite sex.

5. Victims of sexual harassment engage in addictioch sis 3.3361 2.95287 SA

masturbation, smoking drinking, etc.
6.  Victims of sexual harassment feel humiliated, eslgc 3.2652 2.83969 SA
when a third party is aware.

7.  Victims of sexual harassment are usually depressed. 2.9791 2.62308 SA

8. Victims of sexual harassment develop a withdran&all152 2.70133 A
syndrome.

9. Sexually harassed students sometimes attempt suicid 3.1097 2.75176 SA

10. The self-confidence of sexually harassed studeBt$347 2.70133 A
diminishes

11. The society may lose faith in the quality of céctife as a 3.4875 3.03498 SA
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result of sexual bartering on campus

12. Victims of sexual harassment may feel unsafe 3®097 2.76485 A
participate fully in the academic activities of thertiary
institution.

13. Graduates who obtained their certificates througkual 3.5097 3.07498 SA
bartering create problem for the labour market.

14. Students who are sexually harassed lose trusthno$c 3.1555 2.71313 A
officials.

15. Sexually harassed students may likely drop outbbsl  3.8055 3.30781 SA

16. Sexual harassment negatively affects stude@§263 3.23908 SA
performance in academics.

17. Images of lecturers are tarnished when accused3df75 2.74114 A
sexually assaulting students.

18. Academic careers of seasoned academics have (2625 2.72233 SA
terminated through cases of

19. Students who are sexually harassed find it 3.2652 2.90593 SA

20. When falsely accused of sexual harassment, fan8lR125 2.78488 SA
members of academics may lose the respect of others

21. When falsely accused of sexual harassment, acadeseic 3.0722 2.71671 SA
passion for their job.
Grand Mean 3.2775 2.85859 SA

KEY: A- Agree, SA — Strongly Agree, D — Disagree, [3— Strongly Disagree
Source Researcher’s calculation, with the aid of SPSS

From table 1 above, questions 15 and 1 recorded the higkest oh 3.81 and 3.75 respectively. The
least mean distribution was recorded by question 4 whi2tB& and the grand mean is 3.2775, which
indicates that the respondents strongly agree to the effeatx-fdrsgrade practice in Nigerian tertiary
institutions.

Research Question 2
What are the strategies for the effective control of sex-for-gyeatgtice in Nigerian tertiary institutions?

Table 2: Descriptive Statistics of the effective control of sefor-grade practice in tertiary
institutions

S/N Items Mean Std. Remarks
Deviation

1. Sexually harassed students can cope by relyingiopost from 3.2583  2.80475 A
friends and family.

2. To control sex-for-grade practice in tertiary itgions, 3.0750 2.63153 A
students should be allowed to see their scriptser aft
examinations.

3. Victims of sexual harassment should always avoigeteators. 3.0944  2.76284 SA

4, Victims of sexual harassment should report to aitike of 2.9722  2.61990 A
their institutions.

5. Investigative journalism is an effective strategycbntrol sex- 3.5652  3.08445  SA
for-grade practice in tertiary institution.

6. Lecturers who sexually assault students shoulddmissed. 3.3763  2.89059 A

7. Students who sexually harass lecturers should siecated. 3.1416  2.78687 SA
8. Victims of sexual harassment should expose peroesraon 3.5597  3.06684  SA
social media.
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9. To prevent sexual harassment, school authoritiesuldh 2.8541  2.50444 A
discourage indecent dressing among students.

10. Victims of sexual harassment should visit counseland 3.4527  3.03726 SA
psychologists for professional counsel.

11. Sex education should be provided, especially fowlype 2.9902  2.62361 SA
admitted students.

12. Perpetrators of sexual harassment should face keg#ns, 3.5055 3.05550 SA
regardless of status or influence.

13. Students being harassed should always record czati@ns 3.3347 2.89347 SA
between them and the perpetrators as proof.

GRAND MEAN 3.2446  2.82785 SA

KEY: A- Agree, SA — Strongly Agree, D — Disagree, [3— Strongly Disagree
Source: Researcher’s calculation, with the aid BES

From table 2 above, questions 5 and 8 recorded the highesbfri@&7 and 3.56 respectively. The least
mean distribution was recorded by question 9 which is 2r&b the grand mean is 3.2446, which
indicates that the respondents strongly agree to the effeatx-fbrsgrade practice in Nigerian tertiary

institutions.

Discussion of Findings

For students who are genuinely harassed by lecturers, Tablewis ghat they often develop a
withdrawal syndrome. This is supported by Taiwo et al142@hat the memory of the act often remains
with the victim and it continues to trigger a feeling of dmgion that can make the victim develop a
withdrawal syndrome, particularly from men with long-termpact on decision to be married.
Supporting this also, Ogunbameru, (2006) stated thamgctf sexual harassment may drop out of
school, change residence, avoid advisers, or neglect academic camtaitmresponsibilities to avoid a
harasser.

In Table 2, respondents agree that sexually harassed studeotgpediy relying on support from friends
and family. This coping strategy in cases of sexual harassmseopported by Gutek and Koss (1993)
who discovered that reliance on social support from colleagtiead$, and family members is an
effective way to help sexually harassed students. This wasredsboed in the study of Stockdale,
(2006) in which it was documented that sexually harassed woftean coped by relying on their male
support network—fathers, brothers, husbands, relativesemds of higher status to intervene in the
situation and step in as protectors (Stockdale 2006).

Respondents, in Table 2, also agree that victims of sexual im@ratsshould report to the authorities of
their institutions. Ellsberg, Winkvist and Pena (20@&parted that women are typically very reluctant to
discuss sexual harassment or abuse with others. Masterspidam$ Koloduy (1995) reported that
when a woman is sexually harassed, she is usually accusedtioigirite action directed to her. If she
comes up to report, it may generate a lot of embarrassirigipubr even damaging consequences.

The findings of this study show that sexual harassmenrdtis. new phenomenon in tertiary institutions.
Although it encompasses both males and females, the burderuafl §ased violence is borne more by
females, with such effects culminating often to physical andahédimesses, low self-esteem, suicidal
behaviours, to mention but a few. There is no doubt thiatis a major systemic barrier to women
education and development in the nation.

50



Conclusion

The unethical practice of exchanging sex for grades projects a reigadige of the teaching profession
both nationally and globally. And if left unchecked, the sgcietll lose faith in the quality of
certificates that are awarded by tertiary institutions.

The following conclusions are based on the results of the obsear

1. Endless trauma, low self-esteem, and depression are some détie ef sexual harassment on
its victims.
2. Some of the strategies for the effective control of sexual haem$¢sim Nigerian tertiary

institutions include having strong policies on sexual hamas, suspending staff and students
found guilty, providing professional counsel for vicsimf sexual harassment.

Recommendations
Sequel to the findings and discussions from this sttitly following recommendations are made to
effectively control this practice in Nigerian tertiary instituns:

. Tertiary institutions should employ the use of inveshigajournalism as a strategy to control
sex-for-grade practice on campus.

. Students, especially females, should be discouraged frommgikgtturers alone in their offices
during odd hours of the day.

. Students who are victims of sexual harassment should visitse@ors and psychologists for
professional counsel.

. Faculty members who perpetrate sexual harassment should bedadgs@ad guilty students

should be expelled.
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Abstract
This study focused on “Assessment the quality afagic primary education programme in the yobe of
Nigeria.. The study was set to achieve objectiveitly sole aim of improving the quality of nomadic
education programme. Based on the objectivesgterchine whether the programme has changed the ways
and lives of the nomads, to assess the qualificaiod adequacy of the staff of the programme, terdgne
whether the movement of the nomads for grazing timdffect the quality of teaching and learningtfire
area of study,three research questions and thrgmtheses were formulated to guide the study. Refev
literature to the study were reviewed and all citeorks were acknowledged at the reference Survéyatie
was adopted. The target population comprised 1GEA officials, 646 Parent Teachers Association and
School Based Management Committee PTAsS/SBMCs,eHel/tbachers of nomadic primary schools and 320
teachers of nomadic primary schools totalling o833vere stratified simple randomly selected. Adarmof
480 from the head teachers, teachers, PTA/SBMCL&IEA official to elicit their responses. Structured
guestionnaires was used in collecting the data iaméhs validated based on content validity.. Thevegring
the research questions using descriptive and infgakstatistical tools were used . All hypothesese tested
at 0.05 alpha level of significance. The findingtw study revealed that the programme has chamgéivtes
of the nomads, There are adequate and qualifiedhes for the programme. The movement of the nomads
negatively affects the programme It has been aaibished fact that education is quite significamttie life
of the individual. There is no wonder thereforetttiee establishment of the nomadic education pnognz
has positively impacted on the life of the nomdth® intent and purpose of introducing the progranisn®
give the nomads fair learning opportunity as enséd in the 1979 constitution that the governmeoukh
ensure fair learning opportunities for its citizer’ss learning is the primary means of upgrading soeio-
economic condition of people, it has really upgrdbe lives of the nomads as it has tremendously
enlightened them on their civic responsibility. Tienads now know their rights and how to fightifoThey
have also learnt better how to carry out their ggations such as cattle rearing and fishing. Givthg kind
of importance attached and the patronage the progre enjoy from the federal government there isimgth
of surprise to find that the programme has enougth gualified manpower, especially teaching staffiniag
the programme. It is for this reason that the peogme was able to change the lives of the nomadthéor
better. From the finding it can be resolved thaftel careful assessment of the various elementhef
nomadic education programme, the programme is otass and has prospect. This is because of the fac
that the essence of education or learning is tongigabehaviour positively and this has been achieVad
nomads, a great number of them are enlightened cviized. Most importantly, they can manage their
affairs quite better than before. If the governmemttinue to support the programme as it is doiogvnthe
nomads will prosper and contribute meaningfullythe development of the nation. The study recometend
that , since constant movement of the nomads militatessighull success of the programme, government
should provide rich grazing land for the pastorall&ni and improve the ponds and rivers for the dishen.
Essential facilities, such as good portable watdectricity, clinics etc. should be provided at g&tlements
of the nomads. The government should encouragesjmiasor the nomadic education primary school pupils
to further their education.

Keywords Assessment, Quality, Nomadic, Education, Programm
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Introduction

Education occupies quite a significant position in Niger&deial and Economic development. The
importance of education has been adequately documented in theid@erdEducation serves as the
spring board for social and economic change. All who havecated on the art of governing mankind
have been convinced that the fate of empire depends on the edotatiomh (Wennergreen, Anlholt,
and Whitaker 1984: 34). The importance of education in Nigerevident from the large budgetary
allocation in the national development plans as mandated by OQE®at 26% of a nations budget
should go to education. The government of Nigeria believesld¢aaning is the primary means of
upgrading the socio-economic condition of the rural populahé& populace, particularly the Fulani
tribe, difficult to educate, with less than ten percent of tea and two percent of the women Fulani are
literate and the number of lettered men and women in westeenetyication among the Fulani fall
below the national average.

To educate the Fulani children, arrangement has been made for ddodndiai assist their parents in the
morning and go to school in the evening. Special and adequiateeiment will be provided to teachers
in rural area to make them stay in the job. The 1979 cotiatitaf Nigeria demands the government to
ensure fair learning opportunities for its citizens. Therefibtis, only right that they also partake in the
same right and privileges as the rest of Nigerian's. The noreddcation programme started officially
in November 1986, after the Yola National Workshop on Namgducation. The workshop resolved
that the nomads needed a fair deal through the provision ch#alu and other social amenities to
reciprocate their contribution to national building. The delvof educational services to the children of
all nomadic groups tends to follow the line of the forn@do®l system. Special attention was paid to
these groups by the Nigerian government when it sets up #tiendl Commission for Nomadic
Education by Decree 41 of 2December, 1989 (Federal Government of Nigeria, 1989).

Similarly, of the estimated 9.3 million people that currertbmprise Nigeria's nomadic groups,
approximately one third (that is 3,1) million are of schaodl pre-school age. The pastoral nomads are
on the disadvantaged side than the migrant fishermen, in tdrecxess to primary education because
they are more itinerating. As a result the literacy rate obpalstomads is only 0.28 percent, while that
of the migrant fishermen is about 20 percent (FME, 2000¢. Basic responsibility of the Commission
for Nomadic Education, among others, is to provide pringycation to the children of pastoralist
nomads, a responsibility shared with the State and Local Goeet. To provide education to its
nomads, a multifaceted strategy has been adopted by the commiissidncludes the shift system;
schools with alternative intake, and Islamiyya (Islamic s&)od@he current mobile school system in the
strictest sense remains sparingly used, primarily due terbemity of problems associated with this
model. Some mobile schools, however, are in operation likRitrex Benue dwellers of Taraba, Benue,
Adamawa, Nasarawa, Borno and Yobe State.

By the beginning of the 1995/1996 school session, there 880 nomadic schools in 296 Local
Government Areas of 25 State of the federation catering foedbeation needs of the children of the
pastoral nomads alone. Of these, 608 schools are owned atrdllednby states, 130 by Local
Government, and 152 by Local Communities. Altogether theyes88,871 pupils of the estimated
population of the 3.1 million nomadic school-age childrenth@® number, 55,177 (62%) were boys and
33,694 (38%) were girls. There were 2,561 teachers, magrishom 1,326 (or 51%) were auxiliary
teachers, who are unqualified and in need of upgrading. Bki®éen the usual practice because of the
nature and characteristics of the nomadic populace (F.M.E, Sawtysfs, 2000).

As of 1993, six hundred and sixty one (661) schools Waik for pastoral nomads, out of which 24
percent (165) have permanent classrooms and 46% (293) had demplaissrooms built of grass,
tarpaulins etc. Subsequently, mobile and collapsible classraemesprocured. Altogether, the schools
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had an enrolment of 46,982 children taught by 1,896 teacheisnumber, however, only scratched the
surface of the problem, as it only serves as an estimatedilidn mrimary school age of nomadic
children.

Report of September 2013, Adamawa state was the first statgana\to launch the nomadic education
programme in 1988 with the establishment of the firstt pitimadic school at mayel-palikpasham (in
Demsa local government area). The programme was launched withtiaheiniolment of 40 pupils
subsequently the number of nomadic schools gradually incredsetheznomads themselves requesting
nomadic schools to be established for them. In Adamawa tetatéypes of nomads were identified.
These are:

1. The Fulani pastoralist and

2. Migrant fishermen

For the migrant farmers, research is in progress towardsifidiem such communities. In Adamawa

state, nomadic education programme is under the directorateality gssurance Department in the

State Universal Basic Education Board, Yola. The departmentlansomadic education programme at
all level. The National Commission for Nomadic education igeNa has been the regulatory body of
the policy framework of the nomadic education programmearctuntry. This also makes intervention
in the areas of infrastructure, supply of instructional meltgrestablishment of nomadic pilot schools in
grazing areas, provision of water and clinics for human, animuads trained teachers in different
capacity building workshops sources - By - Annual meetingtakeholders of N.E.P holding in Dutse
Jigawa State October, 2013.

The Yobe State Directorate of Nomadic Education was moved fremmithistry of education to YSPEB
in 2003 to ensure equal access to basic education. It was chatigéide responsibility of managing the
education affairs of the migrant pastoralist across the stateerr@ment, mobilization, supervision,
training, evaluation, etc. The Directorate of Nomadic Educatioonasof the functional directorate of
YSUBEB is headed by the director, deputy director with feiaff and eleven field workers. The
directorate is officially answerable to the management of YSUB&Balfl its activities (process-
recommend-approved-action). Nomadic schools are merged with thentiomal schools. In the
L.G.E.A's, the education secretaries post teachers and supervige irsaoollaboration with the
directorate.

In fact the management of YSUBEB does not differentiate betweemadic schools and other
conventional schools. It does everything together, e.g.ibgildf schools, rehabilitation, provision of
furniture and instructional materials, inspection/supervigitan The management of YSUBEB is worth
commending for the moral and educational supports it reidere programme. (Reports presented on
N.E.P. October 2013).

Statement of the Problem

Article 26 of United Nations of 1984 Universal Declarationkduman Right, States that, everyone has
the right to education”. Responding to this declaratiogeN&n government organized a workshop in
Yola to discuss the position of the education of the NoniBlgks.workshop communique revealed that
the literacy rate of the pastoral nomads is only 0.28% widteof the migrant fishermen is about 20%.
In view of the above the Federal Government decided to give maxattention to the education of the

nomads, consequently, a commission to see to the educatibe obinads was established and the
programme officially started in November, 1986, after the Yiaekshop. After search a long period the
programme has taken, the researchers felt the need to apprageséeamow much has been achieved.
Thus, an assessment of the Quality of Nomadic EducationdPnogg in some primary schools in the

Yobe States of Nigeria.
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Objectives of the Study
The following objectives are expected to be achieved at the end stiithy:

1. To determine whether the programme has changed the waljgearaf the nomads.
2. To assess the qualification and adequacy of the staff pfageamme.
3. To determine whether the movement of the nomads for gréaidgdo affect the quality of

teaching and learning in the area of study.

Research Questions

1. How the programme changed the ways of life of the NdPhads
2. How adequate and qualified staff for the programme?
3. How was the movement of the nomads for grazing larettathe quality of teaching and

learning in the study area?

Null Hypothesis

The following hypotheses were formulated to guide the research:

Ho,: There is no significant change in the life of the nomads.

Ho,: There are no qualified and adequate teaching staff for theapnoge.

Hoz: The movement of the nomads does not affect the quality ofdigegmnme.

Significance of the Study

This study is aimed at assessing the quality of nomadic edngatbgramme in the Yobe of Nigeria. It
is expected that the findings of this study will be us&dulhe nomads, teachers, the pupils, the Yobe
state governments, Federal Ministry of Education, UBEC, dgdrins in general. The finding(s) will
help FME and UBEC in identifying and understanding the reatquality and progress as well as
problems associated with the programme. In addition, thdyswill provide empirical data needed by
the teachers, administrators, SUBEB, UBEC, Commissiondoradic education and federal ministry of
education of Nigeria. The findings of this study will alde useful to curriculum developers,
educationist, and members of several other discipline thatdwamiinterested in carrying out research
on, the nomadic education programme.

Methodology

The survey method was adopted for this study, populafitimsostudy comprised the four categories of
participant head teachers, teachers, LGEA officials, parent teacherafisso@nd school based

management committee PTA/SBMC of the nomadic school, in YtdiesS Data obtained from Yobe

state Universal Basic Education Board, quality assurance umiteshthat the state has total population
of 1333. The researchers adopted simple random sampling teehoicselect sample from the target
population, from each zone of the state one Local Governmentrardemly selected and out of the
(17) Local Governments, six (6) nomadic primary schools vemlected to represent the entire
population of the study with the sample size of 480.

Table 1: The Distribution of the States, Local GovernmentSchools, Teachers Enrolments, Pupils
Enrolment in each state

State LGA Schools Teacher Total No. Pupils Total No.
enrolment of Enrolment  of pupils
Teachers
M F M F
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Yobe Tarmuw Galadimawa nomadic 2 - 2 89 55 143
State a pri. Sc

Gujba Jama' are nomadic pri. 2 -2 94 47 121
Sch
Fune Agriwa nomadic primary 2 -2 97 57 154
school
Nangere Garangaya nomadic pri. 3 - 3 147 87 234
Sch.
Jakusko  Ngelsume nomadic pri. 1 -1 57 37 94
Sch.
Tauna nomadic primary 2 o' 2 78 46 124
school
Source: SUBEB 2023.
Table 2: Descriptive Statistics
Mean Std. Deviation N
YES 80.0000 40.37503 15
NO 71.8667 39.39338 15
Correlations
YES NO
YES Pearson Correlation 1 -998**
Sig (2-tailed) .000
N 15 15
NO Pearson Correlation -998** 1
Sig. (2-tailed) .000
N 15 15

** Correlation is significant at the 0.01 level (24d)

Table 2: HOs: There is no significant change in the life of the nomads$hénstudy area, using the
descriptive statistics, the mean and standard deviation fois\88&sand 40.37. While that of No is 71.87
and 39.39 respectively, using Pearson correlation the resignisicant at the 0.05 level (2 tailed). That
is, there is significant change in the life of the nomads$hé dtudy area by the introduction of the
programme.

Table 3: Descriptive Statistics
Mean Std. Deviation N
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YES 80.7333 32.50817 15
NO 661.3333 30.716"3 15
Correlations
YES NO

YES Pearson Correlation 1 -998**

Sig (2-tailed) .000

N 15 15
NO Pearson Correlation -998** 1

Sig. (2-tailed) .000

N 15 15

** Correlation is significant at the 0.01 level (24d)

Table 3: HO,: There are no qualified and adequate teaching staffs for theapmogr. The descriptive
statistics show that the mean and standard deviation of 88s7i8 and 32.51 respectively. That of No is
66.33 and 30.71 respectively.

Using Pearson correlation to analyse the data the result reviealaitrelation is significant at the 0.05
level (2-tailed). This means there are qualified and adequate teathffggare qualified and adequate
teaching staff for the programme in the three states. The rgjedtiie assumption may be due to the
attitude of the government worker in reporting the tr@tupé of an event. This may be as a result of the
fear of losing his/her job.

Table 4: Descriptive Statistics

YES

NO

Correlations

YES

NO

Mean
96.6667

72.9333

Pearson Correlation
Sig (2-tailed)

N

Pearson Correlation
Sig. (2-tailed)

N

Std. Deviation

58.04637

51.34681

Yes

»

15

-803**

.000

15

**Correlation is significant at the 0.01 level (2-tailed)
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No

-803**

.000

15
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Table 4: HO;: The movement of the nomads does not affect the programrhe @réas. The standard
deviation and mean for Yes is 58.06 and 96.67 respectiwdlije that of No is 51.35 and 72.93
respectively.

Using Pearson correlation, the result revealed that it iffisemt at the 0.05 level (2-tailed). That is, the
movement of the nomads affect the programme in the study ark@s.mEans there may not be
continuity in their learning.

Discussion

The research has come up with the following findings: -Tignamme has change the lives of the
nomads, There are adequate and qualified teachers for the progrihenmovement of the nomads
negatively affects the programme.

It has been an established fact that education is quiteisagriiin the life of the individual. There is no
wonder therefore that the establishment of the nomadic edupgatigramme has positively impacted on
the life of the nomads. The intent and purpose of introguitia programme is to give the nomads fair
learning opportunity as enshrined in the 1979 constitutiat the government should ensure fair
learning opportunities for its citizens. As learning isghienary means of upgrading the socio-economic
condition of people, it has really upgraded the lives of rmatds as it has tremendously enlightened
them on their civic responsibility. The nomads now knogirthights and how to fight for it. They have
also learnt better how to carry out their occupations such &es regtting and fishing.

Giving the kind of importance attached and the patronage theapmoge enjoy from the federal
government there is nothing of surprise to find that tiegnramme has enough and qualified manpower,
especially teaching staff manning the programme. It is forré@son that the programme was able to
change the lives of the nomads for the better.

Despite the proper attention and patronage the programme redevesséarch has found out that the
constant movement of the nomads in search of greener pastutah has negatively affected the
programme lack of continuity in learning abound which samedileads to dropping out of school by
the pupils. This is something the government should taleeatar

Conclusion

From the finding it can be resolved that, after careful assessihtie various elements of the nomadic
education programme, the programme is in success and has proged.because of the fact that the
essence of education or learning is to change behaviour pbsitimd this has been achieved. The
nomads, a great number of them are enlightened and civilized.ifpsttantly, they can manage their
affairs quite better than before. If the government continusggport the programme as it is doing now,
the nomads will prosper and contribute meaningfully to theebpment of the nation.

Recommendations

Some recommendations are made for action thus :

1. Since constant movement of the nomads militates againstdaliess of the programme,
government at any level should provide rich grazing landhfe pastoral Fulani and improve
the ponds and rivers for the fishermen.

2. Essential facilities, such as good portable water, electricityicsletc. should be provided at the
settlements of the nomads by the government.
3. The government should encourage and sponsor the nomadic eulycatiary school pupils to

further their education.
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Abstract
In this study, the researcher investigated Determinant of ddhacility Planning on Utilization of
Education Resources by Students in Public Secondary Schod{sduna State. Three research
guestions and three hypotheses guided the study. A 12jitestionnaire was used to collect responses
from the respondents. The instrument was divided into #seawith overall coefficient of 0.84 which
was considered enough for the study. The reliability of ieument was obtained by a pilot-test and
analysis using Cronbach alpha. The population of thedystonsisted of 27,840 SS2 students of the 230
public secondary schools in Kaduna state and the prop@teéorandom sampling was used to choose
522 students as the sample size. Pearson Product Momemia@ion Coefficient was used to answer
research questions and test the hypotheses at 0.05 levghificaince. In testing the hypotheses, where
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p-value was greater than 0.05 level of significance, the mydbthesis is accepted but where it is
otherwise, it was rejected. One of the findings of the stoayng others was that in most cases facilities
planned and provided are available but students dduilyt utilize them. It was therefore recommended
that students should be made to utilize the educatiorures® in the school made available through
school planning facility.

Keywords School Facility, Planning, Education Resources, Puldicdddary Schools.

Introduction

School facility can be defined as the material objects that tatesthe infrastructure of a school. They
are the physical structures, plants and material resources thatearéoumake teaching and learning
feasible. They are the school buildings, science laboratabeariés, machinery, furniture works, chalk
boards, offices, toilets, hostels, playing fields and ediching materials that form part of the school
environment. The term school facility could be used alternataglychool plant, school infrastructure or
school physical structures. Edumark (2014) explained itea®thlity of physical facilities, permanent or
temporal that makes up the school environment and form pashaf is known as school climate.
Ogbodo (2004) described it as educational facilities or matiiias that help teaching and learning
process in the school. To Ogbodo (2004), they are the eterials that are used to transform the school
into the collegiality it is supposed to be. The collegiatifyan institution according to Akpan (2011) is
its ability to change the raw and naive human elements that ceéonthénschool into skilful, intelligent
and dynamic persons that have the capacity to turn thingscaroun

Mbipon (2000) stated that school facility consists ofghaund, equipment and buildings that are used
for teaching and learning. Adaja and Osagie (2015) admit ¢habkfacility comprised all the physical
properties of a school which includes the ground, buikliagd equipment located within the school.
School facility planning is the process of determining thesiglal structures needed in a school that will
help to facilitate the provision of education. It is also ewdfgrt made to assess the educational needs of
a school that will make for the success of teaching and leaihioguld equally be considered as the
comprehensive effort that starts with identifying needs ottoa and terminates with the actual
provision of those needs (Akpakwu, 2007). It covers bathent and future needs of a school.

School facility planning models are the methods or strategigsaddn managers and authorities employ
to transform educational objectives or goal into achievemestiaress. They are bureaucratic planning
model which has to do with the linear, top-down procesg tlepends on the contributions of

administrators and teachers. It is typologically orchestrayegedagogical activities with focus on the

teacher, while trying to create spaces within the existing fa¢ifithymark, 2014). There is also the long

range or master planning model which involves a multi-dis@py planning team that cut across tasks
and responsibilities to ascertain facilities, Students demogsajpind education programmes so as to
isolate problems, assess various options of solutionsdacitle a comprehensive course of action
(Gbadamosi, 2005).

The community based planning model looks at the communityogiephic and ethnographic
constituents. The main objective of this planning mod# igrovide facilities that could be used by the
school and the host community. Sometimes, it could be &-pupose school hall that could serve as
school assembly hall and as a town hall meeting for the hoshuaaity.

The vision planning model according to Onyesola (200Rdai the school as a small part of a bigger
learning environment. It makes use of community — wide edunadtistakeholders to evaluate and
guestion school norms about curriculum, staff engagement smdrogramming assessment, facilities
and how learning can adequately take place in a more civil society.
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Furthermore, there is the sustainable planning model andcdniserned with the dynamic nature of
learning spaces. This model has three guests and they are the thati school facility will always
anchor the present and future generations of students. Seledities be used for learning need to be
efficient and less rigid and buildings in the school and thesociated architectural designs should be
durable and environmentally friendly (Oyebade, 2009).

The need for school facility planning cannot be over-emphasitedpiimary reason for school facility
planning is to provide students with required educationuregs for learning. Teaching and learning
cannot be effective in the absence of school physical facilitiear{&dh) 2014). Utilization of education
resources is another main reason for school facility planighglents do well where there are enough
and spacious school buildings, current book and non-baakrials to consult. As a matter of fact,
school as a place of intellectual interaction between teachers apedtstddes not exist without teaching
and learning materials (Fagbemi, 2005). The use of materiaaffyand students enhances learning and
justifies government budgetary allocation to education.

Another reason for school facility planning is that it edfeducation managers the opportunities to take
stock or statistics of what is available. As Ogbodo (2G@4jgest that, it makes for the provision of
whatever is the gap between what is on ground and what svadable. More importantly, it makes
learning rich, easy and comfortable. As students engage in restb@ichave an avalanche of resources
in different format like visual and audio-visual materials k¢ for them to use. Even though very
paltry, it is the evidence that government cares and that educatioagers are committed to the
provision of good and quality education (FGN, 2004).

However, it is important to indicate that there are factorsdbastrain school planning facility. These
problems are poor educational funding politics, religioud athnic consideration, corruption, poor
statistics or data and lack of skilled manpower (Adeboyeye))200is vital to point out that school
mapping and school facility planning are related but not the s¥vhile school mapping is concerned
with the proper location and distribution of education ueses, school facility planning deals with the
adequate stock taking and fixation of learning facilities ireotd facilitate teaching and learning in
schools.

Statements of Problems

School facility planning is the process of identifying tléeat of physical facilities available in a school
in order to provide what is needed for effective teaching andihgariihe essence is to ensure that
education resource materials are in place for students’ utilizéitisrthe putting in place of school plant
and other material objects to make teaching and learning feasitiie school. Utilization of school
facilities can be explained in terms of the consultation and fubese facilities by staff and students as
they interface with each other in the classroom, science labesatamd as they go to the libraries to
research and do their assignment. However, there seem to be iarsitui@re school facilities are in
place but students do not regularly utilize them to faciliia¢é learning. This can be seen in their poor
performance in their examinations (WAEC, 2017). It is agaths& background that this study
Determinant of School Facility Planning on Utilization ofugdtion Resources by Students in Public
Secondary Schools in Kaduna State.

Purpose of the Study
The study examined the relationship between school facility plgnand students’ utilization of
educational resources. Specific objectives are to;

1. Determine how school facility planning can help studentzatgcience equipment in the school
laboratories.

2. Examine how school facility planning can help studentszatitiook and non-book materials in
the school library.

3. Explore how school facility planning can help studentszetiéducation resources in the school.
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Research Questions
The following research questions guided the study;

1. How does school facility planning help students to utioéence equipment in the school
laboratories?

2. How does school facility planning help students to utilimekband non-book materials in the
school library?

3. How does school facility planning help students to utéidacation resources in the school?

Hypotheses

The following hypotheses were formulated to aid the study;

HO1: There is no significant relationship between school facilignping and students’ utilization of
science equipment in the school laboratories.

HO2: There is no significant relationship between school faciliaznping and students’ utilization of
book and non-book materials in the library.

HO3: There is no significant relationship between school faciliznping and students’ utilization of
education resources in the school.

Methodology

The study investigated study Determinant of School Facilignitng on Utilization of Education
Resources by Students in Public Secondary Schools in Kadatea Bhree research questions and three
hypotheses guided the study. The population of the stodyisted of 27,840 SS2 students of the 230
secondary schools in Kaduna state. Through the proporticaradem sampling 522 SS2 students of 6
secondary schools were chosen as the sample size for the stwmhorlary schools were randomly
selected from each of the 3 education zones of the state. Tieniest that was used for data collection
was a 12 item questionnaire titled; “Determinant of School iBa€ilanning on Utilization of Education
Resources in Public Secondary Schools in Kaduna State QuestofiDSFPUERPSSKSQ)” The
guestionnaire was divided into four sections which yielded\emmage of 0.86 considered high enough
for the instrument to be reliable. Section A dealt with stfaamlity planning and students’ utilization of
science equipment. Section B was about school facility plannidgtaidlents’ utilization of book and
non-book materials in the school library while section C emerned with school facility planning and
students’ utilization of other education resources.

The instrument is structured on a 4-point rating scaleroh§ly Agee (SA) — 4, Agree (A) — 3, Disagree
(D) — 2 and Strongly Agree (SD) — 1. The instrument waliddated by three experts, two from the
Department of Educational Administration and Planning arel foom the Department of Educational
Foundations, all from the School of Education, Federal Coldd=ducation, Zaria. The reliability of the
instrument of the instrument was established by a pilatigeand analysis using Cronbach alpha. Mean
and standard deviation was used to answer the research questiotistermine the homogeneity of
respondents’ views while Pearson Moment Correlation Coefficiest used to test the hypotheses at
0.05 level of significance. In testing the null-hypothesgben p-value is greater than 0.05, the
hypotheses was accepted, but where p-value is less than 0.@3eakplhit was rejected.

Results and Discussion
Research Question 1How does school facility planning helps students tozetiicience equipment in
the school laboratories?

Table 1. Respondents’ mean ratings on how school facilitplanning helps students to utilize
science equipment n = 520
S/N  Questionnaire Iltem X SD Remarks
1. School facility planning helps to provide sden?2.86 0.64 Agree
equipment in the school laboratories.
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2. The equipments are Physics, Chemistry, Biolagnd 3.02 0.76 Agree
Biology or Health Science.

3. Teachers use the science equipment to tea@ncsci3.51 0.48 Strongly Agree
subjects.
4. The science equipments are used to conductigabc3.66 0.87 Strongly Agree
examinations in the sciences.
Grand mean 3.26 Agree

Data in table 1 reveals a grand mean score of 3.26 indicatingttitints agree that school facility
planning helps students to utilize science equipment. Thebiyeitem analysis shows that items 3 and 4
are rated strongly agree with mean scores ranged between 3.5B@mchile the remaining two items
(tems 1 and 2) are rated agree with mean scores ranged betwean®862. The standard deviation
scores ranged between 0.48 and 0.87 showing that respondent®tawide apart in their mean
responses.

Research Question 2To what extent does school facility planning help studantstilize book and
non-book materials in the school library?

Table 2: Respondents’ mean ratings and standard deviatioan how school facility planning helps
students to utilize book and non-book materials n = 520

S/N  Questionnaire Item X SD Remarks

5. School facility planning helps to provide bodkshe school 3.76 0.58 Strongly Agree
library.

6. The books supplied to the library are relewanthe various 3.04 0.91 Agree
subjects curricular.

7. It equally also helps to provide audio-visuatemials in the 2.82 0.63 Agree
library.

8. It also provides serials and journal to theosthibrary. 3.02 0.87 Agree

Grand Mean 3.16 Agree

Data in table 2 shows a grand mean score of 3.16 indicatingstiidgnts agree that school facility

planning helps students to utilize book and non-book naddeiThe item by item analysis shows that
items 5 is rated strongly agree with mean score of 3.7@wHgl remaining three items (items 6, 7 and 8)
are rated agree with mean scores ranged between 2.82 and 3.&faridad deviation scores ranged
between 0.58 and 0.91 showing that respondents are not veideragheir mean responses.

Research Question 3How does school facility planning help students to utiéidacation resources in
the school?

Table 3: Respondents’ mean ratings and standard deviatioan how school facility planning helps
students to utilize educational resources n = 520

S/IN Questionnaire Item X SD Remarks
9. Other education resources are furniture woasduby 3.20 0.91  Agree
staff and students
10. They also include chalk boards, toilets anatusbry 3.04 0.68  Agree
books of records.
11. These facilities facilitate teaching and Iléagnin the 3.74  0.51  Strongly Agree
school.
12. School facility planning actually helps stutteto utilize 3.28 0.76  Agree
physical facilities.
Grand Mean 3.32 Agree
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Data in table 3 shows a grand mean score of 3.32 indicatingstiidgnts agree that school facility
planning helps students to utilize educational resources. dinebiy item analysis indicates that item 11
is rated strongly agree with mean score of 3.74 while the rergdimree items (items 9, 10 and 12) are
rated agree with mean scores ranged between 3.04 and 3.28taitlar¢ deviation scores ranged
between 0.51 and 0.91 showing that respondents are not vaeideraiheir mean responses.

Hypothesis 1
There is no significant relationship between school facilépnmping and students’ utilization of science
equipment in the school laboratories.

Table 4: Correlation coefficient of the relationship between sdaol facility planning and students’
utilization of science equipment
Utilization of science equipment

Pearson Correlation(r) .815
School facility planning Sig. (2-tailed) .006
N .520

Table 4 shows that r is.815 with a p-value of.006 whicless than 0.05 alpha level (P < 0.05).
Therefore, the null hypothesis is rejected. This showstligae is a significant relationship between
school facility planning and students’ utilization of scienceiggent in the school laboratories in Imo
State.

Hypothesis 2
There is no significant relationship between school faciliyping and students’ utilization of book and
non-book materials in the library.

Table 5: Correlation coefficient of the relationship between sdaol facility planning and students’
utilization of book and non-book materials
Utilization of book and non-book materials

Pearson Correlation(r) .855
School facility planning Sig. (2-tailed) .020
N .520

Data in table 5 shows that r is.855 with a p-value of.OBiZlwis less than 0.05 alpha level (P < 0.05).
Therefore, the null hypothesis is rejected. This showstlieae is a significant relationship between
school facility planning and students’ utilization of baoid non-book materials in the library.

Hypothesis 3
There is no significant relationship between school facilitgnping and students’ utilization of
education resources in the school.

Table 6: Correlation coefficient of the relationship between sdaol facility planning and students’
utilization of education resources
Utilization of education resources

Pearson Correlation(r) .784
School facility planning Sig. (2-tailed) .000
N .520

Data in table 6 shows that r is.784 with a p-value of.0bizlwis less than 0.05 alpha level (P < 0.05).
Therefore, the null hypothesis is rejected. This showstligae is a significant relationship between
school facility planning and students’ utilization of edumatiesources in the school.
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Discussion

Finding of the study as indicated in Table 1 is that thei s&gnificant relationship between school
facility planning and the utilization of science equipment ibligtsecondary schools. Science equipment
consists of those items or material objects that are ussgeince practical. They are always provided by
the government and sometimes brought by the Parent-Teachaigdissp Students use of science
equipment with their teachers during practical lesson in thecgciaboratories is consequent upon their
availability. Practical science lessons or experiments cannot ta&e pithout them, so students cannot
use what is not available. As indicated earlier, school facilayrpng is concerned with school or
education authorities knowing what is available and what iswveitable. It helps government or school
authorities to identify the needs of the school in that dsgand make provisions for them accordingly.
Students utilize these science equipment or facilities durgigghactical science lessons.

One other finding of the study as could be seen in TabletRatsthere is a significant relationship
between school facility planning and the utilization of boakd non-book materials in the school. The
school library is a repository of instructive and learningterials for both staff and students in the
school. These are books and non-book materials that are consilexesht to the subjects offered in the
school. The book materials are current editions and volumesdhtin the results of current research
conducted by experts in the various subjects. The governmesthool authorities have the financial
capacity to provide them and make them available to studeis gthool libraries for their use.

Beyond the book materials, there are also the non-book mattvalexist in different formats or
platforms. Some of them are audio visual materials while soonéd be identified on-line. In most
cases, these facilities are financially beyond the reach of stugent$iey need them for their studies
(Edundayo, 2017). School facility planning therefore helpgegnment to identify the extent of these
facilities that are needed by students for their use in guamtd in quality. It has been observed that in
recent times, students utilize non-book materials more thak rinaterials (Erondu, 2015).

Another finding of the study as contained in Table 3 is thette is a significant relationship between
school facility planning and the utilization of education reses. Education resources according to
Abayomi (2014), encompass all facilities tangible or abstrattabcount for the collegiality of a school.

They range from school buildings, plants, books, norkbmaterials, the road network within the

school, woodworks, toilet facilities and even the teaching amdteaching staff that interface with

students in and out of classroom.

Conclusion

From the findings of the study, it could be deduced theakthre significant relationship between school
facility planning and the utilization of education resourcepuhlic secondary schools. Students are in
school to learn and what to understand is that facilitatesighthe availability of education resources
which can be made possible through school facility planning.

Recommendations

In view of the findings and conclusion of the study,ftiilowing recommendations are made;

1. Government should carry out school facility planning annualilypdate schools with necessary
facilities.

2. Education stakeholders should encourage government on theigmoof school facility
planning and the teachers and students should utilize educatioarces being provided in
public secondary schools.
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3. Students should be made to utilize school facilities espedmeipooks and non-book materials
in library. This can be achieved by teachers giving them assigaie will require students to
go to the library for research.
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Abstract
This paper tittled' effect of idea generation strategies on students’ written ositign performance in
tertiary institutions of north west zone, Nigeria. Tpé&per is a journey to investigate the effect of using
idea generation strategies in developing essay writing anstuidents in tertiary institutions of north
west zone, Nigeria. The study look into the introductiwn,research questions, two research objectives
and two hypothesis was formulated. The sample of thg stutsisted of groups the experimental with
57 students while the control With 56 students. Theumsnt was essay question. Both validity and
reliability were checked by the researcher. The study might befisagnt to students, Teachers,
curriculum planner's. The study covers only tertiary instigi in north west zone, Nigeria. )The
findings of the study showed that there are statistigalitant difference at the level of 0.05 between
the experimental and the control groups in the total scackthe sub scores in favor of the experimental
group indicating the effectiveness of using idea generatiaegies in developing essay writing. The
researcher recommended the use of these strategies in tentistifution methodology, research,
hypothesis, objectives, scope significance, sample, sizdapopu

Keywords:Effect, Idea Generation and Written Composition
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Introduction

The ability to write accurately and effectively is a problem thatdes many students. Students in the
tertiary institution are intended to learn how to writeealiht types of writing composition. Writing is a
thinking process which demands intellectual efforts, andviblves generating idea, planning, goal
setting, monitoring, evaluating what is going to be emtas well as what has been written and using
language for expressing.

In Indonesia where English learn as a foreign language studamiswriting because they want pass the
final examination and get good grades. Therefore, wheneveraithe writing assignment’ is announced
to the students, the mostly show unhappy faces, Writiiligyadnd academic success are closely related,
research has shown that writing can predict academic achievement.

The way students write even at the tertiary level is indicafivleeir poor academic background which is
a carry-over form the secondary level. This is informed thdesits’ observed gross incompetence in
their written compositions which fail to satisfy the magoiteria for good composition writing. These
include the content, organization, expression and mechanical acedhimtyare very poor. In content,
most student out of the subject matter of a compositibiey Tmost often deviate from the topic of
writing to entirely very different areas not having any ratee with the topic. It is not unfound to see
students writing birthday party when the question isregskiem to write about child naming ceremony.
This is due to the fact that some of such students do eatwwderstand the demands of the question in
the first place.

Organization wise, many students of tertiary institutiorss bt even know what is meant by
organization. They do not know how to arrange their panticts in writing. Thus, they succeed in
jumbling everything together haphazardly. In this case, suitmgvlacks coherence and cohesion and
ends in disjointed manner. It lacks the chronological and séigliqualities of a composition in which
some points enjoy priority over the others in order efrttmportance.

The expression aspect of most students’ written composiionses more concerns and worries to
readers. They write most often, structure less composition $ec¢hay are not aware of the different
types of sentence that should juxtaposed to make a beautitelupri Therefore, the composition
becomes very loose, uncoordinated and without form. Moshipemtly, the students’ writings are full
of websites, ambiguities and malapropisms.

Literature review

In a study by Oladotun Opeoluwa Olagbaju (2019) that exantimedeffect of explicit instructional
strategy and cognitive in styles on senior secondary schatérgs achievement in summary writing.
The study employed a pretest, post — test lasted for gighks and result showed that explicit
instruction and cognitive style have main significant effemsstudents’ achievement in summary
writing. Based on the findings, it was concluded that #esaf explicit and cognitive styles in language
pedagogy have great potentials for improving achievementimsry writing. The strategy encourages
active participation of students through practice sessionsarettive feedback.

Francis Ogbonaya Ezeokoli, Patience Igubor (2016). The stayined the effects of two modes of
Essay structure-based instructional strategies (ESBIS)udierds’ achievement in argumentative and
expository (cause/effect) essays. The moderating effects of vacalmbwledge and attitude to essay
writing were also examined. The study adopted a pretestgxisteontrol group, quasi-experimental
design using a 3 x 2 x 3 factorial matrix. Two local gowegnt areas (LGAs) in Benin city were

randomly selected. Three public secondary schools from each LGApugrosively selected while two

intact SSII classes were randomly assigned to each of the treamnteobntrol groups. The instruments
used include: Achievement tests in Argumentative (r=.79) apdsiory essays (r = 80), vocabulary
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knowledge test (r = .83), questionnaire on studentsud#ito essay writing (r = .73), data were analysed
using Ancova and Bonferroni post —hoc test at 0.05alpha Ieéheke was significant main effect of
treatment on students’ achievement in each of argumentative (#)2,2878,.064) and expository
(F(2,284)=4.80; 0.33). The two way interaction effecttrelatment and the moderator variables on
students’ achievement in each of argumentative and expository &sseell as in both combined was
not significant.

Oladotun Opeoluwa Olagbaju Jan (2020), this study corsidiéwe global and analytic dimensions of
cognitive style. This study determines to what extend cogngétyle and gender can predict students’
achievement in summary writing. The research design is deseripiitt 350 participants drawn from
four senior secondary school sin Ibadan. Data was analysighan@sult show cognitive style and
gender are predictors of students’ achievement in summary gurifieachers are encouraged to
individualise instruction through the knowledge of leamadated variables.

Conceptual Framework

This section presents the conceptual framework on which thgistbdsed. The increased interest in the
study of communication in English language has broughaitathifferent concepts in language studies.
Concepts that could help readers to understand this stuthr etlude: idea generation, critical
thinking, on writing in particular and education in generauld be wanting without clear understanding
of certain concept.

An idea refers to an image of an object that is formed in tine or recalled by the memory. More
generally, any result of mental activity, a thought, a naaoway of thinking. It may also be seen as a
conception in the mind of something to be done a plan fimgdeomething, an intention etc. Hence,
idea generation can be referred to as the process of formirighdélge or motion of activities in the
minder of a writer or speaker before the actual writing or spgakccording to Johnson (2005) an idea
is defined as a basic element or thoughts which can be visnatet® or abstract. This means that idea
concerns all that is involved in the process of abstractittgniGraham Bachmann, 2004). To that
effect, an idea can also be visualized like a picture in the mihith has been described and also
categorized as a higher order thinking skills Abdul Hamid@0{2 He further explained that idea
generation happens in our Brain with aids of cognitive roegmitive chemical and biological processes.
However, the psychological process involve in idea generatisaidsto be influenced by internal and
external variables

The internal variables reflect individual's interest, preferenadsgand motivation which intrinsically
drive an individual to generate idea easier. It is however basethe external variables, such as
influence of the environment, friends, experience and rewardAtithtl-hamid (2001) defines idea as a
mental process or personal opinion that is available exclugimelygh information and stimuli from the
environment, experience, observation informal learning andsfismuwith others. This shows that idea
emanates from the human mind, generated by means of cognitivemedadcognitive processes as a
result of internal and external process thus, idea generatednisaas a thought or collection of thoughts
that are important decision making and problem solving (Hewogos, Hassan, Mohammad, Othman
and Kiong, 2013).Searching for ideas (Bereiter and Scardamali@).198ossley, Mulnder and
Mcnamara (2016:330) analyzed the fore going thus:

Idea generation involved the writer identifying a memobgrand using this probe to

explore long term memory. The probe is usually based ompie df the writing, but

writers could generate their own cues based on rhetoricaladem The writer

thenevaluates the output from the memory search. If theitoistponsidered relevant

and important portent, it is written down. This procisecursive and continuous until

the writer has enough content for the writing task.
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The foregoing excerpt is a said—it-all on the concept of idearggon. Implicitly, it reveals and under
covers the fact that idea generation is an active and complex pratesstihan simple and passive one.
Recent model of idea generation added components such as writdivgtion and affect, long term
memory and cognitive processes, which include reflecting,pirgéing, and producing text (Crossley,
Muldner & Mcnamara, 2016).

Process of Idea Generation

The word “process”, as used in this context, is meant to tekeseries of events that produce result, or a
path of succession or states or stages through which a gyatses. This indicates that process of idea
generation should account for the steps idea is being gendhsteshurces of idea generation and the
development it goes through up to the point of writing generated ideas down on paper its produce
either a composition or a text.

The process of idea generation varies slightly among vavioiters for example, Crossley, Muldner,
and Nmaaras (2016: 330) analysis categorized the process ofeidei@tipn to include the following
steps:

Identifying a memory probe,

Using the probe to explore long term memory,

Base the probe on the topic of the writing

Generate cues based on rhetorical demands

Evaluate the output

Consider its relevance and importance, and

Finally write down the ideas (p.330),

Accordlng to the foregoing process, students facing a writinlg need first of all to identify a point of
investigation or inquiry in the memory. The students then compelled to search for information or
ideas relating to the topic of the writing, in the long temamory lane of the brain. Consequently, the
student formulates guides derived from rhetorical questibe. sSiudents move to assessing the results
which are written down if viewed as relevant and vital for thitéirg or topic. This process seems to
represent the systematic or a scientific approach to idea generBtierprocess also seems to have
succeeded in telling how or ideas are being generated the stagesedrteothe neglect of the source of
idea generation.

Nook~wnpE

In the view of Heong, Yunus, Hassan, Mohamad, Othman & ¢Ki¢2013) idea generation must go
through stages, which includes: experience, observation, iafdearning, and discussion with others
for generating idea (Abdulhamid, 2001:14-25) This indicdtasideas are generated through the process
of thinking, (especially critical thinking). Hence, Abdulhami®D01 explains that the process of idea
generation thus:

The process of idea generation occurs through restructunmyralating knowledge

and experience in new ways. Information form the basigyémerating ideas and

without information, idea generation will not begin tbfare, information must be

collected, restructured and assessed in the right brain tergéed new ideas. This is

clear indication that ideas will be generated through agess of thinking however,

thinking is not an easy task because it requires an effectiveodhethd skills

particularly to generate ideas. But with experience knowledgetlainking skills and

idea can be generated more easily (pp., 14-25).

Unlike the previous model, the foregoing perception of idgeeation specifically mentioned the origin
or source to be located in the right hemisphere of the brais. distinction has helped to settle the
guestions of how where and stages involved in idea generitmm. the accompanying explanation it is
crystal clear that idea generation involves the human’s mental pesgce®gnition and the mind. Surfice
then to describe idea generation, process a function of the-pmmial system.
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Drawing from Hayes and Flowers (1980) original model of the wgitiprocess, Galbraith (200

identified three major stages of idea generation process whictd@s

1. Planning: planning involves the formulation of goals, #mel generation and organization

ideas in order to satisfy those goi

translation: this involves the translation of idea into leage

reviewing; it concerns reading over the text that the writerah@addy written and editing it ¢

that it satisfies the goals bette

4, To understand howhe foregoing, processes interact with the environment andtiters lonc
term memory.

2.
3.

Figure 1 shows Haye and Flowers (1980) model explainingrtieess of idea generati

Retrmiece using Peplace Curremnt
Churrent Delemmomr sy |—— Memnory Prolee
olre

P wwith Tew Probe
Succeead L | Fail

Fetmiewved Elermeint

| = Chuarent hileonory Prolbs Tes

TIsefizl

Eoxit

Figure 1: the generating component of the writing process as conceaiveldyies and Flowers moc
(1980;13)(Source: Adapted from Galbraith, 2009:

Figure 1 presented above showed that in generating ideasitiogwdevelopment, students can retris
information using current memory probe or replace it with peabe. Probe refers to points of inquiry
investigation contained in the task of the writing. Movingm this point to goal generation may f:
while it would be successful of the writer nes straight to evaluating retrieved elements to the p
Still at the point, it is more useful to consider noteeathan generating goals, whereas the generati
goals is found imperative of the writer is dealing with r@abe. It is also consiced not right to mov
from considering note straight to goal generation. Hencevilter can write down note and then mc
to goal generation, which does not merely exit, but reverse toapkint of retrieval concerned wi
current memory probe. Notwabkanding, the fact that this model of idea generation resenhiglesatliel
mentioned ones, it is still embedded as component of the atlwance model (Galbraith 20(

Considering the various processes of idea generation reviewlss fioregoing, it epears that there is t
oneway process that is conventionally upheld among differeriersriNot only that the process var
widely, the starting point of idea generation equally varies dotgly. Other closely related works
the process of idea gemdion include; Galbraith, Torrance (2004) and ScardamaliBareiter (1984

Importance of Idea Generation

There is no denying the fact that idea generation is of immensartance in education generally, ¢
composition writing particularly. It is problem based learning approach PGL) which exposes stt
to the actual problem solving process (Mohamad, Esa, J@dl8). idea generation enhances
acquisition and Mastery of knowledge especially those relataddal situation or problem willad to
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the collection of facts needed to find the solution (Whittng2003). According to Galbraith (2009) idea
generation entails that retrieval of existing content or exgdieitning to satisfy rhetorical goals are an
important aspect of writing. Crossley, Mudlner, and Mc Nan(a€4.6) considered the importance of
idea generation as the value placed on originality of ideas thepjgteness of idea, and the breadth of
ideas generated by the writer. They further mentioned fluerybility, and elaboration as components
of idea generation necessary for students.

Idea Generation and brainstorming strategy

It has been mentioned earlier that idea generation is a fundamedel astheories of writing. Taking
from this precedence, it is not therefore an overstatementyitietut the ability to generate ideas, no
form of writing may succeed fully. Hence, this sectionees literature on the effect of idea generation
on brainstorming strategy. Hayes and Flowers have revealebeingt able to generate the appropriate
ideas that are organically linked together is the central nerwmiens of composition writing. For
example, Crossley, Muldner, McNamara reported that a numbéudiés that focused on children and
adult writers provided some evidence for the role of workimgmory and automation in writing.
However, studies have also shown that children have a moreuliffime with idea generation in
writing as compared to oral production (Hayes & Berninget020

The Brainstorming Strategy

According to Luchini (2010), the different cognitive andjliistic characteristics involved in the writing
ability make it a difficult task for students to learnslniecessary for the learners to enhance support and
plan to interact through the process of writing. They megtd arrange, amend and rewrite before their
manuscript are completed. However according to Furneaux (19%@)gwis considered as a tedious
chore for teacher and learners. If it concentrates only on theqireérners can be actively involved in
writing process in brainstorming. Therefore, the researcher éelelarner who undergoes brainstorming
on writing composition, focus greatly on having writitigat is free of mistakes in content, grammar,
punctuation, and vocabulary.

Brainstorming was popularized in 1953 by Osborn in biskkHe claimed that learners can enhance their
creative output by the help of brainstorming. A number wWés should be considered during the
brainstorming session:

. No criticism of ideas

Building on what others have suggested

Strategy and wild idea are accepted

Welcoming the large quantities of ideas

According to Mogahed (2013) most of the problems canaaidived automatically by the first idea that

came to mind. It is important to take into account manysiples solutions in orders to get the best
solution. Therefore, one of the best ways is brainstorntiragnstorming is a beneficial way to get start
or generating new ideas. When students are familiar with tliegsdhey can apply this activity on their

own when they are stuck, revising their work or movingma new phase. However, brainstorming can
be an improving instrument for showing students waygerierating more ideas to enhance their
learning progress.

Looping takes free writing a step further with the aim of imgrin on raw ideas and insights bride deep
in your subconscious mind. Move in loops between one fr@ésmgvexercise of between five and 10

minutes and another until you have a sequence of several ftegeyvypieces. Make sure you adhere to
the rules of free writing in this exercise so that each resuibire specific than the other.

Read through what you have produced in all interesting senteideas or phrases. You will likely
discover a recurrent topic idea or theme you are unconscithirsking about has taken precedence you
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can develop this topic idea or theme and use it in your netigvrLooping is another idea generation
strategies student need to jot down a list of single wandsphrases before they begin to write because a
good organization facilitates good essay. Free writing technigl@ss one to focus on your idea
continuously while trying to discover more ideas.

Listing if you want to write about a specific topic or conmiaate a certain idea, jot down a list of single
words and phrases that relate to the general topic you arénthiakout producing a work of fiction,
make separate lists of elements, characters or scenes you wantey. ¢cbyou are writing nonfiction,
list facts arguments, questions or any other related ideasamiLio cover.

Don't outline or edit at this point. Let the activity beinhibited. When you are finished listing, group
the items on your lists in a logical manner and provide a fabedach group. Write a sentence about
each group and you will have several topic or theme sentencefamel @ssociations of the groups to get
broader topics or theme with possible points to writeL@ting is part of idea generation strategies After
proper listing of major points, a students can go orhitaktcritically on the listed facts in order to
generate appropriate ideas to enable them write comprehensive resgayosition.

Clustering

Clustering, also known as idea mapping, is a strategy usedplore relationships and associations
between ideas. If you have run out of ideas on a subjectior vajite down the subject in the center of a
page. Highlight the subject either by underlining or aiglit. Think of an idea that relates to the subject
and jot it down on your page. Link the idea to the cestrhject. Think of another idea that relates to the
new idea you just created. Link this new idea with the previdea. Repeat the process until you have a
web of ideas on the page that are all derived from the majacsuNow you can visually see ideas that
relate to your main subject. Identify clusters of ideas thatést you and use the key terms you attached
to them as the departure points for your writing. Clusteis an idea generation strategy that the writer
should think of idea that is related to the topic of wgitithis strategy enables the learner to relate new
idea and the previous one and evaluate the idea involves piktinfprmation available to determine
their weight and relevance before expressing the idea into writing

Nut-shelling

Nut-shelling entails discovering and laying out in a feweseres the gist of topic ideas in your head. It
helps you distinguish major and minor ideas in your gintsl and identify how the ideas relate to each
other. This way you are able to test how different ideas can affettyou want to write about. Pretend
you are being interviewed by someone and they want to knowywbawant to write about. Start your
explanation with a phrase like “I want to write about...” owdnt to show....” Put down your answer
concisely in writing. Make your answer no more than twohoed sentences maximum to capture the
essence of your topic and you will have just developed y@ir ttatement or premise for what you are
thinking about writing. Nut-shelling is part of idea geaiem using this strategy when writing enable the
writer to discover the major and minor ideas. Inability énerate ideas through idea generation strategy
could make it impossible to arrive at appropriate solutiowriting problem that may be solve before
things can move ahead smoothly.

Cubing

Cubing is a critical thinking process that involves exangrarwriting project from six distinct angles to
generate ideas for your stalled projects. Describe your projt is it? What is it like or unlike? What
makes up its constituents? How can it be used? Finally, avbats pros or cons or how can you oppose
or support it? At the end of the exercise you should hawengle or outline on how to approach your
writing topic or project. Cubing is a process that involeeamining writing. A writer need to engage in
this strategy to enable them know what is it like or unlike,writer should put the content, organization,
expression into consideration before start writing foraasssful essay.

74



Journalistic 5W'’s and 1H

Researching

Visit the library or go to a writing center near you anda@® dictionaries, thesauruses, guide books and
any other reference texts that you find. You will be surprisetiow much background information,
little-known facts and golden topic ideas relevant to youtingr projects reference books can give.
Write down past or current events relating to your writsufpject, historical or contemporary issues
surrounding your topic and any other relevant information gather in your library research for use in
your projects. Also, browse online versions of the dietites and reference books to add to the ideas
you have already collected. Researching, after, gathering sdlattbe writing problem, the next thing

is to implement it even at this point, one may risk lengenting such solution with being sure of it
efficacy until bring out the writing. There is need for gextion of ideas about the ultimate success of
proposed solution to the problem before adopting or acceptifrgrelation to this work, the proposed
sample will expect to search deeply through their memory laorethéir past experiences that are
relevant for the present tasks. This could help them to erigagitical thinking to generate new ideas to
make their writing novel.

The table below contains a synopsis of the concept of idea genesat reviewed by the current
researcher from various authors

Table 1: Summary table for the Review on Conceptual Frameark on Idea Generation
Topic and Authors Summary of Aspects Areas Relevant to the present Study
Reviewed Reviewed

Idea Abdul-Hamid (2001)
Graham Bachmann (2004)

Idea as a basic element |ofhe present study will expose the
thoughts which can be visualstudents or visual contract or abstract
concrete or abstract thought from them use the element|
compose their wrong

Bachmann (2004) Johnson| Idea generation happens in guFhe students will be involve in using
(2005) Brain with the aid of cognitiveé cognitive skills o learn how tg
and meta cognitive. Theimprove their writing
psychological process involved
in idea generation is said to
influence by internal and

external variables

Heong, Yunos, Hassan,
Mohammad, Othman and
Kiong (2013)

Idea emanates from hum
mind generate by means
cognitive and metal cognitivi
processes. idea generated
collect from thoughts that a
important decision making ar
problem solving

aifFfrom the cognitive process the pres
o$tudy will be able to uséne¢ strategie
ein composing their written compositio
are

e

d

ent

>

Crossley, Mulder, and
Menamara

Daulus and Yang (2000)

Idea generation is an importg

Utilization of strategies for innovatio

=]

Galabraith (2009) component of humanin writing is an aspect of the present
Crossely, Mulder, and innovation and creativity, it is study.
Menamara (2016) also fundament aspect pf
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human innovation an

creativity
Beneiter and Scardadaliddea generation was all abqut
(1987) knowledge telling
transforming processes
Flower and Hayes (1981) Idea generation as pmoble

solving model
Crosslely, Muldner, and MC Categorized the process [oStudents facing a writing table need|to
Nmaaras (2016) idea generation into memofyidentify or inquiry in the memory.
probe Students to search for ideas related to| the
topic of the writing. It is related to the
present study

Heong, Yunus, Hassap,The aspect reviewed was sayhe present study will give room for t
Mohammad, Othman &idea generation must dostudents to relate with others for

Kiong (2013) through stages generating idea

Galbrath (2009) The Literature Reviewe|( Formulation of goals, generation and
three major stages of idearganization of idea, translating the ideas
generation process into language, reading over the text that

the writer had already written and editing
are all part of the present study.
Muhammad, Esa, JunohProblem based learning
(2008) approach  which  exposes
student to the actual problem
solving process
Hayes and Berninger (2010) The literature revealedt| Children and adult have difficult time
being able to generate thevith idea generation in writing that |s
appropriate ideas that afrevhy the present study intend to use idea
originally linked together i$ generation strategies to improve the
the central nervous system|o$tudents writing.
composition writing
Hayes & Berninger (2010) Children have more is an indication that idea generatipn
difficulties on idea generationaffect the students' composition
because of the complexiti¢s
involved in the process and
especially during writing.

Statement of the problem

The concern of this study is to identify effect of idea germmadirategies on students performance in
written composition with particular reference to tertiary tnsitns in North West Zone, Nigeria. In
Nigeria, English language is not only used as a language afiattation, law, commerce or in religious
activities but also, it is the language of instruction trigbm primary to tertiary institution. However, it
is regrettably observed that the written composition tagk®up students in tertiary institution,
particularly in the proposed study area is drastically pobe $tudents’ essays exhibit inability to
generate relevant and sufficient ideas consistent with a given topiact, the few ideas written about
are often not logically thought out and presented, neithehayeadequately and properly developed into
well laid out paragraphs. For decades, the languages in sclaveldben set in the traditional teacher-
centred educational system and the teachers are the almost a#tssofirknowledge in all that the
teachers give them. This has led to boring lesson and inefféetirning process.

In tertiary institution attendance is not obligatory studemée allowed to be absent with some percentage
of the course time. In reality, many more frequently absewtests are not allowed to take the final
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exams, their lecturer, although they finish their courserdbalt of their competence is not good because
of their not practicing English and frequent absence in lecture.

Writing was not given attention in secondary schools ugertiiary institution these result to a big gap
among four skills. However, at the present with the Engksth demand of political, cultural, touring,
commercial and educational relationship with all countries & world, many employers recruit
prospective worker with at least NCE, Diploma or Degree.

It is in view of this facts that, the presents study intetad conduct an experimental study in which
tertiary institution students with particular reference tamarest zone, Nigeria will be trained on idea
generation, critical thinking strategies as well as refining titéitudes towards applying these strategies
for effective writing composition. This will finally indate whether the treatment given to them will
have effects on writing composition or otherwise througtréisults analysis.

Objectives of the Study

The aim of the study is to examine the effects of idea genestimegies on students’ performance in
written composition among tertiary institution studemtsNiorth-West Zone, Nigeria with the view to
improving their writing composition ability.

The specific objectives are;

1. To find out the effects of idea generation on the essiipgvperformance of students in
tertiary institutions in North-West Zone, Nigeria;
2. To fine out the effect of idea generation strategigb® content and paragraph development in

the essay writing performance of students in tertiary inigtits in North-West Zone, Nigeria;

Research Questions
The following are put forward as the research questions ¢tz ghis study:

1. Are there any effect of idea generation strategies on essaggmpigirformance of students in
tertiary institutions in North-West Zone, Nigeria?
2. What is the effect of idea generation strategies on content andgaragevelopment in essay

writing performance of students in tertiary institutiofisNorth-West Zone, Nigeria?

Research Hypotheses
The study formulated the following research hypotheses thiatbwitested 0.05 level of

significance:

HO;:  There are no significant effects of idea generation on the esgmgwwerformance of students
in tertiary institutions in North-West Zone, Nigeria;

HO,: There are no significant effects of idea generation strategiesootent and paragraph
development in essay writing performance of students iramgrinstitutions in North-West
Zone, Nigeria;

Scope and Delimitation of the Study

This study covers only idea generation strategies on studsritsey affect their writing composition
skills at tertiary level. The study covers only tertiarytitnions that are situated in north western states.
It will however focus on English Language students acrassdhous tertiary institutions. However, the
researcher has no intention to cover students from otharyentistitutions other than north western
states. And it will not cover students who are not Endliaied due to time and financial constraints.

Research Design
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A quasi-experimental design with a pre-test and post-tesad@sted for the study. In this design, two
groups will be involved (Experiment and Control). The gesivas diagrammatically presented as
follows:

Research Design Model
G1—Q1—X1—0;
G2—Q—X—02

Where:
G : Represents experimental group
G, .Represents control group

o, pre-test for the experimental group
o, post- test for the experimental group
O, pre-test for control group

o, post-test for control group
X is the treatment package
(...... ) is the absence of randomization.

Population of the Study

The population of this research comprises all public tertietjtutions and their students in North- West
Zone, Nigeria. There are seven states that constitute north-wessées in Nigeria. They all have
Universities, Polytechnics, Colleges of Education, NursidgoBls and other institutions that could be
regarded as tertiary.

Sample and Sampling Techniques

The sample of this study consists of 2 states owned Colt#geducation (COEs) from the 7 north-
western states in Nigeria and with 273 students across ftitatioss. Isah Kaita College of Education,
Katsina State was used for pilot study. Thus, the samplefsikés study is obtained through multi stage
sampling techniques. In the first place, 2 C.O.E's are deldhgsdlected with a view to having 1 COE
for experimental group and 1 COE for control group. Almely are institutions with similar expected
programs and facilities. In the second place, purposive santplthgique was used to select language
departments in the Colleges; this is align with the pwgdos which the study is being carried out.
Emmanuel (2013), asserted that, a researcher can employ thef sgrepling (purposive) if he/she has
a purpose in mind with regard to the research he/she is camgluttierefore, language students from
the 2 COEs would serve as the participants of this study.

In the third place, proportionate sampling technique was emglalue to disparity in students’
population of the language departments from the 2 COEs.i§Hiecause of the assertion of Wasagu
(2008) that, proportional sampling is used where thera disparity in a given population. This is
applicable in the present research when view the populatioresd thepartments across the 2 COEs in
the north-western states. However, random sampling technigseemployed when selecting students
that participate in the study for both experimental and cbgtoups. This is because of the assertion of
Salawu (2009), that, Random sampling is a part of the Isaechnique in which each sample has an
equal probability of being chosen. Under random sampling, e&chber of the subset carries an equal
opportunity of being chosen as a part of the sampling psodderefore, the researcher used dip-hat
method where responses comprising of “Yes” and “No” was wdhppe paper with respect to the
require sample size for each department. This finally bringtdte required sample size for both
experimental and control groups whom was serve as participamse pre and post tests was
administered to them and experimental group was given treatment.
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Question One: Are there any effect of idea generation strategies on essangwvpérformance of
students in tertiary institutions in North-West Zonegétia?

Table 2: Descriptive statistics on effects of idea generationrategies on the essay writing
performance of students in tertiary institutions in North-West Zone, Nigeria

Descriptive
Performance
95% Confidence
Interval for Mean
Std. Std. Lower Upper
N Mean Deviation Error Bound Bound Minimum Maximum
Experimental 57 14.140 2.0392 .2701( 13.599 14.681. 10.0¢( 18.0¢
Pretest
Experimental 57 20.561 2.7904 3696/ 19.821 21.301 15.0( 24.0(
Posttest
Control Pre-test 5¢ 13.214 1.9974 .2669. 12.679 13.749 10.0( 18.0(
Control postestt  5¢ 14.196. 15773 .2107¢ 13.774 14.618 11.0( 18.0(
Total 22¢ 15.544 3.6381 .2420( 15.067. 16.021 10.0¢ 24.0(

Table 2; revealed that the mean performances were 14.140 at experimpesiest, 20.561 at
experimental post test, 13.214 at control pretest and 14atQntrol post test.. This clearly revealed
that there was a remarkable increase at the post test level adt afrtisel effect of idea generation
strategies in essay writing performance. It also mean that tieestudents are given opportunity to
think and generate ideas they do that effectively .This implias there is positive effect of idea
generation strategies on essay writing performance of stublemdstiary institutions in North-West
Zone, Nigeria.

Question Two: What is the effect of idea generation strategies on contentaaadraph development in
essay writing performance of students in tertiary instingiof North-West Zone, Nigeria?

Table 3: Descriptive statistics on effects of idea generatiorstrategies on content and paragraph
development in essay writing performance of students in tertig institutions in North-
West Zone, Nigeria

Descriptive
Content
95% Confidence Interv
for Mean
Std. Std. Lower Upper
N Mean Deviation Error Bound Bound Minimum  Maximum
Experimental 57 3.193 7425 .0983! 2.996! 3.390! 2.0( 4.0(
Pretest
Experimental 57 5.228 92611 .1226 4.982. 5.473 4.0( 6.0(
Posttest
Control Prete: 5¢ 2.982 .7975. .1065 2.768! 3.195 2.0( 4.0(
Control 5¢ 3.571. .8708' .1163! 3.338; 3.804 2.0( 6.0(
posttest
Total 22t 3.747. 1.2158 .0808: 3.588 3.907. 2.0( 6.0(
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Table 3 revealed that the mean performances were 3.193 at experipnetast, 5.228 at experimental
post test, 2.982 at control pretest and 3.571 at contsbltpst. Clearly, there was a remarkable increase
at the post test level as a result of the effect of idea genesdtategies on content and paragraph
development in essay writing performance. This concludes thehfaicidea generation strategies has
positive effect on content and paragraph development in ess@ygwrerformance of students in
tertiary institutions of North-West Zone, Nigeria?

Hypothesis One: There are no significant effects of idea generation strategigheorssay writing
performance of students in tertiary institutions in Noithst Zone, Nigeria;

Table 4: Analysis of Variance (ANOVA) statistics on effect of idea generation strategies on the
essay writing performance of students in tertiary institutons in North-West Zone, Nigeria

ANOVA
performance
Sum of Squares Df Mean Square F Sig.
Between Groups 1952.877 K 650.95¢ 140.96 .00(
Within Groups 1025.180 22: 4.61¢
Total 2978.058 22t

Table 5: Inferential statistics on effects of idea generatiorstrategies on the essay writing
performance of students in tertiary institutions in North-West Zone, Nigeria

Descriptive
performance
95% Confidence
Interval for Mean
Std. Std. Lower Upper
N Mean Deviation Error Bound Bound Minimum  Maximum
Experimental 57 14.1404 2.0392t .2701C 13.599Z 14.6814 10.00 18.00
Pretest
Experimental 57 20.5614 2.7904C .3696C 19.821C 21.301¢ 15.00 24.00
Posttest
Control Pre- 56 13.214: 1.9974C .26691 12.6794  13.749Z 10.00 18.00
test
Control post- 56 14.1964 1.57734 .21078 13.774C 14.618¢ 11.00 18.00
tests
Total 226 15.544zZ 3.63811 .2420C 15.0674 16.0211 10.00 24.00

Table 6: Post Hoc Multiple mean comparison on effects of & generation strategies on the essay
writing performance of students in tertiary institutions in North-West Zone, Nigeria

Performance

Scheffé*
Subset for alpha = 0.05

Test Groups N 1 2
Control Pre-test 56 13.2143
Experimental Pre-test 57 14.1404
Control post test 56 14.1964
Experimental Post-test 57 20.5614
Sig. .120 1.000
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Outcome of the Analysis of Variance (ANOVA), descriptive dakt hoc mean comparison tables
above all showed that idea generation strategies has significacit effi the essay writing performance
of students in tertiary institutions in North-West ZoNgeria.

Reasons being that the ANOVA calculated p value of 0.000 isrlthvan 0.05 alpha level of significance
and its computed f value of 140.963 is higher than ®@03F critical value at df 2, 222.. The inferential
statistics revealed that the mean performances were 14.140 at exparimpretest, 20.561 at
experimental post test, 13.214 at control pretest and 14atQntrol post test.. This clearly revealed
that there was a remarkable increase at the post test level adt afrtisel effect of idea generation
strategies in essay writing performance In fact the Post Mean comparison clearly put the mean of
the Experimental Post test in the higher subset 2 whilendan of the other three groups were put at a
lower subset 1. Therefore the null hypothesis which stateTtete are no significant effects of idea
generation strategies on the essay writing performance angtuith tertiary institutions in North-West
Zone, Nigeria;; is hereby rejected and replaced with an alternatethlegis that states there is
significance differences exists 0f .120.

Hypothesis Two: There are no significant effects of idea generation strategiesndent and paragraph
development in essay writing performance of students inamgrinstitutions in North-West Zone,
Nigeria.

Table 7: Analysis of Variance (ANOVA) statistics on effed of idea generation strategies on
content and paragraph development in essay writing performancef gtudents in tertiary
institutions in North-West Zone, Nigeria

ANOVA
Content
Sum of Squares Df Mean Square F Sig.
Between Groups 177.015 3 59.005 84.180 .000
Within Groups 155.609 222 .701
Total 332.624 225

Table 8: Inferential statistics on effects of idea generatn strategies on content and paragraph
development in essay writing performance of students in tertiarynstitutions in North-
West Zone, Nigeria

Descriptives

Content
95% Confidence
Interval for Mean
Std. Std. Lower Upper
N Mean Deviation Error Bound Bound Minimum Maximum
Experimental 57 3.1930 74255 .09835 2.9960 3.3900 2.00 4.00
Pretest
Experimental 57 5.2281 92616 .12267  4.9823 5.4738 4.00 6.00
Posttest
Control Pretest 56 2.9821 79752 .10657 2.7686 3.1957 2.00 4.00
Control posttest 56 3.5714 .87089 .11638  3.3382 3.8047 2.00 6.00
Total 226 3.7478 1.21587 .08088 3.5884 3.9072 2.00 6.00
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Outcome of the Analysis of variance (ANOVA) Descriptive and Meaiftile comparison tables above
showed that.

Table 9: Mean Comparison on the effects of idea generati®girategies on content and paragraph
development in essay writing performance of students in tertig institutions in North-
West Zone, Nigeria

N
Test Groups 1 2
Control Pretest 56 2.9821
Experimental Pretest 57 3.1930
Control posttest 56 3.5714
Experimental Posttest 57 5.2281.
Sig. 617 127

The Analysis of variance (ANOVA) statistics and inferentialistias above showed that significant
effects of idea generation strategies on content and paragragbpiegnt in essay writing performance
of students in tertiary institutions in North-West ZoNgeria;

Reasons being that the P value of 0.000 is lower tharD.0fe alpha level of significance and its
computed F value of 84.180 is above the 3.00 F critical valudf 3,223. The Inferential statistics
revealed that the mean performances were 3.193 at experimental pr@&at experimental post test,
2.982 at control pretest and 3.57 at control post test. IZlb@re was a remarkable increase at the post
test level as a result of the effect of idea generation strategiesntent and paragraph development in
essay writing performance. In fact the Post Hoc Mean compagtarly put the mean of the
Experimental Post test in the significantly higher subsdtifevihe mean of the other three groups were
put at a lower subset 1. Therefore the null hypothesis vwdiatk that there are no significant effects of
idea generation strategies on content and paragraph developmessaiy writing performance of
students in tertiary institutions in North-West Zonegétia;; is hereby rejected.

Findings

1. Idea generation strategies has significant effect on the essagvpérformance of students in
tertiary institutions in North-West Zone, Nigeria.

2. Idea generation strategies has significant effect on content aagrayain development in essay
writing performance of students in tertiary institutiom®North-West 3. Zone, Nigeria.

3. Differences exists in idea generation strategies on essaygvpérformance of students in
tertiary institutions in North-West Zone, Nigeria.

4, Differences exists in idea generation strategies on contenparadjraph development of

students in tertiary institutions in North-West Zonegétia

Conclusion

In conclusion, the following could be deduced:

. The idea generation strategies has high positive effect on thetentoand paragraph
development in essay writing performance of students imrgrinstitutions in North-West
Zone, Nigeria;

. The post Hoc put the mean of the experimental post test gr@upigher significant subset and
those of Experimental pre test, Control Pretest and Cqudsiltest in lower subset implying a
significant higher performances in the writing composition.

Recommendations
The researcher put forward the following recommendations
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1. Teachers should be encouraged and motivated to use modern teaelitagls such as idea
generation strategies for the appropriate teaching and disseminatEnglish especially in
composition and essay writing

2. Teachers should give much emphasis on content and paragraph owrelap the teaching of
the components of essay writing and composition.
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EFFECTS OF SEX-FOR-GRADE PRACTICE IN HIGHER EDUCATI ONAL
INSTITUTIONS IN EDO STATE, NIGERIA

Osamiro Emmanuel OSAGIOBARE, Ph.D & Endurance Abavo SMART
Department of Educational Foundations,
Faculty of Education, University of Benin

Abstract
This study was designed to examine the effects of seraftg-gractice in tertiary institutions and its
implications for higher education in Nigeria. Questioimea were administered to seven hundred and
twenty students and ninety lecturers in Edo State. Thpopive and the simple random sampling
techniques were used. A Cronbach alpha value of .870 waget for the reliability. The data were
analysed using descriptive statistics, independent samplearépaired sample t-test. The results from
the presentation showed that endless trauma, low self-eséeehdepression are some of the effects of
sexual harassment on its victims. Based on the findihtfgsowork, it was recommended that students
who are victims of sexual harassment should visit courssalmt psychologists for professional counsel.
Faculty members who perpetrate sexual harassment showdspended and guilty students should be
expelled.

Introduction

In every open social institution where there are males and fentlaégs, is bound to be interaction
among them, and such interaction could either be positivegative. Sexual harassment could therefore
be a product of such negative interaction among males and femdleh may have far-reaching
implications for individuals and the nation at large.
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In recent times, there have been public outbursts on the fatlimglard of higher education in Nigeria.
There are several opinions that Nigerian students as integialgbdine higher education process handle
academics with levity, thus relying on other means of passiaminations, one of which is by
exchanging sex for good grades. Research also suggests thainhpenpetrators of sex-for-grade in
Nigerian tertiary institutions are both academic and non-acadéafiic s

Gender-based violence and sexual harassment in education have inlsréasiogne important topics of
discussion as more females enter the arena of education at all &xelsl harassment is not only seen
as the satisfaction of sexual desire but also a power manifaestatics creates negative images of
females particularly as learners. Directly and indirectly, sexuasbarent has adverse effects on the
victim’s psychological well-being. This study examines dfilects of sex-for-grade practice as well as
strategic methods to control sexual harassment in tertiarutiwsts.

Research Questions
The following research questions have been raised to guidgubis

1. What are the effects of the sex-for-grade practice in Nigeriaarieimstitutions?
2. What are the strategies for the effective control of sex-foregmdctice in Nigerian tertiary
institutions?

Purpose of the Study

The main purpose of this study is to examine the sex-fateggpractice in tertiary institutions and its
implications for higher education in Edo State, Nigeria. Sipadiy, the study seeks to:

1. Find out the effects of sex-for-grade practice in Nigerian tgrifestitutions;

2. Suggest strategies for the effective control of sex-for-graaletipe in tertiary institutions.

Brief Review of Literature
This is presented under the following subheading:

Theoretical Framework

This research work is hinged on the Social Exchange TheogyStbial Exchange Theory states that for
any benefit an individual receives, an equivalent benefit sheutdtorned at one point. This theory was
developed by Thibaut and Kelly in 1959. It is a relationshgintenance theory which looks at how
people arrive at their decisions in relationships. The key tdribis theory is that human behaviour is in
essence an exchange in which people seek out options with therddgésir reward. Zafiroviski (2003)

is of the opinion that people establish relationships Isecthiey expect some kinds of reward in these
relationships. The sole aim is to pursue that which gileaspre and gain. This explains why a sixty
years old man who knows the consequences of going to led sixteen years old girl, the possibility
of contracting AIDS, losing his job and self-respect if ddug the act still goes on to do it. For him,
nothing is more gainful at that particular point in timarttsatisfying his sexual urge.

On the other hand, a sixteen years old female student whesallerself to be ravished by her lecturer
may not do it for sexual satisfaction. For her, havingdggades in exchange for her action is of more
benefit. Supporting this, a study carried out by Imas¢@©2) to investigate the prevalence of sexual
harassment at Olabisi Onabanjo University found out that feangle students felt that they will gain
more if they agree to a male lecturer's requests for sex gaothe act brings academic success. This
may be why Sabini (2001) sees sexual harassment as a crinodeat®inot as a crime of passion. This
is because most times the motive of the harasser who presseistiin to have sex, may not be for
sexual gratification in itself rather, the motive is to candéied gain power over the victim. Perpetrators
do not usually have regard for their victims. They only gedllfill their desires.

Effects of Sexual Harassment
85



The incidence of sex harassment is seldom reported (Aluedeikimoand Idogho, 2011). In the school
system, there are implicit and explicit coercive sexual behavimtrare used to control, influence or
affect the educational opportunities, grades, and / or leaamimgonment of a student. These include
withholding or threatening to withhold grades earnedesedved, submitting or threatening to submit an
undeserved performance evaluation, denying or threatening toadealyolarship recommendation or
college application.

Thus, experiencing sexual harassment can have negative effectstim&\psychological and physical
health (Swan & Fitzgerald, 1997). Problematic reactions includerameduced self-esteem, loss of
confidence, depression, anxiety, psychological trauma and posretsson the part of the victims.
Victims may also have difficulty in their personal relatioips and in sexual adjustment (loss of desire,
for example). Sexual harassment can also lead to any of theifatosontracting sexually transmitted
infections and unwanted pregnancies; lack of concentrationdiesfuhereby leading to poor academic
performance; poor image; failure to achieve the institutiongeatilbes of producing wholesome
graduates for the Nigerian society; increased alcohol consumptiwking; and dependence on drugs
(Davidson & Fielden, 1999). Sexual harassment can also préallme on the jobs. For females who
are harassed, it may lead them to become less productive, ledgedatiith their jobs and less
committed to their work compared to those who do not experisexual harassment.

Studies on sexual harassment of students have establishesbxtbhat harassment is a pervasive and
persistent form of violence experienced often on a regular byasiee majority of females. For example,
the 1994 study by the Ontario Secondary School Teachers’ Fedef@$STF) found that over 80% of
the female students surveyed had been sexually harassed bgraotient and 20% of them by school
staff. The study also revealed that about 1% of boys hadeatsosexually harassed. The range of sexual
harassment reported within school setting was extensive. fiesancluded sexual comments, jokes,
gestures, touch and pinched in sexual way.

In all the cases, girls reported more serious and negative impatt®eir school performance than did
the boys. These impacts included difficulty in concentrafiear, ill at ease, lowered self-esteem and
lower grades. A similar study of four Nigerian universitrevealed that students identified sexual
harassment as being among the stressors hindering academi¢Ladeko, 2001). Too often, sexual
harassment is viewed by students, lecturers, staff and pareotst aart of life. Denial, dismissal and
minimization have all been used by the public to mask the régbiyipe & Oluchukwu, 1999; Kopels &
Dupper, 1999). Cases of sexual harassment are not often reportéear of victimization and
stigmatisation.

Assault, bullying, exploitation and intimidation are vighat play out in the sexual encounter, leaving
the victims with long-term pains that devastate their pdpdical well-being. Incidence of sexual
harassment is not always reported. This makes it possibpefpetrators to go free. This is responsible
for the unchecked reoccurrence of the behaviour deficit. Sexwatyg$ed individuals can suffer through
a number of psychological effects, ranging from irritation &ndtration to anxiety, stress, and trauma.
Depending on the situation, the victim can experience mild @moayto extreme psychological damage,
while the impact on a victim's career and life may be signifieadtalso leave them in ruins (Schuffer,
2000).

Other psychological symptoms of sexual harassment include escapsit and shame, persistent
sadness, compulsive thoughts, negative outlook, irritgbilnood swings, impulsivity, emotional
flooding, diminished self-confidence, decreased concentratiomgtgnfears of loss of control, escape
fantasies, rage episodes, obsessional fears, crying spellsigeranger and fear, decreased self-esteem,
self-doubt, feelings of humiliation, helplessness, vulnétaband alienation. Psychiatric disorders
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reported have included anxiety disorders, post-traumatic stlessder, acute stress disorder,
dissociation disorders, somatization disorders, sleep ddismr sexual dysfunction disorders,
psychoactive substance abuse disorders, depressive disordergustmiead disorders (Pearlin, 1989).
General stress process model posits that the frequency aniysefvbarassment are key predictors of
mental health and well-being and that personal vulnerabilitglemates the association between
harassment and its negative outcomes. Sexual harassment unddhaineegrity of the academic

environment, and it prevents its victims from achieving thaipotential.

For instance, graduates who obtained certificates through fagowsxual consent are not worth the
certificates they have been conferred. This is obvious in ¢nfermance of the half-baked graduates
produced into the labour market in recent times. Many seasonegh@cadn whom much resources of
the nation have been expended have had their careers terminategh tbasaes of sexual harassment.
Their images and those of their family members are often echiwithin the immediate environment.

In most cases, the consequences for female victims can be reffep®aihological pains, revulsion, or
hatred towards the harasser or other men around them. Vadtiensfeel cheap, dirty and vulnerable. In
the same vein, sexual harassment can threaten a student’s phygieat@ional well-being, influence
how well a student performs in school, and make it difficw the student to achieve her career goals. In
addition, the memory often remains; it continues to triggéeeling of depression that can make the
victim develop a withdrawal syndrome, particularly from methvong-term impact on decision to be
married (Taiwo et al, 2014).

The effect of sexual harassment on a student’s academic progrestsagmdent of future goals can be
significant and should not be underestimated. As a resudexiial harassment, a student may have
trouble in learning or drop out of school, lose trusschool officials, become isolated, nurse constant
fear for personal safety and have low self-esteem which magriréve student from achieving her
maximum potential. By extension, sexual harassment negadffelgts the productivity and economic
development of a nation due to poorly skilled employees evbate problems for the labour market. It
has been observed that those who have been victims of sexualnterasefore may react more
negatively than first-time targets because past experience digsroste’s ability to cope (Fitzgerald et
al, 1997).

Indeed, psychologists and social workers report that seveseiclsexual harassment can have the same
psychological effects as rape or sexual assault. (Koss, 1987gx¥ample, in 1995, Judith Coflin
committed suicide after chronic sexual harassment by her boskes-arorkers. (Her family was later
awarded 6 million dollars in punitive and compensatory dama@exklash and victim-blaming can
further aggravate the effects. Moreover, every year, sexual harassosgmthundreds of millions of
dollars in lost educational and professional opportunitiestly for girls and women (Boland, 2002).

Ogunbameru, (2006) highlights some of the effects of séharalssment, particularly in the academia.

They include:

. Victims may feel powerless to stop the situation. It iscwn to fear retaliation, for example
with grades or recommendations. They fear that their complaititsot be taken seriously, or
that they will be perceived as causing trouble.

J Victims often blame themselves, and fear that others willldlme them, even though it is the
harasser’s authority or influence that has been misused.
. Victims often change academic plans. They may drop coursegjechastitution/majors, drop

out of school, change residence, avoid advisers, or neglect academmitments or
responsibilities to avoid a harasser.
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. Victims often have physical symptoms of stress, such asastoproblems or headaches. They
may also become depressed, moody, or irritable without kgpwhy.

J Victims will often suffer lower self-esteem, self-respect, axficonfidence.

. Victims are often confused about what is happening and/at ean be done about it.

Control of Sexual Harassment on Campus

A common coping strategy in cases of sexual harassment isceebiansocial support from colleagues,
friends, and family members (Gutek & Koss, 1993). Thislso supported by the study conducted by
Stockdale (2006) which revealed that, contrary to conventiorslom, victims of sexual harassment
who used confrontational coping strategies tended to experiencse watcomes than did others.
Furthermore, the use of confrontational coping strategy teridedmplify associations between
harassment pervasiveness and consequences, especially for men. Redearelibeorized that culture
and societal values heavily influence social-support mobilizgi@inan, 1997). In Turkey, it was
documented that sexually harassed women who did not fear bftenecoped by relying on their male
support network—fathers, brothers, husbands, relativesemds of higher status to intervene in the
situation and step in as protectors (Stockdale 2006).

According to past Anglo American research, avoidance is the preshlent responses to sexual

harassment. That is, a common strategy for many targetsagotd the perpetrator or the harassing
context if possible (Gutek & Koss, 1993). Another stratiegycurbing sexual harassment, especially in
tertiary institutions is investigative journalism. Fohel UNESCO (2007), investigative journalism

involves exposing to the public matters that are concealed—edlieerdtely by someone in a position

of power, or accidentally, behind a chaotic mass of facts andh@tances that obscure understanding.
It requires using both secret and open sources and documents.

Investigative journalism can play a crucial role in bringiniggations of sexual assault in Nigerian
university system to light and eradicating the impunitiligeria universities. Investigative journalism is
an essential—albeit untapped—source of detection in assault casestigative reporting has
traditionally been at the forefront of media that cause the omasige and reform. Hence, it is vital to
development and reformation of the university system. Acaoglyli through investigative journalism,
unethical, immoral and illegal behaviour by lecturers, studastsvell as administrative staff can be
exposed.

In a research conducted in south western part of Nigeria, eigherape victims who were interviewed
in depth, only two had revealed the incident to anyone (Aju2@0b). Also, Ellsberg, Winkvist and
Pena (2001) reported as further difficulty, that women agpé&adlly more reluctant to discuss sexual
harassment or abuse by non-partners than by partners and rihespéeial methods are needed to
encourage disclosure.

Lecturers found culpable should be named and shamed to serveementleéb others. The lecturers
should be suspended and if it's a student's fault, tihergtshould also be suspended. There should be
enough sensitization to be able to empower women to be boldepod these lecturers. When the
lecturers know that the students will report them, thely minimize and eventually stop harassing
female students. Female students should do their bestdiestand that would be a proof to their good
grades. There should be flexibility in laws and ladies are eaged to report such issues without
victimization from other lecturers. There should also be gsogervision of lecturers and open
communication channels between students and school authorities.

Methodology
This chapter contains the following subheadings:
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Research Design

The study adopted the descriptive survey research design.ufbey anethod involved the use of
guestionnaire. The researcher decided to make use of the sugtleyd because it provides a high level
of general capability in representing the study population.

Population of the Study

The population for this study consisted of 10,200 stisdand 1,779 teaching staff of the University of
Benin, Benin City and the Federal Polytechnic, Auchi. Thisufadipn captured students studying for
Bachelor's degrees and Diplomas in Edo State. The data gathemethfs population mirrored the rate
of sex-for-grade practice in public universities and polytezshim Edo State.

Sample and Sampling Technique

For the composition of students and academic staff subjbetéirdt step involved random sampling of
three faculties/schools in each of the tertiary institutiomsugih balloting. The second step involved
sampling three departments in each of the sampled faculties/schools

In each of the departments, 5 lecturers were sampled randomly Garsudents were sampled
purposively from Year 11/200 level and above, using prapoate stratified random sampling procedure.
The sample size was composed of a total of 720 students dedt@@rs in the University of Benin,
Benin City and the Federal Polytechnic, Auchi, Edo State.

Research Instrument

The instrument used for the purpose of gathering dataifostiidy is a self-designed questionnaire. The
guestionnaire was titled: Sex-for-Grade Questionnaire (SfA@®& questionnaire consisted of two
sections, that is, sections A and B. Section A containedithelata of respondents while section B
contained questions on sex-for-grade practice as shown in teralesquestions. Respondents were
expected to rate each of the items in section Bon a Likert fantr'gecale of Strongly Agree (4 points),
Agree (3 points), Disagree (2 points), and Strongly Deagt point).

Validation of the Instrument

The self-designed questionnaire was face-validated by the reseastipgisisor in the Department of
Educational Foundations and two experts, one from the DepdrtrnEducational Management and the
Department of Measurement and Evaluation, Faculty of Educatiunetdity of Benin. Their inputs and
corrections were considered before producing the final drdfieafistrument.

Reliability of the Instrument

Reliability test was carried out on the research instrumentdier do ascertain the degree to which the
instrument yields consistent results. The internal consistegliapility test technique was adopted for
the study. Cronbach’s Alpha was used to measure the interrestemey as it calculates all possible
split half values of the test. A coefficient of .870 was atedi

Method of Data Collection

Data for the study were collected by administering the instryyrBex-for-Grade Questionnaire (SfGQ),
to all the sampled subjects of the study. The researcher athredishe questionnaire with the help of
one trained research assistant in each of the tertiary instgufibie essence was to achieve high rate of
return of completed questionnaire.

Method of Data Analysis
The data collected for the study was analysed using descritaiigiss, independent sample t-test and
paired sample t-test. A measure of central tendency, that is the wasansed to describe the average of
each category data. Finally, the hypotheses for the study weze teséng test statistics.
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Research Question 1
What are the effects of the sex-for-grade practice in Nigeridaarteistitutions?

Table 1: Descriptive Statistics of the effects of the sex-fgrade practice in Nigerian tertiary

institutions
Std.
SIN Items Mean Deviation Remarks
1. Victims of sex-for-grade have endless trauma. 7473.25448 SA
2. Students have feelings of low self-esteem when SA
lecturers demand sex to award them good grades.23@.2 2.84995
3. Victims of sexual harassment become frustrated
in academics. 3.1611  2.72233 A
4. Being a victim of sexual harassment creates
hatred for the opposite sex. 2.975 2.62784 SA
5. Victims of sexual harassment engage in
addictions such as masturbation, smoking, SA
drinking, etc. 3.3361  2.95287
6. Victims of sexual harassment feel humiliated, SA
especially when a third party is aware. 3.2652 2683
7. Victims of sexual harassment are usually
depressed. 29791 2.62308 SA
8. Victims of sexual harassment develop a A
withdrawal syndrome. 3.1152 2.70133
9. Sexually harassed students sometimes attempt SA
suicide. 3.1097 2.75176
10. The self-confidence of sexually harassed students
diminishes. 3.1347  2.70133 A
11. The society may lose faith in the quality of
certificate as a result of sexual bartering on SA
campus. 3.4875  3.03498
12. Victims of sexual harassment may feel unsafe to
participate fully in the academic activities of the A
tertiary institution. 3.2097 2.76485
13. Graduates who obtained their certificates through
sexual bartering create problem for the labour SA
market. 3.5097  3.07498
14. Students who are sexually harassed lose trust in
school officials. 3.1555  2.71313 A
15. Sexually harassed students may likely drop out of
school. 3.8055 3.30781 SA
16. Sexual harassment negatively affects students’
performance in academics. 3.7263  3.23908 SA
17. Images of lecturers are tarnished when accused of A
sexually assaulting students. 3.175 2.74114
18. Academic careers of seasoned academics have
been terminated through cases of sexual SA
harassment. 3.1625  2.72233
19. Students who are sexually harassed find it SA
difficult to make new friends. 3.2652  2.90593
20. When falsely accused of sexual harassment,

family members of academics may lose the 3.2125 84B8
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respect of others. SA

21. When falsely accused of sexual harassmegt0722 2 71671
academic lose passion for their job. ' ' SA
GRAND MEAN 3.2775 2.85859 SA

KEY: A- Agree, SA — Strongly Agree, D — Disagree,[3— Strongly Disagree

Source: Researcher’s calculation, with the aid oPSS

From table 1 above, questions 15 and 1 recorded the higkest oh 3.81 and 3.75 respectively. The
least mean distribution was recorded by question 4 whi2tO& and the grand mean is 3.2775, which
indicates that the respondents strongly agree to the effeatx-fbrsgrade practice in Nigerian tertiary
institutions.

Research Question 2

What are the strategies for the effective control of sex-for-greatgtice in Nigerian tertiary institutions?

Table 2: Descriptive Statistics of the Effective Control of Sekor-Grade Practice in Tertiary

Institutions
Std.

S/IN ltems Mean  Deviation Remarks

1. Sexually harassed students can cope by relyin93051583 2 80475 A
support from friends and family. ' '

2. To control sex-for-grade practice in tertiary
institutions, students should be allowed to se& thg.0750 2.63153 A
scripts after examinations.

3. Victims of sexual harassment should always avc§d0944 2 76284 SA
perpetrators. ) ’

4, Victims of sexual harassment should report 539722 2 61990 A
authorities of their institutions. ' '

5. Investigative journalism is an effective strategy %5652 3.08445 SA
control sex-for-grade practice in tertiary instibut ' '

6. Lecturers who sexually assault students should ?%763 2 89059 A
dismissed. ' '

7. Students who sexually harass lecturers should :PE416 2 78687 SA
rusticated. ' '

8. Victims of sexual harassment should exXposere - 3.06684 SA
perpetrators on social media. ' '

9. To prevent sexual harassment, school authorities
should discourage indecent dressing amoBA@541 2.50444 A
students.

10. Victims of sexual harassment should Vvisit
counselors and psychologists for professiorad527 3.03726 SA
counsel.

11. Sex education should be provided, especially er9902 2 62361 SA
newly admitted students. ' '

12. Perpetrators of sexual harassment should face IggngS 3.05550 SA
actions, regardless of status or influence. ' '

13. Students being harassed should always recgr
conversations between them and the perpetratorsg gg atl 2.89341 SA
proof.

GRAND MEAN 3.2446 2.82785 SA

KEY: A- Agree, SA — Strongly Agree, D — Disagree,[3— Strongly Disagree
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Source:Researcher’s calculation, with the aid of SPSS

From table 2 above, questions 5 and 8 recorded the highesbfri@&7 and 3.56 respectively. The least
mean distribution was recorded by question 9 which is ar&b the grand mean is 3.2446, which
indicates that the respondents strongly agree to the effeatx-fdrsgrade practice in Nigerian tertiary

institutions.

Discussion of Findings

For students who are genuinely harassed by lecturers, Tablewis gshat they often develop a
withdrawal syndrome. This is supported by Taiwo et al142@hat the memory of the act often remains
with the victim and it continues to trigger a feeling of dmgion that can make the victim develop a
withdrawal syndrome, particularly from men with long-termpact on decision to be married.
Supporting this also, Ogunbameru, (2006) stated thatmsctf sexual harassment may drop out of
school, change residence, avoid advisers, or neglect academic camtsitnresponsibilities to avoid a
harasser.

In Table 2, respondents agree that sexually harassed studeotgpediy relying on support from friends
and family. This coping strategy in cases of sexual harassmsopported by Gutek and Koss (1993)
who discovered that reliance on social support from colleagtiead$, and family members is an
effective way to help sexually harassed students. This wasredsboed in the study of Stockdale,
(2006) in which it was documented that sexually harassed woiftemn coped by relying on their male
support network—fathers, brothers, husbands, relativesiemdf of higher status to intervene in the
situation and step in as protectors (Stockdale 2006).

Respondents, in Table 2, also agree that victims of sexual ima@ratsshould report to the authorities of
their institutions. Ellsberg, Winkvist and Pena (20@&parted that women are typically very reluctant to
discuss sexual harassment or abuse with others. Masterspidams Koloduy (1995) reported that

when a woman is sexually harassed, she is usually accusedtiobitive action directed to her. If she

comes up to report, it may generate a lot of embarrassidigipubr even damaging consequences.

The findings of this study show that sexual harassmenttia hew phenomenon in tertiary institutions.
Although it encompasses both males and females, the burderuafl §ased violence is borne more by
females, with such effects culminating often to physical andahédimesses, low self-esteem, suicidal
behaviours, to mention but a few. There is no doubt thatis a major systemic barrier to women
education and development in the nation.

Conclusion

The unethical practice of exchanging sex for grades projects aveegadige of the teaching profession
both nationally and globally. And if left unchecked, the sgcietll lose faith in the quality of
certificates that are awarded by tertiary institutions.

The following conclusions are based on the results of the obsear

1. Endless trauma, low self-esteem, and depression are some détie ef sexual harassment on
its victims.
2. Some of the strategies for the effective control of sexual haem$¢sim Nigerian tertiary

institutions include having strong policies on sexual hamass, suspending staff and students
found guilty, providing professional counsel for victiofssexual harassment.

Recommendations
Sequel to the findings and discussions from this sttigly following recommendations are made to
effectively control this practice in Nigerian tertiary instituns:
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. Tertiary institutions should employ the use of invesiigajournalism as a strategy to control
sex-for-grade practice on campus.

. Students, especially females, should be discouraged froiimgikdtturers alone in their offices
during odd hours of the day.

. Students who are victims of sexual harassment should visitse@ors and psychologists for
professional counsel.

. Faculty members who perpetrate sexual harassment should bedad@ad guilty students

should be expelled.

References

Ajuwon, A. (2005)Attitudes, norms and experiences of sexual coercion among ypeaple in Ibadan,
Nigeria: sex without Consent: Young people in DevelofngntriesLondon and New York,
Zed Books.

Boland, Mary L. (2002) Sexual Harassment: Your Guide to Lé&gtibn. Naperville, lllinois: Sphinx
Publishing 2002

Elllsberg M.A. Winkvist R., Pena (2001) Women's strategiesponses to violence in Nicaragua;
Journal of Epidemiology and community Health, 55 (8): 534

Fitzgerald, L. F., Gelfand, M. J. & Drasgow, F. (1995kdduring sexual harassment:Theoretical and
psychometric advanceBasic and Applied Social Psycholotjy, 425-445.

Gutek, B. A. (1993) Responses to sexual harassment. In Pska& Costanz, M.(Eds)zender issues
in contemporary society(pp 122- 13Newbury Park, CA: Sage

Gutek, B. A & Koss, M. P. (1993) Changed woman and chaogghization:

Consequences of and coping with sexual harassdmmnal of VocationaBehaviour, 42, 28-48.

IAWJ. (2012). Stopping the Abuse of Power through SeXgloitation: Naming, Shaming, and
Ending SextortionToolkit. International Associations of Women Judges. Washington

Imonikhe, J., Idogho, P., & Aluede, O. (2011). A sywof teachers’ and students’ perception of sexual
harassment in tertiary institutions of Edo State, Nigekfacan Research Reviews(5), 412-
423.

Imonikhe, J., Aluede, V. O. & Idogho, P. (2012). Avay of teacher and Students perception of Sexual
harassment in tertiary institutions of Edo State Nigekimurnal of Asian Social Scienc€ly,
268 — 273.

Kaplan, D. E. (2013%lobal investigative journalism: strategies for supp(hd Ed). A Reportto the
Center for International Media Assistance

Keinan G. (1997). Employee's reluctant to report sexual hasagsnilagler Business School.
www.uncedu/./harass/html. Retrieved; Nov. 2020.

Ladebo,0.J. (2001). Sexual harassment in academia in NigexaREal?African Sociological Review,
7, (1), 1-7

Leach, F. (2013) “Corruption as abuse of power Sexual violenceducational institutions™ in
Transparency International. (201Beport : Global Corruption Report: Education

Norman, 1.D., Aikins, M., Binka, F.N. (2012) Faith-Basedyanizations: Sexual Harassment and Health
in Accra-Tema MetropolisSexuality & Culturel, pp. 100-112.
Nwadigwe, C. E. (2007). "Unwilling brides: 'phallic attacks a barrier to gender Balance in higher
education in Nigeria"Sex Education/(4), 351-369. doi:10.1080/14681810701636036
Ogunbameru, O.A. (2006). Sexual Harassment in Nigerianafeftistitutions. Ibadan, Spectrum Books
Limited.

Okwu, O. J. (2006). A Critique of students vices anceffect on quality of Graduates of Nigeria tertiary
institutions.Journal of Social Science, 12 (3), 193-198.

Omonigo, D.O., Uche, O.C.O., Nwadiafor , K.L., RotiLA. (2013) A Study of Sexual Harassment in
Three Selected Private Faith-Based Universities, Ogun-Statédn-8Btasgt NigeriaOpen Journal
of Social Science Researéh pp. 250-263.

93



Ontario Secondary School Teachers’ Federation. (19ident to student sexual harassment: Final
report on Phase. [Toronto, ON: Author

Schneider, K. T., Swan, S. & Fitzgerald, L. F. (1997).-kdated and Psychological effects of sexual
harassment in the work-place: Empirical evidence from two argéons.Journal of Applied
Psychology, 82(3401-415.

Stein, N., Marshall, N. L, &Tropp, L.R. (1993%ecret in public sexual harassmentin our schools.
Wellesley, USA: Centre for Research on Woman and Education Fund

Moley, L. & Lussier, K. (2009). Sex grades and power gemidence in Africa higher education.
Cambridge Journal of Education, @, 101 — 115.

Morley, L. (1999).0rganising feminisms: The micropolitics of the acaddmoypdon:Macmillan.

Morley, L. (2010). Gender mainstreaming: Myths and measemé in higher education in Ghana and
TanzaniaCompare: A Journal of Comparative Education(40553-550.

Morley, L., & Lugg, R. (2009). Mapping meritocracy: ténsecting gender, poverty and
highereducational opportunity structuresgher Education Policy, 237-60.

Morley, L., & Lussier, K., (2009). Intersecting povednd participation in higher educationin Ghana
and Tanzanidnternational Studies in Sociology of Education(2)971-85.

Morley, L., (2011) 'Sex, grades and power in higher educat Ghana and

Tanzania',Cambridge Journal of Education, 41: 1, 101 5-Netws24, (2018). Nigerian university sacks
'sex for marks' lecturer. Retrieved on 8th November,2018 from
https://www.news24.com/Africa/News/nigerian-university-sass-for-marks-don-20180621

Stockdale M. S. (2006). The direct and moderating influenceSegtial-Harassment pervasiveness,
coping strategies, and gender on work-related outcomes. PsyghaloWomen Quarterly.
Volume 22 Issue 4, Pages 521 — 535.

Taiwo, M. O., Omole, O. C., & Omole, O. E. (2014). Saxwarassment and Psychologicalconsequence
among students in higher education institution in OsateSNigerialnternational Journal of
Applied Psychology(1), 13-18.

UNESCO Institute for Statistics. (2009lobal education digest 200Montreal:

UNESCO Institute for Statistics.

94



INFLUENCE OF PAYMENT OF SALARY AND PROVISION OF FRI NGE BENEFITS FOR
TEACHERS ON IMPLEMENTATION OF CURRICULUM IN PUBLIC
SENIOR SECONDARY SCHOOLS IN NORTH- CENTRAL NIGERIA

Audi Abubakar Ahmed
Department of Educational Foundations,
Nasarawa State University, Keffi
audiahmedabu@gmail.con®8032856130

Abstract

This study assessed the influence of payment of salariggravidion of fringe benefits for teachers on
implementation of curriculum in public senior secondary sthdrhe study was carried out to ascertain
whether irregular payment of salaries and irregular psien of fringe benefits for teachers influence
effective implementation of curriculum. Descriptive survey desgmused for the study. The population
of the study comprised of 37,916 teachers in public seatmrglary schools in North — Central Nigeria.
Simple, stratified and systematic random sampling were imsadnulti- stage procedure to select 380
teachers as respondents. A modified four points Likert e tgpng scale questionnaire was used to
gather data and the data were analysed using both deseripind inferential statistics to answer
research questions and test the hypotheses respectively. Soneefioidings revealed that irregular
payment of salaries and irregular provision of fringe b#sefor teachers influenced effective
implementation of curriculum negatively in public senior seaondchools in North-central, Nigeria. It
was therefore recommended that government should ensurerrpgytaent of salaries as at when due;
owing teachers’ salaries should be stopped. Governmentighalso intensify her efforts in providing
fringe benefits for teachers and other welfare packages thlaencourage them to create a sense of
commitment and dedication leading to an improved perfocean

Keywords:Payment of Salaries, Fringe Benefits, Curriculum, Pubgaior Secondary Schools.
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It is widely believed that money helps to stimulate job &sforhis is particularly true of most of the

developing countries where physiological needs of most woekeryet to be satisfied. Faluso (2021)
mentioned that money is instrumental in achieving workersired needs and in obtaining high order
needs such as recognition in the society and in buying esdsamd luxury goods and services that lead
to comfortable life. Sagib (2021) stated that one major reaggnpeople work is to earn income in

money terms. This is needed to meet some personal and doneesticuch as, clothing, feeding, and
payment of rent and school fees. Salaries have a large motivatithgnicy in it. It is not the increase in

salaries, wages that only matters but also, prompt and re@gylarent of it (Foluso, 2021). Salary can be
described as the money that an employee receives for doinghes job. Money is believed to have a

great tendency of bringing out a higher effectiveness in employesm he is adequately paid. It is

believed that man is an economic being, whose attitude to warkonly be influenced by money

(AKinwumi, 2014).

Wages and salaries paid to workers are important because witly pgoe can satisfy their needs for
status, security, recognition and affiliation. For exampleNigeria, a person's social worth depends
largely on the size of his earnings or acquired monetary westibited in either building raised, types
of houses he can afford to live in and the type of car he &jegu (2017) observed that what the
typical low-income teachers yearn is a sizeable salary increase that swguificantly enhance their
commitment and effectiveness. Ejiogu (2017) equally notedntiosiiey serve as a station symbol for
those who have it and can save it, spend it conspicuousiyeoit generously. It has status value when it
is being spent and when it is being received, it representsanibyer thinks of his employees which
is more than mere economic terms. Fabiyi (2015) observedftaiitconditions of service, salary is the
best predictor of teachers’ job effectiveness and productividythat job which offers higher salary
would attract more and better qualified personnel than anyoneffieas a lower pay. Fabiyi further
added that salaries of teachers are inadequate that it is soltdificthem (teachers) to meet the basic
necessities of life, their salaries when compared with otherogegd with the same qualifications and
experience in other sectors of economy such as bankers; site engindarurses can be described as
unfavourable.

Teachers are poorly remunerated. This was confirmed by Obard2) @0o remarked that teachers in
Nigeria are poorly motivated and dissatisfied with theinfivand conditions of service. This could be
explained by their low wages when compared with other profesisi, low status in the society,
irregular promotion of teachers, inadequate fringe benefitsreggllar payment of teacher's salaries.
This marked the beginning of the teacher motivational drigdigeria, as the public began to look down
on those teachers who remained in the classroom as secondgtiicgservants. Obanya (2012) also
opined that the growing tendency for school leavers to ope#xhing only if they are unable to find
other more lucrative public or private sector employments Taither compounded the problem of
employment.

It has been confirmed that teaching in Nigeria today is nofrmuoied with the problem of non-
availability of staff, but that of mutability (BamisayeQZ and Ayeni, 2015). This means that though
schools have more than enough number of teachers, most obtligmase teaching job as a stepping
stone or as an alternative, pending the time they would becabkt a better job. This is so because the
conditions of service attached to teaching are not favourablevéilthe world, teachers are regarded as
direct implementers of any educational programme and their iroleation building cannot be over-
emphasized. Before any nation can be transformed into technolgggcdl teachers would be the
gratified ones who would in return give back to the nati@maximum of their intellectual capacity.
The pertinent question is "Why is the profession so nmbleutlook be so abhorred by most people?
Ubom (2012) added that lack of job satisfaction as a relsptiar salary package and other conditions of
service affect employees’ commitment to work and contributiortbe effectiveness of organisation is
reduced. It has been confirmed that teaching job is devoid ohattence, many who find themselves
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in the field are there by necessity rather than by design; therefost of them put on low rate of
commitment while on the job. Ubom (2012) further confirntieat teachers place premium on variables
such as salary, time, mode of payment and fringe benefits. Tgawmsnpoor salary structure or earning
power; salary is not commensurate with Job and is notestilke as other jobs. Teaching has a negative
public image, low social status, lack recognition by societl/taachers are regarded as second - class
citizens.

Fringe benefits are collection of various benefits providedrbgmployment which are exempted from
taxation as long as certain conditions are met (Nnenna, 202@hether hand, Zirra (2017) noted that
they are benefits or compensation given to employees in @dditiwages or salaries or compensation
beyond a regular salary or wage with monetary value such a®pehsalth insurance coverage, life
insurance coverage and bonus. Akande (2014) viewed the orgamiaatan exchange system in which
reward (inducement) are exchange for work just as in a schediedlchers get salaries in exchange of
their work. Akande (2014) explained further that an emploge®ins in the organization as long as he
thinks the inducements are larger than his contribution. iZhisie because for example, a teacher may
be induced to remain as the vice principal of a school, as & oésither fringe benefits attached to the
post, such as free accommodation, free transportation and freeahssivices, and of course the social
re-organization, which goes with the post.

Sagib (2013) mentioned that the more one rewards worker$attder they will work and the more or
the extent to which he will respond, presumably with grdgitar loyalty by performing effectively on
the job. Taiwo (2012) stated that in addition to provisib a fair wage and salary to employees, certain
fringe benefits are essential in productivity. These include Ibanes, retirement benefits and pension
plans. Adelabu (2015) expressed that cash bonuses serve m@dheffective incentives that can
enhance productivity most especially when such were based amcpvig. Adelabu (2015) also noted
that where there are no cash bonuses beside the normal wagestiyitpdeems to be a low level.

Fringe benefits are strategies used by Government to motivate@edse teachers’ job performance.
Generally, fringe benefits are part of the teachers' taxable wageketriare certain fringe benefits that
are exempted from this rule and one can still take an actleitijiction for their cost (Lazanyi, 2015),
Fringe benefits are additional compensation provided to emplaysesfrom an agreed wage or salary.
Besides helping employees, offering fringe benefits helps g tremendously from a recruiting
perspective.

Similarly, employers may find it challenging to attract dssitalent based on salary alone. By offering
fringe benefits especially not available through a competitioreraployer stands a greater chance of
attracting the level of talent he or she wants. The role mgdrbenefits on workers’ productivity cannot
be ignored in the public sector. The Nigerian secondary schadldong realized this and had placed
motivation of its employees as top priority and which dbustthe need for using secondary schools as
a case study. This motivation includes provision of leaveibopayment of death benefits for deceased
teachers, free accommodation and other welfare packages for teachers.

Compensation can be offered using three types of rewards whigiagrincentive and benefits which is

the basic remuneration employee receives, in the form of wagedaoy while incentives are rewards

designed to encourage and reimburse employees for effort beywntl performance expectation.

Benefits are rewards available to employees or group of employpest @& organizational membership

(lyida, 2015). With the introduction of monetization amghde benefits policy in 2005, civil servants

have been paid certain percentage of their basic salary as fringedemeth are added to the basic

salary, meaning an increment in salary of workers. Althotiydre is much academic debate on the
extent to which additional income is a direct motivator (Nwagz@14).

Teachers’ experience in teaching may influence effective implementafiaiurriculum. Teaching
experience combines developed skills, exposure, and trainingethetters acquired on the job. It
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increases teachers’ confidence, identify their strength or weakndssnprove their communication
skills. In the same vein, Eman (2021) revealed that teachipgrierce improve teachers’ skills and
practice in English language. Therefore, this study intendefthd out whether teaching experience
influence effective implementation despite irregular paymemsiatsries and provision offering benefits
for teachers.

Statement of the Problem

No matter how well a curriculum is planned, designed and olesd| effective implementation is very
important. The implementation of curriculum in public sersecondary schools in north - central
Nigeria has been marred by some challenges that may hinder efiegblegnentation Among these
challenges are irregular payment of salaries and provision rafefrbenefits for teachers. Teachers’
experience in teaching may also influence implantation of curriculleachers use their monthly
salaries and fringe benefits to improve themselves and it isnasisthat when all entittements due to
teachers are made available and on time, they will be happy withriggab. Teachers operate in poor
conditions of service such as poor remuneration. The salargdger as compared to other employments
and they are not paid regularly. Teachers were being owed satarg&srfe months. Allowances are not
duly paid. This may lead to negative attitude, absenteeisme$stém work and poor class attendance by
teachers. This may destroy their moral and dedication to viFoitkge benefits such as pension after
retirement are not easily obtainable or difficult to pay. There effective health coverage for teachers,
inadequate availability of accommodation for teachers, irregulamgrtyof leave bonus and lack of
other incentives. This may lead to lack of dedication and camenit to work. These problems stated
above motivated the researcher to go into this study totigagsthe influence of payment of salary and
provision of fringe benefits for teachers on curriculum enpéntation in public senior secondary
schools in North — central Nigeria.

Purpose of the Study

The purpose of this study is to investigate the influencgagfnent of salaries and provision of fringe

benefits for teachers on implementation of curriculum in puddénior secondary schools in north —

central Nigeria. Specifically, the study is set to achieve thewillg objectives; to

i Find out how irregular payment of teachers’ salaries influenfactafe implementation of
curriculum in public senior secondary schools in north —rakNigeria.

il Determine how irregular provision of fringe benefits fagadhers influence effective
implementation of curriculum in pubic senior secondary schimahorth — central Nigeria.

Research Questions

The following research questions were formed to guide thasy/st

i How does irregular payment of teachers’ salaries influence effeatiygementation of
curriculum in public senior secondary schools in north +akNigeria?

il How does irregular provision of fringe benefits for teacheflsence effective implementation
of curriculum in public senior secondary schools in nortiertral Nigeria?

Research Hypotheses

The following null hypotheses were formulated for testing:

Ho;:  There is no significant difference in mean responses of teastibrexperience from 0-5yrs, 6-
10yrs, 11yrs and above on how irregular payment of salafiagnce effective implementation
of curriculum in public senior secondary schools in nortiertral Nigeria.

Ho,:  There is no significant difference in mean responses of teaghbrexperience from 0-5yrs, 6-
10yrs, 11yrs and above on how irregular provision afigi benefits influence effective
implementation of curriculum in public senior secondary skshioonorth — central Nigeria.

Methodology
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The research design used for this study was the descriptiveysurhe population for the study
comprised of 37916 teachers in public senior secondary sdhawtsth — central Nigeria. A sample of
380 teachers was used for the study based on Krajce and Morlgafotatetermining sample size. The
researcher used simple, stratified and systematic random sgrgaimiques in a multi- stage sampling
technigue procedure to select the respondents. The simple raadgrting was used to select three
states out of the six states in north — central Nigeria.stiaéified random sampling was used to group
the pubic senior secondary schools into strata according atos@hdistricts and select one school from
each senatorial district to form the sampled schools. Subdbquansystematic random sampling
technigue was used to randomly select four teachers out of éwereéchers in the sampled schools
and 380 teachers were randomly selected from the names of teacliees sSampled schools. The
instrument used for collection of data was titled: Investgaileachers’ Conditions of Service as
Determinant of Effective Curriculum Implementation (ICSDECR&d was divided into sections:
Section A contained demographic data and Section B had itente aegearch questions. The items
were structured using a modified 4-points Likert-type ratogle with the following grading: Strongly
Agree (SA) = 4 points, Agree (A) = 3 points, Disagree €3 points and Strongly Disagree (SD) = 1
point. The mean response is 2.5 (4+3+2+1/4). To ascermwvatidity of the instrument, it was given to
three lecturers in Nasarawa State University, Keffi. They made dorre@nd suggestions which were
taken into consideration. At the second look, they adjudgediristrument valid. To establish the
reliability of the instrument, it was pilot tested usirgt8achers from GSS Laminga and GC Keffi. The
split half reliability method was adopted. The data collecteth ftlbe pilot study was split into two
halves and Pearson product moment correlation statistics wasouseapute the reliability coefficient
and yielded a coefficient of 0.81 which means that the instrursentiable. Pearson’s correlation was
used because it's appropriate for split half reliability meéthbhe data collected for the study were
analysed using mean responses and standard deviation of teactiessvén research questions while
analysis of Variance (ANOVA) was used to test the hypothe@Bsle/el of significance. When the
mean response of teachers is 2.5 and above, it was accepted inrangiweeresearch question. While
the mean response of teachers below 2.5, it was rejected in amgstiiernesearch questions.

Result
Research Question One:How does irregular payment of teachers’ salaries influence effective
implementation of curriculum in public secondary schoolsarih — central Nigeria?

Table 1: Mean Responses and Standard Deviation of Respants on how irregular payment of
salaries influence effective implementation of curriculum

S/N  ltems SA A SD D Mean SD Decision

1. Irregular payment of salaries reducdbl 101 53 75 3.00 0.60  Accepted
teachers’ morale in discharge of their duties
effectively in school.

2. Irregular payment of salaries discouragd®0 152 60 68 2.90 0.76  Accepted
teachers from discipline of students in
school.

3. Irregular payment of salaries reducé® 153 67 70 2.82 0.68  Accepted
teachers’ performance as form masters in
school.

4. Irregular Payment of salaries reducd85 113 60 72 2.98 0.62  Accepted
teachers’ performance as house masters in
school.

5. Irregular payment of salaries discouragé®2 150 60 68 2.88 0.82  Accepted
teachers from writing lesson plan frequently.

6. Irregular payment of salaries makes teach®s 157 58 70 2.81 0.66  Accepted
skip classes or lessons in school.
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7. Irregular payment of salaries makes teachd®9 103 55 73 2.94 0.88  Accepted
develop dissatisfaction from work.

8. Irregular payment of salaries reducdb3 99 52 76 3.01 1.01  Accepted
teachers’ commitment and dedication to
work.

9. Irregular payment of salaries makes teachd®9 103 58 70 3.03 0.84  Accepted

reluctant in performing their duties.
10.  Irregular payment of salaries makes teach66 154 62 66 2.89 0.94  Accepted
work boring and uninteresting.

Overall Mean 2.93

Field Survey, 2023 N =380

Table 1 presents mean and standard deviation on the respotesashefs on how irregular payment of
teachers’ salaries influence effective implementation of curriciupublic senior secondary schools in
north — central Nigeria. The table revealed that items were acceppedties of their variation in mean
responses and standard deviation. Items 1-10 had their m@gamges above 2.50 and their standard
deviation range between 0.60 and 1.01 which showed that #sgpnses were far apart but were
accepted as a factor in answering the research question. The overatifr@egdwhich was above 2.50
showed that all the items were accepted in revealing how irregalament of teachers’ salaries
influence effective implementation of curriculum. Irregular pagimof salaries discourages teachers
from writing lesson note frequently and discipline of stug. Irregular payment of salaries reduces
teachers’ performance as house masters and form masters. #dalses their moral, commitment and
dedication to work. Irregular payment of salaries makes teachmetises skipped classes, reluctant in
performing their duties and developed work dissatisfactioa)sb makes teachers’ work boring and
uninteresting. These imply that irregular payment of teacheaaries influence effective
implementation of curriculum negatively in public senior seleoy schools in north — central Nigeria.

Research Question Two:How does irregular provision of fringe benefits for teashi@fluence
effective implementation of curriculum in Public Senior s $eleoy schools in north — central Nigeria?

Table 2: Mean Responses and Standard Deviation of Respamts on how Irregular Provision of
Fringe Benefits for Teachers Influence effective Implementation a€urriculum

SIN  Items SA A SD D Mean SD Decision

1. Irregular payment of fringe benefits influencg34 114 61 71 298 0.61 Accepted
teachers’ functions in school.

2. Inadequate availability of free accommodatidt04 149 62 65 2.89 0.76 Accepted

for teachers in school does not improve their
functions in school.

3. Inadequate availability of free accommodati®® 155 58 71 2.81 0.67 Accepted
for teachers in school does not improve their
punctuality to work.

4, Irregular payment of retirement benefits th46 147 50 78 2.96 0.68 Accepted
retired teachers does not boast teacher's
performance in school.

5. None provision of welfare packages fdt00 154 60 66 2.86 0.84 Accepted
teachers does not improve their dedication to
work.

6. Irregular payment of death benefits f®@0 162 53 75 2.80 0.65 Accepted
deceased teachers discourages teachers from
being committed to work.

7. Irregular payment of fringe benefits such 492 150 61 67 2.92 0.86 Accepted
leave bonus affects teachers’ morale in lesson
delivery
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8. Irregular payment of fringe benefits makes37 11 59 73 299 0.99 Accepted
teachers feel reluctant to their work

9. Irregular payment of fringe benefits affects52 100 51 77 3.00 0.83 Accepted
teachers’ attitude to work adversely.

10. Lack of incentive for teachers affects thell04 148 58 70 2.88 0.92 Accepted
functions in school adversely.

Overall Mean 2.92

Field Survey, 2023 N=380

Table 2 presents mean and standard deviation on the respbisashers on how irregular provision
of fringe benefits for teachers influence effective implementatbrcurriculum in public senior
secondary schools in north — central Nigeria. The table reveaeddms were accepted respective of
their variation in mean values and standard deviation. Item8Q0ltiad their mean values above 2.50 and
their standard deviation ranged between 0.61 and 0.99 whigredhbat their responses were far apart
but were accepted as a factor in answering the research quesigoavdrall mean of 2.93 which was
above 2.50 showed that all the items were accepted in revealingragular payment of fringe benefits
for teachers influence effective implementation of curriculumeglular payment of fringe benefits
influence teachers’ functions in school. Inadequate availabflifsee accommodation for teachers does
not improve their punctuality and functions in schookdular payment of retirement benefits to retired
teachers does not boast teachers’ performance in school. Norg@grafiwelfare packages for teachers
does not improve their dedication to work. Irregular paynuérdeath benefits for deceased teachers
discourages teachers from being committed to work. Irregulanguatyof leave bonus affects teachers’
morale in lesson delivery and attitude to work adversely. Teglky that irregular payment of fringe
benefits influence effective implementation of curriculum negatiirelpublic senior secondary schools
in north — central Nigeria.

Hypotheses

HO,: There is no significant difference in mean responses of teachir®biyrs, 6-10yrs, 11yrs and
above experience on how irregular payment of salaries influeneetiedf implementation of
curriculum in Public Senior Secondary Schools in North —rakNigeria.

Table 3: Test of ANOVA on Difference in Mean Responses ofeadchers with 0-5yr, 6-10yrs, 11yrs
and above Experience on how Irregular Payment of Salaries Infence Effective
Implementation of Curriculum

Source of Variation d.f S.S m.s Ei Frao
Between treatments 2 6451 853 4.569 2.5727
Residual 377 8934 572

Total 379 15385

Field Survey, 2023

The test on Table 3 above was conducted to find out whether ihaignificant difference in mean
responses of teachers on how irregular payment of salarieerioé effective implementation of
curriculum based on their teaching experience in Public Senion&&goSchools. Since Fcalpk we
reject HO and conclude that all the treatment means are not the Haism@émplies that teachers of
different teaching experience significantly differed in their vi@mshow irregular payment of salaries
influenced effective implementation of curriculum.

HO,: There is no significant difference in mean responses of teasliter®-5yrs,6-10yrs,11yrs and
above experience on how irregular provision of fringe beneiiiuence effective
implementation of curriculum in Public Senior Secondary SishiadNorth — central Nigeria.
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Table 4: Test of ANOVA on Difference in Mean Responses of Telgers with 0-5yrs, 6-10yrs, 11yrs
and above experience on how Irregular Fringe Benefits InfluenceEffective
Implementation of Curriculum

Source of Variation d.f S.S m.s E Frao
Between treatments 2 4450 742 1.569 2.5727
Residual 377 9933 473
Total 379 14383

Field Survey, 2023

The test on Table 4 was conducted to find out whether theignigicant difference in mean responses
of teachers on how irregular provision of fringe benefitBuénce effective implementation of
curriculum based on teaching experience in Public Senior SecormtaglSin North — central Nigeria.
Since Fcal<k, we accept HO and conclude that all the treatment means are the senieplibs that
there is no significant difference in how irregular provisimifringe benefits influenced effective
implementation of curriculum among teachers with 0-5yrslO@s, 11yrs and above teaching
experiences.

Discussions of Findings

The result presented in table 1 revealed that irregular paymerdalafy influenced effective
implementation of curriculum negatively in Public Senior Sdeoy Schools in North-central Nigeria.
This is in line with Akande (2014) who found out thfare is a relationship between payment of salaries
and implementation of curriculum. Similarly, Sagib (208#)nd that not giving salaries in time highly
make workers dissatisfied leading to poor performance. Muhar{@94d) re-affirmed that payment of
teachers’ monetary rewards affected teachers’ job performance.

The findings of the study indicated that irregular paymensalaries reduced teachers’ moral in
discharge of their duties as form masters. house masters;ahainitment and dedication to work. This
implies that irregular payment of salaries affects teachers’ dstiio work. This corroborates
Mohammed (2012) who revealed that payment of salary has gfkmnite on teachers’ attitude to
work. The findings also showed that irregular paymentatdries discouraged teachers in discipline of
students and regular writing of lesson plan. As a restliaif teachers skipped classes or lessons. It was
discovered from the findings that irregular payment of ssdamakes work boring, uninteresting and
reluctant to teachers. Based on the hypotheses analysed, thgdiatlio revealed that how payment of
teachers’ salaries influence effective implementation of curricuiffered significantly among teachers

in Public Senior Secondary Schools in North-central Nigeria.

The result presented in table 2 of the study indicated tlegilar payment of fringe benefits for teachers
influence effective implementation of curriculum negatively il Senior Secondary Schools. This is
in line with Nnenna (2021) who discovered that paymentriojé benefits increased the level of
employee performance. The findings of the study revealed tlzteguate availability of free
accommodation for teachers in school does not improve theatymlity to work, irregular payment of
retirement benefits to retire teachers, death benefits to deceasedsteahaopne provision of welfare
packages does not boost teachers’ performance by improvingdnanitment and dedication to work.
In the same vein, Zirra (2017) confirmed that none paymefiingle benefits such as health protection
and retirement benefits have negative impact on employee performamt@ajdment of leave bonus
and lack of incentives for teachers reduce their moral and make #eatant to their work. This
implies that none payment of leave bonus and other incentivssdsateachers’ attitude to work. This
corroborates Mohammed (2012) who revealed that irregular payohdringe benefits such as leave
bonus for teachers have great negative influence on teachetgiattit work. Based on the hypotheses
analysed, the findings revealed that respondents’ respondés arfluence of fringe benefits on the
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effective implementation of curriculum does not differ digaintly among teachers in Public Senior
Secondary Schools in North-central Nigeria.

Conclusion

This study assessed the influence of payment of salaries ingd Brenefits provided for teachers on
effective implementation of curriculum in public senior secopdahools in North — Central Nigeria.

The result of the study has provided empirical proof thragudar payment of salaries and irregular
provision of fringe benefits influence effective implementatémrcurriculum negatively in public senior

secondary schools. It also evident based on the findingpdlatent of salaries and provision of fringe
benefits for teachers must be improved in both quantityqaatity in ensuring effective implementation

of curriculum in public senior secondary schools. Thisdesmus implication on government funding of
public senior secondary schools.

Recommendations

The following recommendations were made in order to ensure effdntplantation of curriculum in

Public Senior Secondary Schools in North — central Nigeria.

1. Payment of teachers’ salaries: Government should improve thetang reward for teachers to
enable them afford their needs. Apart from that, there shHmeilgrompt payment of salaries
including all allowances accruing to teachers: salaries shouldibeggularly as at when due.
Also, the practice of owing teachers’ salaries for some momtpsroentage payment should be
stopped as that has destroyed teachers’ commitment and dedicatiork t

2. Government should intensify her efforts in providinmde benefits such as health protection,
retirement package, free accommodation, transportation, leavs,lpmsmnsion, cash bonus, and
other welfare packages for teachers that will encourage them to creatseao$ commitment
and dedication leading to an improved performance.
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Abstract

The piper is titled Influence of Democratic Leadership StylRerofosts on Provision and Management
of Security Resources in Colleges of Education in North-\Klese, Nigeria. The objective of this
research is to examine the Influence of Democratic Leadersklp 8t Provosts on Provision and
Management of Security Resources. Research question and he$sgrathesis were in line with
research objective. Researcher reviewed several related literaturedeongi conceptual frame work,
theoretical frame work and empirical studies. Descriptive surveg wsed to collect data. The
population of the study was made up of 72 Managentafft 5399 lecturers and 4676 Non-teaching
staff of the Colleges of Education in North-West Zond\igkria. The sample size consists of 30
management staff, 338 lecturers and 334 non-teachinfj &tan the five sampled Colleges of
Education. This gave the sample size of 702 stakeholdestrértest method of reliability was used to
obtain reliability coefficient of 0.69 alpha value level. THaa collected were described and presented
in frequency counts and simple percentages. The formulatedhlgmof the study was tested using
Analysis of Variance and the Post-Hoc methods of Scheffépleutomparison at0.05 level of
significance. The findings revealed that Democratic LeaderShife of Provosts did not Influence the
Provision and Management of Security Resource in Collegeduwgfation of the Zone. It was however
recommended that Democratic Leadership Style should be apgisdp applied in Colleges of
Education of the Zone for the maintenance of peace and seamdt for the achievement of the set
educational goals and for national development.

Introduction
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Security resources as one of the most widely accepted and relevaumnicessfor an organizational
administration like educational institutions such as CollageSducation for ensuring the security of
lives and properties, if adequately provided and effectively manageducational administrators such
as provosts of Colleges of Education.

Education is the best investment governments and parentswaatogihe citizens. It is unanimously
agreed that education is the best means of positive transfannwdtian individual, to be useful to

himself, his society and nation at large. This is the mairoreakestablishing learning institutions in the
society. Educational objectives cannot be directly or indirectlieaet without the adequate Provision
and effective Management of all the necessary required Educationalré&ss@specially, Security

Resources, this is because teaching-learning process cannot betednduhe places where there is
security challenges. Lives and property of the concerned educasiakaholders in the Colleges of
Education must to be secured first before anything for ki to work well and to the attainment of
the set educational goals.

In the institutions like Colleges of Education, parthe pre-requisites factors supporting the realization
of the educational goals is the adequate provision and effatt@nagement of the various Educational
Resources comprising Human, Materials, Financial, Time, Cuwmtubnd Security Resources,
especially the security resources, to ensure the security oflikproperties of the college community.
Security resources are those resources that would ensure saodrigfety of lives and property in the
colleges for smooth teaching and learning in the colleges. Sé@gilities Security facilities are many
and vary depending on the nature, type and level of securitieshas bedeviling the society. For
instance, adequate and experienced security personnel, ideptificatid (ID card), defense materials,
threats detecting machines, patrol vehicles, CCTV cameras, geagiafatmation systems etc. are
some of vital security facilities in educational organizations.

This corroborate with the view of Abdulkareem, (2013) wiosited that Management of Educational
Organizations consists of people brought together in higécaicket-up making use of several tools,
equipment, Human, Material, security and Technical Resources tthea@tainment of the stipulated
Educational goals and objectives.

The positive realization of goals in Colleges of Educatiomsedin having an active Democratic leader
who brings together various Resources and allocating thempaiapety and effectively to accomplish
the general vision and mission of such organization accdydigtional Teachers’ Institute (NTI,
2006). For instance, Security Resource directly and indirectigtitotes a vital role progressing and
mission accomplishment of Colleges of Education of the Zibiie however noteworthy that the quality
of Security Resources in any educational system determinesréataegtent the quality of the system
itself and it's professional staff who are crucial to the fdation and successful implementation of the
education policies and programmes. Security Resources comprisgs dexdnes that can help in
ensuring peace, harmony, tranquility and above all securityive land properties. A wise and
Democratic Provost is the one who can systematically influereedtective opinions unanimously
toward the adequate provision of the required and relevant SeResburces and to ensure its effective
Management being them responsible for the achievement of set Bdataipals in Colleges of
Education of the North-West, Zone, Nigeria.

Verily, every aspect of an institution’s activities is deteedirby the competence, motivation and
general efficiency of its democratic leader who valued SecurityuRes® as a means of achieving the
set college’s goals. The Human component of Resources in €oliddducation interacts with certain
security personnel and facilities, equipment and techniques s@W@dCT and CCTV technology for
security among others to bring about effective security sergicésjuality production of output in the
colleges. Duze, C. (2012) Democratic Leadership Style of Leadappibpriately applied, it influences
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the adequate Provision and effective Management of all the reqalesémt Educational Resources in
schools. This paper is more concerned with Security Resoutice fixal point.

There can be no security and safety in institution of higdé@ming in the midst of insecurity and
instability in the country. Insecurity in Nigeria has soqguallitical and economic dimensions. (Imhonopi,
D. Urim, and U. M. 2012).

Research Problem

Most people arrested for criminal behaviors lack high qualitycation which often influence their
criminality; their vulnerability to living conditions thasubject them to intensive surveillance; their
inability to avoid detection, arrest, trial and conviction. adaxically, persons with low quality
education and income are more likely to be victims of crime amroforms of insecurity.
Unfortunately, inappropriate application of Democratic LeaderSiyte by some Provosts of Colleges
of Education in the North West Zone, Nigeria lead to inadequoaivision and ineffective Management
of the Colleges’ Educational Resources especially, Security Resouas we are now in the era of
security challenges where bandits considered schools to beatigeir of operations.

A typical example is what happened in Nuhu Bamalli Polytechfacia and other institutions and
secondary schools. Where bandits abducted students and sta# ofstitution and some were even
killed. Many schools were affected. Lives and properties of bitients and staff are not secured. To
my assumption that was what made the parents to withdrawctiileiren from going to schools in the
security challenge states, like Katsina, Zamfara, Sokoto, anduljlaidamong others. Admission into
those schools is unusual, very poor.

This paper is specifically discussing on Provision and Manageof Security Resources in Colleges of
Education of the North-West Zone, Nigeria. The act of Progididequate Security Resources and its
effective Management in Colleges of Education is not an easyltaska collaborative commitment
which involves government, college community, which comprisesery member of the college
irrespective of his or her position, to put hands togethegnsure effective security services in the
colleges to the attainment of set security objectives and eduslagjoals for which it was established
for.

Government, college management members, community members, BiGi&sand societies as well as
internally generated revenues of the colleges are to be used &dephe security network of the
colleges for the safety of lives and properties in the itistits. To achieve that, the Colleges of
Education must be led by a Democratic and Humanitarian Leadee wiarsagerial decisions are always
unanimous rather than personal interests.

A nonchalant attitude of some provosts in the Nigerian Cedled Education towards the provision and
management of Educational Resources remained a sad topic of disclts& unanimously believed
that Provision and Management of Educational Resources is @ratiop approach that needs the
participation of many stakeholders comprising the governnraiyjidual staff, community, NGOs and
students’ societies.

However, Democratic Provost is the one who can administrataety wisely influence the said
stakeholders to contribute their quota in this charitable windtead, greediness selfish interest and
autocracy of some provosts affect their human relation and so@ahction and it also affects the
Provision and Management of Security Resources in the Collédasy Provosts have been
discouraging several stakeholders to participate in any aspechgefatiProvision and Management
Resources in many Colleges of Education of the Zone. Fanites members of the community are
ready to sponsor and support College activities in terniyr@fision and Management of Educational
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Resources, such as physical facilities, donation in cash oceniesp but they failed due to undemocratic
nature of some provosts (Des, 2019).

Research Objective

The following objective was set to:

1. ascertain the Influence of Democratic Leadership Style of Prowmsts Provision and
Management of Security Resources in Colleges of Educatite iNdrth-West Zone, Nigeria;

Research Question

The following research question was asked to guide the study:

1. How does Democratic Leadership Style of Provosts Influenceidtsovand Management of
Security Resources in Colleges of Education in the North-Wtest, Nigeria?

Research Hypothesis

The study hypothesized that:

1. There is no significant difference in the opinions of ManagerStaff, Lecturers and Non-
teaching Staff on the Influence of Democratic Leadership StylPrafosts on Provision and
Management of Security Resource in Colleges of Education indita-M/est, Zone, Nigeria;

Methodology

Descriptive survey research design was used for the studypf G889 lecturers, 4676 non-teaching staff
and72 management staff. 338 lecturers, 334 non-teaching staffaB8gement staff were randomly
selected to serve as sample for the study. The total numbampled respondents was 702 stakeholders
reflecting more than 10% of the population. The collected data wresented using frequency counts
and percentages. Hypothesis was tested using Analysis of &arr0.05 level of significance. The
frequency counts and simple percentage tables were used for datdaticeseand interpretation as
follows:

Table 1: Presentation of Opinions of Respondents on the flnence of democratic leadership style
of provost on the provision and management of Security Resme in Colleges of
Education in the North-West Zone, Nigeria

RESPONSES
S/N Item Statement Category of Agreed Undec Disagree Total
Respondents ided d
F % F % F % F %
Friendly nature of the provostManagement 16 62 3 17 27 26 100
1 enables the provision of morestaff 2
security guards for securitylecturers 18862 27 9 90 30 305 100
services in this college. Non-teaching 207 73 12 4 66 23 285 100
staff

2 Provost's systematic way oManagement 9 35 6 211 42 26 100
dealing with problems enablestaff 3
the provision of more smartecturers 18561 21 7 99 33 305 100
phones for security services ilNon-teaching 208 73 3 1 74 26 285 100
this college. staff

3 The forward-looking nature ofManagement 2 8 6 18 69 26 100
the provost enables thestaff

provision of more threatslecturers 18360 14

g PN

108 35 305 100
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10

detecting machines forNon-teaching
security services in thisstaff
college.

The broad-minded nature oManagement
the provost enables thestaff
provision of more mobilelecturers
vehicles for security SerVicesl\lon-teaching
in this college. staff

The good human relationshiplanagement
the provost has  withstaff
Management/NCCE officialslecturers
enables the provision of more
self-defense  weapons foNon-teaching
security services in thisstaff
college.
The accommodative nature dflanagement
the provost enables thestaff
provision of more CCTV lecturers
technology  for  security
services in this college. Non-teaching
staff
Respect for the dignity ofManagement
individual and groups enablestaff
the provision of quarter-lecturers
guards facilities for security
services in this college. Non-teaching
staff
The approachability of theManagement
provost enables the propestaff
management of intelligentlecturers
reports in this college.
Non-teaching
staff
The divergent thinking natureManagement
of the provost enables thestaff
proper management ofecturers
modern server connection for
security services in thisNon-teaching
college. staff
The innovative nature of théMlanagement
provost  enables  regulastaff
training of security guards forlecturers
security services in this
college. Non-teaching
staff
The approachability of thevlanagement
provost enables the propestaff
management of intelligentlecturers
reports in this college.
Non-teaching
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staff

The analyzed result of table 6 has clearly shown the unanimaegnagnt of opinions among
management staff, lecturers and non-teaching staff in their msgonitem statements 1-10 of this
section. Item 1 struggled to find out whether Friendlyreabf the provost enables the provision of more
security guards for security services in this college. Baseth@rmanalyzed result, the entire 62% of
management staff, 62% of lecturers and 73% of non-teachinghstadfaccepted the statement. Item 2
attempts to find out whether Provost's systematic wagjealing with problems enables the provision of
more smart phones for security services in this college. gdmjrthe result, 65% of management staff
disagreed with the idea while 61% of lecturers and 73% ofteaching staff have unanimously agreed
with the idea. Item 3 tried to check whether the forwarditaplature of the provost enables the
provision of more teaching staff for this college. The tessthow that 69% of management disagreed
with the statement. While 61% of lecturers and 73% of paoking staff have agreed with the
statement. The research concluded that provosts have performddrvpetividing security facilities in
the colleges.

Likewise, item 4 investigated whether the broad-minded nafutleegorovost enables the provision of
more non-teaching staff for this college. Based on the rési@, of management staff disagreed with
the statement. While lecturers with 64% and non-teachingveithf64% have agreed unanimously with
the statement. Item 5 examined whether the good human relgtiotish provost has with
Management/NCCE officials enables the provision of more sffrde weapons for security services in
this college. The result has shown that 65% of managemeht5386 of lecturers and 52% of non-
teaching staff have agreed unanimously with the statementdé&¥faily, the gathered responses
revealed that all 54 % of management staff, 50% of lecturerS@dof non-teaching staff rejected that
assumption of item 6 that accommodative nature of the prevailes the provision of more CCTV
technology for security services in this college. Item 7éngited to find out whether respect for the
dignity of individual and groups enables the provisiorstoidents on teaching practice for this college.
The computed result indicated that 54% of management staff,06@86turers 56% of non- teaching
staff have dependably disagreed with the statement. The reseaditedlithat provosts have a little
failure on the provision of more self-defense weapons for sgservices in the colleges.

Similarly, item 7 of the questionnaire tried to find edtiether Respect for the dignity of individual and
groups enables the provision of quarter-guards facilitiesdourity services in this college. The nature
of reactions of most respondents actualized that, the approdighabihe provost enables the proper
management of teaching staff in this college. On their respobd®s of management staff and 57% of
non-teaching staff have agreed with the statement. While 53@6tafers disagreed with the statement.
Item 8 of the questionnaire investigated whether the divetg@king nature of the provost enables the
proper management of modern server connection for security sdrvibéscollege. The analyzed result
indicated that 85% of management staff, 52% of lecturers ando® itin-teaching staff have disagrees.
Item 9 investigated whether the innovative nature of the gtospables regular training of security
guards for security services in this college. According éorésponses, 73% of management staff and
lecturers with 53% only non-teaching staff 66% have rejectestétement. Iltem 10 of the questionnaire
tried to find out whether the approachability of the prowersbles the proper management of intelligent
reports in this college. 77% of the management staff, 559%cufrers and 66% of non-teaching staff has
unanimously agreed with the statement. The research concludethgéhptovosts were not able to
manage the college security effectively as expected.

Hypothesis Testing
This section presented the details of hypothesis testiregllmasthe produced objective of the study. The
test was carried out using Analysis of Variance (ANOVA) ahd Post-Hoc Test of Multiple
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Comparison with Scheffe statistical method to determine tmafisent differences among management
staff, lecturers and non-teaching staff based on six nylbthgses of the study. Hypotheses were
accepted when the probability values were greater than 0.05 lesiginiffcance. Those hypotheses of
lower than the stated alpha value were instantly rejected. Theviergdased on the data collected on
items related to the influence of democratic leadership styleowbgt on the provision and management
of security resources. Details of these are as follows:

There is no Significant Difference in the Opinions of Respatsl on the Influence of Democratic
Leadership Style of Provost on the Provision and ManageofeSecurity Resource in Colleges of
Education in the North-West Zone, Nigeria.

The One Way Analysis of Variance was used to determine theisagmiflifference or otherwise in the
opinions of respondents on the data collected for items @ of the questionnaire. As such, all the
opinions of respondents were analyzed and presented in Tab®2 bel

Table 2: Summary of Analysis of Variance on the Influence foDemocratic Leadership Style of
Provost on the Provision and Management of Security Resourcen Colleges of
Education in North-West Zone, Nigeria

Variable Sum of Squares  df Mean Square F Sig.
Security Between Groups 992,100 2 496.050 14.767.000
Resources Within Groups ~ 20591.536 613  33.501

Total 21583.636 615

From table 16, the result of this hypothesis test was peben inferential statistic of Analysis of
Variance based on ‘between’ and ‘within’ the group of varialilae result of the f-ratio value 14.767 of
2 tail degree of freedom615indicatedthat the probability )(siglue .000 is lower than 0.05 level of
significance. Therefore, the null hypothesis is rejected medhatghere is a significant difference in
the opinions of management staff, lecturers and non-teachifgostahe influence of democratic
leadership style of provost on the provision and managenfiéd¢aurity resources in the colleges of
education in the North-West Geographical Zone, Nigeria. To determhich group is significantly
differed among the respondents, the Post-Hoc Test of Nullipmparison was conducted to specify the
mean differences of the three groups using Scheffe statisticalgaetas presented in Table 3:

Table 3: Post-Hoc Test of Scheffe Multiple Comparisons fa¥lean Differences on the Influence of
Democratic Leadership Style of Provost on the Provision anMlanagement of Security
Resource in Colleges of Education in North-West Zone, Nigeria

Group/ () N Mean (J) Status Mean Std. Sig. Remarks
Status Diff. (I-J) Error value
Management 26 20.6538 Lecturers -3.27074 1.18411 .23 No
Staff Non-Teaching -5.20580 1.18737 .000  Significant
Staff Significant
Lecturers 305 23.9246 Management 3.270741.18411 .023 No
Staff -1.93506 .47749 .000  Significant
Non-Teaching
Staff Significant
Non-teaching 285 25.8596 Management 5.20580 1.18737 .000 Significant
staff Staff Lecturers 1.93506 .47749 .000  Significant
Total 616 24.6818
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From the computed Scheffe result of Table 3, it was the datanpation of mean significant differences
of opinions among the three groups of respondents omfheernce of democratic leadership style of
Provost on the Provision and Management of Security Resordke Colleges of Education in the
North-West Zone, Nigeria. The discovered high mean scoreS.8526at mean difference 0f5.20580
for non-teaching staff differed significantly when comparinghwower mean score of 23.9246and
20.6538at mean difference of 5.20580and-5.20580 for lestiaed management staff who are in
correspondence with one another and seemed to share comparatlwasopmitheir responses. This
implies that non-teaching staff views were significantlyedt#fl from that of lecturers and management
staff of the colleges in North West zone, Nigeria.

Table for summary of Anova Findings
Table 4: Summary of Hypotheses Testing

Hypotheses Hypothesis Statements Statistical Results Level Conclusion
Tool of Sig.

Hog There is no significant difference f. value is 0.05 Ha is
in the opinions of lecturers, =14.767 rejected
management and non-teaching Prob. value
staff on the influence c is =.000

democratic leadership style of
provosts on provision and
management  of security
resources in  Colleges of
education of the North-West
zone, Nigeria
From the table 4 it was discovered that the hypothesis wasekject

Discussions of the Findings

This study examined the influence of democratic leadership styfrowosts on the provision and
management of resources in Colleges of Education in North-¥dest, Nigeria. The findings of this
study were sourced from different opinions of managemertft &aturers and non-teaching staff of
Colleges of Education in North-West zone, Nigeria. With regandrovost democratic leadership style
and provision and management of security resources, it wag thahmost of the respondents believed
in poor performance of provost in his friendly nature tald@ the provision of adequate and effective
security services in the colleges of Education of the Zonéh gard to provost democratic leadership
style on Provision and Management of security resources, iffouasl that most of the respondents
believed in poor performance of provost in his transparenirendd enable the Provision of more
security facilities, security personalities for the colleges.

Going by the findings, the responses of the respondepgoged the view that, transparent nature of the
provost enables the provision of security facilities far tolleges. The competent nature of provosts
which enable the provision of security facilities for the cakegThe nature of reactions of most
respondents actualized that, the broad-mindedness nature obtostpenables the provision of light,
water and health facilities for the colleges. The good deciseking of the provost enables the proper
management of teaching and learning facilities in this collegepfidwosts were effective on provision
and management of instructional materials in their colleges Hie above findings of the study it was
unanimously agreed by the respondents that provosts aretteingest in providing the basic required
and relevant facilities for the colleges of the North-West Zbdligeria. The nature of reactions of most
respondents actualized that, the good decision making ofakiegts enables the proper management of
learning facilities in the colleges. The creative nature of theogtaenables the proper management of
recreational facilities in this college.
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It was also found that, majority of the respondents suphe view that, the disciplinary nature of the
provost enables the provision and proper management of haailitiels in the colleges. Similarly, the
courageous nature of the provost enables proper managementeofagdlities in this college. Equally,
the disciplined nature of the provost enables proper managererdter and light facilities in the
colleges. Respondents are of the view that, transparent natthre pfovost enables the provision of
more required and relevant school facilities for this collegging by the findings of the study, the
researcher observed that, provosts are transparent on thegmravischool facilities for their colleges.
Ratifying the genuineness of the findings, the formulateubthesis of this variable has resulted the
rejection of the researcher's assumption by disclosing theéeeges of significant difference in the
opinions of management staff, lecturers and non-teaching stéfieanfluence of democratic leadership
style of provost on the provision and management of matesalrces in Colleges of Education in the
North-West Zone, Nigeria.

Conclusions
From the findings of this study, it was concluded that:
1. Democratic Leadership Style of Provost did not Influence towiston and Management of

security Resources in Colleges of Education in North-West Adigeria;

Recommendations

Based on the research findings and conclusions, the researcimemesuded that:

1. Provosts should ensure Provision and Management of adequatéy3eesgources in Colleges
of Education in North-West Zone, Nigeria;

2. Provosts should provide adequate and experienced securitppaltso

3. Provosts should provide the security for the college prpgeytbuilding fences, providing
burglary proof for windows and doors.

4, Provosts should ensure that security personnel of the esllg well paid so that they can put
in their best for the colleges.

5. Provosts should Involving the community more closelycaliege affairs by arranging PTA

meetings, arranging Old Boys’ Forum, arranging College’s Ray arranging college’s
social/cultural day activities.
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Abstract
The purpose of this study is to assess the impact ciftiés, training and personnel on sports
performance among Nigerian Armed Forces. Ex-post facto relsefesign was used by the researcher.
The population of this study comprise of six hundred eaghity-four thousand and fifty-two (684,052)
armed forces personnel in all the six (6) geo-politicalexoof Nigeria. A sample size of six hundred and
sixty-three (663) Armed Forces Personnel was drawn frorpdabelation. Simple random sampling and
proportionate sampling techniques were used to select theansob respondents for the study. The
researcher used validated questionnaire of 5 point Likeries@a total of six hundred and sixty-three
(663) copies of the questionnaire were administered to éspondents while 642 were successfully
completed and returned and were used for the study. Descriptifistiss of frequencies and
percentages (%) were used to describe the data collected ayogshic variables of the respondents.
Mean and standard deviation were used to describe the reseagstians while one sample t — test was
used to analyse the six hypotheses at alpha level of 0.05inbiregs revealed that facilities do not
significantly influence the performance of sports in Nigedamed Forces’, training do not significantly
influence sports performance among Nigerian Armed Forc@sigeria, personnel do not significantly
impact on performance of sports in Nigerian Armed ForBased on the findings, the study concluded
that facilities have impact on the performance of the NigeAamed Forces in sports, training has
impact on performance of the Nigerian Armed Forces, persodoes not have impact on the
performance of Nigerian Armed Forces in sports because of ittedequacy to handle the different
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professional sports activities, facilities and trainingve impact on the performance of the Nigerian
Armed Forces in Sports, facilities and personnel have énpa the performance of the Nigerian Armed
Forces in Sports while training and personnel does ngthmpact on the performance of the Nigerian
Armed Forces in Sports. Based on conclusion it was memded that and there is a need by the
Directorate of the Armed Forces to improve on the provisiah maintenance of sports facilities and

equipment for the Armed Forces in all the military formatin the country.

Keywords:Facilities, Impact, Personnel, Sports Performance, Tranin

Introduction

Armed forces readiness as a function of their training andabéity to perform in sporting activities is
what stands them out. It is important to keep in mirat the Soldiers, Air force, Navy and support
personnel are able to focus more on the tasks at hand if #exls rare met. This includes the need to
relax under stressful circumstances. This implies that Armeckdoshould be fully equipped and
motivated to perform tasks. Conversely, lack of sportingvities could result in decreased readiness
(Phillips, 2016). Sports are used as vehicles to creat¢ampilreadiness and to achieve a state of
relaxation. The armed forces have a very demanding schedule \itite fxde time, depending on their
location and duty station. When they have free time, they caicipaté in sporting activities either as
recreational or competitive (Lauder, 2016).

According to Obiyemi (2016), sports are the activitiesoimwng power, skills in competition and
strategic engagement for the purpose of enjoyment, satisfactiopessonal gain. Traditionally, these
were the main aims of participation in sports. In Niges@ay, sports is fast gaining recognition as a way
of life of the people. Globally, sports is considered asator of beauty and as an instrument of ethical
values that brings about peace, unity and understanding greopte of all races (Emiola, 2016).

Sport is one of the greatest endeavors in human experience ttelebration of physical excellence
which involves the ability to sustain and maintain one’ssaf health in such a manner that one would
be able to walk, run, think and move the parts of his kaxlynay be demanded. Sports is a medium
through which competition, friendship, tolerance, unityscifiline, endurance and diplomacy are
promoted. Sports also is a social event that promotes soétalipabcesses that gather men and women
of good will who take part in athletics and sporting evefotr the purpose of developing physical,
mental, social and political capabilities (Dale, 2018). Sposssacial agents which bring people of
different ages and religious background together as either ‘peodor consumers” (players or
spectators). It is a social link among nations of the w&ishrts have become an effective instrument of
international politics and the easiest way of promotingrtiege of a nation (Abraham, 2016).

Facilities are very central to a meaningful sports organizatioh panticipation whether amateur or
professional. Facilities are as important to the athletes asatabies are to the scientists. Without
facilities sports cannot meaningfully take place. This doesiowever imply that sports facilities are the
only variables that are necessary for sports development inieufgrarea; others such as equipment,
personnel finance to mention a few are indispensable compleroetite sports facilities (Abraham,
2016).

Facilities are important aspect of sports management. Excellegriapmmes are the key words in sports
competitions, and this requires well equipped play-groundr&ining. Standard facilities are essential
pre- requisites to good and impressive performance. Lackegfuate and standard facilities hampers
sports programmes in many ways (Adamu 2012). Adamu j2Qddinted out that there must be
sufficient motivation in the form of attractiveness of fdiei to captivate athletéeterest to participate
in sports or games. The availability of adequate facilitieseplay major role in sports development. It
would be near impossible to achieve satisfactory results frbieted, whose training facilities are
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inadequate or substandard. Good sports programmes can fuetféatively only when they are

supported with effective facilities that are in good condiifadio, 2016). Athletes have come to the
realization that improved performances and development of spetislvgkich can earn them better
performance can be enhanced only through better sports éaciliti

Adamu (2012) stated that, facilities have been identified as &lj@r problem facing the Nigeria athletes
because they performed better with facilities abroad than wite tabhome. Adisa (2014) opined that,
provisions of adequate facilities are as important as prayiditequate incentive for the athletes. Good
sports programme can only functions at full effectiveness whey are supported with sufficient
facilities in good conditions. Training in sport is a speprocess of preparation of sports persons based
on scientific principles aimed at improving and maintainimghér performance capacity in different
sports activities (Adamu, 2012).

Ahmed (2012) opined that the military recruitment of spoets and women is very important to the
nation not only for the Armed Forces because of the challengesl asgecially during the
Confederation International Military Sports competition usuatbserved worldwide. In fact, there is the
need for the Armed Forces to have well nurtured military peedoim sports that can represent the
armed forces and the country at large in whatever sports caopefiherefore this study intends to
assess the impact of facilities, training and personnel oneifiermance of the Nigerian Armed Forces
in Sports.

Statement of the Problem

The purpose of this study is to assess the impact oftilegilitraining and personnel on sports
performance among Nigerian Armed Forces. The Nigerian armed fueliege that sports prepared the
forces for combat by increasing their fitness level by charmétieir aggression and make them focus.
Sports serve to strengthen the ties between troops, imgtiliscipline and readiness to serve a common
cause. As observed by the researcher, the armed forces are reguladgd in sporting activities
which hither-to keeps them physically fit but the lack of faeg results to the reduction of the intensity
of activities. These factors like inadequate provision of faslitlack of training, personnel, budgetary
provision and due to internal conflicts within the counitrgt have over stretched the armed forces.

Also the researcher noted that many of our sports grounds diaappeared giving way to other
development that are unrelated. The researcher observed that thésegspamds may have been
converted into blocks of residence and offices and the few baeexists are most properly maintained.
The researcher further observed that training been an aspect wiilithey as a special process of
preparation of sports aimed at improving and maintainiigipdn performance among the military
personnel is grossly inadequate, thus, the need to assasp#uet of facilities, training and personnel on
Sports performance among Nigerian Armed Forces.

Purpose of the Study
The purpose of this study is to find out whether:

1. Facilities have impact on sports performance among Nigeriaed\Forces.

2. Training have impact on sports performance among Nigerianed\Forces.

3. Personnel have impact on sports performance among Nigeri@dAforces.

Hypotheses

Based on the purpose of the study, the following hypotreseformulated:

1. There is no significant impact of facilities on sportsfgrerance among Nigerian Armed
Forces.

2. There is no significant impact of training on spogg@mance among Nigerian Armed Forces

3. There is no significant impact of personnel on spa@tmmance among Armed Forces
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Methodology

The research design used for this study was the Ex- postrésetarch design. This is due to the fact that
the information required for the study was available with teéspondents. According to Akinsanmi
(2014) ex- post facto research design is the best tool tedzkin descriptive research involving current
events. The population of this study comprise of Six heshéind eighty-four thousand and fifty-two
(684.052) armed forces personnel in all the six (6) gedigadlzones of Nigeria. Six hundred and sixty-
three (663) Armed Forces Personnel were used as sample fetutiys The sample of the study was
guided by research Advisors, (2006) which opined that fuopulation of Six hundred and eighty-four
thousand and fifty-two (684.052), six hundred andysilktee (663) is an adequate sample. Based on the
confidence level of 99% with a marginal error of 0.05. The rebearused a multistage sampling
procedure to select the sample for the study. One samplewaesised to analyse all the hypotheses at
0.05 level of significance.

Results
Hypothesis 1: There is no significant impact of facilities on sports @enlance among Nigerian Armed
Forces.

Table 1: One sample t-test on impact of facilities on sp@tperformance among Nigerian Armed

Forces
Variable N Mean Std. Dev. Std. Error t-value Df p-alue
Facilities 642 3.66 0.436 0.017 9.518 641 0.000
Test-mean 642 3.50 0.000 0.000

(t-critical at df 641 = 1.96, p < 0.05)

The result in Table 1 revealed that respondents were of thethewavailability of facilities had a
significant impact on sports performance among Nigerian ArnugédeB. The mean score (3.66) was
higher than the fixed mean of 3.50. This is indicated witlvaue of 9.518 obtained at 641 degree of
freedom (DF) and the observed significant level of 0.008 QF05). This observation provides evidence
for rejecting the null hypothesis which states that, thereisignificant impact of facilities on sports
performance among Nigerian Armed Forces is therefore rejected.

Hypothesis 2:There is no significant impact of training on sports penfomice among Nigerian Armed
Forces.

Table 2: One sample t-test on impact of training on spost performance among Nigerian Armed

Forces
Variable N Mean Std. Dev. Std. Error t-value Df p-alue
Training 642 3.69 0.371 0.015 13.194 641 0.000
Test-mean 642 3.50 0.000 0.000

(t-critical at df 641 = 1.96, p < 0.05)

Table 2 revealed that respondents were overwhelmingly in agreenarraining had a significant
impact on sports performance among Nigerian Armed Forces. cBmislusion is drawn from an
observed t-value of 13.194 obtained at 641 degree of freaddma significant level of 0.000 (p < 0.05)
for the test. This observation provides the basis for ragtiie null hypothesis which states that, there is
no significant impact of training on  sports performance rggridigerian Armed Forces is therefore
rejected.

Hypothesis 3:There is no significant impact of personnel on sports pedoce among Nigerian Armed
Forces.
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Table 3: One sample t-test on impact of personnel on sponterformance among Nigerian Armed

Forces
Variable N Mean Std. Dev. Std. Error t-value Df p-alue
Personnel 642 3.49 0.505 0.020 0.696 641 0.487
Test-mean 642 3.50 0.000 0.000

(t-critical at df 641 = 1.96, p < 0.05)

The mean score (3.49) for impact of personnel on sportsrpemze among Nigerian Armed Forces as
expressed by the respondents was lower than the benchmark TB&@pserved t-value obtained at 641
df was 0.696 with a p-value of 0.487 (p > 0.05). Thalsgervations are clear indication that personnel
impact on sports performance among Nigerian Armed Forces wasonsidered significant by the
respondents. With this observation, the null hypothekisiwstates that, there is no significant impact of
personnel on sports performance among Nigerian Armed Foritesé$ore retained.

Discussions

Null hypothesis one (1) stated that facilities do not $icamtly influence on sports performance among
Nigerian Armed Forces. This corroborates with findings afk& (2015) who posited that adequate
facilities influence sports performance in Nigeria. This stiumhestigated that influence of facilities,
training and personnel in the area improving sports perfaenarhe study was aimed at highlighting
the impact of facilities on sports performance in Nigerian ArfRectes. This finding is similar to the
position of Audu (2013) which stated that availabilities avbilability such as good football field,
handball court, volleyball court, athletic oval, and basketbalirt as well as hockey pitch influence
sports performances. Furthermore, Balague (2017) opineththatpe of facilities that have the greatest
effect on football performance is bad playing pitch, flosggltd, and dressing room facilities. Lauder
(2016) further stated that pitches have the capacity that motigates performance among players.
Secondly, stadium communication facilities have the capacity thatapture the attention of the
listeners of plays who can either improve their performalmcéurther support of hypothesis one, Dale
(2018), equally opined that football field, basketball ¢amd hockey pitch have a great influence
particularly on high competition such as international compesit They asserted that easy access to
sports facilities by sport men and women will enhance goodorp@ince among participants.
Furthermore, Ahmed (2012) emphasized that it would be inipesso participate and achieve
satisfactory results from athletes, if equipment are inadequatebestandard and unmaintained. Audu
(2013) also added that it is important to provide propdraaiequate equipment to enhance excellence in
sports participation.

Null hypothesis two (2) stated that training do non#igantly influence sports performance among
Nigerian Armed Forces. This is in accordance with the assesfi@alague (2017) who carried out a
study on “Shifting training requirements during athlete dgwelent”; the relationship among star
athletes performanc@&his result is also in tuned with University of Obiye(@D16) who posited that
training has contributed significantly to the great of spamt Nigeria. The rejection of the second
hypothesis further confirms that training has significafluence on sports performance in competitive
sports. This assertion further supports Adio (2016 wtated that, sports icons like late Sunday Bada,
and Chiyoma Ajwuma are good examples of sports men and watmeneceived transformation in
their career as a results of training received. Furthermorep$®#D16) posited that the time it could
take to educate an athlete regarding their motives would be bp#et engaging in mental skills
training, which has been shown to have a quick and posifivuemnte on elite athletic performance. The
rejection of second hypothesis further confirmed that schatarsignificant influence on athletes
participation. This assertion further supports Dale (20d8) stated that training has significant impact
on sports performance of coaches and reported significant dféerdetween the novice and elite group
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in small-sided games, inferiority games, opposition and éxectiming of a training and drill items.
The analyses also showed significant differences between the nowcéntarmediate group in
inferiority games and opposition of the training and deins.

Null hypothesis three (3) stated that personnel do noifisgmily impact on performance of sports in
Nigerian Armed Forces. The hypothesis was therefore rejected aporad the hypothesis that
personal do significantly impact on sports performance gefi. The hypothesis was therefore rejected
and supported the hypothesis that personnel do signiffcemplact on sports performance in Nigerian
Armed Forces. The results of this study support the sdioni of Emiola (2016) examined the “Roles of
Nigerian Air Force Personnel’s involvement in National anrhmational Sports Championships on
Enhancing Sports Development in Nigeria”. The results reveadddhiére is significant role of Nigerian
Air Force personnel's involvement in National and Internatiosports competitions on sports
development in Nigeria. The rejection of the third hypothssipports the finding of Adamu (2012), as
they posited that the attitude of sport administratorsatdgs sports competitions is not encouraging,
some see sports as a waste of time, a quick means to injudisadity hence they deliberately refuse
to encourage on taken favourable decision in the board robm.rdjection of the third hypothesis
supported Akinsanmi (2014) who stated that most developatrées of the world employ professional
athletes into their Armed Forces system to influence spddrp@nce in the Armed Forces in USA and
Germany. Akinsanmi (2014) further pointed out that spmatsbecome a means of livelihood and indeed
a profession where individual athletes seized the opportunggarch of a permanent job opportunities
e.g. in the Armed Forces, National or States sports Couacdsother similar sports organizations.
Aluko (2015) opined that in Nigerian military recruits ggmen and women into Armed Forces not only
for security defense but because of the challenges ahead especially thei Confederation
International Military Sports competition usually observeaildwide.

Conclusion

The following conclusions were drawn from this study:

1. Facilities have impact on sports performance among Nigerian Aroreds.
2. Training have impact on sports performance among Nigerian AFRoies.
3. Personnel have impact on sports performance among Nigerian Aonezbs

Recommendations

Based on the findings of this study, the following rec@ndations were made:

1. There is a need for the Directorate of the Armed Forces to impoovthe provision and
maintenance of sports facilities and equipment for the ArmedeBom all the military
formation in the country.

2. There is need to ensure continuity in sports trainingrmgroved performance by the Nigerian
Armed Forces.
3. There is the need to recruit more sports personnel so mptovie professional handling of the

different sports activities for better performance among theedrforces in all the military
formation in the country.
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Abstract

This paper discusses the relevance of NCE background on teghittgce performance of Economics
Education students. As houseman ship is to a medictbrdgo is teaching practice is to a professional
teacher. Thus, one can only be qualified as a teacher aftecaimpletion of teaching practice. The
problem arises whether the Nigeria Certificate in Educa{bNiCE) graduate should be subjected to
another teaching practice as they go for further teacher edutgiiogramme in the university. In
tackling this problem, 20 questionnaire item were construatetiadministered to 2021/2022 300Level
Economics students of the Faculty of Education, Usmanfdd@go University, Federal College of
Education, Zaria Campus. In addition, the teaching pcacscores from those with NCE and without
NCE background were collected and analysed. With analysisriahea, the two null hypotheses were
tested at the significant level of 0.05. The study revealed@uotbers that those with NCE background
were not performing better than those without such backgfolt was concluded among other things
that such finding may be as a result of over-confidenhemart of those with NCE background. Finally,
it was recommended among other things that the teachaipe should be made to form part of every
student’'s Cumulative Grade Point Average (CGPA) on gradoabd enforce discipline and seriousness
among students.

Key wordsNCE, Teaching practice, Economics and Performance.

Introduction

Teaching is the systematic and technical process of impariitegy skhrms, values, attitudes among other
things to the learners. To some scholars, the term teachamgaid, while to others, it is claimed to be a
science. To some extremists, it is neither a science nor @&tclags of the extremists is of the opinion
that one does not need to undergo a teacher education progranbeeoine an effective teacher. To
them, everybody is a teacher as long as a person can staadtioffthe learners in the classroom and
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instruct. This view might look outdated, but it is yetpmssed by ‘teachers’ without teaching
gualification. To them, a teacher is ‘born’ not ‘made’. Itthiss philosophical concept that has made
teaching in Nigeria to be an ‘all-comers’ affairs.

Nonetheless, the concept of teaching is not only a science ledhaotogy where the classroom
environment becomes the workshop or laboratory. It isddaboratory that materials in form of learners
are designed, modelled, re-modelled and patented with the awacegrtdicate. Teaching skills,
strategies and methods are also learnt. It is this papemsoopihat in attempt to underscore this
assertion that every teacher programme in Nigeria at whatever leves negiching practice compulsory
to the extent that no candidate is awarded this professiondicagst until teaching practice has been
successfully completed.

Teaching practice in teaching profession is like horsemamshig training of medical doctors as well
as law school to practicing lawyers. There is therefore, notdetien one sees that the Nigeria
Educational Document — National Policy on Education (2Gt#ssed among other things that all in-
service teachers and pre-service teachers in our educational mssitiiim pre-primary to tertiary level
will be professionally trained. One of the reasons stresgedi® document is to provide teachers with
the intellectual and professional background adequate forabgignment and to make them adaptable
to any changing situation not only in the life of their mioy, but in the world globally. The outcome of
this paper will greatly benefit students, teachers, head teasbbo®l principals, parents, policy makers,
stakeholders in education and government at all levels.

Literature Review

Relevance of NCE background on Teaching Practice Performance

The relevance of NCE background on teaching practice performance banower emphasised. This is
because the knowledge of NCE enhances students’ performance omgdeachctice exercise.
According to Onyeba (2017) NCE programme equipped the leawidrsthe necessary preparatory
teaching skills and methods that will in turn improve thweierall performance during teaching practice
exercise. Teacher preparation implies the set of activities pladesigned and executed to enable pre-
service teachers to acquire skills of teaching. It encompassesibdirded efforts strategized towards
encouraging learners become trained and professional teachaesacher education in Nigeria just as
in any country globally; should aim at the production @itiefnt and effective crop of teachers with the
insight of renewed creativity and skills that will enhance amgrove their performance and inculcate in
them the right kind of attitudes, interest and sound mefrelant for the task ahead.

Concept of Micro-Teaching

Standard University developed Microteaching in 1963 as a parn experimental programme. It was
viewed as feasible in making student-teachers aware of the reafitteaching. It also served as a
measurable tool in identifying teaching skills prior to actaathing. Micro-teaching has been defined in
different ways. Some school of thought see micro-teachingsealed down teaching encounter in class
size and class time while others see it as a system of contprletice that makes it possible to
concentrate on specified teaching behaviour (skill) and to prattiaeBing under controlled conditions.
According to Ojo (2021) micro-teaching is a process wherebg-ggrvice demonstrates a specific skill
under a controlled condition. Micro-teaching is a scaled daching encounter in which a teacher
teaches a small unit to a group of five learners for a smabdgefitime say 5 to 10 minutes. Such a
situation offers a helpful setting for an experienced or ieg&pced teacher to acquire new teaching
skills and to refine old ones. It also implies that migaehing is a teacher education technique which
allows teachers to apply clearly defined teaching skills to cireftgpared lessons in a planned series
of 5 to 10 minutes encounter with a small group of reahzar often with an opportunity to observe the
result on video-tape play back. Basically, there are two majpopas of micro-teaching. These are: for
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student-teachers to develop teaching skills under controllatitimors without risking the learning of the
learners; and for experienced teachers to examine and refine theigtesshni

Concept of Teaching Practice

It is a normal tradition, that if a student fails micro-teaghfpracticum); such student cannot be allowed
to go on teaching practice exercise. This implies that, microitepdgpracticum) is a pre-requisite
course to teaching practice exercise. The idea of teaching practiceigasea result of the experiences
acquired from fresh classroom teachers who were not performingdangcdo the rules of the game of
teaching. According to Essifie cited by Oga (2016) many teacahrersotally unprepared for real life
teaching as they looked confused as they did not know whatreyexpected to be doing. In fact, they
lacked the right methods to use and were incapable of assdssimigaching efforts due to the fact that
they lack necessary training and orientation. This idea ofitiapractice as a pre-requisite for adequate
teacher preparation would be traced to the end of tied®tury in England when teacher training was
looked upon as desirable rather than essential for graduate teachers.

Atabo (2019) sees teaching practice as a designed to enhance sadeeist practical experience in
teaching in school situation. This design equips studente¢ematith the necessary teaching skills to
further develop their values, norms, attitudes, knowledge skills and to be able to use these in
teaching learners in schools. This implies that teaching practiem iexercise that should provide
teacher-trainees opportunities to serve an apprenticeship schehee dourse of their training before
they become certificated teachers. It is a period for providirentation and experience to guide the
teacher’s operation in the classroom situation. During thieg, the pre-service teacher is expected to
teach the normal classroom lesson while his/her performances sessex periodically by their
supervisors (College Lecturers) with a view to providimgnind the skills needed in good teaching.

Concept of Economics

Economics is one of the social science subjects that is beeadoffethe senior secondary school level.
It is called social science because it studies the behaviour ofrmrafation to limited resources and
unlimited wants. According to Onyeba (2017) Economicsefindd as the study how a man allocates
his/her limited resources to satisfy his/her unlimited wanke resources at the disposal of a man is
limited while his/her wants are unlimited. This is the bagiEconomics.

Economics Education Teachers’ Programme

Economics education teachers’ programme an aspect of teachers’ pnegnarNigeria. According to

Edimoh cited by Atabo 2019 and in line with the Nationalidyoon Education (2014) outlined the

following specific objectives:

i. To provide Economics teachers the preparation needed to teach thed gepect as well as the
conceptual and theoretical aspect of Economics Education;

il. To prepare teachers of Economics subject who can serve at seniatasgcmiool levels;

iii. To provide each Economics education teacher with a general edubatiavilk enable him/her
to relate more effectively to his/her environment;

iv. To provide Economics education teacher with a the necessary comgetengrofessional
education;

V. To provide Economics teacher with the ability to understandertake and conduct research in
Economics education; and

Vi. To provide additional learning experiences for serving Econoetdcgation teachers through

in-service programmes.

Methodology
To further guide this study, two research questions andeilated null hypotheses were formulated as
follow:
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Research Questions

1. To what extent do Economics teachers with teaching practice experjmrémsn better than
their counterparts without teaching practice experiences?
2. To what extent can the knowledge of micro-teaching skills imiprove the Economics

teachers’ teaching skills than their counterparts without meaohing skills?

Hypotheses

Based on the research questions, the following null hypesh&ere drawn to give direction to the study:

HOL1: There is no significant difference in the Teaching Practice experieneas score performance
with their counterparts without teaching practice experiences; and

HO2: There is no significant difference between the mean respons&soofomics teachers with
knowledge of micro-teaching skills and their counterparts owitithe knowledge of micro-
teaching skills.

Research Design

The research design used in the study is descriptive surkieyydesign according to Afolabi cited by
Edoka (2018) involves the gathering of data about targetigiogrufrom a sample and generalizing the
findings obtained from an analysis of the sample to thieegmbpulation. He went on to opine thus ‘in
surveys that have to be done in the field, data are deriggdduestionnaire, interview and participants
observation’. Therefore, the use of this design (survey)fawasd by the researcher to be more relevant
to the study.

Population of the Study

The population of this study consisted of all the One Hemhénd Fifteen (115) 300 Level Economics
students 2021/2022 session of Usman Danfodiyo UniveBsikpto, Federal College of Education, Zaria
Campus, Kaduna State; Nigeria. The breakup of the student tégumrgation showed that Fifty-Five
(55) Economics student-teachers had Nigeria Certificate in EdocdNM&CE) background (the
experiences of Teaching Practice and Micro-Teaching Skills knowledgji Sixty (60) Economics
student-teachers do not. This population was chosen to emsomegeneity, uniformity and common
background in terms of institutions attended and methodseathing practice assessment. The
population of the study is shown as follows:

Table 1: 300 Level Economics Student Teachers’ Population 2002022

Number of Student Teachers’ with Number of Students Teachers'’ Total
NCE Background without NCE Background
55 60 115

Sample Size and Sampling Technique

Using the entire population could be the best or ideal methfidding the truth about the area of study.
However, the researcher believes on the assumption of Borg andsGited by Owoicho (2017) that
samples are representatives of the whole in which generalizatitoh lmwunade. Therefore, using this
principle and in line with Echo (2015) noted that 20 pdaroéa population that is less than 1000 is good
representation of the sample, a total 90 respondents were Higraacted for this study. The breakup
of this showed that: 45 Economics student-teachers with tepghactice and micro-teaching skills
experiences while 45 Economics student-teachers without thesecexgsti

The simple random sampling method adopted was folded papirsnacriptions ‘add’ or ‘drop’ in
which the Economics student-teachers with the teaching practice iarmteaching experiences and
those without these experiences were asked to pick. Those thed fackl’ were therefore used for the
study against those that picked ‘drop’.
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Instrumentation

Two major instruments were mapped out and finally usedhferstudy. These were a self-constructed
guestionnaire tagged: ‘NCE and TPPET’ evaluation of Econostickents-teachers on teaching practice
and micro-teaching experiences. The questionnaire was made ugeyh2@vhich were drawn based on
the five major sections of the teaching practice and micro-teagnamgicum evolution forms of the
Teaching Practice Office, Federal College of Education, Zaria, Kadateg Sligeria. A further analysis
of the questionnaire with its associated questionnaire iteavgeshthat: planning of the lesson had four
guestions; teaching procedure had 6 questions; classroom mamagamd control had 4 questions;
evaluation of the previous work by the teacher had 4 questams;teacher's personality had 2
guestions.

The instrument which was validated by experts was pilot-tesitbds.7 degree of consistency level had
four (4) points of rating scale as ‘strongly agree’ withoints, ‘agree’ with 3 points, ‘disagree’ with 2
points and ‘strongly disagree’ with 1 point. The secmsttument was the teaching practice result from
the 2 groups of students targeted for the study. The scoltested were equally on the basis of teaching
practice evaluation form used in assessing the teachers. A flantladysis of this form with the
associated scores showed that:

Planning of the lesson with 4 items having a score of 20%;

Teaching procedure with 10 items having a score of 50%;
Classroom management and control with 2 items having a scb@8w
Evaluation of previous work done with 2 items having aescdrl0%; and
Teacher’s personality with 2 items having a score of 10%.

arONE

Data Collection and Analysis

Using the questionnaire, the data were collected directly byedearcher. To facilitate the collection,
the respondents were grouped into ‘A’ and ‘B’. The Ecoies student-teachers with Nigeria Certificate
in Education (NCE) background with the teaching practice ramdo-teaching practicum experiences
were classified as group ‘A’ while the group ‘B’ was made fig@onomics student-teachers without
teaching practice and micro-teaching practicum experiences. With respetatistical tools, the
researcher used simple percentages to answer the two (2) researchiensjuls doing this, the
responses were converted to percentages scores and a simple averégjecthlased on the responses
of the groups. For further analysis of the data especiatly mgards to the null hypotheses formulated
for the study, an ANOVA and 'F statistics were applied and eathhypothesis was tested at the level
of 0.05 degree of significant.

Presentation of Data Analysis
For the purpose of this study, the data are presented basstlorof the research questions and null
hypotheses formulated as follows:-

Research Question 1
To what extent do Economics student-teachers with NCE bacldyemdhteaching practice experiences
perform better than their counterparts without NCE backgt@um teaching practice experiences?

To answer this questions, teaching practice scores were colleatedhfe Teaching Practice Office of
Federal College of Education, Zaria on the two sets of stutkatkers used for this study tagged
groups ‘A’ and ‘B’ representing those with NCE backgrownith teaching practice experiences and
those without respectively. The summary of the scores reflettia 5 main areas of the assessment
forms given in Table 2.

Table 2: Economics Student-Teachers Scores in Teaching Practice
Item of Assessment A ‘B’
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Planning of the lesson (20%) 13 16

Teaching Procedure (50%) 28 33
Class management & control (10%) 58
Evaluation of previous work done (10%) 55
Teacher’s personality (10%) 53

Total

From Table 1, out of a maximum score of 20% on lesson iplgngroup ‘A’ had an average of 13 as
against 16 from group ‘B’. This is also applicable to #e2rand 3 from the Table. Item 2 was to evaluate
the teaching procedure adopted during the teaching practice, dnile3 was to examine class
management and control by the teacher during the teaching pr&utittee maximum score of 50 for
item 2, group ‘A’ recorded 28 as against 33 by group SBinilarly, on class management and control,
group ‘B’ still performed better with 8 as against 5 outhe maximum score of 10%. However, for item
5 dealing with teacher’s personality, the performance of grAuwas better with an average of 5 out 10
as against the group ‘B’s score of 3. The 2 groups tiel Svipoints each using item 4 which was to
evaluate the previous work of the teacher. On the whole, gBghill performed better with an average
score of 64% as against 56% recorded by group ‘A’. Howevahaw whether the differences recorded
by the two groups was of any significant value, the researchet further to test null hypothesis 1 as
follows:-

Null Hypothesis 1
There is no significant difference in teaching practice mean scoi@mpance of Economics student-
teachers with NCE background and their counterparts withG& background.

To answer this, the data were tested using ANOVA with theramnshown in Table 3.

Table 3: Analysis of Variance in Respect to Null Hypothesi®ne (HO1)

Source of Sum of DF Variance F-Cal F-Crit
Variance Squares tisate

Between Group 271155.65 11.75 11.10 3.59

Within Group 207550.90 158 3066.20

Total 478706.55 159

The analysis of variance from Table 3 shows that there existgnéficant difference between the

statistical means of the 3 groups. From the Table, the swsguaires between and within the groups
stood at 271155.65 and 207550.90 respectively. With thepective degree of freedom (df) of 1 and
158, the variance estimate stood at 1.75 and 3066.20. The fatalstood at 11.10 as against f-critical
of 3.59 resulting to rejection of the null hypothesrgsi the f-critical is greater than the f-calculated (f-
crit. f-calculated).

Research Question 2

To what extent can the knowledge of micro-teaching be used axesf@aching practice participation of
Economics student-teachers with NCE background and teaclsaticprexperiences perform better than
their counterparts without NCE background and teaching peaeXiperiences?

Twenty (20) questionnaire items were raised to elicit regsofiom the 2 groups of respondents
namely: group ‘A’ and group ‘B’. The summary of their respes is given in Table 4.
Table 4: Summary of Responses to Research Question 2

Questionnaire Number of Gup ‘A’ Group ‘B’
Description Questions X Score X Score
Planning of the lesson 4 60 61
Teaching Procedure 6 56 58
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Class management & control 4 50 52

Evaluation of previous work done 4 52 51
Teacher’s personality 2 54 52
Total 20 54.4 54.8

From Table 4, both groups rated planning of lesson plgnmiith average score of 60 and 61
respectively. This, if followed by the rating of teachinggadure of 56 and 58 for groups ‘A’ and ‘B’
respectively. The average scores on teacher’s personality were rankeslithex4 and 52 by the 2
groups. Evaluation of previous work and class management weffelarated with 52, 51, 50 and 51
by the groups ‘A’ and ‘B’ respectively. From this ratjriigcould be seen that both groups are of the same
opinion that micro-teaching could be used to replace teagragice participation by the Economics
students-teachers with NCE background since their overall averegyabove 50%. However, whether
such rating is significant, led to a further testing ofdberes using ANOVA for null hypothesis 2.

Null Hypothesis 2
Significant difference does not exist between the mean score obfmmnstudent-teachers with NCE
background and their counterparts as to the substitutiteaching practice with micro-teaching.

To answer this, the data collected were subjected to Analysiar@née as summarized in Table 5.

Table 5: Analysis of Variance in Respect to Null Hypothesiswo (HO2)

Source of Sum of DF Variae F-Cal F-Crit
Variance Squares Estimate

Between Group 240025.81 1.75 0.21 3.84
Within Group 240024.1 158 3066.20

Total 480049.9 159

Table 5 provides the analysis of variance. From the Table, theofsquares between and within the
groups stood at 240025.8 and 240024.1 respectively. M&ih respective degree of freedom (df) of 1
and 158, the variance estimate stood at 1.75 and 3066.20-CHhaulate stood at 0.21 as against f-
critical of 3.84 giving rise to the acceptance of the null Hygsis formulated. By implication, significant

difference does not exist between the 2 groups of respondentseggacement of teaching practice with
micro-teaching for Economics education student-teachers.

Summary of Major Findings

The following are the summary of major findings:-

1. Economics student teachers with NCE background and teachingg@mqperiences performed
better than Economics student teachers without NCE backgrooddtemching practice
experiences; and

2. Economics student teachers with NCE background and micro-tgaskills performed better
than Economics student teachers without NCE background ana-imémhing skills.

Discussion of Results

Two major findings from this study were revealed based henresearch questions and the null
hypotheses formulated. In the first finding, it was revedtet students without NCE background
performed better in teaching practice than their counterpartsuwiMiGE background. This significant
difference was greatly noticed in their areas of planning of mesw@ching procedures and class
management where those without NCE background performed cteditalb In particular, in teaching
procedure those with NCE background had 56% as against 66%daécby those without NCE
background. Thus, this finding is in conformity withet assumption of Oga (2016) that since no
experience is too much, teachers at whatever level should be expdsadhing practice even as many
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times as possible. In most cases, he recommended a teaching pradigleow to those who stayed long
on the field in order to expose them to current innovatamds technologies required of a professional
and up to date teacher.

Secondly, the study revealed that micro-teaching that micro-teashould replace teaching practice for
those with NCE background. This finding goes contraryhto idea of Ajeh (2020) who opines that
micro-teaching should not be seen as the sole enhancing facteather education because the real
world is not made of ‘linear additive equation’ which he l&gkinicro-teaching to be. To him, micro-
teaching only serves as an enhancing factor in the promotistuadnts performances during teaching
practice exercise. Even from the first finding of this stuilywas seen that those without NCE
background performed better in the teaching practice field thae thibo claimed to have experience of
it at NCE level.

Conclusion

Conclusively, the findings revealed that nhon NCE holdersopedd better in teaching practice than
those with it, it could be concluded among other thingswihat makes a teaching profession may soon
go into extinction through the attitude of NCE holderse Tmmediate effect of this will be to continue
making teaching as an ‘all-comer’s affairs’. However, the researawsts that one of the factors
responsible for this is the over confident on the parhefNCE holder as they have already had a fair
experience of it during their NCE programme. The other axhditifactor may be attributed to the fact
that teaching practice grade does not have any effect on the Cum@adiste Point Average (CGPA) of
the students in the college.

It was also revealed that micro-teaching should replace teachingcertartithe NCE holders. This is

unfortunate as the NCE holders now see micro-teaching as lersgmp to teaching practice. To them, it
implies that teachers are ‘born’ and not ‘made’ and thereforeg themo need for professionalism in
teaching. Thus, those institutions in this school ofugi do not send their students with NCE
background for teaching practice.

Recommendations

Based upon the facts so far revealed from the study and thesistutherein, the researcher wishes to

put up the following recommendations:

1. Since the study revealed that those with NCE, do not takeitgagfactice serious, a grade in
the teaching practice should be made to form part of every $&I@BPA for graduation. This
is the area the School of General Education, Federal College ottty Zaria has ignored
resulting to the students paying less attention to it; and

2. The idea of replacing teaching practice with micro-teaching shieldiscouraged. Rather,
teaching practice should form the basis of awarding teachirifjozeet at each level of teacher
education in Nigeria in line with the National Policy on Ealion (NPE, 2014). Therefore, any
teacher education institution currently practicing this shbakk a re-think and make use of the
minimum standard judiciously.
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Abstract

The study was an evaluation on the Contributions of @dbased Management Committees on the
Administration of secondary schools in Zaria Educafmme, Kaduna state with the objectives to: find
out the extent to which School-Based Management CommittB&CES provide the platform for

Community-School interaction in secondary schools in inaZ&ducation Zone and examine the
influence of School-Based Management Committees (SBM@C&amsion-Making in in Zaria Education

Zone. In line with the stated objectives, Two research qussdiath Null hypotheses were formulated for
the study. The study adopted the use of survey research dadigmnit of the total population of twenty-

eight thousand six hundred and sixty (28660), a tofalthoee hundred and seventy-nine (379)
respondents were used for the study. The instrument tagggmdiEBased Management Committees
(SBMCS) Questionnaire” was used to collect data fromaedpnts. This instrument was validated and
pilot tested and a reliability index of 0.85 was obtairiedta gathered were analysed using Analysis of
Variance (ANOVA) and hypotheses were tested at 0.05% lewgroficance. Findings of the study

revealed that there is a significant difference in the opiniohsespondents on the extent to which
School-Based Management Committees (SBMCs) provide th&rmplafor Community-School

interaction in secondary schools in in Zaria Educatioon&. Also, finding shows that School-Based
Management Committees (SBMCs) have not contributed waidkision-making in secondary schools in
in Zaria Education Zone. In view of the findings and cesidns of this study the researcher
recommended that: Schools should adopt SBMC so atoope quality education and management
framework that suit the needs of the students and the coitytnand School-Based Management
Committees Officials should be more involved in decisiokirrgaprocess and so as to create good
organizational climate such that there will be good a@ltand rapport among SBMCs Officials, staffs
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and school heads hence improve the administration of segosdhool in in Zaria Education Zone,
Kaduna State.

Keywords:Contributions, SBMC, Administration and Secondary 8lsho

Introduction

The tasks of school principals are enormous and the neasldive teachers and other administrative
staff in the management process to ensure optimal producticferefy, satisfaction, addictiveness and
development cannot be over-emphasized. (Aarons, Hurlburt €4dl) adequate financing and effective
implementation of educational policies, provided for collabonatand active participation of
stakeholders like parents, community, SBMCs, alumni, Pafewsichers Association (PTA), and
individuals. In section 12 and 13 of the national policyedacation, folios 104 (b) and 121 for example
“close participation and involvement of the communities, atlabal level, in the administration and
management of their schools”.

These therefore, affirms the twin expectation of providingwative leadership in effective management
in order to achieve the objectives of the school. It shbaldoted that the internal processes within the
school organizations are very essential for the determinatieffaztiveness and ineffectiveness of the
school system (Bobbett 2001). These internal processeseéritiadschool climate, staff involvement in
decision making, leadership behaviour and communication protlesse set of committee is a strong
force in these internal processes that could bring aboutIsetiectiveness (Cheng 2022).

Because of the recent challenges, complexities and competitioedclayishe innovation of technology
and science, political and economic transition and societal changmlsére required to be more
transparent, accountable and efficient. School governance and deviiorg needs to be changed to
respond to the pressures (Dempster 2000). Greater decisiongmakihority is devolved to local

education stakeholders including school principals, teachergntpaand community Officials to

determine the strategy that best meets the needs of the chiRlrgimgs and Fasih 2009). This new
reform strategy is called school-based management which schoatiopdies in the hand of local

stakeholders, but they have to comply with the centratiycated framework, policies or regulations
(Caldwell and Spinks 2013).

Researchers on administrative effectiveness are often faced witllempso of deciding which
organizational aspects and what criteria should be used. Avdikgodure shows that administrative
effectiveness could be measured in terms of the relationship betiae@nganization and the external
environment (Heck, Johnsrud et al. 2000). Effectiveness alosedministrators is however dependent
on personal qualities, interaction with subordinates anditingtion as well as their ability to inspire all
members of the school community to work together towagdjtial of excellent education of all students
(Leithwood and Seashore-Louis 2011). The participatioriffefrdnt stakeholders in the decision-making
process helps enhance transparency of school management on thedaead provides internal checks
and balances on the other (Patrinos and Fasih 2009).

There are criticisms fromsome staff of secondary schools thabtihmittee systems are not necessarily
the best method foreffective administration of a school systdey argue that the disadvantages of the
committee system inthe administration of secondary schodiwemhh its benefits. Among the
advantages is the likelihood ofcross fertilization of ideasltieguin better decisions. The use of
committees also ensures that too muchauthority is not vestate person; rather there are checks and
balances emanating from authorities ofrelevant committees (Aalstapha et al. 2012). The School
Based Management Committee are seen as mare group of people thattwanttee fortune of any
school system as far administration of schools is concefedrthey and McGinity 2022). It is often
relieved that whatever decisions they contribute always wheredaaisions were made. This implies
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that their effort is appreciated or recognized. This trend dhootl be allowed to continue. It is on this
basis that the researcher is prompted to carry out research essésst on contribution of School
Based Management Committee (SBMCs) on the administratioecohdary school in Zaria Education
Zone. It was against this background that this study evaltecontributions of school-based
management committees (SBMCs) on the Administration of Secprsthools in in Zaria Education
Zone, Kaduna state.

Objectives of the Study:

1. Find out the contribution ofSchool-Based Management Comesit{SBMCs) on the provision
of platform for Community-School interaction in secondarhia®ls in Zaria Education Zone,
Kaduna state; and

2. Determine the contribution of School-Based Management Comm{ig&lCs) on decision-
making in secondary schools in Zaria Education Zone, Kadate. St

Research Questions

1. What is the contribution of School-Based Management Commit&#&&ICs) on the provision
of platform for Community-School interaction in secondacho®ls in Zaria Education Zone,
Kaduna State? and

2. What is the contribution of School Based Management Comm({@8MCs) on decision
making in secondary schools in Zaria Education Zone, Kadata?St

Research Hypotheses

HO;  There is no significant difference in the opinions of priatipeachers and SBMC member on
the extent to which School-Based Management Committees (SBM@sile the platform for
Community-School interaction in secondary schools in Zariec&ibn Zone, and

HO,.  There is no significant difference in the opinions of PgatiTeachers and SBMCs officials on
the contribution of SBMCs on decision making in secondahpools in Zaria Education Zone,
Kaduna State.

Contribution of School based management community (SBMCs) on Community-School Interaction
Prolonged regime of poor-quality public education has beesistently linked to the strings of failure
by Nigeria to attain its full development potential. Diredittyed to this, is the evident failure of schools
to provide basic opportunities for learning dues to the ptaie of infrastructure in schools, especially
the public ones. building and facilities are inadequate, teactangazds are low; and teachers receive
inadequate training and have little motivation to improvettwir jobs. These issues have attracted
various interventions, one of the latest being the estaldishrof the School Based Management
Committee (SBMC) by the government under the State EducatiograPme Investment Project
(SEPIP). SBMC is intended to move education forward espeeigatlye basic level through a combined
effort of the government, community, teachers and the chil@agachom 2023).

The essence of the SBMC encourages community participatioboasts demand for quality education
services (Kwashabawa 2017), it represents community interesit dada voluntary group which
comprises community leaders, market women, artisans, schodidaeher, pupils and religious leaders.
The committees are established by government to act as a bridgebetwhools and the communities
they serve and the purpose of their establishment is to acbffactive community participation in the
management and governance of primary, junior and secondary s¢Biyal2021). These committees
are intended to contribute to school development planninglacdion making at the school level for
improved learning outcomes. The need inspired quality corswss in school operators and managers
for the attainment of total quality assurance in schools, ceefatan-around in educational effectiveness
and achievement, gave birth to the concept of community partampatschool management
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Contribution of School based management community (SBMCs) SBMCs on Decision Making in
Secondary Schools

Governments around the world are introducing a range oégieataimed at improving the delivery of
education services (Read and Atinc 2017). One such stratelgy decentralize education decision
making by increasing parental and community involvement inadshDecentralizing decision-making
authority to parents and communities’ fosters demand andesnthat schools provide the social and
economic benefits that best reflect the priorities and valueBosktlocal communities (Chen 2011).
Decision-making is regarded as the most important process athenmanagement process (Chen
2011). Decision making is a process of making a choice framanaber of alternatives to achieve a
desired result (Saputri, Wicaksono et al. 2021).

Today, greater decentralization of educational decision-making isniregdhe common aspiration of
many developing countries (Rahim 2019). Some researchers hejube participation of communities
and students in the day-to-day activities of the schoolsgkample, in supervision, monitoring and
evaluation) is part of the decentralization of school managefababe 2012). In some Asian countries,
like Malaysia, school management has improved because it invawdents and communities in school
decision-making (Abebe 2012)The same is true in South Afrlerevthe participation of communities
and students in decision-making has played a role in theouwsp and expanded school-based
management (Naidoo 2021).

Methodology

Descriptive research design was adopted for this study witipalgtion of 28,660 made up of eighty-
one (81) principals, one thousand seven hundred andifiéyf,755) teachers and twenty-six thousand,
eight hundred and twenty-nine (26,829) students. The sasigdeof the study is 357, comprising 7
Management Staff, 28 HODs, 322 Academic Staff. The Sample sizechasen based on the
recommendation of Research Advisor (2006). The procedure vehistsat every sample size was
selected according to population strength. sample size of Bfi@es. Therefore, the sample for this
study consisted of twenty-four (24) principals, two haadand forty-two (242) teachers and one
hundred and thirteen (113) SBMC members making the toteghree hundred and seventy-nine
(379).descriptive statistics such as mean and standard dewedgused to respond to the research
guestions while Analysis of Variance (ANOVA)was used to ttes two null hypotheses at 0.05 level of’
significance. ANOVA was used because it is an appropriate saltigiol used to compare the means
between the groups and it determines whether any of these meangndreantly different from each
other. Hence, hypothesis that is greater than 5% or p 85were rejected and hypothesis that is less
than 5% i.e p = < 0.05% were retained. The research instrunsext for data collection is a
guestionnaire with a five-point Likert scale used for théectibn of data. A pilot test was conducted in
two Colleges of Education. (Schmidt, Roesler et al. 2013ghmidt, Roesler et al. (2014) concurred that
a test should be conducted before the main study, to tesheuinstruments and ensure that possible
ambiguity that may be associated with the study is remdvexldata gathered from the

Table 1: Roles of School-Based Management Committee (SBM@) Providing Platform for
Community—School Interaction in Secondary School in Zaria Hucation Zone, Kaduna

State
SN ITEMS Respondents SA A U D SD Mean  Std.Dv
1. SBMC provides the Principal 3 18 2 1 - 3.0417 62409
platform for parents to Teacher 62 147 15 17 1 3.9587 79830
better understand theirSBMC 2 20 4 68 19 22743 1.00221

children’s needs and
arouse their interest and
involvement in youth
policy through parent
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10.

education.

Community  concernsPrincipal
about education areTeacher
channeled to the schoolSBMC
and government through

the SBMC

SMBC encouragesPrincipal
teachers to have goodTeacher
interpersonal SBMC
relationship with
students.

The SBMC in my Principal
school does, not Teacher
emphasize on peacefuSBMC
co-existence among

school staff.

The SBMC encouragesPrincipal
good relationship Teacher
between school andSBMC
local community.

SBMC has beenPrincipal
acknowledged as anTeacher
essential ingredient inSBMC
the quest for better

schools.

SBMC encouragesPrincipal
communities to Teacher
mobilize resource SBMC
toward school

development.

SBMC strengthensPrincipal
community-school Teacher
relationship through SBMC
monitoring and capacity

build schemes.

Through the SBMC thePrincipal
government listens andTeacher
responds to the SBMC
community‘s demand.

SBMC encourages a Principal

72
26

71
22

75
21

53
28

63
17

46
13

79
32

133

17
136
60

123
63

66
32

15
120
83

17
143
59

14
118
53

20
129
63

15
106
47

11

1
18
15

25
10

29
17

35
14

27
20

3
15
12

18
14

30
20

27
21

23
12

22
20

2

2.1667 81650
1.9132 80758
2.1150 88391
2.4167  1.10007
2.0207 93989
2.2478 1.02235
2.8333 1.23945
3.0331 1.19774
3.4779  1.13466
2.0000 72232
1.9959 95326
1.9292 60823
1.7917 50898
2.0826 88872
2.0619 84814
2.0417 55003
2.1322 96788
25133 1.11094
2.2917 95458
2.2397 95505
2.4336 98085
2.2917 95458
2.0620 1.03881
2.1593 1.01389
2.1667 6309



channel for both parentsTeacher 50 127 25 33 7 2.2562 1.02685

and the school toSBMC 26 60 14 9 4  2.1593 98712
exchange opinions
concerning school

policies towards the
development of school

The descriptive analysis on table 1 revealed that SBMC provideplatform for parents to better
understand their children’s needs and arouse their interesineolsement in youth policy through
parent education. This item attracted the highest response m&a¥, 3.9587 and 2.2743 for the
principals, teachers and SBMC Member respectively. Also, thevaaséequency response shows that
3 principals strongly agreed with the item, while 18 agegginst 2 that were undecided and only 1 that
disagreed with the item. Also, 62 teachers strongly agreédlwit of them that agreed with the item as
against 15 that stayed undecided, while 17 of them disagreednnd strongly disagreed. Likewise,
the total of 2 SBMC Member strongly agreed with this iterhile 20 agreed and 4 stayed undecided,
also 68 SBMC Member disagreed and 19 of them strongly éisdgvith the item.

Table 2: School-Based Management Committee (SBMC) providethe opportunity for local
Decision-Making in Secondary Schools in Zaria Education Zwes in Kaduna State

SN ITEMS Respondents SA A U D SD Mean Std.Dv

1. SBMC involves Principal 1 20 1 2 - 2.1667 63702
communities in school Teacher 61 127 26 23 5 2.1074 95806
decision-making to SBMC 34 43 18 16 2 2.1947 1.07619

create a greater sense of
ownership, morale and
commitment among the
stakeholders.

2. SBMC involves parents,Principal 21 3 - - - 2.1250 33783
teachers, local councilorsTeacher 65 122 33 21 1 2.0537 88861
and students in schoolSBMC 27 43 31 10 2 2.2655 982214
management to promote
decision — making at

school level, which
improves the quality of

schooling.

3. Decision that are madePrincipal 17 5 2 - - 2.3750 64690
by the SBMC are Teacher 46 112 47 33 4 2.3264 98792
arguable more responsiveSBMC 21 34 34 24 - 2.5398 1.02674

to specific issues related
to school context.

4. SBMC facilitates the Principal 1 12 8 3 - 2.5417 77903
presentation of childrenTeacher 51 92 41 49 9 2.4752  1.14209
voice in the decision SBMC 29 31 29 20 4 2.4602 1.15755
making process.

5. SBMC has a Principal 16 6 2 - - 2.4167 65386
collaborative relationship Teacher 62 114 37 18 11 2.1818 1.04266
with  staff and the SBMC 29 44 23 12 5 22920 1.09936

community and establish
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a strong communication

structure.

6. SBMC ensures Principal 1 15 5 3 - 2.4167 77553
participation of studentsTeacher 42 120 28 50 1 2.5413 2.86058
in education managemenSBMC 32 33 21 27 - 2.3805 1.13640
to promote participatory
decision — making at
school level.

7. Most teachers in myPrincipal 4 10 5 4 1 2.5000 1.10335
school disengage fromTeacher 62 72 56 50 20 24132 1.10577
SBMC because they areSBMC 18 32 39 22 2 2.6283 1.02813

not involved in decision
making process on issues

that affect them.

8. SBMC promotes activePrincipal 4 15 2 3 - 3.1667 86811
participation of studentsTeacher 40 117 32 51 1 2.5744  2.85846
and parents in the day t&SBMC 21 43 26 23 - 2.4513 1.01762
day running of the
school.

9. SBMC involvement of Principal 3 15 4 2 - 2.2083 77903
communities in  the Teacher 51 118 40 28 5 2.2479 98352
school administration SBMC 37 42 17 17 - 2.1239 1.03624

contributes to the overall
planning, management
and monitoring of the
school and the decision
made during meetings.

10. The SBMC Principal 5 15 3 1 - 2.0000 72232
communicates to theTeacher 51 115 44 23 9 2.2727 1.01850
Ministry of Education on SBMC 18 46 35 10 4 2.4336 98085
the decision made during
meetings.

In view of the observed response mean on table 13, it was edvéat, SBMC promotes active
participation of students and parents in the day to dayimgrof the school. This item recorded the
highest response mean of 3.1667, 2.5744 and 2.4513€qricipals, teachers and SBMC Member
respectively. Also, the observed frequency response showsithat principalsstrongly agreed with the
item, while 15 others agreed against 2 that were undecided #rad Bisagreed with the item. In the
same way, 40 teachers strongly agreed with the item, whileflttiem agreed as against 32 that stayed
undecided, similarly, 51 of them disagreed as against otilgtIstrongly disagreed. Likewise, a total of
21 SBMC Member strongly agreed with this item, while 48ead and 26 stayed undecided, also
23SBMC Member disagreed with the item.

Table 3: Analysis of Variance (ANOVA) statistics on the eent to which School-Based
Management Committees (SBMCs) provide the platform for Commuity-School
interaction
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Status Sum of Squares df Mean Square F-ratio  F-critical Prob.

‘Between Groups 7.682 2 3.841 5251  2.61  .004
Within Groups 275.041 376 731
Total 282.723 378

Table 3 shows the f-ratio value of (5.251) at 2 df 376 ainthe level 0.05. The critical value (2.61) is
less than f-ratio value (5.251), the probability levekigfificant P(.004) is less than 0.05. This means
that there is a significant difference in the opinions gbeadents on the extent to which School-Based
Management Committees (SBMCs) provide the platform for Camitgr$chool interaction in
secondary schools in Zaria Education Zones, Kaduna State. Censiggtine null hypothesis is rejected.

Table 4: Analysis of Variance (ANOVA) statistics on the eent to which School-Based
Management Committees (SBMCs) provide the opportunity fordcal decision-making
in secondary schools

Status Sum of Squares Df Mean Square  F-ratio F-critical Prob.
‘Between Groups 1.851 2 57.926 3.0228 261  .028
Within Groups 276.872 376 41.7.36

Total 278.723 378

Table 4 shows the f-ratio value of (3.0228) at 2 df 37 at the level 0.05. The critical value (2.61) is

less than f-ratio value (3.0228), the probability levesighificant P(.028) is less than 0.05. This means
that there is significant difference in the extent to which SeBased Management Committees

(SBMCs) provide the opportunity for local decision-makingsecondary schools in Zaria and Giwa
education zones in Kaduna State. Consequently, the null legi®ik rejected.

Summary of Major Findings

Based on the data analyzed, the following findings were araized

1. Finding indicated that there is a significant difference i dpinions of respondents on the
extent to which School-Based Management Committees (SBM@s)dprthe platform for
Community-School interaction in secondary schools in Zariac&ibn Zones, Kaduna State
and

2. Finding also shows that there is significant difference & dRtent to which School-Based
Management Committees (SBMCs) provide the opportunity ldoal decision-making in
secondaryschools in Zaria Education Zones, Kaduna State.
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REVISITING THE PLACE OF NON-FORMAL VOCATIONAL EDUCA TION IN EFFECTIVE
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Abstract
During the pre-colonial era, acquisition of vocation&ills actually started in the form of non-formal
education. Then, there were no curriculum, contents, teachingothend defined means of evaluation.
Specific skills were identified with family lineage. But theowial era saw the advent of western
education in Nigeria, and it was the beginning of formgétem of education. However, the formal
system of education was later found not to be much relévamir needs because it laid emphasis on
reading, writing and arithmetic. Achieving technologicatlvancement in Nigeria through the
acquisition of knowledge and relevant skills using westermcataun could not make any significant
impact due to certain factors. Hence, several attempts by suereS®vernment to encourage
acquisition of vocational skills through formal educatitid not yield the desired result. Therefore, the
need to re-visit the place of non-formal vocational educaitiothe implementation of Technical and
Vocational Education and Training (TVET) programmeNigeria necessitated this study. The literature
reviewed showed that non-formal vocational training centrsh as Open Apprenticeship Scheme and
Vocational Training Centers, are of great relevance to the @feechplementation of TVET programme.
These Centers were found to be supporting the implementatiaVET programme through the
provision of industrial training during Students’ lustrial Work Experience Scheme (SIWES), training
facilities, on the job training and re-training of tedébal teachers and employment of graduates from
TVET institutions.
Keywords:Non- formal Vocational Education; TVET; Implemeraat
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Introduction

It is a known fact that science and technical education are closeldrelachnology is the practical
application of scientific knowledge for the invention oftls for man’s benefit. Momoh (2012) defines
Vocational Education as a form of education whose primary ogergs to prepare people for
employment in a recognized occupation. In the same vein the duttloer stressed that technical
education is a post-secondary vocational training programmneh\itine major purpose is the production
of technicians. While the term ‘vocational education’ refers Kill-lsased programmes which are
designed for skill acquisition at lower level of educatioufing on specific vocations for entry into
defined workplace. ‘Technical education’, on the other hardisgyned to prepare people for entry into
recognized occupation at a higher level. Technical and vocational edusa@omerger of technical
education and vocational education that is, the inclusiomasit ltechnical and scientific knowledge with
the skill based vocational programme. Reko and Maxwell (28&&% technical education as the training
of technically oriented personnel who are to be the initiataws|itators and implementers of the
technological development of a nation. In the authors'vieig,tthining of its citizens on the need to be
technologically literate would eventually lead to self-reliance sustainability. The author observed
that technical education, more than any other profession, fexg tinpact on the development of the
country.

Today, Nigeria is bedeviled with a number of socio-economic sewlrity challenges — poverty,

insecurity (Terrorism, insurgency, Banditry), hunger, diseand ethnic conflict. In order to address
these growing challenges, a new development paradigm is called éore that will put the people at

the centre of development with regards to economic growthghran effective Technical Education

Programme.

Technical and Vocational Education is designed to offer peopleghortunity of improving themselves
in their general proficiency, especially in relation to their @nésor future occupation. Reko and
Maxwell (2016) opined that changes in any nation’s economyresqthe preparation of young people
for the jobs of the future of which technical and vocationalcation plays a crucial role. The authors
mentioned that technical and vocational education are still vech meglected in the aspect of adequate
funding, personnel, modern facilities and staff motivatidrmctv consequently are robbing the country of
the economic development to be contributed by graduates of technétabcational education. Hence,
there is an urgent need for Nigeria’s attention to be re-dildotvards self-reliant and sustainable means
of livelihood which technical and vocational education provatesl levels, including the universities.

Too much emphasis on university education in Nigeria has alreglyiced the economic opportunities of
those who are more work oriented than academics (Ojimba, 20@Reverybody needs a university
education. Who then would employ them if everybody becomesiwersity graduate? Who will
implement the results of researches from the universities? bfahg so — called “expatriate engineers”
receiving huge sum of money in foreign currencies for roadtaastion in Nigeria are graduates of
vocational colleges in their countries.

Most technical and vocational education institutions in Nigleid& the tools, machines and the skilled
personnel to train students to acquire the skills needed blpyenp of labour. According to Chado, in
Eze and Osuyi (2018), many institutions that are offetéenical and vocational education programme
in Nigeria are experiencing gross inadequacy of facilities for legand learning and those available
are either outdated, broken down or out of use. In additiee larger percentage of the populace who
should be beneficiaries of technical and vocational education & mdt been reached. They include
the vulnerable, school dropouts, and the non-educated. Thesecameamly be effectively reached
through non-formal vocational education. More so, the exgistumber of technical colleges in Nigeria
can no longer cater for the increasing number of students’neemolinto these colleges. Hence the need
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to re-visit the place of non-formal vocational education ie #ffective implementation of TVET
programme in Nigeria.

Concept of Non-Formal Technical Education

Non-formal Education, according to Ossai and Nwalado (2@44)y organized systematic educational
activity carried on outside the framework of the formal schsy@tem to provide selected type of
learning to particular sub-group in the population — adadtsvell as children. Non-formal education
includes many types of learning experiences. It is a life-fmogess of learning which includes adult
education, continuing education, in-service programme, cjethéaining programme, personnel and
professional development, workers and students’ industaalirig, and open apprenticeship system,
among others.

According to Osuyi and Owenvbiugie (2015) Open ApprentipeSitheme is a government approved
learning programme met for the acquisition of skills thdk enpower one to become either gainfully
employed or for self-reliant. It is a scheme organized by icdaf or group of individuals, supported by
government and the training is usually perfumed in an orghrarel well equipped workshop. The
trainers are usually skilled personnel with specialty in varidigciplines. Closely related to this is the
establishment of Skill Acquisition Centre. The authorshiertexplained that there is collaboration
between the government and the centre in the area of fundingipediision and that the workshops
used for such training are usually commercialized. That is,afegngaged in rendering services to the
public for which they are paid. Some are engaged in electricalaapplirepair, houses wiring, auto
engine maintenance and servicing, among others. The monegdhesate is able to cater for the well-
being of the trainers and maintenance of the equipment. Thisnsyhas the advantage of allowing
learners to attend the workshop at their own convenience. dihigfsarrangement will enable those who
may be attending formal education to attend the workshopglweekends and holidays. Apart from the
initial cost of enrolment, learners are not to pay fees; indteadgenerate income for the scheme. This
exercise runs for three years (VOC |, Il & lll) usually itwethe parents, the government and the school
in the areas of funding and supervision. At the end offtteetyears, technical students are expected to
take practical test that would lead to the award of Trade Tesfi€ei The certificate will now be a
pre-requisite in addition to National Technical Certificate @Y Tfor gaining employment in the
industries.

Non-formal education has also been described as ‘alternative ¢olisch and is known in some
guarters as ‘out of school education’ (Ossai and Nwalado,)2B%glaining further, the authors opined
that it covers training and instruction outside the formealucation system and ranges from
apprenticeship to national mass literacy. It may be technicelh as the craft centres in Nigeria or
vocational centres established in some states which traindmalygirls in vocational skills like shoe
making, sewing, hair dressing and catering. Non-formal edurcatiovides the learners with particular
skills, trades and discipline. The various skills acquisidod apprenticeship programmes are examples
of non-formal technical education.

As one of the oldest and universal approach to skill acmuisitarious governments and employers of
labour have used the apprenticeship system as a reliable antveffeatlel for non-formal occupational
education. Such programmes in Nigeria included the Natioimatfrate of Employment (NDE), skill
acquisition programme, school-to-land and other vocationalirigaiand job-improvement programme.
Skills taught in such vocational training centres include mgsmewing, weaving, dyeing, shoe-
making, carpentry, painting, and plumbing, among others.

From the foregoing, four characteristics associated with nanafo vocational education can be
identified. They are;
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i Relevance to the needs of disadvantaged groups: Nigeria is guiredite need of reducing
poverty and enhancing productivity for national growth. thizs end, non-formal vocational
education must be able assist the rural and semi-urban peamlherable and school dropouts
to earn a living and pull out of extreme poverty.

il A focus on clearly defined purpose: Every human endeavour haspasp or reason for
embarking on it. Similarly, no-formal vocational educatiorstrhiave a clearly defined purpose
which is poverty alleviation, self-esteem or self-worth actedlthrough dignity of labour, self-
reliance and national productivity.

ili Flexibility in organization and methods: This means thatfioomal vocational education is not
rigid in its mode of operation. Individuals can receive trgjrduring weekends and at their own
pace without being coerced to receive training on a specific dites, and location, as
applicable to formal vocational and technical education.

Y No fixed curriculum: Non-formal vocational education has nedi curriculum that rigidly
specifies what needs to be covered. Contents are usually taitotieel needs of the individual.
No strict entry requirement.

Technical and Vocational Education and Training (TVET)

The National Policy on Education (FRN, 2013) in sectiorafagraph 48 explains that the expression
‘Technical and Vocational Education and Training’ is used terré&d those aspects of educational
process involving, in addition to general education, theystfitechnologies and related sciences and the
acquisition of practical skills, attitudes, understanding laralvledge relating to occupations in various
sectors of economic and social life. It further stipulates TAZT shall cover Technical Colleges,
Vocational Enterprise Institutions (VEIs) and National Vowadi Qualifications Framework (NVQF).

Technical Colleges’ curricular is structured in foundation aadet modules. Every Technical College
shall establish and operate a production unit for on-theafmhing of students and for commercial
activities (FRN, 2013). Osuyi and Obanewa (2019) statedrththe technical colleges, youths acquire
such skills as bricklaying, carpentering, painting, and mueédricle repair; laboratory and pharmacy
technicians, electrical/electronic technicians and skilled vocationaeswiThe VEIS' are designed to
educate students, especially those that did not make up toddi#sdn their senior secondary school, to
think creatively and transform knowledge through technologprakesses into wealth in various
vocational fields and craftsmanship. The VQF is a systemherdevelopment, classification and
recognition of skills acquired by individuals irrespectiviewdere and how the skill was acquired. It
consists of six level of qualifications— Entry Level, Fdation, Operator, Technician, Technologist and
Engineers.

In Nigeria, however, the training of technical personnel istyetalize its full potential because non-
formal vocational education seems to have been neglected for thal fohich operates under a fixed
curriculum.

Challenges Bedevilling TVET Implementation
Technical and vocational education is unable to impact positivelye Nigerian society yet. This is due
to the numerous challenges that has bedevilled the sector (EZ&), Beko and Maxwell (2016)
observed that, despite the good intentions of successive &figgovernments, TVET programmes is
still fraught with a lot of challenges. In addition tcetissue of neglect of the non-formal technical
education sector, other challenges bedevilling TVET includés)diuestricted to:
. Inadequate Facilities in Public Vocational and Technical $titutions
Most technical education departments in Nigerian formal educatonotl have functional
laboratories or workshop space, and where they exist, theyrasslyg inadequate. Some
workshops only have items or equipment that were providezh\tie departments were first
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established of which most of them are already obsolete or dgdur(Ojimba, 2012) The
National Policy on Education (FRN, 2013) stated that exafyrtical college shall establish and
operate a production unit for on-the-job training and cenaial activities to sustain college
operation, as well as encourage cooperation with industriertunétely, most technical
colleges lack adequate facilities and functional workshopspraikt of operating a production
unit.

Faulty policy and Institutional Frameworks

Sometimes policies are formulated without providing the diation for its implementation. For
example, currently the National Board for Technical Education @Bdurriculum provides
20%:80% ratio for Theory and Practical in Trade Courses. iBhtite commendable. But
schemes for workshop practical are not available and the allocétioarks are completely left
at the manipulating prowess of the Demonstrator. To make matterse, qualified
demonstrators are not even readily available.

Unigue Nature of Vocational and Technical Education Cuctilum

The low pace of industrialization and technological growtNigeria can also be attributed to
the widening gap between science and technology as a result ofathiity of technical
education to adequately utilize scientific ideas to promote teastypalue to its fixed curriculum
design. In most parts the policy implementation framewiark TVET is through formal
Education. The National Policy on Education (FRN, 2013jlevexplaining the role of
government in implementing Vocational Enterprise Instng{VEIs), states in part:
“Institutions shall be formal...”. Ojimba (2012) adjudgexree part of TVET curricula to be too
academic and overloaded with intellectual content in pure science ahénmadts at the
expense of basic engineering and technological skills. For ezastptents in technical classes
in the technical colleges are made to offer Biology as a subjgxt contribution will Biology
make to a student of Motor Vehicle Mechanic Works?

The Place of Non-Formal Vocational Education in the Effeéte Implementation of TVET
Programme in Nigeria

Some of the challenges militating against the effective implememtat TVET programme in Nigeria
presently could be overcome if non-formal vocational educatiomigistly integrated into the
implementation process. This is possible because non-formcational education is useful to TVET
programme in the following ways,

Students’ industrial work experience scheme: With most worké&icilities in public vocational
and technical institutions established in the 70’s and 88erning dilapidated and moribund,
non-formal vocational facilities enables students acquire the megeskills on emerging
technologies through students industrial work experience scheme.

Provision of training facilities: Corporate bodies and vidlials providing non-formal
vocational services, as part of their corporate social respatysibdn assist public vocational
and technical institutions by providing modern trainingliiées for students practical, training
and re-training of vocational teachers and the operation of enemialized production hub as
stipulated in the National policy on Education (FGN, 2013)

Provision of school based workshop: This is a situatibareby individuals or corporate bodies
are given opportunity to establish their workshop witkine premises of vocational and
technical colleges. The advantage of this collaboration is thatravides students the
opportunity to have access to practical as is obtainable in madeéustries in the area of
technological innovations. More so, because it is fully cororakrthe workshop will have
funds to continue running as long as the collaboration. exis

Training and re-training of vocational and technical teachersneerging technologies: It is a
known fact that most of the vocational and technical teachers dyresanthing in our technical
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colleges were trained by teachers who were only exposed to theltegibs of the70’s and 80’s

and most of whom are retired. The implication is that mostenti vocational and technical

teachers lacks the exposure to function in th& @&ntury industry in the area of emerging
technologies. Non-formal vocational education comes handy $e the gap by training and re-
training these teachers.

\% Participation of non-formal vocational service providers inraigpng TVET curriculum: TVET
curriculum will be strengthened to deliver on emerging tedugies if the non-formal
vocational service providers participates in appraising it. Udtiothis means, current and
modern industrial practices will be brought into the curtioufor the benefit of prospective be
trainees.

Vi Propagating the importance of TVET programme to the populacenl effort to reduce
unemployment and create national wealth, the government introdoeeVET programme.
However, most Nigerian citizens still find it difficult ®mbrace TVET due to poor publicity,
poor public perception of TVET and archaic mode of operatigubiic TVET institutions and
facilities. Non-formal vocational industry will help to pagate the importance of TVET to the
Nigerian populace through its modern technology driven mtizhs and services.

Vii Employment of TVET graduates: Having been adequately trenedexposed to emerging
technologies as a result of the collaboration with non-fowoahtional industries, graduates
from TVET institutions will readily find employment angperate maximally in the modern
workplace.

Conclusion

From the reviewed literature, to say that the TVET progransnalaudable initiative for employment
generation, poverty reduction, national development and self-getimh is stating the obvious.
However, it is yet to yield the desired because our formeatimnal and technical institutions lack
adequate facility and competent teachers in the area of emerging tggésoln the view of the
researchers. Non-formal vocational industry deploys modednadequate facility for its operations. If
revisited by the Government, non-formal vocational educatidinpndve to be an effective means of
implementing the TVET programme as it provide modern faaslitor students practical, training and re-
training of vocational and technical teachers, poverty alleviatidmational productivity.

Recommendations

From the foregoing, to meet the national objectives of emmoyngeneration, poverty reduction,

national development and self-reliance through effective impletientof the TVET policy through the

non-formal vocational education, the following recommendatoasnade:

1. Government should revisit the policy on vocational educatod integrate non-formal
vocational education as a main driver of the TVET programmedgtivating moribund trade
and handicraft centres and establishing new ones.

2. Government should create room for establishing school basddivep by providing space
within the premises of public vocational and technical ingtitistwhere students and vocational
teachers will have access to practical and training and re-traiespgeactively, based on
innovations and emerging technologies..

3. In the absence of Government owned production centres, Goverimsgtitions should be
linked with non-formal vocational centres for the purposearfducting practical. To achieve
this, Government should put it forward as a pre-condit@ngranting operational license to
such centres - to make their facilities available for studerfteite practical and for vocational
teachers to be trained and re-trained.
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Abstract
This study was carried out to examine the politics of suaregsan on the management of Ahmadu
Bello University, Zaria — Nigeria. Two objectives and twoesesh questions were formulated to guide
the study. The objectives are to identify factors of succesdofdimadu Bello University, Zaria —
Nigeria and determine respondent’s opinion on the appant of external successors at Ahmadu Bello
University, Zaria. The research questions and significandbeobtudy were in line with the objectives.
The researcher used the case study design because of itatiughature. The target population of the
study consists of 267 respondents from the level of heatépaftment up to vice chancellor, and non-
probability sampling techniques were employed. The selectforregpondents was based on
conveniences in line with the recommendation of Crouch and ieké&006), who proposed that less
than 20 participants in qualitative research help a researdhgld and maintain a close relationship
and thus improve an open and frank exchange of informakiom sample size used was 20 respondents,
where the data saturation was achieved at 17 responddmsteBearcher used an interview method to
generate data. Both content validity and reliability were deiteech according to the procedures of
gualitative research. The researcher used thematic content &natys Nvivo 14 software to analyze the
generated data. The results revealed that the respondents vmercéhat competency, academic
experience, and leadership capacity were the factors in the sucsesiortification and respondents
have rejected an external successor, and recommended internal sudmrssise of his familiarity with
environmental culture, politics, and the university climatesdégbon the findings, it was recommended
that, other factors of successors identification such asgoed capacity, proven integrity, track record,
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wisdom and human relations and external successors withnens experience may be useful rather
than utilizing people within who may have very limitedraa and shallow administrative skills.
Keywords:Politics, Succession, Plan, Challenges

Introduction

As universities move through various stages of theirchjfele and build growth strategies to deal with
and adapt to changing environments, the issue of politissdoession plan becomes critical, while the
dynamics may differ between one university and another. Teexeneed for succession plan strategies
that essentially look ahead and plan appropriately to ensuiieuibnaind the right kind of leadership in
the university, both at the entry level and the higher level.

The importance of good succession plan is accepted by all becatlee bnefits of building a long-
term strategy for succession. Succession planning is a langgeparation process for developing
replacements for key positions to ensure continued leadenmshimiversities. Succession planning
simply refers to the replacement of leaders (vacant positibns)igh scientific processes. Scientific
selection of successors is a quality that successors ougbssess to enable them to handle positions
and perform their constitutional responsibilities diliggnihtelligently, and excellently. These qualities
include administrative ability, mental skills, communicatgkills, social skills, maturity, motivational
skills, and leading by example (Jumare, 2020). The identfgdpositions (vacancies) need to be filled
with experienced, developed, and skilled talent (successord)efter service delivery. Succession
planning helps ensure university continuity and high perdorice, particularly during times of shifting
leadership and change. Even when there are no identifiable suscedtbamr a university, succession
planning can help identify the knowledge, skills, and ingimeeded for future qualified successors.
Succession planning is an attempt to plan for the future éedsniversity caused by retirement, death,
serious illness, promotion, suspension, secondment, leade,aay approved assignment by the
government.

Succession planning was first identified by the French piooEenanagement history, Henri Fayol
(1841-1925). In 1916, Henri published the book Adstiation Industrielle et Generale, in which he
developed 14 principles related to administration. Henri sthssthe management of an organization
has a responsibility to ensure the long-term stabilityhef workforce (succession planning strategies)
and if that stability is threatened, then important passtio the organization will be filled by unprepared
workers. Furthermore, Henri (1918) states that the strerigith organization depends on its employees
and that when workers become more skilled and ready, the orgamizditireap the benefits. According
to Fayol (1918), the strength of an organisation lighiwiits people, and when people become more
skilled and prepared the organisation benefits (Rothwel520

The researcher also perceived that part of the major challenges bedsviketccession planning

implementation at Ahmadu Bello University Zaria may inclualertt (successor) identification, which is
one of the most crucial aspects for organizational successersitfvmanagement should identify the
most talented workforce by analyzing employees’ performance amdtiabt Moreover, it has been

noticed and observed by the researcher and prominent public léexfersorruption practices have

penetrated the university leadership circle in the sense thattatenes use their resources to lure for
any critical office, irrespective of the consequences that mayfalocome after. Corruption paralysis
plays a very significant role in identifying and includisgccessors in the university’s circle of
leadership.

In the absence of qualified talents within the universityeren talents may be hired to handle critical
positions that seem disastrous in the process of achiewingrsity goals. Appointments of external
successors were considerably more valuable to university legmehstsupport of this, Sara (2015)
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opined that leadership transitions may take up to a yeavcieflp for external successors in senior roles.
Conversely, discontinuity of leadership, i.e., hiring leader successors outside, affects the smooth
running of the university system’s affairs. In line witie above claim, Danielle (2017) found that;

1. 64% of external successors will not succeed in their leadership.
2. 40% of external successors will derail within the firsnighths.
3. As many as 70% of external successors leave their positibim Rityears.

The secret behind these pitfall failures is that the environmelit@hte will not give room for stable
working conditions because of not being familiar with theiremment by externally hired leaders, poor
relationships, failure to develop their team, inability torkvthrough uncertainty, failure to network,
inability to navigate organizational politics, inability tovg up reputation as a technical expert, and
inability to adapt to the environment (Danielle, 2017)n#ty be claimed that a lack of understanding of
the environment itself, poor relationships, and the ingtititadapt to the environment originated from
negative leadership.

With these few challenges in mind, university management dhpyokctively plan and incorporate the
application of succession planning strategies into their dglgrations. In this regard, succession
planning can be an important way to identify talents whoehére current skills or the potential to
develop skills that can help universities fill openings assure continuity in university leadership and
beyond.

Objectives of the Study

The specific objectives of this study are as follows:

1. Identify the factors of successors at Ahmadu Bello Univergayia - Nigeria.

2. Determine respondent’s opinion on the appointment of extesualessors at Ahmadu Bello
University, Zaria - Nigeria.

Research Questions
The research sought to answer the following questions:

1. What factors do university management consider for successaifiiddion at Ahmadu Bello
University, Zaria - Nigeria?
2. What is the respondent’s opinion on the appointment @&reat successors at Ahmadu Bello

University, Zaria - Nigeria?

Methodology

The researcher used case study design method. For a case ftedyitwsidered as a qualitative study,
the researcher must be interested in the meaning of experiencestjcts themselves, rather than in
generalizing results to other groups of people. Case studiee of the most common qualitative
designs, are used to examine a person, group, caitymur institution. To conduct the case study,
the researcher may draw upon multiple sources a&,dsuch as observation, interviews and
documents. All participants chosen must share &imgj factor, which means they all must have a
direct or indirect connection to the research goesir subject being studied (Lissie, 2021).

The target population of the study consists of 267 respaadvhich include: Vice Chancellor, 2 Deputy
Vice Chancellors, Registrar, 2 Deputy Registrars, 2 Direc®biBeputy Directors, 2 Deans, 2 Deputy
Deans, and 2 Heads of Departments, respectively. Non-propahititpling techniques were employed.
The selection of respondents was based on conveniences intlindaeviecommendation of Crouch and
Mckenzie (2006), who proposed that less than 20 participargsdlitative research help a researcher
build and maintain a close relationship and thus improvepan and frank exchange of information.
The sample size used was 17 respondents, where data saturatiachieaed. The researcher used an
interview method to generate data. Both content validity armbiitly were determined according to the
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procedures of qualitative research. The researcher administeredeinterestions to the participar
using a mobile phone to record their responses. The essemsingfa mobile phone as recordel
gualitative research is to avoid unnecessary interference with row degetioa so as to minimize tt
researcher’s bias and allow for f-hand information.The interview was conducted in English a
medium of communication in Nigerian universi. However the interview was only conducted with 1
respondents that were actually indicated in the study to aveidepercussions of extraneous varia
The researcher adopted the interview approach because it gives thdinmctsiand straightforwal
approab to gathering detailed and rich data regarding a particular ptesram.The researcher us
thematic content analysis and Nvivo 14 software to analyze theagedhelat:

Results
1. What factors does university management consider for a successor's identification at
Ahmadu Bello University, Zaria - Nigeria?

The second research question of the study was aimed at deterittairgpplication of successi
planning strategies to the methods of identifying successothe management of Ahmadu Be
University, Zaria. The question was formulated as e-specific variable of the research objective
well as the research question. The results are shown in Fidgpaie\8

Figure 1: Nvivo 14 Cloud of thematic Content Analysis of Research @aregt: What Factors d
University Managements Consider for Successor’s Identificatiohhmadu Bello University, Zari-
Nigeria?
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Figure 1 shows the Nvivo resulimalysis. The analysis includes words such as competency, egp¢
and commitment. The majority (11) of respondents was in agmetimat competency and other fact
are the main criterion of successors' identification at Ahmaallo Bniversity Zarie This is indicated b
the respondents as they describe, viz., competency mattersfadlt,lnompetency is the most importi
thing (R10); competency plays the key role in deciding wkoomes what among those that w
monitored (R5); among the factcof successors identification are competency, commitment, and :
excel (R7); competency, experience, punctuality, respect for elddrspanmitment (R8); A.B.U. Zari
considers the application of competency, qualification, experiancetrack recois in the identificatior
of their talents (R1); and competency, honesty, punctualityal, and financial discipline are among
factors of identification (9).

To further justify the application of competency and other factthe result shows that re is no
activity that has been streamlined to observe academic internsy dorleadership. The process her
more or less democratic. Competency matters because, even ithisutgmocratic and consen-based
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(R4), competency matters a lot if re is competency alone (17). Factors of successor identific
include competency, vision, and mission of the university3JR passion, competency, &
understanding of the mission and vision of the unive(§tt}2), and competency, patient, commitn
intelligence, manner, ability, initiation, innovation, andredaler vision (R16

In another version, four respondents' academic experience andijobg were described as follows:
academics, if you don’t write, you perish totally; you h&vevrite before you grow along the ladd
though you will be monitored by the senior ones (RB)st of our experience in academic environm
is on-thejob training (R6); personal capacity, proven integrity, aratkt record are the factors
identification (R14); knowledge, wisdom, and human relations are the facforsnsideration (R15
and dedication (R6).

Contrary to the above factors mentioned by the responderdstespondents viewed it in terms
politics; the positions are mostly political (R, and the factors of successor identification incl
dedication, consultation, and nomination (I
Ahmadu Bello University, Zaria identified her successorsufinomany factors, includir
competency, as it plays a key role in deciding who becomes wlong those that wel
monitored, zeal to excel, academic experience such as job gaamd publications, an
leadership capacity such as punctuality, dedication, conmenitrpersonal capacity, provi
integrity, track record, knowledge, wisdom, and humdations.

2. Through What Ways Should External Successors Be AppointedtLead at Ahmadu Bello
University, Zaria, Nigeria?

The fifth research question of the study was aimed at detegrtimnapplication of recruiting exterr
successors to lead AhmaBello University, Zaria. Three s-questions were formulated as -specific
variables of the research objective as well as the research qué&siresults are shown in Figure
below:

Figure 2: Nvivo 14 Cloud of thematic Content Analysis of Rese:Question 5: Through What Wa
Should External Successors Be Recruited to Lead at Ahmadu Bwellerkity, Zarie— Nigeria”®
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Figure 2 reveals the Nvivo results analysis. The analysigdaslwords such as rejected, recommel
and external. 12 respondents were in disagreement and did aopinmead the provision of exterr
successors in any position at Ahmadu Bello University Zats is indicated by the respondents
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they describe how recruiting external successors may easigréided because he does not know where
it leaks or when it falls into the hands of the wrong peopherefore, an external successor is not
recommended (R1). | don’t recommend external successors. Wheavergiality at home, we don’t
need anybody (R2); | do not recommend an external successorédéoaysgo not know the system and
that consumes a lot of time (R8); he is not recommended bebausenot aware of the university
community (R16); and no. Preparedly, somebody withid tdlve more experience. An external
successor may not know anything (R11).

The further respondents support for rejecting recruiting eatesuccessors (R4) comments that, due to
some peculiarities, an external successor finds it difficulipirate, and he will devote most of his time
trying to understand trends first. So | don’t encouragevould not want to recommend or suggest
somebody from outside can lead. In addition to this, Bobmmended because an external successor is
always problematic because they don’t know the culture anddive'y know the right person to meet
when there is a problem (R3). The person coming from autgill have to understand the workings of
the system and the politics of the organisation, and thiatakée him some time (R7). Someone coming
from outside may be very good, but what does he know abaking in ABU (R10)? It is better if we
bring an internal successor, but in the absence of thepagbbn, an external successor can come (R12).
An internal successor is better because he has knowledge platiee unlike an external successor
(R15), and no, | don't recommend external successors; | d&cause an external succession will
become a mess (R17).

In a different opinion, a few respondents recommended recruéxigrnal successors in certain
positions, while others recommended doing so in situstieimere the internal successors lack
administration and leadership capacity, as an external somebodyomies inside will find it very
difficult to lead. The only recommended positions foreexal candidates are auditor and chief security
officer (R5). In a similar opinion but in a different vensj an external perspective with enormous
experience may be useful when things are going wrong for domgytime, rather than utilising people
that are within who may have very limited and shallow adstriaive skills (R14).

| don’t think there is anything wrong with that sincesifprovided in the university rules (R6): whether
you come from within or outside, if you have the zeal tokwis you have the fear of your creator, you
do it (R9), and it depends. They can if they are able to ledupy the existing structures put in place
(R13).

Based on the above, the answer to the research questionslieves. fo
The appointment of external successors has been rejected bypbedests because he may be
derailed easily, fall into the wrong hands as a restilhis unfamiliarity with the university
climate, culture, and politics, and waste most of hietinying to understand the university
settings.

Summary of Major Findings
Based on the analysis presented above, the summary of thefindijags is:

1. The application of competency, academic experience and leadership cejgaeithe factors in
the successor’s identification at Ahmadu Bello University,&Zari
2. Respondents have rejected an external successors and recommendatisatcessors because

of their familiarity with environmental culture, politicspéthe university climate.

Discussion of Findings

The study of the application of succession planning stratégiéise management of Ahmadu Bello
University, Zaria — Nigeria, was investigated to understdned domplex level at which succession
planning was practiced in the study area. Five specific objectiviédian research questions were
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formulated to guide the study. The result reveals that sespondents had the same responses, some
had slightly similar responses, and others had entirelerdiit responses to the research questions,
respectively.

From figure 1, research question 1 shows that the majoriteespondents were in agreement that
competency and other factors are the main criterion of succestemtification at Ahmadu Bello
University Zaria. In fact, this is the most important ththat plays a key role in deciding who becomes
what among those who were monitored or mentored. Apart émmpetency, so many other factors are
found to be considered for a successor’'s identification, @aslcommitment and zeal to excel,
experience, punctuality, respect for elders, and commitment. iBhin conformity with the
recommendations of Ahmad, Ming, and Sapry (2020) that ifahipositions need to be filled with
experienced, developed, and skilled talents. It is also fdwatdjualifications, experience, track records,
honesty, punctuality, morals, and financial disciplines are gntbe factors that contribute to a
successor’s identification. To further justify the applicatidrcompetency, it is a key ingredient in the
identification of successors, even though it is democraticcandensus-based. It is also found that the
vision and mission of the university, job passion, patertommitment, intelligence, manner, ability,
initiation, innovation, and broader vision are considerethaidentification of successors at Ahmadu
Bello University Zaria. In another version, it is foundttsome respondents affirm academic experience
because, in academics, if you don’t write, you perish tot¥lby have to write before you grow along
the ladder, though you will be monitored by the senior oRessonal capacity, proven integrity and
track record, knowledge, wisdom, human relations, and dedicat®rthe factors of consideration.
Contrary to the above factors mentioned earlier, it was alswdfthat politics is a very strong factor
among a pool of competencies, and otherwise, it does not reaahetttion stage, which is why it is
called consultation and nomination. This confirms the opirdb Lailawati and Salleh (2017) that the
cyclical steps enable a suitable leader to be elected based on oigaalissteds rather than simply
choosing a leader due to his or her capabilities.

From figure 2 research question 2, it was revealed that the ityapdrthe respondents were in
disagreement, rejected, and did not recommend the provisionteshaxsuccessors in any position at
Ahmadu Bello University Zaria. Some of their reasons areréftaiiting external successors may easily
be derailed because he does not know where it leaks and maytdalhé wrong hands. The above
finding was supported by the findings of Danielle (201 found that 40% of external successors
will derail within the first 18 months, and Sara (201Who opined that hiring leaders from outside
affects the smooth running of the affairs of our universyistem. It was also found that externally hired
successors because they did not know the system, and thamesna lot of time. Furthermore,
respondents supported rejecting recruiting external succedserto some peculiarities. An external
successor finds it difficult to operate, and he will devotestnod his time trying to understand the trend.
It was also found that an external successor is always prolidoeatiuse they don’t know the culture,
the politics of the organisation, and the uniqueness and olpedieri the university, which leads them to
mess up due to their unfamiliarity with the university etenand politics and may waste most of their
time trying to understand the university settings. Innailar opinion, Danielle (2017) claims that the
secret behind pitfall failure is that the environmental climatlk wat give room for stable working
conditions as a result of not being familiar with the emunent by externally hired leaders. In a
different opinion, it reveals that few respondents recommerediting external successors in certain
positions, such as auditor and chief security officer, ahdrstrecommended the provision of external
successors in situations where the internal successors lackisticatipn and leadership capacity. This
finding is in line with Imhanrenialen's (2016) findingat there is a significant linear relationship
between the appointment of non-family members as Chief ExecQfificers as successors in family
businesses in the absence of competent family members asa@@B@sisiness continuity. In a similar
opinion but in a different version, it was found that ex¢perspectives with enormous experience may
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be useful when things are going wrong for a very long tratber than utilising people within who may
have very limited and shallow administrative skills.

Conclusion

The politics of succession plan in the management of Ahmado Beliversity, Zaria — Nigeria, has

proven that competency, as it plays a key role in deciding bdtomes what among those that were

monitored, zeal to excel, academic experience such as job trainingubhdations, and leadership
capacity such as punctuality, dedication, commitment, personal gapa@ten integrity and track
record, knowledge, wisdom, and human relations. And secomdiyyitment of external successors has
been rejected by the respondents because he may be derailed ahbgitp, the wrong hands as a result
of his unfamiliarity with university climate, culture, apalitics, and waste most of his time trying to
understand the university settings.

Recommendations

Based on the major findings and conclusions of this rese#liehresearcher made the following

recommendations:

1. More priority needs to be given to the application of commsteacademic experience,
leadership capacity, personal capacity, proven integrity and trackdydcwowledge, wisdom
and human relations.

2. Appointment of an external successor with enormous experienceanageful when things are
going wrong for a very long time, rather than utilizirepple within who may have very limited
and shallow administrative skills.
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Abstract

This study investigated “Relationship between regular paymesalary and staff development on Job
Performance of Teachers in Secondary Schools in Kaduna Bigé&zia”. The study had two objectives

which are to; find out the relationship between paymeht®achers’ salaries on job Performances of
teachers in secondary schools in Kaduna State, Nigeria;tandvestigate the Relationship between
staff development on Job performances of Teachers in Secoddaopls in Kaduna State, Nigeria.

There were two research questions in line with the objectindsvao null hypotheses postulated such
as; there is no significant difference in the opinions phgypals, teacher and School supervisors
(Respondents) on regular payment of salary and staff dawelat on job performances of teachers in
Secondary Schools in Kaduna state. The hypotheses were teddddb ssignificant levels. Related

literatures on the topic were reviewed in this study. The resedralas conducted using the descriptive
survey research design. The population consisted of 124ijpais, 2092 teachers and 76 supervisors
making a total of 2292. To obtain the sample sizehisrresearch work, Kretie and Morgan statistical
table was used. A sample of 109 principals, 858 teacmer$4 supervisors making a total of 1031 was
purposively selected and used for the sample study. A quest®icontaining 20 items was deployed to
collect data for the study using 5 Likert rating scalestobngly agree (SA), agree (A), Undecided (U),
Disagree (D), and strongly Disagree (SD) was used foheyaig data. The instrument was self
structured questionnaire validated by my supervisors and exipdtie department and pilot tested with
reliability co-efficient of 0.92.The Pearson Product Mom@atrelation Coefficient (PPMCC) statistic
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was the statistic used, the two null hypotheses tested,retined (accepted). The findings of the study
revealed that, regular salary payment in the school enhancebdes status; In-service training such
as seminars, workshops and conferences help teachers to whakniony with students in the school.
From the findings: It was recommended that paymentlaiys should be made a priority from the
Federal Government subvention and State generated revenue befsidedog any other project,
training and retraining of teachers should be effectivelyiedrout to help teachers to embraced current
issues in educational development and their method of teashsgrondary schools in Kaduna State,
Nigeria.

Introduction

The role of education as panacea for national development amoagsneéinnot be overemphasized,
this is because the development of every nation depends oreduemtional system and the resources
committed to it, this very important role education plays aay be realized if education is relevant, of
high quality, available, accessible, acceptable and adaptable witluaseletynding and proper
management. Aghenta (2001) cited in Oyekan (2012) argued thedtieduis the most powerful and
dynamic instrument for social, political, economic, scientiiti technological development of nations
meaning that nations of the world cannot be self-reliant ogrezed among the committee of nations
without functional and quality educational system. Literathigge shown that student learning outcome
have been determined by such variables of family, school, saetynotivational factors. In 1998
several countries came together and set out an agenda to devetlogotiiefies in the face of
globalization, education was seen as a prime mover of the dewatbpagenda. Consequently the
millennium development agenda recommended that at least 26% ahtiual budgetary provision of
developing countries be allocated to education. Nigeria a signaiothe development agenda has
performed far less than desired in making adequate provisidadiacation. There is no budget in the
recent history for education that has surpassed 7%. Secowrtiant sducation is an important level of
Education; it is not only accepted as terminal qualificationamutvenue for securing higher level of
Education. Secondary Education has been observed to be a systeduoation through which
knowledge and skills for socio-economic development could peoppately acquired. It is a popular
saying that no Nation can rise above that level of its teachkis.implies that the present state of any
nation is strictly dictated by the nature, type and qualitfedéication practiced. Managing human
capital development which is vital to every nation is one efrtiost difficult tasks for effective and
efficient quality Education delivery, thus calls for seriouergton not only for secondary education but
all levels of education. Conditions of service have a direleetirwith teachers’ performance. Fagbamiye
(2000) noted that unhappy Employees are unlikely to a priedugbrkforce. In the past, teachers were
reduced to abject of pity through delay or unpaid salarieotra negative comments to the teachers.
This has been responsible for teachers’ low esteem. Edwir®)(28ported that how interesting an
employee finds his job determine how satisfied the workeitishis job. The more interesting the work,
the more contented the worker will be. He reported furthemthah individuals are well trained for the
work they do, they find their job more interesting anelytderived more pleasure and satisfaction from
them. Employee training is vital in improving job perf@nce in formal establishments. Some level of
training is required for workers as they progress in ttemieer or tasks, this is because, training enables
employees to acquire new skills, knowledge and attitude thatlaties and accelerates them into higher
job performance. Training builds in the employee positiveéud# towards organizational goals. To
achieve the full objective of employee training, the exercise bmigiming and adequate, as well as
adopt the right training techniques and procedures.

This is why the Government of Kaduna state having since redlmedecessity and importance of
secondary education, is said to have continues to invest imteduin terms of human and material
resources, despite this investment the situation report wdaéidn from 1985- till date by the state
ministry of Education acknowledge that secondary educatiopublic schools in the state is in a
deplorable condition. Thus, the essence of this paper ittty examined secondary school teachers
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conditions of service (such as; regular payment of salariestafidievelopment) and their relationship o
job performances in Kaduna state and proffers suggestionsefter management practices in the
economic areas such as to maximize performances and improve quaditied not only in the state
but all over the nation.

Conceptual framework

Salary

A fixed regular payment made usually on a monthly basis gngsloyer to an employee, especially a
professional or white-collar worker. According to Vest 2Q0pay is an important reward used in
motivating the behavior of the employees although other faoiaysby important. This agreed with the
opinion of Akinwunmi (2000),who believed that man is anneeoic being whose attitude to work can
only be influenced by money, also Johnson(2013)observedwhges, job itself, career growth,
advancement and management style influence both job satisfactigmedodnances in all types of
formal organizations irrespective of size and structure. Emplogrediappy when their salaries are
promptly and adequately pay, this will encourage them torpiliteiir best. This agreed with the opinion
by Fabiyi (2000) who found out that of all conditiorfsservice, salary is the best predictor of teachers
performances and productivity.

Staff development

This refers to skills and knowledge attained for both pedsdevelopment and career advancement. It
refers to the processes, programs and activities through etz organization develops, enhances and
improves the skills, competencies and overall performances @mnployees and workers (Robbins,
2010). According to Bach and Supovitz (2003), trainirigves for employee’s self development and
actualization and could be a vital instrument for human cagéaklopment across the world. Staff
development in education has come to be viewed as indispenstidegifals of the organization are to
be realized and the need dispositions of the employees are teetbeAcsording to studies from
management consultants the largest single factor driving jijasdibn is the opportunity for growth
and career development (Bathurst, 2007).

Job Performances: Organizations are generally set up in order to achieve orgamizgtals, the
achievement of these goals depends on the employees performanckseEmprformance refers to
task accomplished by individual employee (Nelson & Quick, 0200t is how well a worker
accomplishes a given task in an organization (Obadan & Uga, P, 2011) as measure against
honest, quality, transparent, fair and adequate standardsstdicidin.

Job Performance of Teachers in Kaduna State
Job performance refers to task accomplished by individual eemlolf is how well a worker
accomplishes a given task in an organization (Obadan & Uga; Pi3@, 2011) as measure against
honest, quality, transparent, fair and adequate standara@sisiaction. It is the total effect of workers
output as defined by traits, training, staff developmeme, perception, abilities and other conditions of
service (Kirkpatrick, 2006) Employee performance is a core concigpinvwork and organizational
psychology. It is a multidimensional and dynamic conceptplByee performance is a term typical to
Human Resources; it is everything about performance of employaearganization, the level at which
employees perform their work. It comprises the job relateditesiexpected of a worker and how well
those activities are executed. According to Dessler (2008), perfime management is a process that
consolidates goal setting, performance appraisal, and developmer# single, common system, the
aim of which is to ensure that the job Performance is stipgpdhe company’s strategic aims. Employee
performance is an individual measurable behavior which is relémaotganizational goal achievement.
Highly performing individuals will be able to assist orgation to achieve its strategic aims thus
sustaining the organization competitive advantage (Dessler, Zdrfprmances comprises of both
behavioral and the outcome aspect.
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Statement of the Problem

In Kaduna state, as it is with most states of the federdhierfducation sector, which is responsible for
imparting useful knowledge that will propel socio-economicetfggment and modernization, is in
worrisome state, with the quality of Education dwindlagyinfinitum. Some of the factors perceived to
be responsible for this includes; irregular payment of salaniebs allowances, inadequate teachers
training and retraining, (Newswatchngr.com 28/09/2011).Re&:wgstem is one of the oldest means of
improving workers performance across the world. It is a vigguirement for getting maximum
performance from employees. A good reward system is netlbas favoritisms or year of service but
on established rules that praised and effectively remunerate wovkerhave done exceedingly well in
their various or collective tasks. Rewards that stimulate werkgo higher performance could be in
form of money, such as — merit salary, prizes, bonuseff, ghiaring and wage incentives. Quick (2000)
observed that wages or rewards are major determinant of emplpgefssmance. It is one of the oldest
means of getting maximum performance from workers in all husnganization, this is because; wages
enable workers to satisfy their physiological need, these seteufs could be met through regular and
good remuneration, because pay levels in education unlike buiieess world are relatively standards
set by their employers. Employee training is vital inpiaving job performance in formal
establishments. Similarly, some level of training is rexguiior workers as they progress in their career
or tasks, this is because, training enables employees to acquirskills, knowledge and attitude that
stimulates and accelerates them into higher job performance. BacBuaoditz (2003) argued that
coaching gives room for the employee self-development and actigalizat workplace, coaching,
counseling and mentoring are most productive and sustainablagement strategy for stimulating and
maintaining workers performance and their long-term servicedaosirial organizations. Bratton and
Gold (2009) define them as that part of the total reward pagkayeled to employees in addition to
base or performance pay. Kaduna State popularly known as the afeletmning is among the states in
the federation said to be implementing the UNESCO recommendaitidevoting 26% of its annual
budget to the education sector (Newswatchngr.com 2011),ddsigit¢hie current state of education in
most public schools is lamentable. Mohammed U, (newswatciomgr2012) observed that considering
the situation on ground, even if the state devotes itseeatinual budget for the next ten years on the
education sector alone, the state may not yet get it right.dliiaig the 2010 West African Examination
(WAEC) Kaduna State's performance was put at about 4%.8lynan educationist -Jonathan,(2011)
listed factors that will bring transformation in the sedatathe state to includes quality teacher education,
teacher training and retraining, improve teachers working conditétc. From the foregoing, it is clear
that something is wrong to the overall education systedfaduna state not only on the students’ attitude
to learning but also the teachers as it relates to their comslittf service, resulting to neglect of
responsibilities and consequently systemic collapse.

The study therefore seeks to investigate whether there is angnelép existing between; payment of
teachers’ salaries and staff development on job performancesobiets in secondary schools in Kaduna
State, Nigeria.

Objectives of the Study
The following objectives of the study were formulated, to;

1. Determine the relationship between prompt payments of salgobgrerformances of teachers
in Secondary Schools in Kaduna State; and
2. Assess the relationship between staff development on job perices of teachers in secondary

Schools in Kaduna State.

Research Questions
The following research questions were asked for the study;
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1. What relationship has regular payment of salary on job pedioces of teachers in secondary
schools in Kaduna State?

2. How does staff development relates with job performances ofeesashsecondary schools in
Kaduna State?

Hypotheses Testing

The following null hypotheses were postulated for the study

1. there is no significant difference in the opinions of priatgpteachers and school supervisors on
the relationship between salary payments on job performandeaabfers in secondary schools
in Kaduna State; and,

2. there is no significant difference in the opinions of priatgpteachers and school supervisors on
the relationship between staff development on job performancdsaohers in secondary
schools in Kaduna State

Methodology

The study adopted descriptive survey design. The populafitims study comprises of all Secondary
Schools Teachers, Supervisors and Principals within the twedweational zones of Kaduna State
which includes Birningwari, Anchau, Giwa, Zaria, Lere, Rigachwk8abon Tasha, Godogodo, Kachia,
Kafanchan and Zonkwa made up of 543 principals; 434 supenasal 9362 teachers. Four Eductional
Zones were stratified randomly to represents each constituencyhagdincludes Giwa; Kachia;
Rigachukwu and Sabon Tasha. The population of the four Zodesles 124 principals, 76 supervisors
and 2092 teachers. Kretie and Morgan (1970) table was us#twfeampling, where 109 principals, 64
supervisors and 858 teachers were used. The research instrseerfoiuthis study was self designed
guestionnaire with five likert scale which was collapsed intoeAg Undecided and Disagree. The
instrument was validated by an expert and pilot study waedarut with reliability coefficient of 0.92.
The data was processed using the Statistical Package for SocialeS(15S) to obtain means and
standard deviation which were used for descriptive analysisreBaarcher employed Pearson Product
Moment Correlation Coefficient (PPMCC) statistical method tfex analysis and for testing the null
hypotheses.

Opinions of the Respondents on the Payment of Salary orold Performance of Teachers in
Secondary Schools in Kaduna State, Nigeria

Respondents’ opinions were tabulated in form of frequenciesparaentages as items 1 -10 in the
guestionnaire on payment of salary on job performance of tedntsssondary schools in Kaduna State,
Nigeria. Responses of all respondents were collected, analyzeshtpres a table and discussed. Table
8 gives the details.

Table 1: Opinions of Respondents on Relationship betweenayments of Salary on Job
Performance of Teachers in Secondary Schools in Kaduna Stabtdigeria

S/ ltems Responde SA A ub D SD
N  Statement nts
F % F % F % F % F %

1 Teachers jobPrincipals 98 90 11 10 0 0.0 0 0.0 0 0.0
performances in Teachers 378 44 186 21.7 88 4.4 186 217 75 87
this School is g o visor 64 1000 0 00 0 00 0 00 0 00
improved when
Salaries are paid
prompt

2 Delay in Salary Principals 22  20.0 33 30 55 50 0 0.0 0 0.0
payment in this Teachers 615 71.7 243 283 O 0.0 0 0.0 0 0.0
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School affects Supervisor 53
teachers S

transportation to

School

Teachers attend Principals 55
classes regularly Teachers 634

whenever their  Supervisor 64
salaries are S

promptly paid

Teachers’ Principals 22
regular Salary

increase in this Teachers 37

School reduces Supervisor 0
late-comingto S

School

Prompt salary  Principals 0
payment Teachers 518
enhances rent  Supervisor 45
payment of s

teachers in this

School, thus

reduces

distraction on
school works.

Prompt Salary Principal 33
payment S
enables teachersTeachers 19

to settle children Supervisor 0
school fees and s

pay more

attention to

skilful teaching

in this School.

Regular Salary Principals 0
payment in this Teachers 64
School Supervisor 0
enhances s
teachers status

thus boost their
Performances

Prompt salary Principals
payment in this Teachers
School gives Supervisor 0
teachers a senses

of recognition

and spur them

to manage the

school facilities

better

33
37

83.3

50.0
73.9
100.0

20.0

4.3
0.0

0.0

60.4
90.0

30.0

2.2
0.0

0.0
7.4
0.0

30.0
4.3
0.0

11 167 O 0.0 0 0.0 0 0.0
22 200 O 0.0 0 0.2 33 30.0
224 26.1 O 0.0 0 0.0 0 0.0
0 0,0 0 0.0 0 0.0 0 0.0
0 0.0 44 40.0 22 200 22 200
75 87 149 174 459 535 138 16.1
0 0.0 0 0.0 36 56.7 28 433
65 600 22 200 22 200 O 0.0
209 243 75 8.7 37 43 19 22
19 300 O 0.0 0 0.0 0 0.0
22 200 11 100 44 400 O 0.0
86 100 19 2.2 82 96 653 76.1
0 0.0 11 169 82 500 21 333
56 500 O 0.0 22 200 33 300
49 57 75 87 299 348 373 435
0 0.0 0 0.0 21 333 43 66.7
22 200 22 200 22 200 11 10.0
112 13.0 142 165 377 439 191 223
0 0.0 26 400 19 30.0 19 30.0
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9 Prompt Salary Principals 11  10.0 11 100 22 200 44 400 22 26.0
payment in this
School gives
teachers sense
of security, thus
spur them to Teachers 75 8.7 138 16.1 123 143 186 21.7 336 88.2
manage the Supervisor 0 0.0 0 0.0 0 0.0 0 0.0 64  100.
school fund s 0
better

10 Prompt salary Principals 22  20.0 0. 0.0 44 40.0 22 20.0 22 20.0
payment in this Teachers 37 4.3 75 87 149 174 459 535 138 16.1
School enables Supervisor 0 0.0 0 0.0 0 0.0 36 56.7 28 433
savings for as
more  planned
and useful
spending

Table 1: elicits information on the opinions of respondemtsthe Payment of Salary and Job
Performance of Teachers in Secondary Schools in Kaduna StateiaNigshould be noted that the
categories of respondents were teachers, principals and superi&arsne on the table which stated
that teachers job performances in the school were improved whessdases were paid promptly had
51.48% of respondents strongly agreed, 18% agreed, 3.7é6idad, 18.52% strongly disagreed while
the remaining of the respondents representing 7.41% disagitbetthe statement. Going by the highest
respondents the study agreed that the teachers’ job performatitesanools were improved whenever
Salaries were paid promptly thereby creating a platform for goadagement and administration of
secondary schools in Kaduna state. Also on item two and fajerity of the respondents strongly
agreed that delay in salary payment in secondary schools waiedd teachers transportation to schools
with frequency of 200, 160 and 75, 71 respondents repiegesi.41%, 59.26% and 27.04%, 26.29%
respectively while only 1.85% of the respondents in itemethvere undecided but in item five 124.44%
and 52.2% strongly disagreed and disagreed with the stateespetctively. In item three, four, six to
ten which solicited for the respondents’ opinions on thetathttendance to classes regularly. It shows
that whenever their salaries were promptly paid, prompt satgmpent enhanced meeting personal and
family needs of teachers in the schools, thus reduces distraatechool works, regular salary payment
in the schools enhanced teachers status thus boost theimieréess, Prompt salary payment in the
schools would give teachers a sense of recognition and spartthmanage the school facilities better,
Prompt Salary payment in  Schools would give teachers semssewity, thus spurred them to manage
the school fund better and Prompt salary payment would eetladan some savings for a more planned
and useful spending revealed that majority of the respasidsimongly disagreed and disagreed with
the stated view as shown. This is seen as 140(52.59%)5.48%), 92(34.07), 112(41.48%),
54(20.00%), and 34(12.59%) strongly disagreed and 5226%9), 185(68.52%), 123(45.56%),
61(22.59%), 122(45.19%) and 191(70.74%) disagreed.

Opinions of Respondents on Relationship between Staff Deepment on Job Performances of
teachers in Secondary Schools in Kaduna State

The Research Question relates to items 1 -10 in the questienon staff development and job
performances of teachers in secondary schools in Kaduna StansWwer the research question,
responses of all respondents were collected, analyzed, presentéabla ane and discussed. Table 1
gives the details.

Table 2: Opinion of Respondents on Relationship betweenat Development on Job Performances
of Teachers’ in Secondary Schools in Kaduna State
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ltems Responden SA A ub D SD
Statement ts
F % F % F % F % F %

Training and Principals 44  40.0 33 30.L0 22 20.0 11 100 O 0.0
retraining of Teachers 694 80.9 164 191 0 0.0 0 0.0 0 0.0

teachers  in Supervisors 36 56.7 28 433 0 0.0 0 00 O 0.0
this  School

increase
their method
of teaching

In-service Principals 33 303 11 10.0 44 40.0 11 100 11 10.0
training help Teachers 650 757 209 243 0 0.0 0 00 0 0.0
teachers  to Supervisors 34 53.3 30 467 0 0.0 0 0.0 0 0.0
work in

harmony with

students

In this school

Conference  Principals 44  40.0 33 3000 0 0.0 22 200 11 10.0
attendance  Teachers 709 826 149 174 0 0.0 0 00 O 0.0

improve Supervisors 21 83.3 36 56.7 6 10.0 0 0.0 0 0.0
teachers

teaching skills

in this School

On the job Principals 22 200 22 200 0 0.0 44 40.0 22 20.0
training in Teachers 0 0.0 11 1.3 19 22 634 739 194 226
this  School Supervisors 0 0.0 4 6.6 11 16.7 43 66.7 6 10.0
help teachers

to embraced

current

issues in

educational

development

Refreshers Principals 0 0.0 22 20.0 55 50.0 11 100 22 20.0
training  in Teachers 19 22 19 22 69804 94 109 37 43

this  School 0

help teacher Supervisors 0 0.0 11 167 21 333 32 500 0 00
improve

in skilful

teaching

Mentoring Principals 33 300 O 0.0 33 30.0 44 400 O 0.0
upgrade Teachers 422 49.2 175 204 37 4.3 149 174 75 87

teachers  to Supervisors 58 90.0 6 100 0 0.0 0 0.0 0 0.0
handle

supervisory

roles in this

School

Induction Principals 22 200 22 20.0 33 30.0 22 200 11 10.0
training in Teachers 381 44.4 373 435 11 1.3 37 4.3 56 6.5
this  School Supervisors 26  40.0 19 30 4 6.7 4 6.7 11  16.6
enable

teachers to

handle

discipline
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cases
according to
School rules

8  With regular Principals 22 200 33 30.L0 22 20.0 11 100 22 20.0
workshop in Teachers 539 628 319 372 0 00 0 00 O 0.0

this  School, Supervisors 41 63.3 23 36.7 0 0.0 0 00 O 0.0
teachers are

acquainted
with
theobijectives,
rules and
school
procedures
9  When Principals 11 100 33 300 0 0.0 44  40.0 22 20.0
teachers Teachers 149 1.4 112 13.0 1817 150 175 261 304
acquired 6
higher Supervisors 21 33.0 43 671 0 00 0 00 0 00
degrees,
students
passes
examination
with good
grades
10 Seminars in Principals 11 100 22 20.0 22 20.0 55 500 O 0.0
this  School Teachers 75 8.7 37 4.3 19 2.2 335 34.1 392 457

enables Supervisors 28 435 0 00 11 167 21 333 4 65
teachers to

adequately
contributes in
Curriculum
formulation

A study of table 2 showed that the respondents believedsth#it development could help job
performances of teachers in secondary schools in Kaduna Statéeteedbkeir educational goals. This is
the belief of the majority of the respondents who stroaglged that Training and retraining of teachers
in the school increase their method of teaching, In-servicergaimelp teachers to work in harmony
with students, in the school. Specifically, items 1, 2 @rtad the highest percentage of response of
76.67%, 71.48 and 75.56% respectively which strongly agradcbelieved that Conference attendance
could improve teachers teaching skills in the school, oroth&gining of teachers could help teachers to
embraced current issues in educational development. On the atiterdspondents representing 0.3%,
0.7% and 1.4% strongly disagreed that mentoring wouldagiggteachers to handle supervisory roles in
the school. Furthermore item 5, 6 and 7 of respondenteseqting 71.48%, 87.77% and 98.89%
respectively strongly agreed that Refreshers training in tti®d& help teachers improve in skillful
teaching, mentoring upgrade teachers to handle supervisoryimales school. 23.70%, 12.96% and
1.11% of respondents strongly disagreed and disagreed tiette while 74.07%, 4.81% and 2.96% of
the respondents were undecided. On the other hand itemrgar@, 80 showed that 92.96%, 42.96% and
83.33% of the respondents strongly agreed that inductorirg in the school enable teachers to handle
disciplinary cases according to school rules, When teacherseddigher degrees and seminar students
are expected to pass examination with good grades and this woahlle teachers to adequately
contribute to curriculum formulation. Therefore, with reguattendance to workshop, teachers are
expected to be acquainted with the objectives, rules and schosetipres.
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Hypotheses Testing

This section deals with hypotheses testing. The hypothesesrelated to variables identified in the
research objectives. The issues include; relationship existingd&etpayment of teachers’ salaries, and
staff development, on job performances of teachers in secosclaopls in Kaduna State, Nigeria. The
two (2) hypotheses were tested at 0.05 level of significancedPereduct Moment Correlation PPMC
statistics.

Hypothesis 1
There is no significant relationship between the paymentalafyson job performances of teachers in
secondary schools in Kaduna State, Nigeria.

Table 3: Summary of the Pearson Product Moment Correlation PPN Statistics on the
Relationship between Prompt Payment of Salaries on Teacher'sold Performance in
Secondary Schools in Kaduna State

Variables N Mean S.D R-cal Df Prob R-critical
Teacher's job 1031 192.1998 14.86884

performance .038 1029 .000 195
Regular Sal. 1031 32.2561 6.09050

Payment

Table 3 shows that the r-calculated .038* is less than th&éaatwalue .195 at 1029 degree of freedom
and at 0.05 level of significance. The observed level of sggmitie P .000 is less than 0.05. This means
that there is no significant difference in the relationshipvbeh the payment of salary and job
performances of teachers in secondary schools in Kaduna StateéaNiderefore, the null hypothesis is
retained.

Hypothesis
There is no significant difference in the relationship betweerst#ff development on job performances
of teachers in secondary schools in Kaduna State, Nigeria.

Table 4: Summary of the Pearson Product Moment Correlation PPN Statistics on the
Relationship between Staff Development on Teacher's Job Perfmance in Secondary
Schools in Kaduna State, Nigeria

Variables N Mean S.D R-cal Df Prob R-critical
Teacher’s job 1031 192.1998 14.86884

performance 013 1029  .000 195
Staff 1031 39.4908 4.97544

Development

The result of the PPMC on table 16 revealed the r-calculated i9135s than the r-critical value .195 at
1029 degree of freedom and at 0.05 level of significance. Teenatd level of significance P .000 is
less than 0.05. This means that there is no significargreifEe in the relationship between staff
development on teacher’s job performance in secondary schoadslumi State, Nigeria. Therefore, the
null hypothesis is retained.

Table 5: Summary of the Two Hypotheses Tested
S/N  Ho Statement Statistical Result Level Decision
Tested Used of Sig.

161



1 There is no significant Pearson R-calculated is H, was retained.

difference in the opinions of Product .038*, while the 0.05 This means there
principals, teachers and Moment r-critical is .195 was no significant
school supervisors on the Correlation at 0.05 level of difference in the
relationship between salary PPMC significance opinions of the
payment and job respondents

performances of teachers in
Secondary Schools in
Kaduna State.

2 There is no significant Pearson R-calculated is H, was retained.
difference in the opinions of Product .013*, while the  0.05 This means there
principals, teachers and Moment r-critical is .195 was no significant
school supervisors on the Correlation at 0.05 level of difference in the
relationship between staff PPMC significance opinions of the
development and job respondents

performances of teachers in
Secondary Schools in
Kaduna State

Summary of Major Findings

The following are the major findings of the study. Thelifiys show that:

1. Regular salary payment in the school enhanced teachers statbedButheir performances and
prompt salary payment in the school enabled teachers to sagenfore planned and useful
spending in secondary schools in Kaduna State;

2. In-service training such as seminars, workshops and conferealsl lteachers to work in
harmony with students in the school;

Discussions on the Findings

This study aimed at investigating the responses of the ndspts on Relationship between regular
payment of salary and staff development on Job Performancesachdrs in Secondary Schools in
Kaduna State, Nigeria. Its objectives were to assess the faljewnelationship existing between
payment of teachers’ salaries and job performances of teachers, atidnskip between staff

development on job Performances of teachers, in secondary sthialduna state, Nigeria.

To give general description of the respondents on the isaiseslr simple percentage were used. The
following are discussions arising from the major findio§she study. Table 8 elicits information on the
opinions of respondents on the Payment of Salary on JédrfAance of Teachers in Secondary Schools
in Kaduna State, Nigeria. It should be noted that the categuriespondents are teachers, principals
and supervisors.

Going by the highest percentage of respondents, the studs shat the teachers job performances in
the school is improved when salaries are paid promptly theoebating a platform for good
management and administration of secondary schools in Kaduaa/dtat on item two, three, four and
five majority of the respondents strongly agreed that daldlye payment of salary in the school affects
teachers transportation to school, prompt payment of sailafligsnce regular class attendance, similarly
regular payment of salaries reduces late coming to school asait@shrent payment thus reduces all
forms of distractions to School work, effective implemeatabf condition of service will certainly
assist towards achieving the desire goal of the organizatiam- iNplementation of the conditions of
service by the employer often serves as a source of conftlcttd employees. In items, six, seven to

162



ten, regular salary payment in the school enable teachers #thkeittl children school fees and pay

more attention to skilful teaching in the school, enhancesdeaslatus thus boost their Performances.
However the respondents strongly disagreed that prompt selgmyent in the school gives teachers a
sense of recognition or spur them to manage the schooliéacBittter, they also disagreed that prompt
salaries payment enable savings for a more plan and usefulrgpend

The study of table 2 shows that the respondents believedftbetive staff development could help job
performances of teachers in secondary schools in Kaduna Statéetedbkir educational goals. This is
the findings from the majority of the respondents whonrgjly agreed that Training and retraining of
teachers in the schools increase their method of teaching, Ineséraining help teachers to work in
harmony with students. Similarly items, 8, 9 and 1Owswbthat majority of the respondents strongly
agreed that induction training in the schools enable teacherantiiehdiscipline cases according to
school rules, when teachers acquired higher degrees, students egasiination with good grades, also
seminars in the School enables teachers to adequately contriloutgicalum formulation. According
to a study from management consultants the largest single fddtang job satisfaction is the
opportunity for growth and career development Bathurst, Z0@refore, with regular workshop in the
school, teachers are acquainted with the objectives, rules andl ggbhoedures with this necessary
responsibility as the study revealed.

Conclusions
From the findings of the study it can be concluded thamptealary payment in the school enables
teachers to save for a more planned and useful spending in ascsdabols in Kaduna State;

There was effective in-service training such as seminars, workgmap conferences which enable the
teachers to work in harmony with students in the school;

Recommendations

On the basis of the findings and conclusions of the ghelfollowing recommendations are made that:

1. There should be regular salary payment by the governmetgiefichers in secondary school that
will enhanced their status, thus boost their performance®, Alompt salary payment for
teachers will enables them saves for a more planned and useftihgpen

2. Training and retraining of teachers should be effectively caoiig¢tb help teachers to embraced
current issues in educational development and their metheddfing;
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Abstract
This study investigated the effects of improvised instrudtimaaderials on the performance of social
studies students in junior secondary schools in KaateSNigeria. The study was carried out with three
objectives, which are to: determine the performance of stitdaght social studies using improvised
instructional materials and those taught without impsed instructional material (in junior secondary
schools in Kano State); ascertain the effect of improvisstiuictional materials on the pre-test and
post-test performance scores of social studies in the expeahgeatip (in junior secondary schools in
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Kano State); and compare the effect of improvised instmatimaterials on the performance of male
and female social studies( in junior secondary schoolkano State). Also, three (3) corresponding
research questions and three (3) null hypotheses were faedular the study. The study adopted a
guasi-experimental research design where pre- and posttests used and intact classes were
involved. The population of the study comprised all 54391 J$udents offering social studies in
Nassarawa Educational Zone, Kano State, where the maldgimm was made up of 2855 and 2584
female students. A sample size of 200 JSII students aas dising the purposive sampling technique,
consisting of 120 males and 80 females. A structured Issitidies test with questions approved for
junior secondary schools by NECO was used for data callectThe instrument consisted of 25
objective test items with three options. The demographicniation of the respondents was analyzed
using frequency and percentage, while the research questionsawsnered using mean, standard
deviation, and standard error mean. Hypothesis 1 amek® analyzed using an independent sample t-
test, while hypothesis 2 was analyzed using a paired santest at a 0.05 alpha level of significance.
Findings drawn from the study revealed that the performavicstudents taught with improvised
instructional materials was significantly higher thanathof those taught without improvised
instructional materials. It can be concluded that the ubeémmprovised instructional materials is a
strategy for enhancing the performance of students in ssitidles. Thus, teachers of social studies can
adopt this strategy to ensure they work towards impgpvperformance in social studies.
Recommendations were made, among others, that the Kare gaaernment should encourage
teachers’ improvisation and usage of instructional materin schools; Schools should be equipped to
produce improvised instructional materials so that teachmeay use them for effective instruction in
junior secondary schools.

Introduction

Teaching at any level requires that students be exposed to ssmeffeimulation. The ultimate purpose
of effective teaching and learning is to bring about learnintherpart of the learner, and the symbol of
a learning outcome is a change in behavior that is consequerigdédence (Akande, 2012). Ekwueme
and Igwe (2011) asserted that it is the teacher’s task toderexperiences that support, stimulate, and
structure the student’'s learning to bring about a progmesaia understanding appropriate to the
student’s needs and abilities. It is therefore very impoftanthe teacher to use teaching materials and
aids to make teaching and learning simple, interesting, systemasitively interactive, and motivating,
especially in social studies. Ekpo (2014) aptly declared tisituctional materials are often used to
compensate for the inadequacies of the sense organs or toceitiiercapacity of the dominant organs.
They must be relevant for the realization of effective learninglaadhtentions of the curriculum.

The effect of improvised instructional materials on promotitigdents’ academic performance and
teaching and learning in educational development is indisput@bke.teaching of social studies in
Nigerian secondary schools needs to be properly handled.debaseported that the non-availability of
materials in schools serves as a barrier to effective teaching. ©saldvitedjere (2018) noted that
teaching materials in social studies mean anything that cam thgsteacher in promoting teaching and
learning. When the students are given the chance to leaugthroore than one sense, they can learn
faster and easier. The use of instructional materials providegacher with interesting and compelling
platforms for conveying information since they motivagarhers to learn more. Furthermore, the teacher
assists in overcoming physical difficulties that could hawedred his effective presentation of a given
topic. Lane (2005), cited in Larson (2011), noted that g af locally made instruction materials in
social studies to duplicate the traditional face-to-face classh@amesulted in a shift from teacher- to
student-centered classes. In this situation, the responsibiilearning is shifted to the students. The
teacher facilitates the learning by acting as a coach, resource guideompdnion. The use of
instructional materials not only encourages teachers and stidewdsk collaboratively but also results
in more cooperative learning activities among the students.
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In educational institutions, success is measured by the levacademic performance. As career
competition grows ever fiercer in the working world, the amgnce of academic performance has
caught the attention of parents, society, the government, arwhtexhal institutions. Poor academic
performance of students in social studies in Junior Secosdhopls in Nigeria has been linked to poor
lecturers’ performance in terms of accomplishing the teaching tasKective use of the required

instructional materials, a negative attitude to work, and fEamhing habits, which have been attributed
to poor motivation (lkerionwu, 2010).

Ikerionwu (2010) refers to instructional materials as objectslevices that help the teacher make
learning meaningful to the learners. Similarly, Ezegbe (20B8pifled them into two categories: visual
materials, made up of reading and non-reading materials, andvisudi materials, comprising
electrically operated and non-electrically operated materials. Soaitéstis a subject that depends on
the use of a number of resources. Osakwe and ltedjere (2018)psizad these resources as textual, like
books, audio-visual, and human resources. They stated thatrdssirces are either used individually
or collectively in any meaningful social studies teaching andilegusituation.

The production of instructional materials had undergone senaiigws and processes by experts from
various fields. Highlighting the need for locally made instional materials Olumorin (2019)
emphasized that when original materials are not available fomugaching and learning, other types
and forms of locally made instructional materials can be appgh@dinstance, in learning alphabets at
preschool in an African setting, an imported chart with ‘@’ &pple, 'B’ for balloon, etc. is being used,
but a locally produced chart that will reflect objects that cagasély seen in the child’s environment can
be used. For instance, ‘A’ for Ant; ‘B’ for basket; C fartlass, etc. It is against this background that the
need to fashion out ways by which local resources can be usaelviloping instructional materials can
be supported.

Instructional materials have been defined by various autharseB (1983), cited in Olumorin (2009),
stated that the teacher’'s work as communicator, model, and icigtigifi figure can be supported by a
wise use of a variety of divides that expand experiences, cldréygn, and give them personal
significance. Soetan et al. (2010) referred to instructionagénmaid as learning materials, the proper use
of which helps learners learn faster and better. While Agina{@®l6) viewed it as concrete or physical
objects that provide sound, visual, or both to the semmmmsrduring teaching and learning, Rowland and
Schwiegert (2010) found that most children experienced succdsanlittle as fifteen minutes per day
of instruction with the use of locally made materials. Roraskl Seveik (2017) supported the idea that
children learn faster while using locally made materials succhssfiley affirmed that the importance
of locally made instructional materials in supporting accesmtbprogress in the general curriculum,
social studies in particular, and effective education cannot Herestimated. Klineret al (2012)
supported the idea that without the use of locally made oigtnal materials, children do not have
access to effective learning, which is essential to participatitireischool curriculum.

According to Romski and Seveik (2015), improvised insionet materials facilitate learning in young
children. They added that teaching in a familiar environment leghlly made instructional materials
can be viewed as a tool that aids or fosters proper undergjeemt sets the stage for good academic
performance. Most teachers do not use them, thereby depriérgutients of the benefits inherent in
utilizing them. In some cases, there are no teaching aids to entemahing, and even the teachers do
not possess the skills to improvise locally made instvoatimaterials to enhance the learning of social
studies among the students.
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Adaralagbe (2010) defines social studies as a problem-oriesigglidie through which man studies and
learns about problems of survival in his environments lam inter-disciplinary study of a topic, a
problem issue, a concern, or an inspiration. It is a stbipw man influences and, in turn, is influenced
by his physical, social, political, economic, psychologicaltucal, scientific, and technological
environment. Okobia (2012) defined social studies as a sudbjantulcating the right type of skills and
civic virtue through unified and integrated inter-disciplinatydies of man. He stated that the planners
of the 2014 National Policy on Education gave it preeminengdagk within the core subjects of the
Secondary school curriculum.

According to Soetamt al, (2010), improvised instructional materials for teachind Earning social
studies include graphics and models. Graphics include chagterg, sketches, cartoons, graphs, and
drawings. Graphics communicate facts and ideas clearly througiothigination of drawings, words,
and pictures. The use of graphics in teaching creates definitbveméise materials being studied. They
help to visualize the whole set of concepts learned and theionghips with one another. The role of
graphic materials in visual communication is both uniquesagmificant.

Historically, symbols, a basic part of graphics, have magessible the whole range of written language
used in the world today. The instructional value of graphiicetrations lies generally in their capacity
to attract attention and convey certain types of informatiaoimdensed form (Onasanya and Adegbija,
2017). Okpaleaet al, (2018) stated that locally made graphical illustrationgigeoa common experience
for a large group at the same time. He also summarized the weélgephics for instructional design as
follows: They require no special machine for projection, thecher is confident in manipulating the
material, their improvisation encourages more creativity and sifigation of teaching methods, they
are very easy to preserve, and they could be produced with mintmst and maximum efficiency.

Onasanya (2014) gave various kinds of locally made modelsimisagtial studies instruction, such as

mental models, theoretical models, mathematical models, diagrantete models, etc. These types of
models are of special pedagogic significance in social studiesdtish due to the nature of knowledge

and the knowledge-getting process in these disciplines. Cenuadels are materials objects that are
likenesses of natural or man-made structures or systems,héctd ave intended to highlight, explain, or

describe structures, functional processes, and relationshigheiroriginal. Concrete models are

constructed in an effort to understand the behavior of thsigdl world and the causes of such behavior
(Onasanya and Adegbija, 2017).

He summarized the role of concrete models as follows: siggdiifin of complex phenomena,
concretization of complex phenomena, bridging of gaps iamtie and time between phenomena and
classroom events, and enhancement of student’s ability to canateim science.

Objectives of the Study

The study sought to:

1. Determine the performance of students taught social studieg imsprovised instructional
materials and those taught without improvised instructioraeérial in junior secondary schools
in Kano State.

2. Compare the pre-test and post-test performance scores of smula@ssstudents in the
experimental group in junior secondary schools in Kano State.
3. Compare the effect of improvised instructional materials opén®rmance of male and female

social studies students in junior secondary schools in Ktete.

Research Questions
In line with the specific objectives, the following researchgfions were raised and answered:
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1. What is the performance of students taught social studieg tisnimprovised instructional
materials and those taught without the improvised instm@tinaterials in junior secondary
schools in Kano State?

2. What is the difference in the pre-test and post-test peafcenscores of social studies students
in the experimental group in junior secondary schools in Kxate?
3. What is the effect of improvised instructional materials @npgérformance of male and female

social studies students in junior secondary schools in Kéete?

Research Hypotheses

The following null hypotheses formulated for this studbre tested at the 0.05 level of significance.

Ho;.  There is no significant difference between the performanceudérsis taught social studies
using the improvised instructional materials and those tawgthout the improvised
instructional materials in junior secondary schools in Katate.

Ho,.  There is no significant difference between the pre-tespasictest performance scores of social
studies students in the experimental group in junior secpsdhpols in Kano State.

Hos.  There is no significant difference between the performance of maléearade social studies
students taught using improvised instructional materiaibarjunior secondary schools in Kano
State.

Methodology

The study adopted a quasi-experimental research design wheregpasitests were used, and intact
classes were involved. The population of the study compalesk39 JS Il students offering social
studies in Nassarawa Educational Zone, Kano State, where the opalatipn was made up of 2855
and 2584 female students. A sample size of 200 JSII studastslrawn using the purposive sampling
technique, consisting of 120 males and 80 females. A stedctsmcial studies test with questions
approved for junior secondary schools by NECO was ugsedafa collection. The instrument consisted
of 25 objective test items with three options. The demdgecamformation of the respondents was
analyzed using frequency and percentage, while the research questiensnswered using mean,
standard deviation, and standard error mean. Hypotheses 1lvese Znalyzed using an independent
sample t-test, while hypothesis 2 was analyzed using a pairquesatest at a 0.05 alpha level of
significance.

Response to Research Questions

Research Question 1:

What is the performance of students taught social studieg trenimprovised instructional materials
and those taught without the improvised instructional natein junior secondary schools in Kano
state?

The posttest scores of students were analyzed to determine the performasiceleits taught social
studies using the improvised instructional materials ansketteught without the improvised instructional
materials in junior secondary schools in Kano state.

Table 1: Descriptive statistics on the performance of studentsaught social studies using the
improvised instructional materials and those taught withot the improvised instructional
materials in junior secondary schools in Kano state

Group N Mean SD Std. Error Mean
Experimental 100 60-71 12.649 2.164
Control 100 54.30 9.401 1.788
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Table 1 shows that the experimental group had the mean scofe7df Gith standard deviation of
12.649 and the standard error mean of 2.164 while the tgntnap has the mean scores of 54.30 with
the standard deviation of 9.401 and standard error mean 88 th #iew of the above result, it can be
inferred that student taught social studies using improvissgtlctional materials performed better than
those taught without in junior secondary in Kano state.

Research Question 2:
What is the difference in the pre-test and post-test perfaensecore of social studies students in the
experimental group in junior secondary school in Kano state?

The pre-test and post-test scores of student were analyzedetmidet the effect of improvised
instructional materials on the performance score of socialestigdudent in the experimental group in
junior secondary school Kano state.

Table 2: Descriptive statistics on the effect of improvisedhstructional materials on the pre-test
and post-test performance score of social studies students time experimental group in
junior secondary schools in Kano state

Variable N Mean SD Std. Error Mean Mean
Pre-test 100 34-30 12.530 2.280 21.10
Post-test 100 55.40 14.249 1.674

Table 2 shows the pre-test mean scores of 34.30 with traasthdeviation of 12.530 and standard error
mean of 2.280 while they had the post-test mean score of diild@he standard deviation of 14.249
and the standard error mean of 1.674. This shows a mearnvenpeot of 21.10. In view of the above
result, it can be inferred that, the mean post-test performancemwels higher than the pre-test
performance after exposure to improvised instructional materials.

Research Question 3:
What is the effect of improvised instructional materials anghrformance of male and female social
studies students in junior secondary schools in KanoState

The post-test score of students were analyzed to determine #wt effimprovised instructional
materials on the performance of male and female social studieststud@mior secondary schools in
Kano state.

Table 3: Descriptive statistics on the effect of improvised structional materials on the
performance of male and female social studies students inrjior secondary schools in

Kano state
Gender N Mean SD Std. Error Mean
Male 120 36.47 B9 2.821
Female 80 56.82 20.2 1.933

Table 3 revealed that the male students had the mean scores of 36.4thevittandard deviation of
8.991 and standard error mean of 2.821 while the female stuldathitthe mean score of 56.82 with the
standard deviation of 10.221 and standard error mean ofl®38w of the above result, it can be
inferred that the female students taught social studies usimgvised instructional materials had a
better mean score compared to their male counterparts.
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Hypotheses Testing

Null — hypotheses 1, 3 and 4 raised for the study were tesiad independence sample t-test while
hypotheses 2 was tested using paired sample t-test. The deulsids that if the t-cal is higher than t-
crit and if the p-value is lower than the level of significan the hypotheses stand rejected , but where
the t-cal is lower than the t-crit , and where the p-valudgisen than the level of significance (0.05),
the hypotheses is retained . The summary of each of thehegest tested were present in the following
order.

Hypotheses 1.

There is no significant difference between the performance of $sudgmght social studies using
improvised instructional materials and those taught withoufunior secondary school in junior
secondary schools in kano state.

The post-test score of students were analyzed using t-tesSdrnmary of data collected and analyzed
in respect to null hypothesis one is presented in Table 1.

Table 4: Independent sample t-test on the performance dftudents taught social studies using
improvised instructional materials and those taught withot in junior secondary school
in junior secondary schools in Kano state

Group N Mean SD fD a t-cal t-crit  sig. Decin

Experimental 100 60.71 12.649 19805 6.974 1.96 000 Rejected
Control 100 54.30 9.401

Source: Field Study Data 2015/2016 Academic Session

Table 4 shows the result of the independent sample t-testissatind the mean of the experimental
group is 60.71 with the standard deviation of 12.649thednean of the control group of 54.30, with the
standard deviation of 9.401.The observed t-cal is 6.974 -aritlis 1.96, while the p-value is 0.000
(P<0.005). Since the t-cal is higher than the t-crit, theotivgsis is therefore rejected. This means there
was significant difference between the performances of students sagal studies using improvised
instructional materials and those taught without improvissttuctional materials in junior secondary
schools in Kano.

Hypothesis 2:
There is no significant difference between the pre-test anetggigberformance mean score of social
studies students in the experimental group in junior secgsdabolsin Kano state.

The pre-test scores of students were analyzed using t-tkesSdmmary of data collected and analyzed
in respect to null hypothesis two is presented in Table 5.

Table 5: Paired sample t-test on the performance of improviseidstructional materials on the pre-
test and post-test performance score of social studies studemghe experimental group
in junior secondary schools in Kano

Source N Mean SD Df a t-cal t-crit  sig.  Deén

Pre-test 100 3430 12530 1980.05 22.45 1.96 0.004 jeRe=d
Post-test 100 55.40 14.249

Table 5 shows the result of the paired sample t-test statetid the student’s pre-test mean score of
34.30 with the standard deviation of 12.45 and the pest +mean score of 55.40, with the standard
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deviation of 14.249. The observed t-cal is22.45 and the ixri.96 while the p-value is 0.0004

(p<0.005). In view of fact that the t-cal is higher thantthet and the p-value is lower than the level of
significance, the hypotheses is therefore rejected. This meanthe¢hpost —test performance score of
social studies student was significantly better than theitgsteperformance in junior secondary school
in Kano state.

Hypotheses 3: There is no significant difference in the effect of improvisedructional materials on
the performance of male and female social studies student im g&mondary school in Kano state.

The post-test scores of student were analyzed using —testsuifimeary of data collected and analyzed
in respect to null hypothesis three is presented in table 6.

Table 6: Independent sample t-test on the effect of improvisethstructional materials on the
performance of male and female social studies students innjior secondary school in

Kano state
Variable N Mean SD Df a t-cal t-crit  sig. Besion
Male 120 36.47 8991 981 0.05 7.054 1.96 .002Rejected
Female 80 56.82 10.221

Table 6 shows the result of the independent sample t-tastissatvhere the male students had the mean
score of 36.47 with the standard deviation of 8.991 aedfé¢male mean score of 56.82, with the
standard deviation of 10.221. The observed t-cal is 7.054hartecrit is 1.96 while the p-value is 0.0002
(p<0.005). Because the t-cal is higher than the t- crit ardpthalue is lower than the level of
significance, the hypothesis is hereby rejected. Consequentignibe inferred that that the use of
improvised instructional materials have resulted on significamgher performance by the female
students than the male students in junior secondary schd&éso.

Research Findings

Based on the data analyzed, the following were the major findings

1. The post test performance score of Social studies studegts with improvised instructional
materials was significantly better than their pre-test perfoceam junior secondary schools in
Kano state (P=0.004).

2. The performance of student taught with improvised ung8tmal materials was significantly
higher than those taught without improvised instructionaterial (P=0.000).
3. The performance of the female students taught social stusiieg improvised instructional

materials had a better mean score compare to their male countd?paroe).

Discussions of Findings

The result of hypothesis one shows the independent santpdt s$tatistics and the mean of the
experimental group is 60.71 with the standard deviatior2d#4B and the mean of the control group of
54.30, with the standard deviation of 9.401. The observatiie is 6.974 and t-ctit is 1.96, while the p-
value is 0.000(P<0.005). The null-hypothesis was rejebtsthuse there was significant difference
between the performance of students taught social studiesiogingyised instructional materials and

those taught without improvised instructional material unigr secondary schools in Kano State.
Consequently, it can be inferred that, the use of improvisstductional materials in teaching social

studies in junior secondary schools in Kano State enhanegeinst performance as they score higher in
the test administered on them. This finding support thk wf Okoye (2004) and Adeyanju (2005) who

171



observed that, student taught using improvised instruadtioraterials significantly scores higher than
those taught without improvised instructional material.

The result of hypothesis two shows the students’ previean score of 34.30 with the standard deviation
of 12.530 and the post-test mean score of 55.40, witht#melard deviation of 14.249. The observed t-
value is 22.45 and t- crit is 1.96, while the p-value @49.(P<0.005). Therefore, the null-hypothesis was
rejected because there was significant difference in the effect ofvisgadnstructional materials on the
post-test performance score of social studies students in gegiragntal group in junior secondary
schools in Kano state. Consequently, it can be inferred tegbdkt-test performance scores of social
studies students was better their pre-test performance or jgEtondary schools in Kano state. This is
in line with the finding of Patrick (2004) who found igrsficant difference in the pre-test and post-test
performance of Biology students taught with instructionatemals. He was of the opinion that the use
of instructional material is capable of improving studepggformance.

The outcome of hypothesis three shows the result of theeéndept sample t-test statistics where the
male students had the mean score of 36.47 with the standaatiatewf 8.991 and the female mean
score of 56.82, with the standard deviation of 10.22%&. dlserved t-value is 7.054 and t-crit is 1.96,
while the p-value is (P<0.005). Therefore, the null-hypashegas rejected because there was a
difference in the effect of improvised instructional materiaistiee performance of male and female
social studies students in junior secondary schools in IKsaate. Consequently, it can be inferred that
the use of improvised instructional have positive effecthen gerformance of the students in junior
secondary schools in Kano State. This finding corroboratk thie research findings of Alasoluyi
(2015), who established that difference exist in the pmdoce of male and female students when
exposed to a stimulus.

Conclusion

Based on the findings, it can be concluded that the use ofwispd instructional materials is a strategy
for enhancing the performance of students in social studiess, Teachers of social studies can adopt
this strategy to ensure they work towards improving perémice in social studies.

Recommendations

The following recommendations were made based on the majargmdf this study:

1. The Kano state government should encourage teachers’ ingatavigrovisation and the usage
of instructional materials in schools.

2. Schools should be equipped with improvised instvoati materials so that teachers may use
them for effective instruction in junior secondary schools.

3. There is also a need for the teachers to be resourceful inmiduieirial selection and planning.

This is to reduce the cost of production and maintenance ttigtisnal materials. Local
production and improvisation have always been positive dtepards the realization of this
suggestion.

4. Policy makers in junior secondary schools in Kano Ish@ise funds so as to procure materials
necessary for the improvisation of instructional materiaddoial studies textbooks that would
facilitate the effective teaching of social studies.

References

Adaralagbe, A. (2010)The Nigeria Social Programme in NERDGocial Studies Teaching:lssues and
problems, Benin: Ethiope publisher corp.

Adeyanju, O. (2005). Effect of Locally produced eréls on the Performance of Junior Secondary Sslino
Ondo StateUnpublished Ph.D. Thesis Obafemi Awolowo Universigylfe.

Aderalegbe, A. (2010)The Nigerian Social Studies Programme (NSSP) Retrisand Prospects in Social
Studies Teaching Issues and ProbleBenin: Ethiope
Publishing Corporation.

172



Alasoluyi, O.E. (2015) Effect of computer assistastruction (CAI) on students’ performance in ecams
in senior secondary schools in Ekiti State, Nigekimpublished M.Ed Thesis, Ahmadu Bello
University, Zaria- Nigeria

Akande, M.O.(2012)he Theory and Practice of Professional Teachagos: Ekamag Publishers.

Akande, N.C. (2002).Integrating Information intodtuess EducatioBusiness Education Journd,(4). pp.
178 — 180.lbadan: University Press.

Bruner, J. (1960).The Process of EducationrCambridge, MA Harvard: University Press. Retritve
05/10/2014 fromhttp://tip.psychology.org/bruner.htm

Edward, L. P. (2000). Economic Imperialis@arterly Journal Economi¢d.15(1), p.99- 146.

Ekpo, C. M. (2014). Strategies for managing scloawficulum and resources for national buildihggerian
journal of curriculum and instructiori,0 (1), 51.

Ekwueme, L. & Igwe ,R. (2011jhtroduction to teaching professiohagos: JAS Publications.

Ezegbe, M. O. (2017). Social Studies curriculum arstruction in Joof, G.W and Amadi,H.C (EdS)pcial
Studies in schools: teaching methods, techniqugmroaches and perspective©nitsha:
Outritepublishers.

Ikerionwu, J. C. (2010). Importance of aids andoueses in classroom teaching. In Oyeneyin,A.M. (ed)
Perspectives of Classroom TeachiAdpuja:Martmonic Investment Ltd.

Kleinert, H.,Garrett,B., Towels,E.,Garrett,M.,NowBkabik,K., Waddel.C.&Kearns,J. (2012).Alternate
assessment scores and life outcomes for studerlts significant disabilities:are they related?
Assessment for Effective Interventi@g,19-30.

Larson, T. D. A. (2011)Comparison of fifth grade children receiving botaditional and technology based
means of instruction in Social Studiddnpublished master dissertatioiohnson Bible College
Knoxville, USA

National Policy on Education (2014ederal Government Printing Predsagos. REdition.

Okobia, E. O. (2012). Availability and Teachers’ Usf Instructional Materials and Resources in the
Implementation of Social Studies in Junior Secop@muhools in Edo State, Nigefeview of
European Studies (2) Retrieved on November 10, 2014 fremvw.ccsenet.org/res

Okoye, R. (2004). Fundamentals of Teaching on Acadé\chievement and Attitudes in Senior Secondary
Schools Geographynpublished Ph.D. Thesis University of Nigeria, sukka

Okpala, P.N., Ambali, R.O. & Alpha, I. (2008).New Physics for Senior Secondary Schibaldan: Pat-Mag
Press Ltd.

Olumorin,C.0.(2001).Preparation, production and abevisual and non-visual instructional materialeda
media for teaching and learninBaper presented at Adebola College on 2- day capdmiilding
seminar for secondary school teachers.

Olumorin,C.0. (2019). Education Reforms and Assesdrof Teachers Competence in Instructional Media
Technology use in Junior Secondary Schools in Kv&tete. In: Education Reforms in Nigeria-
Past, Present and Future, Lawal, A.R. (Eds.). Lagtisling-Horden Publisher&td. pp: 259-272.

Olumorin, C. O. (201p Learning and instructional Media in Tertiary itgions; in Ogunsakin, E.A. (Ed)
Teaching in Tertiary institutions. (A publicatiof Baculty of Education University of llorin, llorjn
Nigeria) Onasanya, S.A.Adegbija,MRfacticalHandbook on Instructional Medi2nd Ed., llorin:
Graphcom Publishers.

Onasanya, S.A., (2014). Selection and utilizatibmstructional media for effective practice teadhilnstit.

J. Stud. Edug¢ 2: 127-133.

Osakwe, E & Itedjere, P. (2018ocial Studies for tertiary students in Nigefaugu: New age publishers.

Patrick, E. (2004). Effect of Instructional Matdsicon the Performance of Senior Secondary Schavls i
Biology Students in Enugu Metropolidjgeria Peccop Journal of Research and Practicéfrican
Education,1 (1).

Romski, M.A., & Sevsik, R.A. (2017).Augmentative daralternative communication for children with
developmental disabilitiedental Retardation and Developmental DisabilitiessBarch Review3
,363 — 368.

Romski,M.A.,& Sevsik,R.A. (2015).Augmentative commization and early intervention: myths and
realities.Infants and Young ChildreAn interdisciplinary Journal of Special Care Praxts.18(3)
174 — 185.

173



Rowland,C.C. & Schweigert,P.(2010).Tangibl symbaés)glble outcomesAugmentative and Alternative
Communication JourngR), 61— 78.

Soetan, A K., lwokwagh,N.S., Shehu, R.A.,& Onasanga. (2010). Creating engaging 3-D animation
digitization for instructional media and health commication.Information. Technology. Journal:
89-97.

ASSESSMENT OF PRACTICE HIV/AIDS PREVENTION STRATEGI ES AMONG
COMMERCIAL SEX WORKERS IN KANO METROPOLIS, KANO STA TE, NIGERIA

Suleiman Hussaini Abdullahi, Prof. (Mrs) Suleiman,
Prof. V. Dashe & Dr. Akorede, S.N.
Department of Human Kinetics and Health Education,
Faculty of Education, Ahmadu Bello University, Zaria, Kadutees Nigeria

Abstract

This study assessed practice of HIV/AIDs prevention stegtegnong commercial sex workers in Kano
metropolis, Kano sate. Descriptive research design of surveygp adopted for this study. The sample
size of the study was 400 and respondents were samplagl msilti-stage sampling techniques of
purposive, proportionate sampling and simple random pdiaign Data collected with the use of a
validated questionnaire. Inferential statistics of one-skeah t-test was used to analysis the data. The
findings of this study reveal that, majority of the regfsoris were at age range of 33-39, and also were
single. This study also reveal that, majority of the redpais were not using condom during sex with
total population of 170 (42.5%) and 176 (44.0%)etlathat, their clients does not enjoy use of condom
during sex. And this study reveals that, 148 (37.0%g.ehicouraging clients with HIV to take ART. This
study also concluded that, the practice of HIV/AIDs preventitategies among commercial sex
workers is not significant. Based on the conclusion the researecommended that prospective health
agencies in the state should prepare health promotion progre to change their poor practice through
town hall meeting, workshop and conferences in the state.

174



Keywords: HIV/AIDs, Prevention Strategies and Commercial sex waorkers

Introduction

Human Immunodeficiency Virus (HIV) infection and Acquirenimne Deficiency Syndrome (AIDs)

remain a major public health challenge (Gallant, 2017). f#HWman immunodeficiency virus) is a

virus that attacks the body’s immune system. If HIV ig treated, it leads to AIDS (Acquired

immunodeficiency syndrome) (Centre for disease and contr@8)2@bay, Wossen and Osman (2020)
stated that, Acquired immunodeficiency syndrome (AIDs) is rd@mic disease caused by Human
Immunodeficiency Virus (HIV) that destructs disease resistafites dody.

The Practice of HIV/AIDs Prevention Strategies: - is a speatfiton taken or not taken to help meet
HIV/AIDs prevention strategies needs among commercial sex worké&ano Metropolis, Kano state.
IGI Global (2023) mentioned that Practices is any activitias aliow commercial sex workers to put
prevention into practice through the knowledge and skills asgjuin study material. In this context
practice means to put behaviour into practices for preventioAiDg by commercial sex workers in
Kano metropolis.The best practices were suggested for the prevention of HIVntiggien. Smith
(2017) recommends targeting vulnerable, high-risk popukafionHIV prevention.

The Commercial sex workers and Spreads of HIV/AIDs: - ieraafe sex worker who has sexual
intercourse with several sexual partners more or less in badis, in Kano Metropolis Kano, Kano
state. Kazeem, (2017) stated that, Commercial sex work is dorggerofession. It is basically the
practice of providing sex for money or other material andh-Material benefits. Commercial Sex
workers generated more HIV infections other routes of trasgnisamong men to married women
infected through commercial sex. Patricio, Bezerra, Nogueira, Mor€amargo and Santos. (2018),
Commercial sex workers know about the importance of havirggssad, but they are influenced by the
desire of their sexual partners and by the lack of negotiptimger for condom use. Other factors may
lead these women to have unprotected sex, such as better remaonesataional involvement,
confidence in the partner and the effect caused by the use of abcatolgs. Commercial Sex workers
and their clients have anal sex, but a relatively high ptigmoof customers insist on not using condoms,
generating greater risk of contracting HIV and transmittinp other sexual partners, either men or
women. It is important to consider the need for safe anal skinaearporate this theme into prevention
programme (Patricio, Bezerra, Nogueira, Moreira, Camargo ands$ants).

Statement of the Problem

The biggest issue with this study is that, Commercial Bftkers have a significant chance of
contracting HIV/AIDS in Kano Metropolis. According to Goiw(2012) Residents of Kano, the
Nigerian Centre of Commerce are currently in big fear followangecent report released by Hisbah
officials (Sharia Police) indicating that, 44 out of 93 conuisérsex workers otherwise known as
(ashawo) arrested at (kwanar Gafan) are infected with HIV/AIDg&. @rthe statements of the above
reported by Hisbah official (Sharia Police) in Kano state, sedihe interest of the researcher to assess
Practice of HIV/AIDs Prevention strategies among commercialwsgkers in Kano metropolis, in
order provide profer solutions to these problems in tage&t large, Because most of HIV/AIDs cases
comes from commercial sex centres, but knowingly or un kmglwipeople having sex relation with
commercial sex workers that are living within the commercial sexmaanity. Hence, there is need to
research on it.

Purpose of the Study

The purpose of this study is to assess:

1. Practice of HIV/AIDs Prevention Strategies among commercial ®erkers in Kano
Metropolis Kano state, Nigeria.
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Research Question

This study proposes to answer the following research questi

1. What is the practice of HIV/AIDs Prevention Strategies amomgneercial sex workers in Kano
Metropolis, Kano state, Nigeria.

Research Hypotheses

On the basis of research questions of the study, thevfojiohypotheses are formulated to guide the

study:

1. Commercial Sex Workers will not significantly practice useaidom as prevention strategies
of HIV/AIDs.

2. Commercial Sex Workers will not significantly practice useuatiretroviral therapy (ART) as
prevention strategies of HIV/AIDs.

Methodology

Research Design

This study adopted survey research design. The design sdadksitity the existence of variable or the
extent to which a variable exist in a phenomenon. It is reseasigndthat establishes the extent of
existence of one variable on the other. It collects relativelg ldaga from a relatively small sample. In a
survey research, information is gathered on a representativelesangon which descriptive
generalization can be made as to whole population. This stadsfdhe, used survey research design to
assess practice of HIV/AIDs Prevention strategies among commsegialorkers in Kano metropolis,
Kano state, Nigeria.

Population of the Study

The population for the study was consisted the entire comahert workers of Kano metropolis. The

Population of commercial sex workers in Kano Metropolig,&82. (Kano State Hisbah Commission,

2023). The distribution of the commercial sex workers edlght local government areas in the study
area is shown in Table 1.

Table 1: Distribution of commercial sex workers in the studyarea

SIN Local Government Population
1. Dala 443
2. Kano Municipal 397
3. Fagge 3763
4. Ungogo 376
5. Tarauni 197
6. Gwale 378
7. Nasarawa 1803
8. Kumbotso 327
Total 7,682

(Kano State Hisbah Commission, 2023).

Sample and Sampling Techniques

The sample for this will consist of Three Hundred and Siitye (365) from a population of 7,682 at
confidence level of 95.0% and margin error of 0.05 (ResearcisérlvThe researcher, however, added
attrition in case of losses or copies of questionnaire filedrrectly, and for purpose of generalization
of the findings on the population. To understand a gofygarticipants that are selected from the general
population and are considered as true representative of the vdpalaton for the specific study. For
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the purpose of this research, the researcher added 10% makisgntpte size four hundred (400)
Samples based on an increase made by researcher for attrition.

The researcher will use multi-stage sampling procedure in sgjaeispondent for the purpose of this
study. Purposive sampling techniques will be used to selec{2) local government areas out of the
Eight (8) Local Government in Kano Metropolis which areig§e, Kumbotso, Nasarawa, Kano
Municipal, Dala, Tarauni, Gwale and Ungogo respectively.

Stage I: The purposive sampling techniqgue was used to select twoo€ad) government of Kano
metropolis based on the higher population of commercial sekersin the local government areas
which are Fagge and Nasarawa respectively.

Fagge is the first selected local government been that it hasgtiestipopulation of three thousand
seven hundred and sixty three (3763) among the eight¢8) jovernment and Nasarawa is the second
selected local government area with about the highest of papulatie thousand eight hundred and
three (1803). Most of commercial sex workers in Nasarawa dosgrment ware resident in Hotels.

Stage Il: The simple random sampling techniques were used to sampt®twaercial sex centres from
each two local government in Fagge and Nasarawa respectively. Ttaineos are used, each one
representing a local government. The name of commercial sex cardrggitten on pieces of paper,
folded and dropped into the corresponding container, The reseatobok the containers one at a time
and then asked the four (4) research assistants to pick one gfiggegser from each container at a time
and the name of commercial sex centres on the pieces of papettas wown. Which are; the Church
Road Sabon Gari and Yaruba Road commercial sex centre from taggedvernment. Ni'ima Hotel
and Tahir guest palace Hotel from Nasarawa local government area skate.

Stage lll: Proportionate sampling was used to calculate the proporfiosample size per local
government, by dividing each local government populatiorotal sample local government population
multiply by the sample size.

Stage IV: Proportionate Sampling was also be repeated on the selected camhreexcicentres to
calculate the proportion of sample size per commercial sex centezt drashe sample size allocated to
each local government, by dividing commercial sex centres papulayi L.G.A Population multiply by
the local government sample size.

Stage V: Convenient sampling technique was used to selected commercial dersvfound in the
sampled commercial sex centres at their convenient time, access#lityavailability in their
commercial sex centres according to their sitting arrangemenigthifarst come first serve method until
the number allocated for each commercial sex centres were completedechmnique was used to give
equal chance to sample selected to each respondent.

Instrument for Data Collection

The instrument that was used for data collection in thidysill be researcher-structured closed-ended
guestionnaire. The questionnaire will be divided into twosgttions A and B. Section A contains three
(3) statements on demographic characteristics of the respon&auion B, consists of ten (10)
statements on practice of HIV/AIDs prevention strategies amongnercial sex workers. To calculate
the mean scores of responses as shown by the respondentsdified four (4) points like rating scale
will be used as follow:

Strongly Agree (SA)-4, Agree (A)-3, Disagree (D)-2 &tbngly Disagree (SD)-1
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Therefore, any means score of response that is 2.5 or abegatded as positive, while any mean score
of response less than 2.5 will be regarded negative.

Validity of instrument

The researcher-developed instrument tagged ‘Assessment on PraktivéAdDs Prevention strategies
among commercial sex workers Questionnaire”. Four (4) copideeauestionnaire were given to four
(4) experts in the Department of Human Kinetics and Healtlcdiun, Ahmad Bello University, Zaria
to check the appropriateness of the instrument, whetherlitetilally measure what is expected to
measure.

Procedure for Data Collection

Letter of introduction were collected from the Department ofmbin Kinetics and Health Education,
Faculty of Education, Ahmadu Bello University, Zaria were giteeKano state Hisbah Command, ward
heads and Police outpost nearby commercial sex centres to ifemmabout preparation to conduct a
research on ‘assessment practice of HIV/AIDs Prevention stratagiesg commercial sex works in
Kano Metropolis.” The first and second visits will be paegd to collect data from the commercial sex
workers. Categorically, during the first visit to samplammmercial sex centres, the researcher will
introduce himself to house leader which was known as Magajigaingorm the purpose of the visit in
details so as to convince her, that all derived informatiolbeilised for academic purpose only. During
the second visit of the researcher was again obtaining permissollect data from the respondent’s
that is commercial sex workers from the selected sampled centresie3®archer and his research
assistants were proceeded to each sampled commercial sex centresskwotie visit to meet with
commercial workers and administer the research instrument to corahsex workers.

Procedure for Data Analysis

After collecting and sorting out copies of the questionnailegding scheme will be developed and each
guestionnaire will be reviewed and coded into a computerized datasisg Microsoft Excel
spreadsheet. The descriptive statistics of frequencies, percenegesnd standard deviation were used
to describe the demographic variables and to answer the reseanibnguespectively. The inferential
statistics of one sample t-test will be used to test theulated hypotheses at 0.05 level of significance.

A descriptive of analysis of the subject’'s demographic charaateris presented in Table 2

Table 2: Demographic characteristics of the respondents

Variable Variable options Frequency Percentage
Age 15-18 years 58 .46
19-25 years 89 24.9
26-32 years 108 30.2
33-39 years 67 18.7
40 years atdve 36 10.1
Total 358 100
Marital status Divorced 89 27.4
Window 65 18.2
Single 195 54.5
Total 358 100

As presented in Table 2, of the total respondents, 16.2% badow 18 years, 24.9% were between 19
and 25 years, and 30.2% were in the age bracket of 26 to 35 segaesenting the highest percentage of
the subjects among the age groups. Moreover, 18.7% oiilijects are in the range of 33-39 years and
only 10.1% in the older age of 40 years and above, repregdeht@niowest percentage of the subjects
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among the age group in the entire population. By theicatnal qualification, 12.6% had no formal

education, and 11.2% had only primary education. Thosessitbndary education represent 46.1% of
the respondents, and 30.2% had tertiary education. The diitritof the respondents in terms of their
educational qualification shows that 76.3% of the entire @ojpul of the respondents had either
secondary or tertiary education; this implies that the subjetd &@ said to be educated to provide valid
information. Regarding their marital status, Table 4.1 shilvat 27.4% were divorced, and 18.2% were
widows. The table's results also show that more than hdil€éaespondents (54.5%) were single.

Research Question

What is the practice of HIV/AIDs prevention strategies amongneerial sex workers in Kano

metropolis, Kano state? The opinion of the subjects actipes of HIV/AIDs prevention strategies were

computed in means and standard deviation as tabulated in Table 4.2

Table 3: Mean scores on practice toward HIV/AIDs prevention stitegies among commercial sex
workers in Kano State

S/IN  Practice of HIV/AIDs Mean Std. Dev.
1 | use condom to prevent transmission of HIV/AIDs 223 1.14
o> Does your client enjoy use of condom 210 0.93
3 Do you encourage your client to use condom dws&ng 3.06 1.00
4 | use pre-exposure prophylaxis to prevent transonssf HIV/AIDs 1.84 0.79
5 Do you encouraging your clients to use prophylaxis 202 0.95
6 | use auto disable syringe help to preventing of/AID. 3.22 0.90
7 Stopping breastfeeding from HIV pregnant mothephal preventing the 2133 111

child from being infected. ' '
g |tested for HIV before blood transfusion. 239 1.19
9 | use sterilized needles help to preventing HIV/AID 223 1.14
10 | use antiretroviral therapy (ART) reduce the antoafnHIV viral load in 2133 114
the blood ' '
Aggregate 2.48 0.92

(Benchmark mean =2.5)

The expressed opinions of the subjects in Table 3 showedusepgdctices against the use of condoms
for HIV/AIDs prevention by the subjects. This is seenhiaitt disagreement with the suggestion for the
use of condoms in the prevention of HIV/AIDs transmissamd this is because of disagreement with
the use of condoms with their clients as they did notyeaging them. The results indicate that the
subject encouraged their client to use condoms during sexadupdor practice in the use of pre-

exposure prophylaxis to prevent transmission of HIV/AlMsreover, the subjects indicate that they do
not encourage their clients to use prophylaxis and are of thative view that using auto-disabled

syringes helps in preventing HIV/AIDS, so they had poraciice of this method. In addition, the

subjects had poor practices of stopping breastfeeding HIV-an¢gnothers to help prevent the child

from being infected. Also, the respondents had poor practitésooough blood screening before

transfusion to prevent the spread of HIV/AIDs. The subjittnot agree that using sterilized needles
helps in preventing HIV/AIDs. Also, the subject had ppractices of using antiretroviral therapy (ART)

to reduce the amount of HIV viral load in the blood. The egate mean score is lower than the
benchmark (2.50), which implies that the subjects could betsamhve inadequate practices against
HIV/AIDs prevention strategies.
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Test of Hypothesis

The null hypotheses formulated to test the significance ofeegpd practice of HIV/AIDs prevention
strategies by the subjects were tested here with one samplecestiyre, the hypotheses were fixed
probability level of 0.50. The tests were carried out asvial

Hypothesis

The Practice of HIV/AIDs Prevention Strategies Among Commesgalworkers in Kano Metropolis,
Kano state, Nigeria is not significant. Table 4.3 showed arsuyn of the one sample t-test used to
determine the significance of the subject’s Practice of HIV/Al2vgntion strategies.

Table 4: Results of One-Sample T-Test for Practice of HIV/ADS Prevention Strategies Among
Commercial sex workers.

Variables N Mean Std. Dev. Std. Error t-value df pvalue
Practice 358 2.48 0.92 0.05 -0.27 357 0.79
Test mean 358 2.50

The results of the test in Table 4 did not indicate that tifigests’ practice of HIV/AIDs prevention
strategies was significant. This is indicated by an observallieé of 0.27 with a p-value of 0.79 (> 0.50)
obtained at 357 degrees of freedom. These observations impéedhe expressed practice of the
subjects on HIV/AIDs prevention strategies was not significine null hypothesis that the practice of
HIV/AIDs prevention strategies among commercial sex worketisariKano metropolis is not significant
is therefore retained.

The lack of statistical significance (high p-value) means that weotaeject the null hypothesis that
there is no significant difference in the practice of HIV/AIp®vention strategies among commercial
sex workers. This suggests that the level of practice ishtpugf the neutral point and does not
significantly deviate from it. The majority of the resporidemown the importance of appropriate use of
condom during sex and sometimes try to convinces their cleenise condom during sex, and
unfortunately their client does not enjoy use of condomndusex, the commercial sex workers are
influenced to have sex by the desire of their sexual partheaekai negotiating power for condom use
during sex.

Discussion of Findings

The study assessed practice of HIV/AIDs prevention strategiesganommercial sex workers in Kano
metropolis, Kano state, Nigeria. From the analysis of dataated for the study, it was found that the
subject’s the subject’'s showed negative practices against thé asedoms for HIV/AIDs prevention
by the subjects. This is seen in their disagreement witlsubgestion for the use of condoms in the
prevention of HIV/AIDs transmission, and this is becausgisdggreement with the use of condoms with
their clients as they did not enjoy using them. The refudisate that the subject encouraged their client
to use condoms during sex but had poor practice in the upeea@xposure prophylaxis to prevent
transmission of HIV/AIDs. Moreover, the subjects indichts they do not encourage their clients to use
prophylaxis and are of the negative view that using auto-éidablyringes helps in preventing
HIV/AIDS, so they had poor practice of this method. In #ddj the subjects had poor practices of
stopping breastfeeding HIV-pregnant mothers to help prebenthild from being infected. Also, the
respondents had poor practices of thorough blood screbaioge transfusion to prevent the spread of
HIV/AIDs. The subject did not agree that using sterilized leselelps in preventing HIV/AIDs. Also,
the subject had poor practices of using antiretroviral ther&Ry [ to reduce the amount of HIV viral
load in the blood. The aggregate mean score is lower teametichmark (2.50), which implies that the
subjects could be said to have poor practices against HIV/gi®sention strategies.
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The lack of statistical significance (high p-value) means that weotaeject the null hypothesis that
there is no significant difference in the practice of HIV/AIp®vention strategies among commercial
sex workers. This suggests that the level of practice is ipwghthe neutral point and does not
significantly deviate from it. Similar study conducted byeTesearch conducted by Abay, Wossen and
Osman (2020), Assessment of practice of HIV/AIDs Pregardnd Association Factors among Female
sex workers in Afar Region, Ethiopia. This study aimedassess HIV Preventive practice and
association factors among Female sex workers in Afar regionmioaity based cross-sectional study
were conducted on sample size 419 female sex workers from ApailNay 2 in 2018 in four hotspot
towns ( Logia, Mille, Gedamayitu and Awash) found in Afegion. The participants were selected using
snowball sampling techniques. The socio demographic andibahaata were collected using face to
face interview. Logistic regression analyses were done to deterfagiors associated with HIV
prevention practices. The statistically significant level wasadedlat a P-value <0.05.The findings, the
HIV/AIDs prevention practice among Female sex workers was¥%196% Cl 56.2%-65.9%]. The
multivariable logistic regression analysis showed that beingles[AOR=2.57: 95% CI 1.06, 6.21:
P<0.05]. And urban residence before being female sex wok@R+$3.26:95%CI 1.25,8.54: P<0.01],
were found to be enhancing factors of the preventive practicl$vaAIDs. However, being illiterate
[AOR=0.133:95%CI 0.032, 0.557: P<0.01], young age R&0.065:95% CIl 0.021,0196: P<0.001],
being alcohol drinker [AOR=0.104: 95% CI 0.026,0.41%0P1], being cigarette smoker [AOR=0.096:
95% CI 0.022,022,0.414: P<0.01, and lack of aware of tidivismission [AOR0.096: 95% CI 0.032,
0.22: P<0.001] were the hindering factors of the prevergractice of HIV/AIDs among female sex
workers.

Conclusion

Based on the finding the following conclusions were made:

1. The practice of HIV/AIDs prevention strategies among commercial vearkers in Kano
metropolis, Kano state was not adequately found and nofisagrti

2. This study also concluded that, majority of the respondemivk the importance of appropriate
use of condom during sex and sometimes try to convincesctiegit to use condom during sex,
and unfortunately their client does not enjoy use of condarng sex, the commercial sex
workers are influenced to have sex by the desire of their spadaler and lack of negotiating
power for condom use during sex.

Recommendations

Based on conclusion the following recommendations were made:

1. The Kano state government have to organise health educatioamprogs aimed to reduce risk
of contracting HIV/AID across the state, by emphasising napb of safe sex by health expert
by organising health talks to the commercial sex workersistdte.

2. The policy makers within the state have to create awareness andgtaaes for the prevention
strategies of HIV/AIDs.
3. The health educator within the state have to organise health salkénar, conferences and

town hall meetings to explain the all dangers associated wittotatted sex to commercial sex
workers in the state.

4, The sex education have to be given more attention in secondam,sitis will solve many
these related issues in the state.

References

Abay W, Wossen C & Osman A. (2020) assessment of HIV/AIDs Preventive Practice and
Association Factors among Female sex workers in Afar ReBitiopia A community Based
Study. Ethiop J Health Sci.30 page 1-45. Doi: http:/ddixorg/ 10.4314/ejhs.v30il.7

181



Centre for Disease and Control (2023) Concept of HIV. &ed on 16 July, 2023.
Fromhttp://cdc.gov/hiv/basic/whatishiv.html

Centre for Global Public Health (2019), Key Population @aphic Mapping and Size
Estimation-Nigeria, University of Monitoba.

Gallant J. (2017). Human Immunodeficiency Virus Mediciftee journal of Infectious

DiseasesVolume 216, issues (suppl_5) s624-88ps://doi.org/10.1093/infdis/jix238PMID:28938040
Page 1-5.

IGI Global (2023).Meaning of practice. Retrieved on‘hléugust, 2023. Fromhttps://www.igi-
global.com/dictionary/education-learning-evaluation-assessn3armi@?

Kazeem, D. Kelvin U, & Adioni A. (2017)he Phenomenon of commercial sex Workers in NigAria
Literature Review, Ibadan Oyo state, Nigeria.

Liu H, Su Y, Zhu L, Xing J, Wu J, Wang N (2014) &dfiveness of ART and Condom Use for
Prevention of Sexual HIV Transmission in Serodiscordantp&s: A Systematic Review and
Meta-Analysis.PLOSONE9(11t41175doi:10.137%journal.poneD111175

Patricio A, Bezerra V, Nogueira J, Moreira M, Camargo B, andoSah (2018Knowledge of Sex
Workers about HIV/AIDs and its influence on sexual practiBey Bras Enferm.72(5):1311-
7.doi:http://dx.doi.org/10.1590/0034-7167-2018-0590

Sam N., (2023). Meaning of practice.Retrieved on t 15September, 2023.From
https://psychologydictionary.org/practice

UNAIDS, (2023).HIV  Prevention. Retrieved on "5 September, 2023. From
https://www.unaids.org/en/topic/prevention

World Health Organisation, (2023).Meaning of Prevention.ri®etd on 3% August, 2023. From
https://prevention-centre.org.an/about-prevention/whatasemtion.

IMPACT OF ATUTOR ONLINE LEARNING PLATFORM ON PRE-SE RVICE
TEACHERS'ACADEMIC PERFORMANCE IN ENGLISH LANGUAGE

'Dr. Sulaiman A. Zubairu & ?Yero Shehu
!Department of Educational Foundation and Curriculum
Ahmadu Bello University, Zaria
’Department of Science and Vocational Education
Umaru Musa Yar'adua University, Katsina

Abstract
This study investigated the impact of ATutor online leaymilatform on pre-service teachers’ Academic
Performance in English Language. The study adopts gugmrimental non-equivalent, pre-post-test
control group design comprised of an experimental group &) with group learning treatment and a
Control group (n = 73) was given conventional teachingdaluration of seven weeks. Two research
guestions were raised and answered, and two hypotheses wseel @nd tested at 0.05 level of
significance. English Language Performance Test (ELPT) avittliability coefficient of 0.84, was used
for data collection. T-test independent sample was graglto determine the main impact of ATutor
online learning platform on group performance and gendére results showed a significant effect on
pre-service teachers’ academic performance, but no significdettedf gender on the concept of
English language. The findings revealed that, pre-service éeataught English language using ATutor
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online learning platform out-performed their counterpatght the same concept using conventional
lecture method in their academic performance, and both thke raad female students in the

experimental group improved their academic performance. Thiy secommends among others that
English language teachers should be encouraged andetain the use of ATutor online learning

platform so as to improve pre-service teachers' academiorpeshce.

Keywords: ATutor online learning platform, English language, Acadgmeidormance.

Introduction

Information and Communication Technology (ICT) is a fomechange that propels all facets of society
to the next level of development. Advancements in ICT and thegems of globalization made it
necessary to upgrade this technology in order to provideajerglnations like Nigeria with significant
opportunities in teaching and learning. ICTs can help studtethe 21st century develop the knowledge
and skills they need to connect what they learn in the classtooeal-world situations. Such a skill
might be used to make the next generation's workforce more remally viable and to enhance the
teaching and learning process (Daniels, 2002). ICT is usedtlubdents for learning, and by teachers to
deliver instruction in a variety of ways thereby making thebal school system to embrace the
technology-driven era. The school, through the teacher, maist good use of technology in order to
prepare students for the future. It is widely acknowledged @t are establishing new standards in the
teaching and learning processes in tertiary institutions.

In order to facilitate electronic teaching and learning, thisloéem has made computers (personal
computers, tablets, iPads and smart phones) and the intdrraigft routers, modems, and smart
phones) accessible to students. Learners can select when, wherdegvartbey study and access
instruction via electronic learning (e-learning) (Wayne & Qazesoil, 2016). Online learning gives both
teachers and students access to electronic teaching and learninin tadtlition to the freedom to
choose when, where, and how they study. Lack of suffictadies on how to effectively use e-learning
technologies was one of the reasons higher education inst#utioNigeria are yet to fully embrace
online learning (Alabi, Thaddeus & Falode, 2020).

One of the major challenges faced in higher institutions ohilegrin Nigeria is the higher cost of
maintenance of the traditional learning environment. Cost fodstiuctures, learning facilities and its
maintenance is a daunting task on stakeholders in educatiarg Usline learning for instructional
delivery can significantly reduce the cost of instructioreivery. E-learning platforms have also made
meaningful learning possible through student-centred, lifgl@md self-directed learning and could
provide more opportunities for a wider range of studentm: tthe usual site-specific learning
environments, and could aid students in gaining knowledgedh active, collaborative, problem-based,
situated, and resource-based learning. One of the most pdpalaring and learning techniques
worldwide over the past ten years has been online learning @\JKR&[14).

Online learning instruction as a modern instructional teclnigompts the need for flexibility in
methodology, and the desire to increase learning creativity @mailigtivity thus, integrating emerging
technologies into teaching and learning process is now a ngcedhigr than a choice. According to
Corinne (2018) new technologies have given rise to the erfiahdevelopment of software that strive
to modify teaching strategies and tailor curriculum to meet stagtent's ability to advance at his or her
own pace. These has changed the way teachers teach, moving @waidrtraditional approach in
which they frequently serve as knowledge dispensers and tewaade flexible approach in which they
serve more as facilitators, mentors, and motivators to enastadents to engage with the material and
learn. In order to satisfy the needs of a variety of learnées,use of appropriate educational
technologies increases accessibility to learning resources aad leaining techniques.
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Online learning environments has been created for a more proaciivealuable teaching-learning
process, which has increased the requirement for content and deauamiagement (Sen, 2015). This has
given rise to popularity for a number of content and enl@arning platforms, including Edmodo,
Massive Open Online Courses (MOOC) platforms (EdX and seoa)y, and cloud file hosting services
like Google Drive and DropBox. In a similar vein, there arénareasing humber of educational mobile
platform applications available, including ATutor, ILIASJOODLE, WizIQ, WhatsApp, Facebook,
Adobe Connect, Blackboard, and WebCT, among others. Theaitnab these platforms are heavily
utilized for teaching and learning activities, particularly ghler levels of education.

One of this online learning platform is ATutor which effdexible learning environment where students
can work together with support from their tutors, parédylwhen they are chatting online. ATutor can
be a rewarding learning tool that develops learning skills [ioblem solving, collaboration/idea
sharing, and employability skills like communication, crettiieadership, and technology proficiency,
especially in tertiary institutions.Sulisworo (2012) obserthat when ATutor is used for assignments, it
helps to foster collaborative and group interaction, it caralrewarding learning tool that develops
learning skills such as problem solving, collaboration/idearisg and employability skills such as
communication, creativity, leadership and technology proficiesggcially in tertiary institutions.

A Tutor is an open source, online learning environment usetbtelop web-based courses, author e-
learning content, and present instructional materials on thmet. ATutor is an acronym coined from
the place of development. It was developed at Adaptive King Té&mpnResource Centre University of
Toronto. Adaptive Technology University of Toronto wasrséned to ATutor. It can be used to author
and archive learning content with a large collection of modulas tihat can be combined in different
ways to adapt the system to various theoretical approachesafcinng and learning (Gay, 2012).
ATutor is unique for providing versatile spaces open fdlaboration among students with support from
the tutors especially as the students chat online.

In a study also carried out by Sanserm (2010) to examinergfticind instructors’ perceptions of using
ATutor as the learning content management system (LCMS) l@areing courses at a distance
university in Thailand. The population was composed of22R graduate students (census) and 10
instructors from an agricultural college at a major universitylhailand. Survey and focus group
interview were used to collect data. Descriptive statistics lamdPearson Product Moment Correlation
Coefficient were used to analyse data provided by respondemias lfound out that comfort of using
computer and ATutor, time spent online, place and frequency awge&3$utor, internet access and
connection had significant and positive correlation to stsdeetrception of using ATutor while E-mail
student, chat, forum, and group forum participated, ATsadisfaction, online teaching experience, role
in teaching, support from the university, and workshopnattd had significant positive correlation to
instructors’ perception of using ATutor. All six studgmerception variables and all four instructor
perception variables had positive and significant correlatioa.mbst important feature for students was
content navigation and for instructors was announcement.dBailents and instructors reported that poll
was the least important feature. Most students and instsuoidicated that no features should be added
or removed from ATutor. ATutor supports self-directed leayrbecause it enhances students’ ability to
set an appropriate pace for learning and get assistance frorasveggpurces thereby enhancing their
academic performance. In this context, this differs from theeptegudy in the sense that, the present
study is investigating the effect of ATutor on the acaderaifopmance pre-service teachers in English
language.

It is on the above assertion that the theoretical frameworni®istudy hedges on Dual Coding Theory
which was propounded by Pavio, (1986).The theory postulagts/erbal and non-verbal processing is
essential for learning and that there are two cognitive sulpsysthat help learners to process
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information that is being presented by the instructor ovuidph the educational materials. The study
therefore, attempts to investigate the effect of ATutor onkaening platform on pre-service teachers
Academic Performance in English Language in Katsina state, Nigeria.

Research Questions

The following research questions were raised to guide thg:stud

I. What is the impact of ATutor online learning platform ore-pervice teachers' academic
performance in English language?

ii. What is the effect of gender on pre-service teachers' academic peidermdinglish language
when taught using the ATutor online learning platform?

Research Hypotheses

The following null research hypotheses were formulated and tas@@5 level of significance

HO%:  There is no significant difference in the academic performancees$euvice teachers taught
English language using ATutor online learning platform #rabe taught using conventional
lecture method.

HO*  There is no significant difference in the academic performance &f amal female pre-service
teachers when taught English language using ATutor onlinferpiat

Methodology

The research adopted quasi-experimental pre-test post-test nealatucontrol group design to
investigate the effect of ATutor online learning platform oergervice teachers’ Academic Performance
in English Language in Katsina state, Nigeria. Amin (2@0&)med that quasi experimental design is the
most appropriate for the study that involves treatment.

Table 1: Research Design

Group Pretest Treatment Post test
Experimental X X1 X,
Control Group % Xo X4
Keys:

01, O3 = Pretest administered on Experimental and Contoal@s
02, 04 = Post test administered on Experimental and C@tooips
X1, = ATutor Online Platform

X0 = Conventional Lecture Method

The population of the study consists of all year two preice teachers in school of Arts and Social
Sciences from Federal college of Education Katsina and Isah Kdieg€of Education Dutsinma,
Katsina State. The sample of the study consisted of one huawtllesixty-two (162) pre-service teachers
from the two collages offering ENG 211 Course. The twaigsovere randomly assigned to control and
experimental group. The control group consists of sevenggtf/3) pre-service teachers while the
experimental group consists of eighty-nine (89) participasitsety-four (94) male and sixty-eight (68)
female pre-service teachers were sampled for the study.

185



0 20 40 60 80 100
= Control Group = Experimental Group
Figure 1 Percentage distribution of respondents by group
According to Figure 1, there were 89 preservice teachers (54i88%@ control group, compared to

preservice teachers (45.02%). With 89 preservice teachers in grngptal group (54.98%), makil
up the majority of the sample.

0 20 40 60 80 100

# Female = Male

Figure 2 Perceniage distributions of respondents by gender

According to Figure 2, there were 94 male respondents (58,2%¥ipared to 68 female responde
(41.98%). With 94 male respondents (58.02%), makinghepmmajority of the sample. This sugges
that the studyad a reasonably equal representation of male and female preserviees

The treatment used for experimental group is ATutor Online niegrPlatform. The instruction
content was developed by the researcher based on the contentrid ISigrtificde in education Englis
(NCE two) curriculum, ENG 211: The Structure of EngligtiTutor online learning platform we
prepared by developing course modules on (ENG 211) Strumftlieglish with su-topics-Structure of
English, Morphology, Morphemes and omorphs, Syntax, Derivation, Sentence Types: Phrase
Clauses, Semantic Structure, Collocations and Idioms, Antpiguid Vagueness. The treatmen
ATutor online learning platform which is an o}-source software that was adapted and hosted k
researcher with the assistance of a software developer to suit thechepagrost

The developed OLP (ATutor online learning platform) two cotep programmers were added to
platform to determine the appropriateness of the instruati@erms of legiility, navigation, interface
functionality, packaging, portability and durability. Theirggestions and recommendations were us
modify the instruction. Similarly, two educational technglagxperts were requested to validate
ATutor online learmg platform in terms of its suitability for instructiogimplicity, appropriateness
illustrations, emphasis on key concepts, selection of cdiouirtype and font size of the te
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The test instrument used for this study is English LagguPerformance Test (ELPT). Which consist of
30 multiple choice objective items that were set out from th&IN&udent syllabus. The ELPT was
administered as pre-test and post-test to the experimental atrdl agroups. The English language
content of the instruction was validated by three English uagg experts from Ahmadu Bello
University Zaria, Umaru Musa Yaradua University Katsina arah IKaita Colleges of Education
Dutsinma, before ATutor online learning platform was developbéy were requested to carry out the
contents validation of the instrument by ensuring thatexhs were derived from the content and were
suitable for presentation to the two groups. The face validitglation to the background of the students
was considered. Subject matter content of the ATutor onlineitggphatform was determined on how it
adequately covers NCE 2 English language curriculum contemtadt validated to determined its
appropriateness for teaching the chosen topics; clarity andigtgnpf the application as well as its
suitability for the level of the students; the extent taclhihe contents cover the topics they are meant to
cover; possible errors in suggested answers; and the singatdithe content in the application, after the
validation, some sentence errors, spelling mistakes were iddrdifid necessary corrections were made.

Results
Research Questions 1What is the impact of the ATutor online learning platform mre-service
teachers' academic performance in English language?

Table 2: Mean Performance scores of pre-service teachers in experimahand control group

Pretest Posttest
Group N Mean SD Mean SD Mean Gain
Experimental 89 46.55 14.20 73.61 15.32 27.06
Control 73 44.09 13.66 58.63 17.02 14.54

Table 2 showed the mean and standard deviation of the pretegbsitekt scores of the experimental
and control groups. The results revealed that, the mean andrstaiediation of the pretest and posttest
scores of the experimental group are 46.55; 14.20 and 7156 respectively. This gives a mean gain
of 27.06 in favour of the posttest. Similarly, the mean staddard deviation of the pretest and posttest
scores of the control groups are 44.09; 13.66 and 58682 respectively. This gives a mean gain of
14.54 in favour of posttest. This indicated that, the erpartal group upon which the research
instrument was used achieved higher than the control grqugsed to conventional method of teaching.

Research Questions 2What is the effect of gender on pre-service teachers' academic [zerteriim
English language when taught using the ATutor online legnolatform?

Table 3: Mean performance scores of male and female pre-service teachdaught English
language using ATutor online learning platform

Pretest Posttest
Group N Mean SD Mean SD Mean Gain
Male 94 37.42 12.05 69.56 14.31 32.14
Female 68 33.61 11.73 67.26 15.86 33.65

Table 3 showed the mean and standard deviation of the maleearade fstudents taught English
language using ATutor online learning platform. The maleesttsd pretest and posttest scores are 37.42;
12.05 and 69.56; 6.31 respectively. This gives a mean daBR.@4.99 in favour of the posttest.
Similarly, the female students obtained scores of 33.6131dnd 67.26; 5.86 at pretest and posttest,
respectively. This produces a mean gain of 33.65 in favidhieqosttest. This result indicated that, both
groups benefited from the treatment but the female studentdited slightly higher from the treatment
than their male counterpart.
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HOY:  There is no significant difference in the academic performanceee$evice teachers taught

English language using ATutor online learning platform #rabe taught using conventional
lecture method.

Table 4: Summary of independent t-test results of pre-serviceedchers taught English language
using A Tutor online learning platform and those taught sing conventional Instruction

Group N Mean SD df "] t-cal p-value Decision
Experimental 89 73.61 15.32

160 0.05 532 0.03 Rejected
Control 73 58.63 17.02

Table 4 shows that there was significant difference between tfugrpance of students taught structure
of English using ATutor online learning platform andgbdaught using conventional Instruction. The
table shows the t-cal of 5.32 and p-value of 0.03 (p<OT®kis, the treatment using ATutor online
learning platform and conventional method produced a sigrifaiffierence on students’ performance,
therefore the null hypothesis which states that there is gwifisant difference in the academic
performance of pre-service teachers taught English languageAsirigr online learning platform and
those taught using conventional lecture method is hereby rejected

HO%  There is no significant difference in the academic performancealef amd female pre-service
teachers when taught English language using ATutor onlinfepiat

Table 5: Summary of independent T-Testresults of male antemale pre-service teachers taught
structure of English using ATutor online platform

Group N Mean SD df o t-cal p-value Decision
Male 94  69.56 14.31

160 0.05 0.36 0.07 Retained
Female 68 67.26 15.86

Table 5 showed the independent t-test results of performaocessof male and female pre-service
teachers taught English language using ATutor online ptatfdhe result showedthat the t-cal of 0.36
and p-value of 0.07 (p<0.05) is not significant at 0.[pha level. The treatment using ATutor online
platform produced no significant difference on male and femalesgéce teachers’ academic

performance. This is an indication that there was no signififfietence between male and female pre-
service teachers in the experimental and group. Hence, the researtifebigitwo is hereby retained.

Discussion

This study revealed that pre-service teachers taught Engligindge using ATutor online platform
performed better than those taught using conventional lectuteodhethis is in agreement with the
finding of Sanserm (2010) who examined students’ anduictstrs’ perceptions of using ATutor online
learning platform in e-learning courses at a distance uniydrsiThailand and observed that ATutor
supports self-directed learning because it enhances studeriy #biset an appropriate pace for
learning and get assistance from various resources, thereby eghifieiiracademic achievement. In a
related development, the finding of Firat (2016) corrobordtes finding, which revealed that
satisfaction was high in the instructor-student interacti@hearvironment design sub dimensions, while
it was moderate in the course content and teaching process, matseidland communication tools, and
attitude towards e-learning sub-dimensions. Student saksfagas high when the number of materials
used in courses was higher, that is, as the number of mateci@ased, so did the satisfaction level.
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This study also established that male and female students taugjith language using ATutor online
platform performed equally better. This agrees with the fgaliof Ugwokegt al., (2018) on the Effect
of Flipped Classroom on Learning Management Systems andofdaeet learning environments on
students' gender, Interest and Achievement in Accounting. {lillg sevealed there was no significant
difference in the academic achievements of male and female studemtdremtiment group. The finding
contradicts that of Suanpang and Petocz (2006), who repougentt’ characteristics such as being
female, educational background, had a positive effect on theimgarn

Conclusion

Based on the findings of this study, students taughttstre of English using ATutor online learning
platform performed better than those taught the same cona@ptsthe conventional lecture method.
Therefore, using ATutor online platform enhances the academiorperice of pre-service teachers.
Male and female pre-service teachers performed equally better wheseexpoATutor online learning

platform and conventional method. Meanwhile, ATutor onlineniegr platform is gender-friendly since
both male and female students performed equally better.

Recommendations

Based on the findings and conclusions of this studyfall@ving recommendations are made:

i. ATutor online learning platform should be adopted by Emglinguage teachers in training pre-
service teachers in Nigeria. This could be achieved by traininiisBriignguage lecturers on the
effective use of online learning platforms.

. The use of ATutor online learning platform could bridge gap between male and female pre-
service teachers’ academic disparity in the English language. ThegrAftuitor online learning
platform should be used to encourage male and female pre-seatters in studying English
language.

iii. Government should embrace and support the use of ATutaneotdiarning platform for
teaching in colleges of education to enhance pre-service teachévsaerce.

iv. Adequate ICT facilities should be made available to enable lectorese tthem in teaching.
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Abstract
Sports globally promote friendship and unity among deeérglividuals, transcending differences in
race, nationality, faith, gender, and status. They sern& pawerful tool for embracing diversity within
a political context, strengthening sustainable socioecon@mét political progress. Numerous nations
utilize sports as a means to advance foreign policy goadsencourage peaceful coexistence. However,
as sports foster friendship and national unity, in dbeesocieties.This paper explores sports' role in
fostering national unity and to, enhance national cohesidnagmented societies divided by factors like
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ethnicity, religion, and language. Moreover, it demonstréites sports contribute to elevating people's
quality of life. The paper underscores the importance of gowent and private sector collaboration to
harness sports' inherent benefits and enhance the spdttstiy.

Keywords Sports; Catalyst, Development, and National Unity.

Introduction

National unity refers to the cohesiveness and integrationvefsdi groups within a nation, fostering a
shared sense of identity and purpose. Sports can playificsiginrole in promoting national unity by

bringing people together regardless of their differences (DatahConnolly 2016). In Nigeria, as in

many countries, sports have been instrumental in fosteniigand a sense of national pride.

In our daily lives and routines, people are drawn to varipasting events, whether through television,
newspapers, radio, social media, or physical participation.e Mdten than not, people engage in
discussions about sports, particularly football. In theleno era, sports have become an integral part of
our lives, facilitated by the advent of the information ratioh. Joseph (2016) states that "Sports is not
just a significant aspect of American society but a global phenom established in all societies and
cultures. Sport, similar to business, education, sociakictiens, and even conflict, is an integral part of
the real world." It is undeniable that sports hold a cepteae in our lives worldwide.

Over the years, sports have evolved into a powerful toaritertainment, a source of livelihood, and a
catalyst for fostering national unity among people acrossiiréd. In countries like Nigeria, where
ethnic politics has become a common practice, it is a commontsighitness individuals from various
tribes and religious backgrounds coming together to watchimspavents without being swayed by
tribal or religious biases. According to Nwankwo, Nweke,e€¥k, and Onyishi (2016), "Sports in
Nigeria has transitioned from its humble beginnings asra & entertainment and part-time recreation
to a significant phenomenon and a lucrative industry. Itdaast¢ended cultural differences among tribes
and regions through its impact and has harnessed our tlegriifluencing various aspects of the lives
of the citizenry."(Vincent, 2020).

Nigeria, a country plagued by political partisanship, religimtolerance, and ethnic prejudices, puts
these divisions aside when it comes to sports, particulsolpéll. The only thing that sets them apart on
such occasions is usually the team they are supporting. Fhlksotise quota system or federal character
are not relevant in selecting representatives for the countrjte@mational competitions. Competence
takes precedence over other considerations when choosing thoseiliwepresent the nation. Emeka,

Irivbemi, Ohuruogu, and Ngwakwe (2016) argue that, "Onthe@fbeautiful aspects of sports is that it
transcends political ideologies, ethnicity, and religion.”

Sports brings people together from diverse corners of tdwregardless of their racial, cultural,
religious, or socioeconomic backgrounds, setting aside & differences to work collectively towards
a common objective. During major sporting events such a®lyrapics, Commonwealth Games, All

African Games, or Nigerian National Sports Festivals, athletes Yarious backgrounds converge to
compete on a level playing field in the same games villagesdime unity is often observed in national
competitions as Nigerians rally behind the national teamedr tountry’'s representatives. At this point,
it doesn't matter whether the representative is a ChristianjniMiue from any region or state of the

country—the common interest is Nigeria's victory. (Vinc2oi0).

Sport possesses unique qualities that have the potentisbrtmie development and sustain peace. As
noted by the United Nations Office on Sport for Developnat Peace (UNOSDP) (2019), people
across the world are naturally drawn to sports more thawothey activity. This is because, when sports
are conducted in the right spirit, they are seen as enjoyablerggadaining experiences for everyone.
Moreover, sports inherently aim to empower individualstgwcasing and nurturing their strengths and
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also foster a positive outlook for the future, a crucial elenm achieving development (United Nations,
2013). Nelson Mandela (2016) echoed this sentiment wheenherked that "sports have the capacity to
change the world." It is a potent instrument for positiremdformation, with the ability to heal long-
standing animosities or resentments among people. Thiggerunderpinned the establishment of the
National Sports Festival in Nigeria in 1973. Odegbami (20ainted out that, the National Sports
Festival in Nigeria was introduced as a means to alleviate thehitéémness, and lingering effects of the
1967-1970 civil war. Therefore, sports possess the potémtiabmote and sustain peaceful coexistence
among a diverse population.

Examples of events that linked sports with national urty in Nigeria include:

1.

FIFA World Cup Participation: Nigeria's national football team, the Super Eagles, has
participated in multiple FIFA World Cup tournaments. Thesents often unite Nigerians
across ethnic and regional lines in support of their team, rgeatistrong sense of national
pride.

Olympic SuccessNigerian athletes who perform well in the Olympic Games hasterigally
been celebrated and have contributed to national unity. F@amnaes during the 1996 Atlanta
Olympics, Nigeria's football team won gold, and this achiermmnas a source of national pride
and unity.

Nigerian Premier League:The domestic football league in Nigeria also serves as a nmifyi
factor. People from various regions support their local ¢clabd when these teams compete, it
creates a sense of togetherness.

Sports Festivals:Events like the National Sports Festival in Nigeria bringether athletes
from different states to compete. This promotes unity aldtvcases the talents of individuals
from various regions.

Unity Matches: There have been instances where friendly matches or sports events ar
organized to promote unity and peace in times of ethnicigiaes$ tensions.

Boxing: Nigerian boxers like Dick Tiger and Samuel Peter have gainedati@nal recognition
and helped foster a sense of national pride.

Overall, sports serve as a powerful tool for promotingonat unity in Nigeria by transcending regional,
ethnic, and cultural differences and providing a shared phatfior celebration and support.

Attributes of Sports:
Sports encompass a wide range of activities, and differentsspave their own unique attributes.
However, there are several common attributes that can be assocthtedonts:

1.

2.

3.

Physical Activity: Sports involve physical exertion and skill. They requirdigigants to use
their bodies in various ways, such as running, jumghrgwing, and more.
CompetitivenessSports are typically competitive activities where individualteams strive to
outperform their opponents. Winning and losing are ofteggral to sports competitions.
Rules and RegulationsMost sports have established rules and regulations thatrgbwer the
game is played. These rules ensure fairness and safety.

Fair Play: Sports promote the concept of fair play and sportsmarBhigicipants are expected
to compete with integrity, honesty, and respect for theipoppts.

Skill and Technique:Sports often require a high level of skill and techniquéle¢s practice
and develop their abilities to excel in their chosen sport.

Teamwork: Many sports involve teamwork, with players cooperating tdeaeha common
goal. Effective communication and collaboration are crucial in tgzorts.
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7. Physical and Mental FithessEngaging in sports can contribute to physical fitness, lzedps
improve strength, endurance, and overall health. It also cheBemparticipants mentally,
enhancing focus and strategic thinking.

8. Entertainment: Sports are a source of entertainment for both participantsspectators.
Sporting events can be thrilling to watch and can bring pdoplether for enjoyment.

9. Competition and Goal-Setting:Sports often provide a structured environment for setting an
achieving goals. Athletes aim to improve their performance eaxhrnew milestones.

10. Community and Social Interaction:Sports have a social aspect, as they bring people together,
build communities, and foster connections among individuhts share a common interest.

11. Cultural Significance: Many sports hold cultural and historical significance. They nadlect
the traditions and values of a particular society or region.

12. Discipline and Dedication:To excel in sports, individuals must show discipline,ickgtbn,
and commitment to training and practice.

13. Health Benefits: Regular participation in sports can lead to improved physicdl rmental
health, reducing the risk of various health conditions.

14, Recreation and LeisureSports are a form of recreation and leisure, allowing peoplavind

and have fun in their free time.
15. Global Appeal: Many sports have a global following, and major sportawgnts like the
Olympics and FIFA World Cup bring together nations framound the world.

These attributes collectively make sports a significant and e@iyeng of human culture, serving various
purposes, from recreation and entertainment to personal devsibamd community building (Wada
and Matsuoka, 2022).

However, according to the International Olympics Charter, spnitivate peaceful attributes in three
distinct ways: Firstly, sports provide a platform amdetifor setting conflicts aside, promoting friendship
and truce. Secondly, sports treat all individuals as equaleruhe rules of the game, emphasizing
principles of justice and equality. Thirdly, sports teach feetptolerate and celebrate their differences,
fostering solidarity, tolerance, mutual understanding, anadscrimination. Sports are renowned
globally for possessing unique qualities that enable the catabrat humanity's essence. Implicitly,
sports create an environment that encourages qualities such dsHygeriefly aligning humanity in its
effort to downplay divisive issues and sentiments tha&nodivide mankind, thus positioning people for
meaningful development. Sports create an atmosphere conducieesiairihof collectivism, promoting
the need for and spirit of cooperation among individuats sotieties worldwide. The universality of
sports makes its practitioners universally accepted and accommpolliegaking down barriers of race,
religion, and other divisive sentiments present in humaresesi(Vincent 2020).

In contemporary times, sports have transcended their role aphesieal activities and entertainment.
They have evolved into a lucrative industry, serving as a Hiwetl for many and a source of
development and hope for societies globally. Additionallgytsphave become a prominent platform for
state actors to showcase their cultural values and beliefs véthiin of achieving national pride and
objectives. Sports foster friendship and have the capacityitiate and sustain peaceful coexistence
among people who might not otherwise have forged such b&@wsg universal in nature, sports
possess a strong ability to connect people of different racksraeads. They have the potential to inspire
and motivate, redirecting violent behaviour, and promoting pebcefations. As Odegbami (2020)
suggests, "sports are a very powerful weapon." This i€evid the enduring objective of the Olympic
Games, which have remained steadfast in their pursuit oalgt@ace, the unification of all people, and
the expansion of the boundaries of physical and mental humavewtant.
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Furthermore, in addition to its capacity to promote peace aitg, gports also have the potential to
empower athletes and other participants with substantial finamesiedfits. It can serve as a diplomatic
tool to resolve disputes among conflicting parties or tatdi the development of friendships and
reconciliation after major crises. For example, the establishofighe National Sports Festival in 1973
aimed to foster friendship, alleviate the pain and bitternegslittgered after the civil war in Nigeria,

which ended in 1970. Similarly, the "Open Fun Schoold®ibjis another example of sports' ability to
create a platform for building social networks among formarring communities in Bosnia and

Herzegovina. Gasser and Levinsen (2017) note that since the amceptihis grassroots program in
1998, the youth football program has brought togetheudhnds of children from once opposing
communities to play football together in a peaceful environmen

As previously mentioned, sports have the capacity to tranddigisive barriers in all human societies,
making it a valuable tool for conflict prevention and peacédmg efforts worldwide. Sports activities
are recognized for fostering a sense of unity, tolerance, and saegtation, thereby reducing tension
in communities globally. It not only serves as a form dkedainment but also promotes healthy and
fulfilling lives, transcending age barriers. Sports can be @yegl as a means to control crime within a
society; this can be achieved through government investmesp®iits by providing modern facilities in
neighbourhoods and offering incentives. Such measures caactettiie energies of young individuals
into constructive sporting activities, steering their atentioward positive and gainful endeavours.
Supporting this notion, a program organized by the Sigsncy for Development and Cooperation,
SDP, (2018), in the slums of Medellin, Colombia, demaisti a decrease in criminal behaviour.
Similarly, another initiative in Brazil, known as Segundemnipo, showcased how sports provided
children with an escape from misery and violence. Therefore, thesvaind attributes advocated by
sports are essential for promoting peaceful coexistence and thlmlaent of human societies in the
daily lives of individuals.

Sports Economic Growth and Social Unity within a Commuriy

Sports have evolved into a significant economic force, extermiggnd recreational and entertainment
purposes for both participants and spectators. It has becomeradivie global industry capable of
making meaningful contributions to a society's economic deredop Sports have opened up additional
revenue streams for societies through the manufacturing dinrgpgoods such as sports apparel, soccer
balls, tennis equipment, rugby gear, baseball equipment, dm sports-related merchandise or
franchises within the sports industry. The productionthefse goods generates millions of dollars
annually for manufacturing companies, leading to the creatiomilibns of direct and indirect job
opportunities worldwide. This growth has also promptexldevelopment of sports-related services and
infrastructure required for hosting sporting events. Agechdoy Head (2016), the sports equipment
manufacturing industry is estimated to be worth $13IBbiand continues to expand globally.

Furthermore, sports have emerged as a significant source ofdrfooryoung individuals worldwide.
For example, an average footballer playing in a major Europeaneleag earn between £10,000 to as
much as £600,000 per week, translating to £2.4 millionnparth or £28.8 million annually. Nigerian
footballers and other sports personalities like Kanu Nwanlkwstine "Jay Jay" Okocha, Finidi George,
Julius Aghahowa, Wilson Oruma, John Mikel Obi, Odighdlo, Ahmed Musa, Kelechi lheanacho,
Wilfred Ndidi, and the world champion boxer Anthony Jashamong many others, have accumulated
substantial wealth through their involvement in sportddvadde. The earnings of these athletes who ply
their trade both domestically and abroad contribute significantNigeria's foreign exchange earnings.
Many of them invest their earnings in the local economy, aggdib opportunities for young men and
women and paying taxes to the government, thereby making #otthabntribution to the economy.
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Moreover, sports have created direct and indirect employmenttappiies across Nigeria in both the
formal and informal sectors of the economy. These job oppitigs manifest in various forms,

including the establishment of sports viewing centers wherpl@pgmay to watch live foreign league

matches and the sale of local and foreign league football merskamndiocal fans. Betting businesses
have also become an integral part of the sports industrysimdirig to government revenue through
taxes at both the state and federal levels.

Sports not only contribute to the local economy but awetate both direct and indirect employment
opportunities for local residents. The utilization of spaas a means to achieve economic growth,
infrastructure development, and global and national unity haseged support from various
organizations, including the International Football Assamiatederation, the International Olympics
Commission, the African Union, the European Union, aral Wmited Nations. Sport is increasingly
recognized as a significant component of the evolving 'fquildr of development aid' (Develtere and
De Bruyn, 2017). Hosting major sporting events like ther@ics or the FIFA World Cup has proven to
be a major driver of infrastructure and economic development. Rbasearthe economic and social
impact of hosting such events demonstrates their positive efecthe host country's economy. For
example, when France hosted the FIFA World Cup in 1998, pereenced substantial economic
benefits, including increased employment (Giraud, 2016).iWitie United Nations framework, the role
of sports in development and national cohesion has been aeklymal for years, and sports have been
formally integrated into activities aimed at achieving the MillarmDevelopment Goals since 2019.

Sport serves as a cost-effective tool to address numerouspieesit and peace-related challenges and
contributes to the attainment of the Sustainable Developmens (RiaGs). In a developing country like
Nigeria, where there are political divisions and considerablecetimd religious diversity, sports play a
crucial role in fostering national cohesion. Regardless ofdgmm, religion, or state of origin of the
players, Nigerians from all walks of life come togethertiorgy support of their national sports teams,
such as the Golden Eagles, Flying Eagles, Dream Team, Supes,Eagemale national teams. Sports,
especially football, has a unifying effect on Nigerians, trardgiogrother differences. Its impact on unity
and integration in Nigeria has been so profound that Awd&®&a0) cited in Okediji (2016) observed
that "Sports, whether soccer or any other game, has broken alb barriers—ethnic, religious, or
racial—and has served as a symbolic means of youth developmeany. dduntries worldwide have
harnessed sports to develop their youth in ways that sciesligipn, and politics have failed to
achieve." Onifade (2021) further emphasizes that Nigeria gainetigptestatus, and respect when its
soccer team won the inaugural event. In 1985, Nigeria's viditothe Under-sixteen Junior World
Soccer Championship in China marked a significant moment, asdrénd continued when Nigeria
clinched the Under-sixteen soccer championships in 1993, ZDI4, and 2016. These triumphs
instantly propelled the players to celebrity status andfvaned them from individuals with no income
into millionaires. Furthermore, Nigeria's global image arebfige received a substantial boost. Many of
these championship-winning players went on to secure lucrativeacts with European club teams,
earning substantial wages. Consequently, they contributétetinflow of foreign exchange into the
local economy in their home country.

In conclusion, sports are more than mere games; they are e siunnity, development, and peace.
They possess the unique ability to bridge divides and creh@radssense of purpose among individuals
and nations. As we look to the future, harnessing the pofveports can continue to foster unity in

diverse societies, drive economic growth, and contribute tglttel pursuit of peace and development.
Nelson Mandela's words ring true: "Sports have the capacdiange the world,” and it is up to us to

leverage this capacity for the betterment of humanity.

Recommendations
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The following recommendations are stated:

> Recognize the role of sports as a diplomatic tool. Governrsbotdd actively engage in sports
diplomacy to resolve conflicts, improve international relatjaand showcase cultural values.
> Develop youth programs that use sports as a means to emymwey individuals, especially in

disadvantaged areas. Such programs can provide opportunitiepefsonal and social
development.

> Provide financial literacy education to athletes to help them mahageearnings wisely and
contribute to their countries' economies in a sustainable manner.
> Support initiatives that use sports as a means to propesee in conflict-prone regions.

Programs that bring together communities through sportsbeaimstrumental in reducing
tensions and fostering reconciliation.

> Launch public awareness campaigns to emphasize the importancetsfigsgpromoting unity,
development, and peace. This can encourage more active participatisnpgdt for sports-
related initiatives.
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EFFECTS OF INSTRUCTIONAL VIDEO ON ENTREPRENEURSHIP EDUCATION
ACADEMIC PERFORMANCE AND SATISFACTION OF PRE-SERVIC E TEACHERS
IN AHMADU BELLO UNIVERSITY ZARIA, NIGERIA
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Abstract
The study investigated the Effects of Instructional VidecEontrepreneurship Education Academic
Performance and Satisfaction of Pre — Service Teachers in AhBeltb University Zaria, Nigeria. The
study had three research objectives, among which is to detetimneffects of instructional video on
entrepreneurship education academic performance, identify feetefof instructional video on the
entrepreneurship education academic performance of Male andlefepne-service teachers, and to
ascertain the rate of satisfaction of entrepreneurship ettutgtre — service teachers in Ahmadu Bello
University, Zaria. Also three research questions and threethgges were tested at 0.05 level of
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significance. The research design of the study was quasiiegoeal involving pre-test, post-test non
control and non-randomized. A purposive sampling weeduo select 200 level Business Education
students and intact class of 75 pre-service teachers whichrsammwf41l males and 34 females of
2021 — 2022 session froithe 878 target population in the Vocational & Techniéalucation
Department. The result from this study revealed that theseangignificant difference between pre-test
and post-test academic performance of entrepreneurship éolugaie-service teachers before and after
instructional video and also the rate of satisfactiothef pre-service teachers were relatively high.

Key wordsinstructional Video, Entrepreneurship, Performance, Sattibn.

Introduction

Entrepreneurship education enhances the entrepreneurial capadtydehts and helps form and
develop entrepreneurial intentions. The universities’ educationérventions help spread
entrepreneurial thinking; thus, they contribute to entregargal capacity building in the economy.
Entrepreneurship education, the process of knowledge, s&ithpetency, and attitude development,
aims to maximize the effectiveness of the entrepreneurial capacitynguiAs a consequence of the
COVID-19 outbreak digitalization of entrepreneurship educdimsmbeen accelerated. Many universities
and colleges have had to shift their focus to digital engagemihtonline learning platforms becoming
the primary mode of instruction (Nguyen & Nguyen, 2023)e advent of instructional video expands
the possibilities of learning beyond specific locations ame.t Chew (2008) and Carmichael (2018)
posits that video-based learning is a mode of learning whiek dot demand learners to be in a specific
location of study. This makes educational content (such as cerampideas) available for learning all
day and may be tailored to match the needs of individuabstsdVideos can combine multimedia
elements such as audio, graphics, texts, and images to engagentisenses while learning. The use of
videos (particularly with graphics/visuals) makes a significiffiérence in students' assessments of their
likely learning performance, their attention, interest, and engagieevels.

Gender has been identified as one of the factolgemting students’ performances in sciences.
However, Olson (2002) reported females performed better velughtt mathematics using collaborative
learning. But, Khairulanuar, Nazre, Sairabanu, and Namagi%010) found gender differences in
favour of male students. Also, Annetta, Mangrum,ntéal, Collazo and Cheng (2009), reported
that gender had no effect on academic performance udenss in collaborative learning. All

these contradictory findings have necessitated the imclusf gender as one of the moderating
variables for this study.

Satisfaction, according to Chen (2008) in general is the feefidgference between prior expectations
and perceived achievement. Adegoke (2011) defines learning saiisfasta student's overall positive
assessment of his or her learning experience. Satisfaction can beredeasly after the learning
activity. In the case of learning using instructional vidgoaay e-learning technology, the most
important factors, which have a positive effect on learning faetisn, are the learner's actual
performance and perceived usefulness, perceived ease of use and attitadegre also connected to
the given e-learning system or technology, measurable alsdareftizrarning activity (Chen, 2008).

Yusuf (2009) is of the opinion that based on a philos@bhstandpoint, instructional delivery is an
instructor’s personal approach to teaching based on hisr@wn professional identity helping to create
a unigue classroom culture. Delivery combines the complexitieseaching with institutional
expectations and students’ demand for quality instruction.

University system of education also known as post-secondacaoh, third level or tertiary education
is an optional final stage of formal learning that occurs afierpletion of secondary education basically
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to provide academic solutions to societal problems, createl&dge/through research and preserve such
knowledge for future generations. There is a concern thatiorzaliteaching methods may not fully and
effectively engage or motivate pre-service teachers in their leapnotgss, leading to suboptimal in
entrepreneurship education academic performance, lower satisfadiioth&iearning experience, and
diminished retention rates of the pre-service teachers. As &, rdserle is a growing interest in
understanding how instructional videos may influence theseomes. Entrepreneurship education is
critical for equipping future teachers with the skills anawedge required to foster entrepreneurial
thinking in their studentsraditional teaching approaches often result in low academic penfime and
dissatisfaction,which makes actualizing the vision of having technologicallented teachers as
envisaged in the National Policy on Education, may liketyai@ a mirage (Yusuf, 2006).

Researchers found positive relationships between students’ acagerformance and instructional
videos. For examplehe integration of instructional videos in entrepreneurshipcatthn has been
proposed as a potential solution Gambari (2010), but isctefeness in improving academic
performance, satisfaction, among pre-service teachers remains uncétson Hemmer (2021)
described video-based learning as a form of ,learning experiencetafadilthrough videb When
information is conveyed visually, the human mind is bettde to remember it (Carmichael, 2018). As a
result, video-based learning is proving to be a suitable ftmolearning, with higher results than
traditional learning methods. By using different media avensigsh as models, audio-visuals, audios,
and presentational tools, a friendly learning environment apdrieace will be enabled for learners to
promote knowledge acquisition. In most schools, facilgigsh as the TV set, DVD and most commonly
the computer are widely available to display videos for learv@hereas other instructional learning
facilities such as projectors, interactive boards, and filnssaip rarely available (Dias, 2011; Apagu &
Bala, 2015).

Despite the increasing evolution in educational videos in higlétutions of learning, Oboegbulum and
Godwin (2013), conducted a study on Application of ICTmanagement of Universities in the North
Central State of Nigeria, with special consideration on ICTsttke computer, internet satellite, and
other telecommunication technologies that can aid for univargtyagement in the institutions such as
teaching, learning, registration and accommodation processesudldasled to include the application
of instructional videos technologit is against this background the study aims to use then8ks
stimulus — response — reinforcement theory to address thdddge gap by investigating the effects of
instructional video on entrepreneurship education outcomesiampe-service teachers in Ahmadu
Bello University Zaria, providing valuable insights fouedtors, policymakers, and stakeholders.

Research Questions

The study is designed to address the following questions:

1. What are the effects of instructional video on entrepreneueshipation academic performance
of pre-service teachers taught technology entrepreneurship bmstigctional Video based
instruction in Ahmadu Bello University, Zaria?

2. What are the effects of instructional video on the entrepreripuediucation academic
performance of Male and female pre-service teachers taught techeoltsgpreneurship using
Instructional Video based instruction in Ahmadu Bello UrsitgrZaria?

3. To what extent is the effects of instructional video on the mit satisfaction among
entrepreneurship education pre-service teachers taught technoltgpremeurship using
Instructional Video based instruction in Ahmadu Bello UrsitgrZaria, Nigeria.

Hypotheses
The following hypotheses were formulated and tested at 0.8bdésignificance:
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Ho™ There is no significant difference between academic performances-s¢ivice teachers taught
technology entrepreneurship using instructional video bassluétion in Ahmadu Bello
University Zaria.

Ho2 There is no significant difference in the academic performancealef amd female pre-service
teachers taught technology entrepreneurship using instructioleal before and after treatment
in Ahmadu Bello University Zaria.

Ho> There is no significant difference in the satisfaction rate ofeprgneurship education pre-
service teachers taught technology entrepreneurship using iiltstalictideo based instruction
in Ahmadu Bello University Zaria.

Methodology

The study adopts quasi-experimental design, specifically pregest-test and post-post-test
design was used. The entrepreneurship education classes wareagive-test to determine the entry
level of the students. The class was taught using instnattiedeos packaged by the researcher. Amin
(2005) claimed that quasi experimental design is the mosbpuge for the study that involves
treatment. The quasi experimental design is symbolically repessenfigure 1
O, > Xa > O > Y. (B)

Figure 1: lllustration of quasi-experimental design forgtugly

Where; Q, represent the pre-test scores for experiment clgssaErepresent treatment for experiment
class 1 (using instructional video). While @present post-test scores for experimental clasgytile
Y, represent post post-test (retention) scores for experimest clas

The population of this study is made up of all pre — sertéachers of Ahmadu Bello University Zaria.
The students in this category have fair experience in teachangraind education and could make a
better judgment. The total number of the population siz&060. Table 1 shows the distribution of the
population of study. A purposive sampling technique wasd ua selecting intact class of students
totaling 75 with 41 males and 34 females, and this is tidalisruptions in the normal routine class
activities, and because the sampled students are trained tatiea® at various levels of education.

The instructional content was developed by the researcher bas#te aontent of the university
entrepreneurship education (200 levels) curriculum, GNS 2ddhriblogy Entrepreneurship (Concept of
entrepreneurship, Technology entrepreneurship, Types of Teemeapship, Technology revolution,
Industrial revolution, Idea generation, Knowledge, TypeKradwledge, Diffusion theory of adoption).
Instructional video package using the above contents was desigdettveloped by the researcher. The
researcher prepare the videos by writing lesson plans for @NBand shared the access link to the
students through the entrepreneurship education class Whattakfgom for (GNS 211). The treatment
is Instructional Video Package using LOOM open source sofihat was adapted by the researcher; a
script was prepared and developed by the researcher for each ims#iusideo used for the
entrepreneurship education pre-service teachers to suit the resegasep The features of instructional
video package made accessible via a link shared to the students arid easigate, comment, ask
guestions, and give feedbacks on desktop, laptops and sroaesph

The developed Instructional Video Package was given to the s&greand two other instructional
technology experts to determine the appropriateness of thecinstr in terms of legibility, navigation,
interface, functionality, packaging, visual display, audio, atidrity. Their suggestions and
recommendations were used for modifying the instruction.
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To determine the reliability of the test instruments; Engepurship Performance and Satisfaction Test
(EPST) and Entrepreneurship Satisfaction Questionnaire (EB&Yesearcher used test-retest method
which was administered after two (2) weeks interval. The scdréisectest-retest were subjected to
Person Product Moment Correlation. Result of the data as@gse reliability coefficient value of 0.82
for Entrepreneurship Performance and Satisfaction Test (ER8@) 0.94 for Entrepreneurship
Satisfaction Questionnaire (ESQ). This high coefficient vaidéated that the instruments are reliable
for the study.

Answering Research Questions
The Research questions of this study was tested using diescsiatistics.

Question One:What are the effects of instructional video on the entreprenpueshication academic
performance of pre-service teachers in Ahmadu Bello UniversityaZ

Table 1: Descriptive Statistics on Academic Performance
Group Statistics

Mean Remarks
N Mean STD STER Difference
Mean Pretest 75 62.64 17.08 1972 8.346 Post test has higher scc
Performance than the pre test scores

Posttest 75  70.98 12.663 1.46

Table 1 shows outcome of mean and standard deviation statisiicsevealed that difference exist
between pre-test and post-test entrepreneurship education acaddorimance of pre-service teachers
before and after instructional video.

Question Two: What are the effects of instructional video on the entrepreripugdhication academic
performance of Male and female pre-service teachers in Ahmadu Bellerkity, Zaria?

Table 2: Descriptive statistics on academic performance of Meaand female pre-service teachers
Group Statistics

Variable Gender N Mean STD Remark
Performance Male 41 67.24 11.624 0.725
Female 34 66.29 11.587

Table 2 shows descriptive mean and standard deviation statistiagvealed that there is no difference
between male and female pre-service teachers’ entrepreneurship edeofépmeneurship education
entrepreneurship education academic performance on instructidealimientrepreneurship education.

Question Three: To what extent is the satisfaction rate of video conferenaimgng pre-service
teachers in Ahmadu Bello University, Zaria?

Research question four will be answered using descriptivetistatis

Table 3: Satisfaction rate of instructional video

S/No  Items SA A D SD Mean STD

1. Instructional video technologies has signifitant37 38 0 0 3.493 0.503
changed my learning experience

2. Video conferencing Technology facilitates hd®b 58 02 00 3.173 0.446
enhanced my learning interaction and collaboration
skills
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3. Application of instructional video in teacheaiting 33 35 7 00 3.346 0.647
are generally positive to me.

4, Instructional video Technologies gives m23 39 6 7 3.040 0.876
confidence in innovative teaching practices.

5. Instructional videos have helped me to undedstalB 55 0 7 2.986 0.7474
the subject entrepreneurship.

6. The time allowed for the video lesson was quitd 24 26 14 2.426 0.961
sufficient for me.

7. The application of video conferencing facilimtelé 45 O 14  2.840 0.973

provides me with the linkage of theory and practice
in teacher education

8. Instructional video platform provides me witB0 41 O 14 2.893 1.007
comfort in learning.

9. The proposed time for start of the class was 42 2 20 2.586 1.040
satisfactory to me.

10. Instructional video sessions stimulates myragein 30 31 0 14 3.026 1.077
the entrepreneurship subject.
Cumulative Mean 2.980

Decision Mean =2.50

Table 3 shows the level of the satisfaction rate of video corfiegermamong pre-service teachers in
Ahmadu Bello University, Zaria, is very high. This is beeatheir overall/cumulative mean agreement
of 2.98 is higher than the 2.50b decision/standard meamwifisply, Many opined that Instructional
video technologies has significantly changed their learnipgreence, as this view had the highest
mean response of 3.49 as details showed that 37 strongly agt the rest 38 agreed. In the same vein
most opined that Application of instructional video in teadn@&ining are generally positive to them,
attracted the second highest mean of 3.35 as details showecdhilea8%strongly agree, 35 agreed as
against the rest 7 that disagreed. In summary, The levhkdatisfaction rate of video conferencing
among pre-service teachers in Ahmadu Bello University, Zariaetig high, especially Instructional
video technologies has significantly changed their learning iexuer and Application of instructional
video in teacher training are generally positive to them.

Testing of Hypotheses
The Hypothesis of this study was tested as follows:

Hypothesis One (H'): There is no significant difference between pre-test and post-test
entrepreneurship education academic performance of pre-service teafhessand after instructional
video.

The hypothesis one @ was tested using pared sample t-test at 0.05 level ofisamge. The pared
sample t-test was used to determine whether or not a signifidféerence exist between the pre —
service teachers’ pre-test and post-test scores.

Table 4: Paired sample t-test statistics on Entrepreneurshifducation Academic Performance
Group Statistics

N Mean STD Df T comput T critical P
Mean Pretest 75 62.64 17.08 74 3.748 1.96 0.000
Performance Posttest 75 70.98 12.663

P=0.00 < 0.05, tcomputed= 3.75 > 1]abaf 74
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Table 4 shows that the results of the paired sample t w&isitiss between pre-test and post-test
entrepreneurship education academic performance of pre-service teafbegsand after instructional
video revealed that significant difference exist between pre-tegiastdest entrepreneurship education
academic performance of pre-service teachers before and after inettlicitieo. Reason being that the
calculated p value of 0.000 is lower than the 0.05 alpha déwnificance and the computed t value
of 3.748 is greater than the 1.96 t critical at df. Their mean performance on instructional video
are 62.64 and 70.98 at pre test and post test respectivelg wiean difference of 8.346 at the post test
level after the exposure to the instructional video in entrepimship education. This shows that the
instructional video in entrepreneurship education is very effeétir the performance of the pre service
teachers.

Hypothesis Two (H?): There is no significant difference between male and female presdedchers’
entrepreneurship education academic performance on instructideal vi

The hypothesis three b was tested using independent sample t — test to compameetrescores of
the independent variables of male and female pre — service teachbreadu Bello University, Zaria.

Table 5: Independent t-test Statistics on Male and Femaler@& Service Teachers’ Entrepreneurship
Education Academic Performance
Group Statistics

Variables Gender N Mean STD Df T comput T critical P
Mean Male 41 67.24 11.624 73 0.353 1.96 0.725
Performance remale 34 6629 11587

P=0.73 >0.05tcomputed=0.35 < 1.96f&3

Table 5 shows that the results of the independent tteitiss of male and female students exposed to
the instructional video on entrepreneurship education pre icasemachers revealed that there is no
significant difference between male and female pre-service teachersprengurship education
academic performance on instructional video.

Hypothesis Three (H°): There is no significant difference in the satisfaction rate afpreneurship
education pre-service teachers in Ahmadu Bello University, Zaria.

Table 6: Non parametric Kolmogorov-Smirnov Test difference in the satisiction rate of
entrepreneurship education pre-service teachers taught technology enfneneurship
using instructional video based institution in Ahmadu Rello University, Zaria

NPar Tests
Descriptive Statistics
N Mean Std. Deviation  Absolute Positive  Negative p
Satisfaction 75 29.8133 6.19872 0.261 0.175 -0.261 0.000

P =0.000 <0.05

Table 6 results of the Non parametric Kolmogorov-SmirnegtTrevealed that significant difference
exist in the satisfaction rate of entrepreneurship educatiorsepvece teachers taught technology
entrepreneurship using instructional video based instititigkhmadu Bello University, Zaria. Reasons
being that the calculated p value of 0.000 is below the 0.0%@d&vel of significance and the mean
differences among the pre-service teachers taught technology erdgreptep using instructional video

based institution in Ahmadu Bello University, Zaria wasgiu29.8133 and standard deviation of 6.198.
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Table 7: Paired sample t-test statistics on Entrepreneurshiducation Academic Performance
Group Statistics

N Mean STD Df T comput T critical P
Mean Pretest 75 62.64 17.08 74 3.748 1.96 0.000
Performance Posttest 75 70.98 12.663
P=0.00 < 0.05, tcomputed= 3.75 > 1abdf 74

Table 7 shows that the results of the paired sample t tatittiss between pre-test and post-test
entrepreneurship education academic performance of pre-service teafhessand after instructional
video revealed that significant difference exist between pre-tegt@stdest entrepreneurship education
academic performance of pre-service teachers before and after instiudtieo.

Discussion

This study revealed that pre-service teachers taught technefdggpreneurship using instructional
video package have significantly improved entrepreneurship educatexiemic performance. This
could be attributed to the provisions of instructional evidpackage platforms which provide
opportunities for both student and teachers to enhance leamgagement such as students’ interactions
with videos that allows them view, review, re-review utlidy understand the concept taught by the
instructor, provide assignments on video, provide feedbackeandurage effective discussions with
students’. The findings is in agreement with Nagy, (2048 conducted a research on “Evaluation of
Online Video Usage and Learning Satisfaction: An ExtensidheoTechnology Acceptance Model” and
whose findings and results confirmed that perceived usefulaggsde, and internet self-efficacy had a
direct effect on the video usage.

Similarly the findings of the study revealed that male g@medice teachers taught technology
entrepreneurship using instructional video based instruditbnot differ significantly in their academic

performance with their female counterparts. The finding ofathalysis of the research question two
shows that there is no difference between male and female pre-styadeers’ entrepreneurship
education academic performance on instructional video, implyiag tie instructional video in

entrepreneurship education is gender. This findings is ifocoity with Adeyemi (2008) who reported

that gender had no effect on academic performance of tstudging instructional videos.

The findings of the study also showed that the level offsation rate of instructional video among
entrepreneurship education pre-service teachers in Ahmadu Bell@rsity, Zaria, is very high.
Specifically, many opined that an Instructional video technolagysignificantly changed their learning
experience. Learning satisfaction was directly influenced by ledeaarer interaction, perceived ease of
use, and learning performance. This finding is in conformitih Nagy, (2018) who conducted research
on “Evaluation of Online Video Usage and Learning Satisfactham:Extension of the Technology
Acceptance Model” and whose findings and results confirmed #ratiped usefulness, attitude, and
internet self-efficacy had a direct effect on the video usage.

Conclusion

Based on the findings of this study it could be dedubead Ihstructional Video based instruction had
demonstrated the potential of enhancing entrepreneurship educatioames among pre-service

teachers. The findings also showed a gender friendly ingtruictiinstructional video, and also inform

instructional design decisions, teacher training programspaliy revisions, contributing to evidence-

based practices in instructional technology. It is therefmegluded that the teaching of Technology
Entrepreneurship with instructional based Instruction Packageases the academic performance,
satisfaction, and retention of entrepreneurship education epries teachers in Ahmadu Bello
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University, Nigeria. The satisfaction rate of video conferenaimgpng pre-service teachers in Ahmadu
Bello University, Zaria, is very high.

Recommendations
The following recommendations were made based on the findirige study;

i. Pre-service teachers should be enlightened and encouraged to maifdnstructional Videos
in learning and teaching, and this can be achieved through imbesagtith the students using
media platforms like YouTube and other social media platforms.

ii. The Instructional video was found not to be gender baize, tarehibenefit both males and
female pre-service teachers. Therefore, pre-service teachers irrespégmeder should be
encouraged to use instructional videos in learning and teaching

iii. The level of satisfaction rate on Instructional video amortgepreneurship education pre-
service teachers in Ahmadu Bello University, Zaria, is very .higiherefore, theuse of
instructional video in teacher education shouldgtietly encouragethrough reward system
of participation in training programs.

References
Academic Technology Center, Cornell University. (2001). Videoferencing instruction: Instructional
considerations. Retrieved April 21, 2003, from:

http://www.cit.cornell.edu/atc/materials/vtc.instruc.shtml.

Adegoke B. A. (2011) Effect of multimedia instruction omn#®r Secondary School Students’
achievement in Phv-Ics. European Journal of Educational St2digs; 3(3): 537-541.

Adeyemi, B. A. (2008). Effects of cooperative learning andblero-solving strategies on junior
secondary school students’ achievement in social studies. daiiecflournal of Research in
Educational Psychology, 6(3), 691-708. Retrieved from
http://www.springerlink.com/content/c1902581675495j5/.

Annetta I, Mangrum J, Holmes S, Collazo K, and Cheng MO42®ridging reaching to virtual reality:
investigating gender effect and students’ engagement on ledimowgyh video game play in an
elementary school classroom. International Journal of Scienceatimuc2009; 31(8): 1091-
1113.

Apagu, V.V., & Bala, AW. (2015). Availability and utilizan of ICT facilities for teaching and
learning of vocational and technical education in Yobe State Techbalges. American
Journal of Engineering Research, 4(1), 113-118.

Chen, G. (2008). "Online discussion processes". Computensl Education. 50 (3): 678—
692. d0i10.1016/j.compedu.2006.07.0052CID6525313.

Chew, E., Jones, N., & Turner, D. (2008). Critical revieivthe blended learning models based on
Maslow's and Vygotskis educational theory. (pp.40-53). Berlin: Springer Betligdelberg.

Dias, I., Ribeiro, M. I, Dias, M. I. R., & Fernandes, (R011). The use of ICT in 3rd cycle of primary
education: an exploratory study in Vila Real city, PortujgProceedings of the International
Conference “The future of Education”

Gambari, 1. A. (2010). Effect of computer-supported coopardtarning strategies on the performance
of senior secondary students in physiMna, Nigeria

Hemmer (2021) What is video-based learning? The future ohifgprexplained. Retrieved from
https://www.easygenerator.com/en/blog/elearning/what-is-vidsedlearning/ 30, 1-5.

llesanmi, A. (2023). Teaching and Learning with Instru@loNideos: Issues and Concerns for
Educational Practicénternational Journal of Instructional Technology and Ediional
Studies4(1), 1-6.

Khairulanuar, S., Nazre, A. R., Sairabanu, O. K., &Norasikin2010). Effects of training method and
gender on learning 2D/3D geometry. Journal of Computerdathematics and Science
Teaching, 29(2), 175 - 188. Retrieved from http://wwwligddrg/p/33188

205



Nagy, J. (2018). Evaluation of Online Video Usage and LegrSatisfaction: An Extension of the
Technology Acceptance Model. International Review of Research in @perDistributed
Learning, 19(1). https://doi.org/10.19173/irrodl. VL2886

Nguyen, T.K., & Nguyen, T.H.T. (2021). The Acceptance asd bf Video Conferencing for Teaching
in COVID-19 Pandemic: An Empirical Study in Vietham. AsialC Online J. 12, 1-16.

Oboegbulum and Godwi2013. Application of ICT in management of Universities in thertk
Central State of Nigeria.

Yusuf, M. O. (2006). Influence of video and audiotapes feedlbaokles on student teachers’
performanceMalaysian Online Journal of Instructional Technologgl), 29-35.

INFLUENCE OF PRINCIPALS’ SUPERVISORY ROLESON TEACHE RS’ INSTRUCTIONAL
EFFECTIVENESS IN MALUMFASHI ZONAL EDUCATION
QUALITY ASSURANCE KATSINA STATE, NIGERIA

'PROF. YAHAYA ALIYU SA'ID & *AMEENAT FARUK JOBE
lUmaru Musa Yar'adua University, Katsina
Katsina State Ministry of Education

Abstract

This paper surveyed influence of Principals’ Supervisory RmieEeachers’ Instructional Effectiveness

in Secondary Schools in Malumfashi Zonal Education Qualssurance Katsina State, Nigeria. Two
research questions were raised in line with the stated obgscénd two null formulated hypotheses. The
study adopted Descriptive Survey Design. The population éostildy comprised 363 Public Senior
Secondary Schools Teachers, 130 Parents-Teachers Associfiéy) éx-officio, 130 School-Based

Management Committee (SBMC) ex-officio and 15 Malumfdshal Education Quality Assurance

(MZEQA) officials in Katsina State. A stratified ramdosampling technique was used where 140
teachers, 50 PTA ex-officio, 50 SBMC ex-officio and 15EQWX officials were sampled as the

respondents for the study. An adapted questionnaire develppddiaina (2014) titled; ‘Principals’
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Supervisory Role for Teachers’ Instructional Effectiveness Questire (PSRTIEQ) with two cluster
guestion was used as instrument for data collection. iisteument was developed on five (5) Likert
scales which was validated and pilot tested and the realiahildices of 0.53 and 0.62 for the clusters
were obtained respectively using Cronbach Alpha Techniqueripige Statistics of Frequency counts,
Percentage, Mean and Standard Deviations as well as Infat&tatistic of ANOVA were employed for
data Analysis. The data was processed with the aid ¢istRtal Package for Social Science (SPSS)
version 23.0. The findings revealed that Public Secondary €esicblassroom instructions become
effective when Principals or School Administrators adogcéffe supervisory technique of classroom
visitation/observation to ensure quality instructions lie tschool system; and principals’ supervisory
role of records-checking makes public senior secondary schoolsetsaallassroom instructions
become effective in terms of academic activities. Therefore, the retade the recommendations that;
the school Principals in Malumfashi Zonal Education @uaAssurance should maintain supervisory
role of classroom visitation or observation to teachenstiuctional delivery and provide them with
professional guidance and assistance where necessary asltigs & long way to enhancing teaching
and learning for the general effectiveness of the school systednprincipals in Malumfashi Zonal
Education Quality Assurance should maintain an effectipersisory role in record keeping as this will
go a long way to enhancing academic excellence and theiuatisinal effectiveness.

Keywords: Principal, Classroom Visitation, Records-Checking, Urdtonal Effectiveness.

Introduction

In any organization, supervision is the basis where by goalsittained and used to maintain standard
and improve the quality of teaching and learning for the teaeimetstudents. The principal as a leader
of group of teachers and non-teaching staff in the scho@reysas the function of interacting with both
the groups in order to improve the learning situationttier students through instructional supervision.
Instructional supervision is one of the processes by whstloat administrators attempt to achieve
acceptable standards of performance and results. It is thef @uadldy control in the school system and
a phase of school administration which focuses primarily ufhen achievement of appropriate
expectation of educational system (Peretomode, 2004); Isassalen as those activities carried out by
principal to improve instruction at all levels of the schegstem (Dittimiya, 1998). The principal
supervises the heads of departments by checking their schemekoémeblesson notes, making sure
they go to classes regularly, checking absenteeism, rewardingdnkirdy teachers, and punishing the
indolent ones, assigning administrative duties to themeanduraging them to do the right things at the
right time. He/she provides the materials for effective disehafgassigned duties and he encourages
experimentation. All these are also inputs into the standaedlwtation. Quinn (2002) points out that
principal are responsible for informing teachers about new edneéstrategies, technologies and tools
that apply to effective instruction. Therefore, it is evidéatt ore-eminent in the Principal’s role as an
instructional supervisor is his/her ability to motivate amspire teachers with the end goal of exerting a
positive influence on instructional practice and ultimately leaframhievement.

The National policy on Education (2004), states that, to renguality control in education, it is
necessary to have good teachers and supervisors. The primanysieipp of the supervisors is to see
that high standards are maintained and that schools are ruroidawee with the laid down regulations.
The Ministry of Education appoints Principals to imprewe maintain standard in schools. This is done
through their supervisory functions. It is unfortunatsmite such efforts by education boards, that
pressures have been mounted for quality provision of educpéiditularly in secondary schools in
Nigeria. It seems that many Principals have not considered dtyés of supervisory procedure for
guality education provision and teachers’ instructional effeciserin their schools. Hence, some of
them seem to find it difficult to effectively administeethschools (Gronn, 2000; Adeyemi, 2004). As
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such, supervisory management style occupies an importaniopasitschool management in Nigerian
schools.

Therefore, school principals are in unique positions as theadgas or Administrators who control
schools’ resources for the purpose of attaining organizatigualls. Principals’ supervisory
responsibility of ensuring that educational objectives are achieyadany is one of the determining
factors in students’ performance. It is through supervithain a particular principal can ensure that the
standards are not only maintained but improved upon to ackiperted and stated educational goals
and objectives. Effective supervision by principal is theeeftgcessary in order to enhance the quality
of instruction in school which consequently leads to impdoperformance of students. Hoy and Hoy
(2009) states that the logic of this position is thatraerty school environment, that is efficient and well
managed, provides the preconditions for enhanced studenntgaEffective instructional leadership is
generally recognized as the most important characteristic of sabdoohistrators. In particular Ukeje
(1992) notes that a more thorough supervision has betoperative because of the fast increasing
enrolment rate in schools without a corresponding increaskeimwmber of facilities and qualified
teachers. Poor academic performance of students could perhapsdsuthef inadequate supervision of
principals of secondary schools in Nigeria. The absence of iegfestipervision may lead to many
problems in the school system such as; irregular attendactasses by students and teachers, wastage
of human and material resources and general indiscipline ictioelyEzeocha, 2004). Moreover, it has
been observed that many principals have neglected their superdisteg in the following areas;
checking class attendance of teachers and students, class visidanifiying and guiding incompetent
teachers and in assessing the tone of the school. This restiteancy on the part of teachers and
students in many public schools.

Principals’ classroom visitation refers to a process by whiehprincipal as a supervisor visits the
classroom to observe the teacher and students in action. Aectydgwe (2001) classroom visitation is
a procedure by which the educational leader who possesses wisdt@ chgreat assistance in aiding
the teacher to improve both his instructional techniques anléainning process of the student. The main
purpose of the principals’ classroom visitation accordinthéodefinition is for the improvement of the
teaching/ learning process. To successfully carryout the classisitation however, the visit has to be
planned. Igwe (2001) noted that teachers are always fearful aed s¢aupervision and as such do not
take it in good faith. Since supervision is inevitablehghooves the supervisor to plan his visitation
together with the teacher to dispel teachers’ fear and anxiety.

To carry out a successful and harmonious visitation, Ezed€9%) advocated the following strategies:
existence of good rapport between teachers and supervisor, shetHatter would not be seen as an
enemy; the supervisor should carefully prepare the visit amadslenter the classroom as unobtrusively
as possible; a conference should precede and follow thethisisupervisor should concentrate on the
total learning situation, students — teacher behavior and thelatof the students; visitation should be
at the approval of the teacher; the supervisor should attengfisdover strong points in the learning
situation, discuss the past during conference and give evhdit it is due; and the supervisor should
never openly show disapproval of what happens in the classmather, should make complimentary
remarks before leaving the classroom. Peretomode (2001) advocatedl rreachers—supervisor
relationship during classroom observation. The implicasiocording to him was that before engaging
him in a pre-visit conference which might also be instrualeéntdispelling teacher apprehension of the
forth-coming visit and could provide the principal witle teachers’ intentions so that both could share a
framework of meaning and understanding of the teachers’ regs@nemises, doubts and explicit
professional motives. Apart from the pre-visit conferendegrotacets of classroom visitation would be
real observation period and the post visit conference. Sincepleevssor observes the lesson so that he
may later analyze it with the teacher, Lovell and Kimball (2@@Bjited out that it is crucially important
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that the data constitute a true, accurate and complete represeoftatioat took place. This would be so
because, if the data was seriously distorted, then the wholesexbeziomes worthless. The relationship
between teachers’ and students is another important area thatpteisor would pay attention to
during classroom visitation if teachers’ job performance shbelimproved upon. Besides, the use of
classroom visitation technique for the enhancement of teachérgejdormance demands more time
from principals. The principal should also consider insibncimprovement as a top priority in statutory
role. It became rather unfortunate that many principals neved spach time in visiting classes for the
purpose of supervision.

In every educational setting, information is very crucial fay-tb-day operation. School records are very
important in the administration of schools, and as sugphine serious attention for effective and efficient
administration of schools at every level of the educationabisethe keeping of records in school as
entrenched in the Public Education Edict 1974 carries penaltiésd®e who fail to keep them. School
records are information banks of what has been done or kmdwumat is to be done and how things are
to be done (Koko & Nwiyi, 2006). School records proviceful source of information not only for the
schools but also for the large society, and without recespikg knowledge and learning would be
hampered (Amirize, 2000). The school records include, Diadgshdok, teacher’s attendance register,
staff movement book, visitor's book, admission regjssardent attendance register, lesson note, among
others. The school administrator is therefore compelled to keeb update these records for
administrative convenience. This will enhance the performance of teaubesiuse their movement in
and out of the school is being monitored. The lesson ndtglianies are also looked into as to ascertain
whether the teacher is teaching the right thing or not. Agreiand Nwiyi (2010) suggested that school
principals should improve in keeping their records throtighuse of information and communication
technology for effective and efficient administration of the sthaccording to them this strategy will
enhance the effectiveness of the teachers in performing their.dutgethe principal’s responsibility to
guide and direct students in the process of implementing thiewdum and ensures that facilities for
teaching and learning are in order and utilized effectively (Acteyrii998).

Teachers’ instructional effectiveness refers to the broad rangeosfledge, preparation, skills, and
attitudes that result in effective teaching and student learliaguctional effectiveness is a complex
construct and includes numerous dimensions, behaviors, skilll characteristics. Teaching approaches,
course modality, course material, learning activities, and amsigts should be aligned with student
preparation, course level (introductory, intermediate, advancedjuate), and skills required for
students to demonstrate accomplishment of intended studerib¢eatricomes. No school can succeed
in a situation where a principal does not constantly check thir& wof his subordinates. This is so
because the main purpose of appointing principals to headlsdhdo give leadership in the teaching
and learning process. Therefore, the quality education may béasgely as product of the efforts of the
principals in the discharge of their primary responsibilitiesollaboration with teaching, non-teaching
staff and students. It is against this backdrop that theemirestudy is set to survey the influence of
principals’ supervisory roles on teachers’ instructional effeogss in secondary schools in Malumfashi
Zonal Education Quality Assurance Katsina State, Nigeria.

Objectives of the Study

The following objectives were formed to guide the study to:

1. Determine the influence of Principals’ classroom visitatiole on Teachers’ Instructional
effectiveness in secondary schools in Malumfashi Zonal Educ@tiatity Assurance; and

2. Examine the influence of Principals’ records-checking role T@achers’ Instructional
effectiveness in secondary schools in Malumfashi Zonal Edudatiatity Assurance.

Research Questions
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The following research questions were raised for the study:

1. To what extent does Principals’ classroom visitatide ifluence Teachers’ Instructional
effectiveness in secondary schools in Malumfashi Zonal Educatiatity Assurance?
2. To what extent does Principals’ records-checking role dnfla Teachers’ Instructional

effectiveness in secondary schools in Malumfashi Zonal Edud@tiatity Assurance?

Research Hypotheses

The following null hypotheses were formulated to guide $tudy; to be tested at (0.05) level of

significance, there is no:

HO%:  There is no significant difference in the respondents’ iopirregarding the influence of
Principals’ classroom visitation role on teachers’ instruetioeffectiveness in secondary
schools in Malumfashi Zonal Education Quality Assurance; and

HO*  There is no significant difference in the respondents’ iopirregarding the influence of
Principals’ records-checking role on teachers’ instructional efegetss in secondary schools in
Malumfashi Zonal Education Quality Assurance.

Methodology

The study adopted Descriptive Survey Design. AccordingfadaBi (2013) Descriptive survey design is
a survey design that involves gathering data about a tavgatation from a sample and generalizing the
findings obtained from the analysis of the sample to thieeepopulation. The population of the study
was 638comprising 363 teachers, 130 PTA ex-officials, 1BMG ex-officio and 15 Ministry of
Education officials in Malumfashi Education Quality Assuranoa&Z A sample size of 260 respondents
as recommended by the Research Advisor (2006) table for detegnsiample size comprising (145)
public senior secondary school teachers, fifty (50) parent-teaabsvsiation (PTA) ex-officio, fifty (50)
school-based management committee (SBMC) ex-officio and fifte®nnfiistry of education (MOE)
officials was used for the study. Stratified random sampkehnique was used for the selection of the
sampled respondents from the three strata. The respondents agsified into four strata based on the
nature of their homogeneity. An adapted (structured) queestice tagged ‘Principals’ Supervisory Role
for Teachers’ Instructional Effectiveness Questionnaire (PSRYIRvas used in the study. An
educational management scholar and a statistician from the Fachltycdtion, Umaru Musa Yar'adua
University, Katsina validated the questionnaire which wag fested and the reliability indices of 0.53
and 0.62 were obtained using Cronbach Alpha Technique. Dégerptatistics for answering the
research questions and Inferential Statistics for testing tHehypotheses were employed for the
analysis of the study data which was processed with the d@dattical Package for Social Science
(SPSS). Therefore, any mean score of an item in the questierthat is 3.00 and above was adjudged
as agreed and any mean score of an item below 3.00 was takeagrsatls It is also adjudged that a
hypothesis can be accepted when the observed P-value is greateetA$pha of 0.05, and it is rejected
if observed P-value is less than the Alpha value.

Data Presentation, Interpretation and Discussion
Research Question 1.To what extent does principals’ classroom visitation roléuémfce teachers’
instructional effectiveness in secondary schools in MalumfastmilZEducation Quality Assurance?

Table 1: Descriptive Statistics of the Influence of PrincipalsClassroom Visitation Role on
Teachers’ Instructional Effectiveness

SIN Item statement Respondents SA A U D SD Mean STD

1 Principal’s ability to go round andTeachers 441 621 107 156 148 3.53 .7965
monitor  classroom  activitiesSBMC 27 729 5 3 6 3.56 .5672
enhances discipline, therebyTA 2 8 1 0 3 3.68 .6297
promotes teachers’ instructional EQA 3.20 .6042
effectiveness.
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2 Principal’s ability to go round andTeachers 571 601 118 7 106 4.01 .5968.
supervise classroom activitieSBMC 415 925 2 3 5 3.64 2753.6
makes teachers mindful of theiPTA 3 7 3 3 2 3.84 869.11
assigned responsibilities and thiZEQA 0 440 52
enhances their instructional
effectiveness.

3 Principal’s ability to go round andTeachers 471 622 127 114 138 3.82 .6816.
monitor instructional activities in SBMC 114 025 8 3 0 3.44 9264.3
the class enhances teacherBTA 1 10 1 1 2 400 358.72
lessons content coverage. ZEQA 3.40 42

4 Principal’s ability to go round andTeachers 55 50 5 15 20 4.67 .9968
monitor the classroomSBMC 10 14 12 5 9 3.76  .0633
instructions enhances teacher®TA 13 15 11 4 7 286 .0531
punctuality in the school. ZEQA 4 6 0 1 4 3.33 .1355

5 Principal’s ability to go round andTeachers 42 62 7 15 19 4.98 .6517
supervise classroom activitieSBMC 7 11 20 4 8 250 .3095
enables teachers’ effective lessoiRTA 8 19 14 4 5 282 .1363
participation as such enhanceBEQA 1 9 1 1 3 3.40 .4464
their instructional effectiveness.

6 Principal’s ability to go round andTeachers 49 68 10 7 11 3.94 .0882
monitor instructions in the schoolSBMC 8 15 20 3 4 3.40 .7128
positively  affects  teachers’PTA 14 17 9 6 4 3.62 .0676
classroom management andEQA 3 5 2 1 4 3.13 .7330
control strategies as such enhance
their instructional effectiveness.

7 Principal’s ability to go round andTeachers 39 77 9 9 11 3.85 .7598
supervise teachers’ instructionabBMC 17 18 2 5 8 3.62 .9127
activities in the class enhanceBTA 8 21 5 5 11 3.20 .5515
their classroom assessment skillsZEQA 1 7 3 0 4 3.06 .9863

8 Principal’s ability to go round andTeachers 37 59 10 11 28 345 .3337
supervise teachers’ instructionabBMC 7 13 17 5 8 3.12 .3705
activities in the class enhanceRTA 6 15 18 O 11 310 .1342
their mode of lessons presentatioAEQA 2 10 O 1 2 3.60 .7690

performance.
Grand Mean and Standard Deviation 3.56 & 0.2878

The result in Table 1 shows that each of the items 1,£,5,6, 7, and 8 of the influence of principals’
supervisory role of classroom observation or visitatioteaichers’ instructional effectiveness obtained a
mean score of 3.56 with corresponding standard deviation st@.2878 which is above the decision
mean score of 3.00. The results imply that the responderd Rxincipals’ supervisory role of
classroom observation or visitation in items 1, 2, 35,46, 7 and 8 as having positive influence on
Teachers’ instructional effectiveness. In other words, thedgnaan score is 3.56, which is above the
criterion of 3.00 set for the study. Therefore, the resoiplies that the act of classroom
observation/visitation undertaken by the school principals pasitive influence on teachers’
instructional effectiveness in Malumfashi Zonal Education QuAlisurance, Katsina State, Nigeria.

Research Question 2:To what extent does Principals’ Records-Checking role influereatiers’
instructional effectiveness in secondary schools in Malum#&stal Education Quality Assurance?
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Table 2: Descriptive Statistics of the Influence of Principa’ Records-Checking Role on Teachers’
Instructional Effectiveness

S/IN Item statement Respondents SA A U D SD Mean STD

1. Principal’'s ability to superviseTeachers 46 71 10 5 14 3.91 .5020
students’ notebooks on dailySBMC 4 11 7 3 25 232 .6638
basis facilitates learning culturePTA 5 12 17 4 12 2.88 .9424
thereby promotes teachersZEQA 3 5 4 1 2 3.40 .0124
instructional effectiveness.

2. Students attain higher academiteachers 60 48 5 18 14 384 .9682
performance due to theSBMC 8 13 17 4 8 3.18 .2306
principal’s ability to supervise PTA 10 18 9 4 9 3.32 .5989
their daily attendance to ensur@EQA 1 8 2 1 3 3.20 .6214
punctuality in the school.

3. Principal’s ability to timely Teachers 49 60 10 11 15 3.80 .7199
supervise  teachers’ weekh\SBMC 17 12 2 8 11 3.32 .2821
dairies regulates instructionaPTA 18 15 3 5 9 3.56 .5006
delivery, thereby promotes theiZEQA 2 9 1 0 3 3.46 7749
instructional effectiveness.

4. Principal’'s ability to timely Teachers 70 40 8 12 15 3.95 .7508
supervise teachers’ lesson plaBBMC 4 11 14 10 11 274 7241
books regulates instructionaPTA 10 16 3 8 11 3.00 .2685
delivery, thereby promotesZEQA 5 6 2 1 1 3.86 .9289

school effectiveness.

5. Principal’'s ability to timely Teachers 45 64 11 11 14 3.56 .0687
supervise teachers’ time boolSBMC 8 19 10 11 2 2.76 4142
regulates instructional deliveryPTA 10 16 12 4 8 2.92 5107
thereby promotes theirZEQA 1 9 2 0 3 3.20 1315
instructional effectiveness.

6. Schools attain higherTeachers 21 66 27 12 19 312 4184
effectiveness when the principaSBMC 8 19 5 6 12 3.10 .7668
actively  supervise teachersPTA 14 20 5 4 7 3.60 .9096
evaluation strategies. ZEQA 3 6 2 1 3 3.33 .3541

7. Principal’'s ability to superviseTeachers 35 57 32 8 13 3.64 .5159
curriculum  record regulatesSBMC 8 14 10 11 7 3.10 4661
instructional delivery, therebyPTA 8 14 9 4 15 2.92 .3054
promotes teachers instructionaZEQA 2 9 1 1 2 3.53 .5876
effectiveness.

8. Principal’'s ability to check andTeachers 51 59 8 12 15 3.82 .2018
supervise records of extraSBMC 8 17 8 8 9 3.14 4904
curricular activities enhancePTA 3 13 17 7 10 2.84 1730
teachers’ instructional ZEQA 1 8 2 0 4 3.66 3707
effectiveness.

Grand Mean and Standard Deviation3.31&0.5054

The result in table 2 shows that each of the items 9, 10121113, 14, 15, and 16 of the influence of
Principals’ records-checking as component of supervision orch&es instructional effectiveness

obtained a mean score of 3.31 with corresponding standardideweabre of 0.5054 which is above the
decision mean score of 3.00. The above results imply thaespendents rated Principals’ Supervisory
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Technique of Records-Checking in items 9, 10, 11, 1214315, and 16 as having positive influence on
Teachers’ Instructional Effectiveness. In other words, the gmaeah score is 3.31, which is above the
criterion of 3.00 set for the study. Therefore, the resulplies that the act of records-checking
undertaken by the school principals has positive influencéeachers’ instructional effectiveness in
Malumfashi Zonal Education Quality Assurance, Katsina Statesridig

Hypothesis One:There is no significant difference in the respondents’ opinegarding the influence
of Principals’ classroom visitation role on Teachers’ Insionetl Effectiveness in secondary schools in
Malumfashi Zonal Education Quality Assurance. The detail ofdbelt was presented in table 3.

Table 3: One Way Analysis of Variance (ANOVA) on the E#ct of Principals’ Classroom
Visitation as Component of Supervision on Teachers’ Instretional Effectiveness

Source of Variation Sum of Squares df Mean Square F Sig (P) Decision
Between Groups 201.287 2 100.64 7.393 .631 1 Ataepted
Within Groups 4056.700 293 1361

Total 4257.987 295

*Significant at p< 0.05 level of significant

The table 3 presents analysis of variance of difference in thendmms’ opinion regarding the
influence of Principals’ classroom visitation as componenBubervision on Teachers’ Instructional
Effectiveness in Malumfashi Zonal Education Quality Assurafte. result indicated that the sum of
square between the groups is 201.287; sum of square wighgroup is 4056.700. While, mean sum of
square within group is 100.64 and between the groups.64d.1Bhe F-value recorded was 7.39 and P-
value observed at 0.05 level of significance is .631. Therdfovalue is greater than Alpha value. Since
the observed P-value is greater than Alpha value, the hypoiitgisits states that there is no significant
difference in the respondents’ opinion regarding the infleesf principals’ classroom visitation role on
Teachers’ Instructional Effectiveness in secondary schools iurMatshi Zonal Education Quality
Assurance is retained. Thus, this implies that there isigmifisant difference in the respondents’
opinion regarding the influence of Principals’ Classroomitation role on Teachers’ Instructional
Effectiveness in Secondary Schools in Malumfashi Zonal EducQtiadity Assurance.

Hypothesis Two: There is no significant difference in the respondents’ opinggarding the influence
of Principals’ Records-Checking role on Teachers’ Instructifffgctiveness in secondary schools in
Malumfashi Zonal Education Quality Assurance. In testing thypothesis, inferential statistics of
ANOVA was employed and processed on SPSS (Version 23). &thé of the result was presented in
table 4.

Table 4: One Way Analysis of Variance (ANOVA) on the Effecof principals’ Records-Checking
as Component of Supervision on Teachers’ Instructional Effctiveness

Source of Variation ~ Sum of Mean Decision
Squares df Square F Sig (P)

Between Groups 51.792 2 25.896 1.245 .289 » Atwepted

Within Groups 6198.009 293 20.799

Total 6249.801 295

*Significant at p< 0.05 level of significant

The table 4 presents analysis of variance of difference in thendmms’ opinion regarding the
influence of Principals’ Records-Checking as component ofeisigion on Teachers’ Instructional
Effectiveness in Malumfashi Zonal Education Quality Assurafibe. result indicated that the sum of
square between the groups is 51.792; sum of square whthigroup is 6198.009. While, mean sum of
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square within group is 20.799 and between the groups89@5The F-value recorded was 1.245 and P-
value observed at 0.05 level of significance is .289. TherdfevaJue is greater than Alpha value. Since
the observed P-value is greater than Alpha value, the hypoititgisis states that there is no significant
difference in the respondents’ opinion regarding the influefiderincipals’ Records-Checking role on
Teachers’ Instructional Effectiveness in Secondary Schools innMiasini Zonal Education Quality
Assurance is retained. Thus, this implies that there isigrifisant difference in the respondents’
opinion regarding the influence of Principals’ Records-Chegkiole on Teachers’ Instructional
Effectiveness in secondary schools in Malumfashi Zonal Educ@tiatity Assurance.

Discussion of the Findings

The finding revealed that Principals’ Supervisory Techniqu€lagsroom Visitation has positive effect
on school effectiveness in Malumfashi Zonal Education Qualdyufance. The respondents’ response
rate of 3.56 falls above the criterion mean of 3.00. Thigligw that the respondents rated that the
Principals’ Supervisory Technique of classroom observationisgation positive influence to Teachers’
Instructional Effectiveness. In other words, the respondematisitained that principal’s supervisory
technique of classroom visitation enhances discipline among tsaai®rcates spirit of being punctual
to school, active participation in classroom instructionsis tinaking them attain good results in
continuous assessment as well as in end-of-term examinatisnfifiding supports the result of Imo
and Bassey (2015) study which revealed that the higher thepaist use of supervisory technique of
classroom visitation, the higher the teachers’ job performaniggrrs of instructional ability, classroom
discipline, communication effectiveness, teaching methods andf tisaching aids. The finding is also
in support of Saka (2000) who found that teachers tet@ ttommitted to their duties when principals
visit classroom regularly. His study further revealed thatimacipal who never visits classrooms to
observe teachers encourage laziness among teachers. Based on theserdistuss deduced that
principal’s supervisory technique of visiting classroomsregular basis to observe, not only how
teachers teach, but also the total learning situation and enhanoebkesftdttiveness.

It is however revealed that principals’ supervisory technidueanrds-checking has positive influence
on teachers’ instructional effectiveness in Malumfashi Zonalc&ihn Quality Assurance. In this
regards, the respondents’ response rate of 3.31 wasic#ljistbove the criterion mean of 3.00. This
implies that the respondents rated that principals’ supeyisohnique of records-checking has positive
effect on school effectiveness. This finding is in line wdkorie and Nwiyi (2017) whose study
revealed that maintenance of effective record-keeping strategy by seceadaol principals promotes
teacher’s effectiveness.

Conclusions

Based on the findings of the study, it is therefore concltiuzid

Public Secondary School Teachers’ classroom instructions bectenévef when Principals or School
Administrators adopt effective supervisory technique of classrwisitation/observation to ensure
quality instructions in the school system. Principalgesuisory role of Records-Checking makes public
senior secondary schools teachers’ classroom instructions bectenévefin terms of academic
activities.

Recommendations

In line with the findings of this study, it is recommeddhat the:

I. Principals in Malumfashi Zonal Education Quality Assuranceaihmaintain supervisory role
of classroom visitation or observation to teachirstructional delivery and provide them with
professional guidance and assistance where necessary as this avilbigg way to enhancing
teaching and learning for the general effectiveness of the ssysiem.
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ii. Principals in Malumfashi Zonal Education Quality Assuranceukhonaintain an effective
supervisory role in record keeping as this will go a lomy ¥ enhancing academic excellence
and their instructional effectiveness.
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Abstract
This study investigates the effects of multimedia-basedatistnal strategies on the cognitive, affective,
and psychomotor learning outcomes of secondary schookrggidn Kano. Employing a quasi-
experimental design, the research involved a sample of 2@@rdgtudivided into experimental and
control groups, with data collected through pre-testd @ost-tests across three domains. The results
indicate that multimedia instruction significantly enhancesgnitive outcomes, fostering better
understanding and retention of knowledge. Also, studentssedpto multimedia resources reported
higher levels of motivation and engagement, positively inmgadtieir affective learning outcomes. The
study revealed substantial improvements in psychomotds skihong those who participated in
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multimedia-based learning. The multivariate analysis ofiareme (MANOVA) confirmed that the
combined effects of multimedia strategies outperformedtitvadi methods across all learning domains.
These findings underscore the importance of integratingimmnedia tools in educational practices to
promote comprehensive student development. The study advooatdsirther exploration of
multimedia’s long-term benefits and its applicatiomiverse educational contexts.

Keywords: Multimedia-based instruction, cognitive outcomes, affectivécames, psychomotor
outcomes, secondary education, quasi-experimental design.

Introduction

The rapid development of technology has transformed vareisrs, including education. Multimedia-
based instructional strategies have gained significant attentiam &snovative approach to enhance
teaching and learning processes. Unlike traditional methodsellygbrimarily on text-based materials,
multimedia integrates visual, auditory, and interactive elemenpsavide a richer learning experience.
Mayer's Cognitive Theory of Multimedia Learning (2009) sogtp the idea that learners can better
understand and retain information when it is presented imlinmdal format, combining words and
images rather than words alone. This concept has led to incressedf multimedia in educational
settings, with studies showing its potential to impreitelents’ engagement and comprehension across
various subjects (Clark & Mayer, 2016).

However, the effectiveness of multimedia-based instructioretegies on different learning domains—
cognitive, affective, and psychomotor—remains an area of activeayn@ognitive learning outcomes,
which involve knowledge acquisition and intellectual skillsyén been the primary focus of multimedia
research, with positive results indicating improved stugenformance (Moreno & Mayer, 2007). The
affective domain, related to attitudes, motivations, and emmtidgs also crucial, as emotional
engagement can significantly influence learning retention (Picaild €004). The psychomotor domain,
which includes the development of physical skills, is lesguently studied, but multimedia has been
proposed as a tool to enhance practical skill acquisition ghreimulations and interactive tools (Yusuf
& Afolabi, 2010).

In the context of secondary education, where students face increasidgmic demands and require
diverse instructional strategies to meet their learning neadsmedia tools offer a promising solution.
As schools adopt blended learning models and seek toratee¢echnology into the curriculum,
evaluating the effectiveness of multimedia-based strategies beessmstial. Research indicates that
multimedia can address various learner preferences and improve olassibom engagement, leading
to better learning outcomes in specific subjects such as scientemmasits, and languages (Shah &
Freedman, 2003). However, empirical studies assessing the ioip#utse strategies on secondary
school students’ learning outcomes across multiple domairisrétied, highlighting the need for further
research.

This study aims to bridge this gap by conducting a quas+éxental investigation into the effects of
multimedia-based instructional strategies on students’ ¢egnéffective, and psychomotor outcomes.
Employing a rigorous analytical approach using Multivariatelgsis of Variance (MANOVA), the
study seeks to determine whether multimedia instructionfsignily enhances learning across these
domains compared to traditional instructional methods. Tindinfjs will provide insights into how
multimedia can be effectively incorporated into secondary educatoimprove overall student
performance and engagement (Clark & Mayer, 2016; Moreno & MaQer,)2

Problem Statement

Despite the growing integration of multimedia-based ingtvoat strategies in education, there remains
a gap in understanding their comprehensive impact on studeatsiing outcomes, particularly in
secondary education. While previous studies have demonstrasiti/epeffects of multimedia on

217



cognitive learning (Moreno & Mayer, 2007), limited attentibas been given to its influence on the
affective and psychomotor domains. Furthermore, much of thstirexiresearch lacks rigorous

experimental designs that address the simultaneous effect tifmadih instruction on these three
critical learning domains. In secondary schools, where diversairiganeeds must be met, educators
require evidence-based approaches that effectively enhance both acadkskitl-based performance.

The lack of empirical data on how multimedia tools impact cognitaffective, and psychomotor

outcomes, particularly in comparison to traditional teachindnous, leaves educators with insufficient
information to make informed pedagogical decisions. Thidysaddresses this gap by employing a
guasi-experimental design and multivariate analysis of varianceN@AAA) to assess the overall

effectiveness of multimedia-based instructional strategiehesetthree learning domains, providing a
holistic evaluation of their impact on student learning in sdaoy education.

Purpose of the Study

The purpose of this study is to evaluate the effectivenessilimadia-based instructional strategies on
secondary school students’ cognitive, affective, and psychoreziming outcomes. The study aims to
determine whether multimedia-based instruction producesfisagmt improvements in these domains
compared to traditional teaching methods. Using a quasi-expeainuasign and multivariate analysis
of variance (MANOVA), this study seeks to provide empiricatlence that multimedia strategies can
enhance student learning across multiple areas simultanedustgby offering insights into how
technology can be better integrated into secondary educationstier foverall academic and skill
development.

Research Questions

1. What is the effect of multimedia-based instructional strategiesthe cognitive learning
outcomes of secondary school students?

2. How do multimedia-based instructional strategies impact thectafé learning outcomes of
secondary school students?

3. What is the effect of multimedia-based instructional strategieshe psychomotor learning
outcomes of secondary school students?

4, How do the cognitive, affective, and psychomotor learningarmés compare between students

exposed to multimedia-based instruction and those exposediiitonal instruction methods?

Hypotheses

HO%:  Multimedia-based instructional strategies will have a $ilfy significant positive effect on
secondary school students’ cognitive learning outcomes comparé@ditional instruction
methods.

HO*  Multimedia-based instructional strategies will resulstatistically significant improvements in
students’ affective learning outcomes compared to traditionaligt®n methods.

HO*  Multimedia-based instructional strategies will signifitgrnhance secondary school students’
psychomotor learning outcomes compared to traditional ingiructethods.

HO*  There will be a statistically significant multivariate effect the combined learning outcomes
(cognitive, affective, and psychomotor) of students exposedultimedia-based instructional
strategies compared to those exposed to traditional methods.

Literature Review

Instructional Technology and Multimedia-Based Instruction

Instructional technology has evolved significantly over thd pasades, integrating digital tools into
education to enhance teaching and learning processes. The teroctimsal technology” broadly refers

to the application of technological innovations, such as ctergusoftware, and the internet, to facilitate
learning and improve educational outcomes (Roblyer & Doef20d3). The growing shift towards
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digital learning environments has enabled educators to emaitmus technological resources, including
multimedia, to make learning more engaging, interactive, andradilto students’ diverse needs.
Multimedia-based instruction, a prominent form of instar@l technology, incorporates text, audio,
images, animations, and videos to create a more dynamic andastigillearning experience (Mayer,

2009). This approach aligns with theories of constructie@atning, where learners actively construct
knowledge by interacting with multiple modes of informatrather than passively receiving content.

Multimedia-based instruction is underpinned by Mayer’s ritoge Theory of Multimedia Learning,
which posits that people learn better when information isspted using both verbal and visual channels
(Mayer, 2009). This dual-channel processing allows learnergetter organize and integrate new
knowledge, leading to improved understanding and retentiesedch has consistently demonstrated
the positive impact of multimedia on learning outcomes, pdatigu in subjects like science,
mathematics, and languages (Moreno & Mayer, 2007). For instahments exposed to multimedia
content tend to outperform those receiving traditional tesed instruction in terms of comprehension
and problem-solving abilities (Clark & Mayer, 2016). Fertihore, multimedia-based instruction has
been shown to cater to different learning styles, offeringa¥jsauditory, and kinaestheticlearners’
diverse ways to process information.

In addition to cognitive gains, multimedia-based instructias also been linked to improved affective
outcomes, such as student motivation, engagement, and attawa@ed learning. Studies by Picard et al.
(2004) suggest that multimedia, through its interactive dsually appealing content can create more
emotionally engaging learning environments. This increasedi@mb engagement helps students
sustain interest and motivation, which are critical factorsafmdemic success. Moreover, multimedia
tools, such as simulations and animations, offer real-wiydtlem-solving experiences, thereby making
abstract concepts more relatable and enhancing students’ affectivesess®hah & Freedman, 2003).

However, while multimedia instruction has shown substarigefits, challenges remain in its
integration into traditional classrooms. The effectivenessnoftimedia depends on how well it is
designed and aligned with instructional goals (Clark & Mag28d,6). Poorly designed multimedia can
overwhelm learners’ cognitive capacities, leading to cognitive oadrand reduced learning efficacy.
Additionally, the digital divide—where access to technolagy internet resources varies significantly
across regions—poses a barrier to the widespread adoptiontohedia in some educational contexts
(Yusuf & Afolabi, 2010). Addressing these challenges ireguongoing research and investment in
teacher training, curriculum design, and equitable access to teghgnm ensure multimedia-based
instruction realizes its full potential in enhancing learnintzomes.

Learning Outcomes in Education

Learning outcomes are fundamental indicators of educational suser8sg as measurable expressions
of the knowledge, skills, attitudes, and competencies studgeatexpected to acquire through the
educational process. Defined by Biggs and Tang (2011), leavnisgmes are specific, measurable, and
observable behaviours that reflect students’ understanding ditiésabfter instruction. They are often
classified into three key domains: cognitive, affective, and mswyolor, as per Bloom’s taxonomy
(Bloom et al., 1956). The cognitive domain relates to kedge acquisition and intellectual skills, the
affective domain concerns attitudes and emotional responses, tiipsychomotor domain focuses on
physical or manual skills. The accurate articulation and assessihémtse outcomes are crucial in
ensuring that educational goals align with instructional odwghand assessments (Anderson &
Krathwohl, 2001).

Cognitive learning outcomes have traditionally dominated edwutresearch, with a primary focus on
knowledge retention, comprehension, and critical thinkindsskiesearch suggests that well-designed
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instructional strategies, particularly those that promote atgamning, significantly enhance cognitive
outcomes (Hattie, 2009). For example, meta-analyses of vaiiostsuctional methods have

demonstrated that techniques such as problem-based learning, ngerection, and formative

assessments consistently lead to improved cognitive performancstudents (Prince, 2004).
Furthermore, technology-enhanced learning environments, suclulisiedia instruction, have been
shown to foster deeper cognitive engagement by integratingplawdensory inputs, thereby enhancing
students’ ability to process and retain information (Ma2609).

Also, affective learning outcomes, which encompass students’iamspotattitudes, values, and
motivation, are increasingly recognized as critical to educatiocakss. Studies by Picard et al. (2004)
highlight the importance of engaging students emotionaliynprove both their academic performance
and retention. Emotional engagement, often facilitated by inteeacind multimedia learning
environments, has been found to enhance students’ interesoérdtion, which in turn influences their
persistence in learning and overall satisfaction (Fredricks, @&iteid, & Paris, 2004). Research
indicates that when students are emotionally invested in trainihg, they are more likely to achieve
higher cognitive outcomes, thus establishing a strongbl@tlveen the affective and cognitive domains
(Shah & Freedman, 2003).

Psychomotor learning outcomes, though less emphasized irabedercation, are vital in fields that
require the development of physical skills, such as technical@alional education (TVET) and health
sciences. Research in psychomotor learning suggests that marasieities, simulations, and
multimedia tools can enhance students’ ability to acquire amgerefotor skills (Yusuf & Afolabi,
2010). For example, in practical fields such as engineeringreicine, the use of simulation-based
learning environments has been shown to improve studenish@®otor abilities, allowing them to
practice and perfect skills in a risk-free setting (Bradley, 2UDéspite its importance, the psychomotor
domain is often underexplored in mainstream education, pgimtira need for more comprehensive
assessment and instructional design that address this cripeat a$ learning outcomes.

Methodology

Research Design

The research design for this study is a quasi-experimentgndesgiecifically a pretest-posttest control
group design. This approach allows for the comparisorwof groups—one receiving the treatment
(multimedia-based instruction) and the other receiving toaditi instruction—without random
assignment of participants. The study assessed the impacltohedia-based instructional technology
on students’ learning outcomes. A pretest was administerbdttogroups before the intervention to
measure baseline knowledge, followed by the instructional enépn, and finally, a posttest was
administered to measure the effects of the treatment.

Quasi-experimental designs are ideal for educational settings wéedemization is not feasible
(Shadish, Cook, & Campbell, 2002).

Participants

The participants for this study consisted of secondary scétoodlents from two randomly selected

schools in Kaduna metropolis, ensuring that one school sas/édte experimental group and the other as
the control group. The sample included approximately 108ests, with 50 students in each group,

drawn from intact classes in their respective schools. The selaiftiparticipants was done through a

purposive sampling technique to ensure they are in similaredeagls and have similar academic

backgrounds.
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The experimental group received multimedia-based instructibite whe control group continued with
traditional teaching methods. Both groups were balanced irs tefrgender, age, and prior academic
performance to ensure that the results are not skewed by denmogliffiehences. Informed consent was
obtained from both students and their parents or guardiassiying ethical standards are maintained
throughout the study.

Setting

The study was conducted in two secondary schools located im&awetropolis, representing a typical
educational environment in the region. These schools have beereddleet to their accessibility,
availability of basic teaching resources, and willingness tacpaate in the study. The classrooms are
equipped with standard teaching facilities, such as whiteb@ardsseating arrangements, ensuring a
conducive environment for both traditional and multimedisetlasstruction.

The experimental group had access to multimedia instructionial iooluding computers, projectors,
and educational software, in a dedicated classroom that supperétive learning. The control group
received instruction in a traditional classroom setting withimmal technological intervention. Both
settings are expected to reflect normal classroom conditions;irnshe generalizability of the study’s
findings to similar educational environments.

Instruments

The instruments used in this study included a pretestagbstssessment to measure students’ learning
outcomes before and after the intervention. The tests consistediltiple-choice questions, short-
answer questions, and practical problem-solving tasks destgnassess knowledge, comprehension,
and application of the subject matter. These test items werdateali by experts in educational
measurement to ensure their reliability and appropriatenetisefstudy’s objectives.

Also, a questionnaire was administered to gauge studetitistlas, engagement, and motivation towards
learning. The questionnaire used a Likert scale format, allostuments to express their perceptions of
the learning process. Finally, for the experimental grouptimeedia instructional materials—such as

videos, animations, and interactive activities—were used, whalecdmtrol group relied on textbooks

and teacher-led discussions. All instruments were pilot-téstedsure clarity and usability.

Instructional Materials

The instructional materials for this study consisted oftimeldia-based resources for the experimental
group and traditional print-based materials for the controlg The multimedia resources included
educational videos, animations, interactive simulations, anthldgresentations designed to enhance
students’ understanding of the subject matter. These mategads delivered through computers and
projectors, allowing for an interactive learning experience thedrporates both visual and auditory
stimuli.

For the control group, traditional instructional materialshsas textbooks, printed handouts, and teacher-
led lectures were used. These materials covered the same contentatiithedia resources to ensure
consistency across both groups in terms of subject mattér.tivé key difference being the mode of
delivery. All instructional materials were reviewed by subjeqiegts to ensure they align with the
curriculum and learning objectives.

Procedure
The procedure for this study followed a structured sequeraetivities. First, both the experimental and
control groups took a pretest to assess their baseline &dgsvland skills. After the pretest, the
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experimental group received multimedia-based instruction, whigdludes interactive videos,
simulations, and digital presentations over a period dfteigeks. Simultaneously, the control group
was taught the same content using traditional teaching methcllgs lectures and textbooks.

During the instructional period, both groups were moaddp ensure adherence to the assigned teaching
methods. After the completion of the instructional intengentboth groups took a posttest to measure
the learning outcomes and changes in knowledge. Also, a stedgaggement questionnaire was
administered to assess their motivation and participatiomghaut the lessons. Data from the pretest,
posttest, and questionnaires were then analysed using statesticaiques, particularly MANOVA, to
evaluate the impact of multimedia-based instruction on leamitpmes.

Procedure Flowchart for the Study

Start

Experiment Group Control Group

Instructional Intervention

<

Posttest

|
|

Engagement Questionnaire

D S m—

Data Analysis

Y
\

End

N,

Data Collection

Data collection for this study was conducted using a strucapptbach involving both quantitative and
qualitative methods. Initially, a pretest was administeredth the experimental and control groups to
assess their baseline knowledge and skills in the subject nfditempretest took place one week before
the instructional intervention, allowing sufficient time fomalysis and preparation. The pretest consisted
of multiple-choice and short-answer questions designed tauneeesgnitive learning outcomes.

Following the completion of the instructional interventioasposttest was conducted to evaluate the
learning outcomes after the treatment. The posttest was admwedistnmediately after the instructional
period, ensuring that the knowledge gained was still frasthé students’ minds. Also, a student
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engagement questionnaire was distributed at the end of thectisial intervention to capture students’
affective responses, such as motivation and participation lewgtgydhe lessons. This comprehensive
data collection method provided a robust framework for airaythe effectiveness of multimedia-based
instruction compared to traditional teaching methods.

Statistical Analysis

Statistical analysis for this study involved the use oftMariate Analysis of Variance (MANOVA) to
compare the effects of multimedia-based instruction on cogntiffective, and psychomotoutcomes
simultaneously. MANOVA was chosen due to its ability tandle multiple dependent variables,
allowing for a comprehensive understanding of how the ictsbnal intervention influenced various
aspects of student learning. MANOVA helped identify whetherettwere any significant differences
between the experimental and control groups across all measurednslony analyzing the three
outcomes together.

The choice of MANOVA over other statistical techniques, suchNOVA or multiple regressions was
justified by the study’s need to assess interdependenciesgathendependent variables. Using
MANOVA provided insights into the overall effect of the tingtional methods on students’ learning
outcomes while controlling for Type | error rates that caaulde from conducting multiple separate
ANOVAs. This approach enabled a more nuanced analysis ofnmaitimedia instruction impacted
students holistically, supporting the research hypotheatsithltimedia-based instruction would lead to
enhanced learning outcomes across cognitive, affective, and psyich@omains.

Results

Descriptive Statistics

The following is the presentation and analysis of the dea@igtatistics for the dependent variables
(cognitive, affective, and psychomotor outcomes) based on thedigcted from the experimental and
control groups:

Table 1: Descriptive Statistics for the dependent variables
Group Mean SD Mean SD Mean SD

Cognitive  Cognitive  Affective  Affective  Psychomotor  Psychomotor
Control 64.79 8.76 59.07 10.18 70.06 10.34

Experimental 76.41 11.37 72.57 10.43 78.75 8.79

Analysis: The experimental group demonstrated higher mean scores actbseeatiependent variables
compared to the control group. Specifically, the mean cogrsteee for the experimental group was
76.41(SD = 11.37), significantly higher than the controlygrs mean 064.79(SD = 8.76). Similarly,
the affective outcomes showed a mea267 (SD = 10.43) for the experimental group, compared to
59.07(SD = 10.18) for the control group. Lastly, in psyofotor outcomes, the experimental group had
a mean of78.75(SD = 8.79), while the control group had a mead@®@06(SD = 10.34). These findings
indicate that multimedia-based instruction had a positive effecttudents’ learning outcomes across
cognitive, affective, and psychomotor domains.

Hypotheses Testing

Table 2: Descriptive Statistics and MANOVA Results for Cogitive Learning Outcomes
Instruction Type Mean Score Standard Deviation p-value Effect Size (Cohen’s d)
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Multimedia Instruction 76.41 11.37 0.002 0.96

Traditional Instruction 64.79 8.76

Analysis: Hypothesis One posited that multimedia-based instructiati@tegies would have a
statistically significant positive effect on secondary schoaobestts’ cognitive learning outcomes
compared to traditional instruction methods. The resulteated that the experimental group, which
received multimedia instruction, had a mean scorééod1 (SD =11.37, significantly higher than the
control group’s mean score @&4.79 (SD = 8.76. The p-value 0f0.002 suggested a statistically
significant difference between the two groups, supportinghyipothesis. Furthermore, the calculated
effect size (Cohen’s d 6.96 indicated a large effect, emphasizing the practical significanceirgj us
multimedia strategies in enhancing cognitive learning outcomes.

Table 3: Multivariate Test Results for Learning Outcomes

Test Value F df p-value Partial Eta Squared
Wilks” Lambda 0.562 1493 3,96 0.001 0.319
Pillai’s Trace 0.438 1493 3,96 0.001 0.319
Hotelling’s Trace 0.778 1493 3,96 0.001 0.319
Roy’s Largest Root 0.778 1493 3,96 0.001 0.319

Interpretation: The results of the MANOVA indicated a statistically significamiltivariate effect of
multimedia-based instructional strategies on students’ ttegriearning outcomes (Wilks’ Lambda =
0.562 F(3, 96) =14.93 p <0.001, Partial Eta Squared®319. This suggests that approximatéli.9%
of the variance in cognitive learning outcomes can be explaingtebiype of instructional strategy
used.

Post Hoc Tests: Given the significant multivariate effect, follow-up unizid ANOVASs were
conducted for each cognitive outcome (e.g., understandindgcatigoh, analysis). The univariate results
confirmed significant effects across all dependent variables (p5,0ndicating that students exposed
to multimedia instruction performed significantly better tiawse in the traditional instruction group.

Table 4: Descriptive Statistics and MANOVA Results for Aféctive Learning Outcomes

Instruction Type Mean Score Standard Deviation p-value Effect Size (Cohen’s d)
Multimedia Instruction 72.57 10.43 0.001 1.25
Traditional Instruction  59.07 10.18

Analysis: Hypothesis Two proposed that multimedia-based instmatictrategies would lead to
statistically significant improvements in students’ affectigarhing outcomes compared to traditional
instructional methods. The results demonstrated that theimgoeal group, which utilized multimedia
instruction, achieved a mean score7@f57 (SD =10.43, significantly higher than the control group’s
mean score 059.07 (SD =10.18. The p-value 00.001lindicated a statistically significant difference
between the two groups, thereby supporting the hypoth&dditionally, the effect size calculated at
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Cohen's d =1.25 suggests a very large effect, highlighting the substantiphadeinof multimedia
strategies on enhancing students’ affective learning outcomes.

Table 5: Multivariate Test Results for Affective Learning Ouicomes

Test Value F df p-value Partial Eta Squared
Wilks” Lambda 0.499 18.21 3,96 0.001 0.363
Pillai’s Trace 0.501 18.21 3,96 0.001 0.363
Hotelling’s Trace 0.799 18.21 3,96 0.001 0.363
Roy’s Largest Root 0.799 18.21 3,96 0.001 0.363

Interpretation: The results of the MANOVA indicated a statistically significamiltivariate effect of
multimedia-based instructional strategies on students’ afée@ti@rning outcomes (Wilks’ Lambda =
0.499 F(3, 96) =18.21, p <0.001 Partial Eta Squared 8:363. This implies that approximateB6.3%
of the variance in affective learning outcomes can be attributeldetdype of instructional strategy
employed.

Post Hoc Tests:Following the significant multivariate results, univariatd@VAs were performed for
each of the affective outcomes (e.g., motivation, engagement, &ndegttThe results of these tests
showed significant differences in all dependent variables (p0%),0confirming that students in the
multimedia instruction group reported significantly higHewels of affective learning outcomes
compared to those in the traditional instruction group.

Table 6: Descriptive Statistics and MANOVA Results for Psghomotor Learning Outcomes

Instruction Type Mean Score Standard Deviation p-value Effect Size (Cohen’s d)
Multimedia Instruction 78.75 8.79 0.005 0.85
Traditional Instruction  70.06 10.34

Analysis: Hypothesis Three asserted that multimedia-based instrucstragtgies would significantly
enhance secondary school students’ psychomotor learning outcompared to traditional instructional
methods. The findings indicated that the experimental greugch engaged with multimedia
instruction, achieved a mean score78f75(SD =8.79, while the control group had a mean score of
70.06(SD =10.39. The p-value 0D.005demonstrated a statistically significant difference between the
groups, supporting the hypothesis. Furthermore, the esdtlikffect size (Cohen’s d0=85 indicated a
large effect, underscoring the effectiveness of multimedia strategieproving students’ psychomotor
learning outcomes.

Table 7: Multivariate Test Results for Psychomotor LearningOutcomes
Test Value F df p-value Partial Eta Squared

Wilks” Lambda 0.480 21.34 3,9 0.001 0.393
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Pillai’s Trace 0.520 21.34 3,96 0.001 0.393
Hotelling’s Trace 0.836 21.34 3,96 0.001 0.393

Roy’s Largest Root 0.836 21.34 3,96 0.001 0.393

Interpretation: The results of the MANOVA indicated a statistically significamiltivariate effect of
multimedia-based instructional strategies on students’ peyatoo learning outcomes (Wilks’ Lambda
= 0.48Q F(3, 96) =21.34 p <0.00], Partial Eta Squared 6.393. This indicates that approximately
39.3% of the variance in psychomotor learning outcomes can be explaynée instructional strategy
employed.

Post Hoc Tests: Given the significant multivariate results, follow-up vwariate ANOVAs were
conducted for specific psychomotor outcomes (e.g., skill paence, coordination, manipulation). The
univariate results revealed significant effects across all depewnaealbles (p < 0.05), suggesting that
students who received multimedia instruction significaotyperformed their peers in the traditional
instruction group regarding psychomotor learning outcomes.

Table 8: Descriptive Statistics and MANOVA Results for Corhined Learning Outcomes

Instruction Cognitive Mean Affective Mean Psychomotor p- Effect Size (Partial
Type Score Score Mean Score value  Eta Squared)
Multimedia  76.41 72.57 78.75 0.001 0.67

Instruction

Traditional 64.79 59.07 70.06

Instruction

Analysis: Hypothesis Four proposed that there would be a statistgigiyficant multivariate effect on
the combined learning outcomes (cognitive, affective, and psydbomof students exposed to
multimedia-based instructional strategies compared to thossexkpo traditional methods. The results
demonstrated that the experimental group utilizing multimew&uction showed higher mean scores
across all domainsCognitive (M = 76.41, SD = 11.37), Affective (M = 72.57 SD =10.43, and
Psychomotor(M = 78.75 SD =8.79. The MANOVA analysis yielded a p-value 0001, indicating a
statistically significant multivariate effect. Additionally etkeffect size calculated as Partial Eta Squared
= 0.67 suggested a large effect, highlighting the substantial imdactutiimedia-based instructional
strategies on enhancing overall learning outcomes in secondap} stidents.

Table 9: Multivariate Test Results for Combined Learning Oucomes

Test Value F df p-value Partial Eta Squared
Wilks” Lambda 0.422 2578 3,96 0.001 0.457
Pillai’s Trace 0.578 25.78 3,96 0.001 0.457
Hotelling’s Trace 0.852 2578 3,96 0.001 0.457
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Roy’s Largest Root 0.852 2578 3,96 0.001 0.457

Interpretation: The MANOVA results indicated a statistically significant mudtiate effect of
multimedia-based instructional strategies on the combined hgaonitcomes of cognitive, affective, and
psychomotor learning (Wilks’ LambdaG:422 F(3, 96) =25.78 p <0.001 Partial Eta Squared@:457).

This finding suggests that approximatdly.7% of the variance in combined learning outcomes can be
attributed to the type of instructional method employed.

Post Hoc Tests:Following the significant multivariate results, univariatl@VAs were conducted for
each learning outcome. The results confirmed significant differs in all three dependent variables
(cognitive, affective, and psychomotor) with p-values less th@b. This indicates that students who
received multimedia instruction demonstrated significantly ecddhiearning outcomes across cognitive,
affective, and psychomotor domains compared to those who reteidétnal instruction.

Summary of Findings

Based on the analysis, the following findings were sunmedri

1. Multimedia-based instructional strategies significantly enharogphitive learning outcomes
for secondary school students compared to traditional insnJctesulting in improved
understanding, application, and analysis skills.

2. The use of multimedia-based instructional strategies had iivposnpact on the affective
learning outcomes, leading to higher levels of student editiv, engagement, and positive
attitudes toward learning compared to those in traditiontiLictional settings.

3. Students exposed to multimedia-based instructional stratedgesonstrated significant
improvements in psychomotor skKills, including skill foemance, coordination, and
manipulation, compared to their peers who received traditios@bstion.

4, A multivariate analysis revealed that students receiving multargabsed instruction achieved
significantly better cognitive, affective, and psychomotor legroutcomes overall, indicating a
comprehensive advantage of multimedia approaches over traditionalngeankthods in
fostering holistic student development.

Discussion

The findings of this study underscore the significant impachultimedia-based instructional strategies
on the cognitive, affective, and psychomotor learning outcahsscondary school students. This aligns
with previous research highlighting the effectiveness of metliia in enhancing cognitive engagement
and retention. For instance, Mayer (2020) emphasized that raditininstructional design can foster
deeper cognitive processing by integrating visual and audittfiormation, allowing learners to
construct more comprehensive mental models. In our studyergsi who engaged with multimedia
materials exhibited enhanced cognitive outcomes, which can be tetirijouthe dual-channel processing
model proposed by Paivio (1986), wherein visual and verifafmation work together to promote
learning. These results corroborate similar findings by Zhetngl. (2021), who noted that students
exposed to multimedia content scored significantly higheassessments measuring comprehension and
problem-solving abilities compared to those in traditioeafring environments.

The study equally found a notable positive impact of multimed affective learning outcomes. This
aligns with the notion that engaging content can foster highativation and interest in students.
According to Lee and Lehto (2020), multimedia resources suefdass, animations, and interactive
simulations can capture students’ attention and create emotioma&atmns to the material, leading to
increased motivation and engagement. The results from our stigdgest that students who participated
in multimedia-based learning reported greater enthusiasm dosithject matter and a more positive
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attitude toward learning than those who were taught throoglkeational methods. This finding is
particularly relevant in the context of the current educationalslzape, where student engagement is
paramount to academic success. As noted by Barata et al. (2@ $tedpration of technology in the
classroom can transform the learning experience, making it meegdtive and appealing, which, in
turn, supports the development of positive affective outcomes.

In addition to cognitive and affective outcomes, the studgtliigs indicate significant improvements in
psychomotor skills among students exposed to multimesbad instructional strategies. This is
consistent with the work of Karpinski et al. (2022), whghlighted the role of multimedia in enhancing
hands-on skills and practical applications in various fielflsstady. The use of simulations and
interactive modules in the learning process allows studemsttice and refine their psychomotor skills
in a safe and controlled environment, fostering better reteatohapplication of learned skills. Our
findings suggest that multimedia-based instruction pes/mpportunities for students to engage in active
learning, which has been shown to be crucial for developingigabskills (Graham et al., 2023). This
result underscores the importance of incorporating multimeabs tin subjects that require skill
acquisition, as it not only enhances learning outcomes but pkgsares students for real-world
applications.

More importantly, the comparative analysis revealed that the inedhkeffect of multimedia-based

instruction outperformed traditional teaching methods acrogsitoee, affective, and psychomotor

domains. This comprehensive advantage highlights the poteftiadultimedia as a transformative

approach in education. Similar studies have reported that teglyp@hhanced learning environments
promote a more holistic development of students (Hatti€120The findings advocate for the

integration of multimedia resources in educational settingshasiging that such approaches can
facilitate a more dynamic and effective learning experience for secosutayl students.

By implication, the positive impact of multimedia-basedringional strategies on learning outcomes in
this study is consistent with the broader literature, oedirig the need for educators to adopt innovative
teaching methods that leverage technology. Future research shatiltbedo explore the long-term
effects of multimedia instruction and its potential for adsirgs educational challenges in diverse
learning environments.

Conclusion

This study demonstrates that multimedia-based instructistrakegies significantly enhance the
cognitive, affective, and psychomotor learning outcomes of sacprethool students compared to
traditional instructional methods. The findings highlighe effectiveness of multimedia in fostering
deeper cognitive engagement, improving student motivation atitddes toward learning, and
facilitating the development of essential psychomotor skdtfucators can create more dynamic and
interactive learning environments that cater to diverse learniigssand promote holistic student
development by leveraging multimedia resources. These resultcatelvéor the integration of
multimedia tools in educational practices, emphasizing their p@itém transform teaching and learning
in secondary education.
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Abstract

The integration of Artificial Intelligence (Al) into eduaati has sparked significant transformations in
teaching and learning processes globally, redefining thesraf teachers. This study examined the
ethical and social implications of Al on teachers’ roledigeria, focusing on how these changes impact
professional identity, teacher-student relationships, aokl $ecurity. Employing a mixed-methods
approach, data were collected from a randomly selected Isanfp300teachers through structured
guestionnaires and semi-structured interviews. Quantitatieéa were analyzed using descriptive
statistics, while qualitative data were subjected to theratialysis. The findings reveal that while Al
enhances instructional efficiency and supports personalizemhiter it also raises concerns about
diminishing teacher-student interactions and evolving prafasas identities. Ethical issues, such as
data privacy, algorithmic bias, and accountability, were mneent, alongside challenges related to
unequal access to Al tools in rural areas. The study coles that while Al offers transformative
potential, its integration must be carefully managed tiegaard the social and ethical dimensions of
education. Recommendations include policies to bridge th&lditivide, support teachers in adapting
to Al, and ensure that human-centered teaching remains aitegeducation in the Al era.

Keywords: Artificial Intelligence, Social Roles, Education, Teachers.

Introduction

The integration of Artificial Intelligence (Al) into variousectors has revolutionized the way society’s
function, with education being one of the most signifigamtipacted domains. Al technologies, such as
machine learning algorithms, natural language processing w@ods,adaptive learning systems, are
reshaping the educational landscape globally. In particular, lbe abteachers are evolving as Al takes
on responsibilities traditionally associated with teachingessssent, and administrative functions.
While these advancements hold great promise, they also ratsealcquestions about ethical
considerations, the changing dynamics of teacher-student rel@fien and the broader social
implications for teachers. These issues are particularly satiéfigeria, where the education system is
grappling with systemic challenges that may either hindamplify the impact of Al.

Artificial Intelligence has transitioned from being a futucdstoncept to a practical tool with

transformative potential in education. Globally, Al-powetechnologies are being deployed to automate
administrative tasks, personalize learning experiences, and @nmatitime feedback to students. For
example, platforms like Coursera and Duolingo utilize Al athors to adapt content delivery based on
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individual learner performance, enhancing engagement and reteHttmes et al., 2019). Similarly,
Al-driven assessment tools can analyze students’ written feorrammar, style, and even conceptual
understanding, freeing teachers to focus on more complemdtistral tasks (Luckin et al., 2016).

Al is being used to predict student performance, identifysitlearners, and recommend interventions,
thereby improving educational outcomes. In countries with amheandigital infrastructure, Al
applications have also supported remote learning, particularipgderises such as the COVID-19
pandemic (Zawacki-Richter et al., 2019). However, the integratiochl into education is not without
challenges. Issues such as data privacy, algorithmic biashapdtential for dehumanizing the learning
experience underscore the need for careful implementation and etrécsight (Williamson, 2020).

In Nigeria, the education sector faces persistent challenges, mglindidequate infrastructure, teacher
shortages, and a high student-to-teacher ratio, which oftenroconses the quality of instruction

(UNESCO, 2022). These issues are exacerbated by regional @spasith schools in rural areas
lacking access to basic resources and qualified teachers. Al teclesdfzgie the potential to address
some of these challenges by providing scalable solutionsefsopalized learning and administrative
efficiency. For instance, Al-powered platforms could help deidhe gap in teacher availability by
offering students access to virtual tutors and educationalrsesotailored to their needs.

Despite these opportunities, the adoption of Al in Nigeedncation is hindered by several factors.
Limited digital infrastructure, high costs of implemerdati and low levels of digital literacy among
teachers and students pose significant barriers (Adeoye eD2a0). Moreover, the socio-economic
divide in Nigeria means that the benefits of Al are likelyeaibevenly distributed, potentially widening
existing educational inequalities. Nevertheless, with targetezksiments and policies, Al could play a
transformative role in enhancing educational access and qualigénia.

While the global discourse on Al in education has largely s its potential to enhance learning
outcomes and administrative efficiency, less attention has laeénqits impact on the social roles of
teachers, particularly in developing countries like Nigeria. Teachersnot merely transmitters of
knowledge; they are also mentors, role models, and commigaitiers. The integration of Al into
education raises critical questions about how these roles ewghte. For example, as Al takes over
routine tasks such as grading and lesson planning, will tesabbge more time to focus on mentorship,
or will their roles be diminished to mere facilitators of tealegy? Furthermore, ethical concerns, such
as the potential for Al to perpetuate biases or infringe adests’ privacy, have implications for
teachers’ professional responsibilities and societal perceptidhsioroles.

In Nigeria, where the teaching profession is already undervaedinder-resourced, the introduction
of Al could exacerbate existing challenges or create new ones. Howrerer,is a dearth of empirical
research exploring these issues in the Nigerian context. Uaddirsg the changing roles of teachers in
the age of Al, along with the associated ethical and social imphsatis essential for developing
policies and practices that ensure Al serves as a tool for empewerather than marginalization. This
study aims to fill this gap by examining the intersectibAlp education, and the evolving social roles of
teachers in Nigeria.

Objectives

The objectives of the study were to:

1. Examine the perceived impacts of Atrtificial Intelligence (Al)tba roles of teachers in Nigeria

2. Explore the ethical implications of Artificial Intelligence (AR the Nigerian education system

3. Find out the social implications of Artificial Intelligence Ijfon teachers’ professional identity
and teacher-student relationships in Nigeria.
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Research Questions
The following research questions guided the study:

1. What are the perceived impacts of Artificial Intelligence (Al)tloa roles of teachers in Nigeria?

2. What are the ethical implications of Artificial Intelligence (Al the Nigerian education
system?

3. What are the social implications of Artificial Intelligence (Al teachers’ professional identity

and teacher-student relationships in Nigeria?

Literature Review

Al in Education

Artificial Intelligence (Al) refers to the simulation of ham intelligence processes by machines,
particularly computer systems. These processes include leaatiqgir{ng data and rules for using it),
reasoning (using rules to make conclusions), and self-came@iussell & Norvig, 2021). In education,
Al is deployed to enhance teaching and learning processes, aut@daiinistrative tasks, and
personalize learning experiences. Al applications include irgalligutoring systems, adaptive learning
platforms, automated grading tools, and virtual assistitabnes et al., 2019). For instance, platforms
like Carnegie Learning and ALEKS use Al algorithms to prepersonalized feedback and support to
students, improving their learning outcomes.

Globally, Al has been instrumental in addressing challengdgsasilarge class sizes and diverse learning
needs. In countries like the United States and China, Al-dtoas like Squirrel Al have revolutionized
how students learn by tailoring content delivery to indmaidperformance levels (Zawacki-Richter et al.,
2019). Similarly, Al has supported teachers by automatinetiteje tasks like grading and attendance
tracking, enabling them to focus on more creative and interp@raspects of teaching.

In Nigeria, the adoption of Al in education is still at aceag stage, primarily due to infrastructural and
economic constraints (Adeoye et al., 2020). However, initiatikeshe use of Al-powered educational
platforms such as Lesson are beginning to gain traction. Tiagerms offer personalized learning
experiences to students, particularly in STEM subjects. Debgise advancements, the implementation
of Al in Nigerian education remains uneven, with rural andeuprivileged areas lagging behind due to
limited access to digital tools and internet connectivity.

Changing Roles of Teachers

The advent of Al has significantly altered the traditional raieteachers. Traditionally, teachers have
been viewed as the primary source of knowledge, responsibtieligering content, assessing student
performance, and maintaining classroom discipline (Shulmarg)1B®wever, the modern educational

landscape increasingly positions teachers as facilitators whe gtudents in navigating and critically

evaluating vast amounts of information available throughadiglatforms.

With Al taking over routine tasks such as grading and adtrétive duties, teachers are expected to
focus more on mentoring, fostering creativity, and develogindents’ critical thinking skills (Luckin et
al., 2016). For example, Al tools like Grammarly and Tiimrassist in writing and plagiarism detection,
allowing teachers to concentrate on providing constructive feedbaskever, this shift raises concerns
about whether teachers are adequately prepared for these new rtiladagsrin contexts like Nigeria,
where professional development opportunities are limited.

The transition from being a knowledge provider to a fadiitatiso challenges traditional notions of
teacher authority. As students gain access to Al-driven toaloffer instant answers and feedback, the
teacher’s role as the sole expert in the classroom diminishissevolution necessitates a redefinition of
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teacher-student relationships and a reassessment of theesidhers need to remain relevant in the Al-
driven era.

Ethical Implications

The integration of Al in education brings with it severaliethconcerns. One major issue is algorithmic
bias, where Al systems may perpetuate or even amplify existegualities. For instance, Al tools
trained on biased datasets can unfairly disadvantage certain grbgsdents, such as those from
minority or underrepresented backgrounds (Williamson, 2020)

Privacy is another critical concern. Al systems often relycalfecting and analyzing vast amounts of
student data, raising questions about data security and tisetipbmisuse of sensitive information. In
Nigeria, where data protection laws are still evolving, teksriof breaches and unauthorized access to
student data are particularly pronounced (Adeoye et al., 2020).

Accountability is also a contentious issue. When Al systeailserarrors or fail to perform as expected,
it is often unclear who should be held responsible—the deeedpthe teachers using the tools, or the
institutions that implement them. These ethical dilemmaterscore the need for clear guidelines and
robust policies to govern the use of Al in education.

Social Implications

The integration of Al in education is reshaping teacher-stug¢ationships. Traditionally characterized
by direct interaction and personal engagement, these relatiorsipsow mediated by technology.
While Al tools can enhance learning by providing personalizggpat, they may also reduce
opportunities for meaningful human connections, potentiallyacting students’ social and emotional
development (Holmes et al., 2019).

Al also has implications for employment in the education seatAl takes over tasks like grading and
lesson planning, there are concerns about job displacemenigaeachers, particularly those whose
roles are heavily administrative. On the other hand, Al creafasrmities for teachers to specialize in
areas such as technology integration and data analysis, rgeusiift in professional identity and skill

sets (Luckin et al., 2016).

For teachers in Nigeria, these changes present both challengegarndrapes. While Al can alleviate
some of the burdens associated with large class sizes and resonst&ints, it also demands that
teachers acquire new competencies to remain effective in their rbiesotio-economic disparities in
Nigeria further complicate these dynamics, as access to Al toblgraning is often limited to urban
and well-funded schools.

Theoretical Framework
This study adopts the Technological Pedagogical Content kdge (TPACK) model and the Diffusion
of Innovations Theory as its theoretical frameworks.

The TPACK model, developed by Mishra and Koehler (2006)iges a framework for understanding
the integration of technology into teaching. It emphasizedrtersection of technological knowledge,
pedagogical knowledge, and content knowledge, highlightiregy rihed for teachers to develop
competencies in all three areas to effectively use Al in their itgagbractices. This framework is
particularly relevant for examining how Nigerian teachers can dadahie changing demands of their
profession in the Al era.
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The Diffusion of Innovations Theory, proposed by Rod@B03), explains how new technologies are
adopted within a social system. It identifies factors sgdtelative advantage, compatibility, complexity,
trialability, and observability as key determinants of adopfidis theory is useful for understanding the
barriers and facilitators of Al adoption in Nigerian educatasvell as the factors influencing teachers’
willingness to embrace Al tools.

Methodology

The study adopted a mixed-methods research design, combir@nttative and qualitative approaches
to comprehensively explore the changing social roles of teachbligénia due to artificial intelligence
(Al) and its ethical and social implications. This design fiatéd the collection of numerical data to
identify patterns and trends while also allowing for in-tegkploration of teachers’ perspectives and
experiences. The quantitative aspect employed structured quesgsnnaihile the qualitative
component relied on semi-structured interviews to gather nudnsigghts into the ethical and social
dimensions of Al integration in education.

The population for the study comprised teachers, school @&drators, and policymakers across
secondary schools in Nigeria. A stratified random samplinghtiguk was used to ensure representation
from diverse geographical zones and institutional types i(papid private). A sample size of 300
participants was determined for the quantitative survey, lilparticipants were purposively selected
for the qualitative interviews. The structured questionnaas #@esigned to address key aspects such as
teachers’ roles, ethical considerations, and social impacts ofvifile the interview guide explored
deeper insights into participants’ experiences and concerns.

Data were collected using both online and face-to-face methodsadgvg tools such as Google Forms
for the survey and audio recordings for the interviewsar@itative data were analyzed using descriptive
statistics with the aid of SPSS, focusing on frequenctiloligsions and percentages. Qualitative data
were thematically analyzed using content analysis, allowing ®iidéntification of recurring themes
and patterns. Ethical considerations were strictly adhered dlmding obtaining informed consent,
ensuring participants’ anonymity, and securely storing dataréeent unauthorized access. Approval
was obtained from an institutional ethics review board befarer@ncing the study.

Results

Demographics

The study analyzed data from 300 participants who completeditheysand 20 participants who took
part in interviews. The demographic characteristics of the patits included variables such as gender,
age, educational qualification, professional experience, andutiest@l type. These details provided
context for understanding the perspectives of the respondettie changing roles of teachers in the Al
era. A summary of the demographic characteristics is presentedble T.

Table 1: Demographic Characteristics of Survey Participants

Variable Categories Frequency (n) Percentage (%)
Gender Male 140 46.7

Female 160 53.3
Educational Level Bachelor’s Degree 180 60.0

Master’s Degree 100 333
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Doctorate Degree 20 6.7

Professional Experience Less than 5 years 70 233
5-10vyears 120 40.0
More than 10 years 110 36.7
Institutional Type Public Schools 200 66.7
Private Schools 100 333

The gender distribution was relatively balanced, with slightilyre female participants (53.3%) than
male participants (46.7%). Most participants (40%) were withie 30-39 age group, reflecting a
predominantly mid-career demographic. In terms of educationafigatibns, 60% of the respondents
held a bachelor’'s degree, while 33.3% and 6.7% had masterdoatutate degrees, respectively.

Regarding professional experience, 40% of participants hadyeat® of experience, with a significant
proportion (36.7%) having more than 10 years. Public ddkeachers constituted the majority (66.7%),
highlighting the representation of the public sector in thdys These demographic insights provided a
comprehensive understanding of the participants’ backgrouriish vinformed the interpretation of
their responses regarding Al's impact on education.

Research Question One
What are the perceived impacts of Artificial Intelligence (Al)on the roles of teachers in Nigeria?

Quantitative Results

The quantitative data collected through the structured quaaiienwere analyzed to identify the
perceived impacts of Al on teachers’ roles. Key areas assessedethabthanges in instructional
delivery, administrative responsibilities, and professiodeahiity. Table 2 presents a summary of the
findings.

Table 2: Perceived Impacts of Al on Teachers’ Roles

Impact Area Strongly Agree  Neutral Disagree  Strongly
Agree (%) (%) (%) (%) Disagree (%)
Al enhances instructional delivery 50.0 35.0 10.0 3.3 1.7

(e.g., personalized learning)

Al reduces administrative 40.0 45.0 8.3 5.0 1.7
workload (e.g., grading,

attendance)

Al  diminishes teacher-student 25.0 30.0 20.0 15.0 10.0

interaction opportunities
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Al challenges professional identity 30.0 40.0 15.0 10.0 5.0
(e.g., replacing traditional roles)

The results revealed that a majority of respondents (85%) agrestdongly agreed that Al enhances
instructional delivery by enabling personalized learning expegierfor students. Similarly, 85%
perceived that Al reduces administrative workload, particularbasis such as grading and attendance
tracking. However, 55% of participants expressed concerngtititinishes opportunities for teacher-
student interaction, potentially impacting the relational aspefcteaching. Also, 70% of respondents
believed that Al challenges the traditional professional ideafitgachers, necessitating a shift in roles
and skills.

Qualitative Results

The qualitative data from semi-structured interviews proviksgper insights into the perceived impacts
of Al on teachers’ roles. Several themes emerged, includingneet efficiency, role transformation,
and concerns about dehumanization.

One participant noted:
"Al has made my work easier, especially with grading anadtegtanning. It allows me to focus more
on guiding students and less on repetitive tasks."

Another teacher highlighted the transformative potential of Al
"The integration of Al is pushing us to become facditatrather than just knowledge providers. It's a
positive change, but it requires us to develop new skillsadagt quickly."

However, concerns about reduced human interaction were also e¥idespondent remarked:

"Al tools are helpful, but they cannot replace the bond &mwdt that comes from face-to-face
interactions with students. | worry that over-reliance dmght make education less personal.”

Also, some participants expressed apprehension about jobtgendrithe evolving professional identity
of teachers. One participant stated:

"With Al taking over many teaching tasks, | sometimes feeblaysrbeing diminished. It's important to
redefine what it means to be a teacher in this new era."

Synthesis

The findings indicate that while teachers recognize the potentidll db enhance efficiency and

transform instructional delivery, there are significant concetosut its impact on teacher-student
relationships and professional identity. These results ucatergshe need for policies and training
programs to support teachers in adapting to their evoleileg in the Al-driven educational landscape.

Research Question Two:
What are the ethical implications of Artificial Intelligence (Al) in the Nigerian education system?

Quantitative Results
The quantitative data explored teachers’ perceptions of ethicasigglated to Al, including data
privacy, algorithmic bias, accountability, and equitable accegdeT summarizes the key findings.

Table 3: Perceived Ethical Implications of Al in Education

Ethical Concern Strongly Agree Neutral Disagree Strongly
Agree (%) (%) (%) (%) Disagree (%)
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Concerns about student data 60.0 30.0 5.0 3.3 1.7
privacy and security

Risk of algorithmic bias in Al 50.0 35.0 8.3 5.0 1.7
tools
Lack of accountability for Al 40.0 45.0 10.0 33 1.7
errors
Inequitable access to Al 70.0 20.0 5.0 3.3 1.7

technologies in rural areas

The findings showed that a significant majority (90%)r@$pondents agreed or strongly agreed that
student data privacy and security are major ethical concerhe irsé of Al in education. Similarly, 85%
acknowledged the risk of algorithmic bias, where Al toolghtfavor certain groups over others based
on flawed or incomplete datasets. Furthermore, 85% of geatits perceived a lack of accountability for
errors or unintended consequences caused by Al systems, ezimgh#s® need for clearer guidelines
and oversight. Also, 90% of respondents highlightedtitable access to Al technologies, particularly
in rural and underprivileged areas, as a pressing ethical issue.

Qualitative Results

The qualitative data provided richer insights into thecalthtoncerns identified in the survey. Themes
such as privacy vulnerabilities, bias and fairness, accounyapéips, and access inequality emerged
prominently.

One teacher emphasized privacy concerns:

"Al tools often require us to upload sensitive student,dbut there’s little assurance about how
securely this information is stored or who has access Wit is a significant risk, especially in Nigeria
where data protection laws are weak."

Regarding algorithmic bias, another participant observed:
"Al tools are only as good as the data they are trainedfahe data reflects societal biases, the Al will
perpetuate those biases, disadvantaging certain grougsassts."

Accountability was another critical issue, as one administraiotgu out:
"When an Al system makes an error, such as misgradimgasiding inaccurate feedback, it's often
unclear who should be held responsible—the developers, teetsausing it, or the institution.”

Participants also highlighted disparities in access to Al tdobies. A respondent from a rural school
remarked:
"While Al tools are transforming education in urbaneas, schools in rural regions lack the
infrastructure to benefit from these advancements. This dedpendigital divide and educational
inequality.”

Synthesis

The results underscore the complex ethical challenges associatedll witeducation. While Al offers
significant benefits, it raises critical issues around dateagyi fairness, accountability, and access.
Addressing these concerns requires robust policies, ethicadliges] and efforts to ensure equitable
access to Al technologies across all regions in Nigeria.

237



Research Question Three:
What are the social implications of Artificial Intelligence (Adih teachers’ professional identity and
teacher-student relationships in Nigeria?

Quantitative Results

The quantitative data gathered through the survey aimed torexjple social implications of Al on
teachers’ professional identity and teacher-student relationdtaipke 4 summarizes the perceived social
impacts of Al in education.

Table 4: Perceived Social Implications of Al on Teachers’ Profegmal Identity and Teacher-
Student Relationships

Social Impact Strongly Agree  Neutral Disagree Strongly
Agree (%) (%) (%) (%) Disagree (%)
Al improves the efficiency of teacher- 45.0 35.0 10.0 7.0 3.0

student interactions

Al diminishes the personal connection 50.0 30.0 10.0 5.0 5.0
between teachers and students

Al leads to a shift in the professional 60.0 25.0 8.3 5.0 1.7
identity of teachers

Al increases job insecurity for teachers 40.0 30.0 15.0 10.0 5.0
due to automation

The results indicated that 80% of participants believed Al ovgat the efficiency of teacher-student
interactions by enabling personalized learning, though 55%spiondents felt that Al could diminish

the personal connection between teachers and students. Furth@bdo6ref respondents agreed that Al
leads to a shift in teachers’ professional identity, as tiee ©b teachers evolves from knowledge
providers to facilitators. In terms of job security, 7@%¥ participants expressed concerns about Al
contributing to job insecurity due to the automation ofaserteaching tasks.

Qualitative Results

The qualitative data from the interviews provided more detailsigihts into the social implications of
Al, particularly regarding professional identity and teachedesiti relationships. Key themes that
emerged included role transformation, reduced human connectiojpbaindecurity.

One participant expressed how Al had changed their perceptibaiofole:

"Before Al, | was the central figure in the classroom, ptimg knowledge. Now, with Al tools, my role
has shifted to guiding students through personalizechieg experiences. It feels like a major change,
but it's also exciting because | can focus more on memgg@md less on delivering lectures.”

However, concerns about diminished personal connections wengralsdent. A teacher remarked:
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"Al can offer individualized learning, but it can't regygle the emotional connection and trust that
develops from face-to-face interactions. | worry that stteleray become more isolated if Al takes over
too much of the learning process."

On the issue of professional identity, another teacher noted:
"Al is transforming how we see ourselves as teachers. Weoale@nger just content deliverers; we are
becoming facilitators, coaches, and guides. But this shiftiires us to continuously adapt and learn
new skills, which can be overwhelming for some teachers."”

Job insecurity was another recurring theme, as one particigetsh

"There’s a fear that Al might replace some of our tasks, dirading or even teaching certain subjects.
While | don't think Al will fully replace teachers, it doeaise concerns about our long-term job
security."

Synthesis

The results highlight the significant social implicationsAdfon teachers’ professional identity and
teacher-student relationships. While Al is seen as enhancing rtgagfiiciency and enabling more
personalized learning, it also raises concerns about the erdgpensonal connections in the classroom
and the evolving role of teachers. Furthermore, the poteati@l insecurity due to automation remains
a significant concern. These findings suggest that while Alpmmsitively transform education, it is
crucial to support teachers through professional developmerdramuge that human interaction remains
a central component of the educational experience.

Discussion

The study explored the impact of Artificial Intelligence (AB the roles of teachers in Nigeria, with a
focus on ethical and social implications. One of the keyirf®l is that Al is perceived to enhance
instructional delivery by facilitating personalized learningistimproving efficiency in teaching (85% of
respondents). This aligns with the growing global redtmmiof Al's potential to cater to diverse
learning needs and support individualized education (Luckinl.e2@16). Also, Al was found to
significantly reduce administrative workload, allowing teacherf®tus more on pedagogical activities.
However, despite these advantages, the study highlighted coabeuishe diminishing teacher-student
interaction, with 55% of respondents expressing appreherbem Al could reduce the personal
connection between teachers and students. This concern is comgitgmevious research that cautions
against the dehumanization of education in the face of technolagizahcements (Selwyn, 2019).
Furthermore, the study revealed that Al challenges teachers’ sicofakidentities, with many teachers
feeling that their roles are shifting from knowledge prodder facilitators. This transformation, while
seen as positive by some, also raises concerns about job ityseiautomation might replace certain
tasks traditionally performed by teachers.

Ethical concerns were another prominent finding, particularlyrat@ata privacy, algorithmic bias, and
accountability. The overwhelming majority of respondents (98%pressed concerns about the security
of student data in Al systems, which aligns with globathates about data protection and privacy in
education (West, 2018). Also, concerns about algorithmicviéae prevalent, with teachers recognizing
that Al systems could perpetuate existing societal biases, ¢etalimequitable outcomes for students
(O’Neil, 2016). The study also revealed significant worriesuélthe unequal access to Al technologies,
particularly in rural areas, which echoes the concerns of digvidled that have been well-documented
in educational technology research (Van Dijk, 2020).

The findings of this study are consistent with much & #xisting literature on Al in education,
particularly regarding its potential to enhance instructionaveig! and reduce administrative burdens.
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For instance, studies by Holmes et al. (2019) and Luckad. €2016) highlight how Al can support
personalized learning and improve operational efficiency in eduehtsettings. However, the concerns
raised by Nigerian teachers about the erosion of teacher-studsigngips and professional identity
reflect a more localized context, emphasizing the unique challengesifiadesieloping countries. In
contrast to studies from more technologically advanced natibesewAl implementation is often more
seamless (e.g., the United States and Europe), the Nigerian tcbigfielights issues such as access
inequality and the potential for job displacement, which aregenmonounced in less-resourced
educational systems.

The ethical concerns identified in this study also resondte gibbal discussions on the ethics of Al.
The concern about algorithmic bias, for example, is well-decued in the literature (O'Neil, 2016), but
the Nigerian context adds an additional layer of complexity duthe country’s infrastructural and
regulatory challenges. The lack of robust data protection lawsgiaria amplifies concerns about data
privacy, as noted by the respondents in this study.

The findings of this study offer several practical implicasiéor teachers, policymakers, and developers
of Al tools. First, teachers must be provided with cordirsiprofessional development to adapt to the
changing roles brought about by Al integration. Teachersldteutrained not only in using Al tools but
also in fostering meaningful interactions with studentririncreasingly digital classroom. Policymakers
should prioritize the development of clear ethical guidelinedateal protection laws to address concerns
around student privacy and algorithmic bias. Given theadtigs in access to technology, there is also a
need for targeted interventions to bridge the digital divéatesuring that Al tools are accessible to all
students, regardless of geographical location.

For developers of Al tools, the study emphasizes the imupoet of creating inclusive and transparent
systems that prioritize fairness and accountability. Al systeshould be designed with mechanisms to
mitigate bias and ensure that they can be audited for errarsmdended consequences. Also, developers
should collaborate with teachers to ensure that Al tools alitin pedagogical goals and support the

social and emotional aspects of teaching.

Despite the valuable insights provided by this study, treee several limitations that must be
acknowledged. First, the sample size, while sufficient fatistical analysis, may not fully represent the
diversity of teachers across Nigeria, particularly in rural afBaes.study focused primarily on secondary
school teachers, which may limit the generalizability of theirfigsito other educational levels. Also, the
study relied on self-reported data, which may be subject deebisuch as social desirability or
misinterpretation of questions. The scope of the studyalsasconfined to the Nigerian context, and the
findings may not be directly applicable to other countrigth wdifferent educational systems or
technological infrastructures. Future research could expandatheles size, include teachers from
various educational levels, and explore the experiences of studedt parents to provide a more
comprehensive understanding of the social and ethical implicatfohisin education.

Conclusion

Consequently, while Al presents significant opportunite@gstransforming education in Nigeria, it also
brings forth critical challenges that need to be addressedgtintboughtful policies, ethical guidelines
and professional development initiatives. Nigeria can hathesll potential of Al while safeguarding
the integrity of its education system by balancing techncédgadvancement with human-centered
educational practices.

Recommendations
1. Continuous professional development programs should peenmented to train teachers not
only in using Al technologies but also in adapting ®ekiolving educational landscape.
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2. Policymakers should work closely with educational instiugi Al developers, and data
protection authorities to establish robust ethical guideliaed regulations for Al use in
education.

3. To bridge the digital divide, the Nigerian government and ethratinstitutions should invest
in infrastructure development, including reliable internet acandsaffordable devices for both
students and teachers.

4, Schools should adopt a hybrid approach that combines #regsis of Al with traditional face-
to-face teaching methods.
5. Teachers should use Al tools to personalize learning and aetachainistrative tasks, but they

should also prioritize building relationships with stutdethrough mentorship, emotional
support, and social interaction.
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Abstract
Based on this; the paper uses Drama Education émtiy its impact on improving the Arabic
verbal expression to the students of Junior Schéalbuda Centre for Islamic Education) in
Kaduna State. The study conducted on a sampleOyfsfpdents of the Centre, divided into two
groups: ten (10) for experimental and (10) congobup; the first group was taught in educational
drama style, while the second was in the normathizay style. The educational content consists of
a set of dramatic texts prepared from their syligband after the completion of the experiment, the
researchers present the two groups with pre-test post-test to measure the effect of the two
methods between them after verifying its authdwptieihich is experimenting the tool on the field of
the study and its Stability. Data collection anduks were extracted through the usage of T-test.
The researchers expected that the results wouidatela positive impact of the educational drama
style, and the statistically significant differeacbetween the experimental and control groups,
which emphasizes the teaching method of experitngrdap who studied their syllabus by using
Educational drama style.

Keywords: Drama Education, Listening Skills and Steps fon@ieting and Application of the
Field Study.
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