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Abstract

This study investigated the role of public primary school teachers in Oyo State, Nigeria. The rationale stems from
the abysmally low awareness in the early detection of dyslexia in children aged 6 to 10. The study was guided by
four hypotheses. A sample of 386 instructors was chosen by multi-stage sampling from a population of 9,702
using a descriptive survey research design. Descriptive statistics, mainly frequency and mean, were used to
analyse the sociodemographic data, while inferential statistics, mainly ANOVA and t-tests, were used to test the
hypotheses. Teachers' Dyslexia Awareness and Identification Questionnaire (TDAIQ, r = 0.78) was designed by
the researcher. Four hypotheses guided the study. The findings showed that teacher knowledge was at a critically
low level (mean=35.32, t(385)=-27.47, p<.001), far below a 45-point threshold. Knowledge varied considerably
by qualification, with those with a B.Ed. (mean =35.54) demonstrating better knowledge those with an NCE (mean
=33.78, t(277)=-2.147, p=.034). Importantly, teachers with in-service training showed significantly more
knowledge (mean =42.71) than those without (mean =29.98, t(384)=42.64, p<.001). Although a minimum of
eleven years of experience was helpful, in-service training was found to be the most important thing. The study
comes to the conclusion that early intervention is undermined by a significant knowledge gap. In order to prepare
teachers as efficient first-line identifiers, it suggests enhancing pre-service teacher training courses and requiring
ongoing, mandated professional development on dyslexia.
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Introduction

The development of literacy skills, the foundation of academic performance and lifetime learning, depends heavily
on the foundational years of elementary education (Shuaib et al., 2023). The road to reading, however, is paved
with unforeseen challenges for many children, and these challenges cannot be attributed to sensory impairments,
lack of opportunity, or low intelligence quotient. A unique learning disability of neurological origin described as
dyslexia is typified by ongoing difficulties with decoding skills, spelling, and accurate and fluent word recognition
(Temitope et al., 2025). Usually, a deficiency in the phonological aspect of language causes these issues. Children
with dyslexia are commonly mislabeled as “lazy,” “inattentive,” or “slow learners” in Nigeria's public primary
schools' busy, frequently packed classrooms. This misconception is typically the result of teachers' ignorance
(Idowu, 2017). A vicious cycle of frustration, low self-esteem, academic underachievement, and eventual school
dropout can result from this misrepresentation. Since research consistently demonstrates that support during the
first few years of schooling can significantly mitigate the long-term negative impacts of dyslexia, early
identification and intervention are crucial.

The first line of defense in this important early identification process is the primary school teacher. They are in a
unique position to recognise the early warning signs because they watch children every day as they read and write.
However, the effectiveness of this frontline role depends on the awareness, knowledge, and skill of the teachers,
major concern in the context of Oyo State (Oniya, 2022). Therefore, the purpose of this study is to evaluate how
public primary school teachers in Oyo State, Nigeria, contribute to the early detection of dyslexia in children ages
6 to 10. It will critically look at how their level of awareness and practical ability to identify dyslexic learners is
influenced by things like years of experience, teacher qualifications (Ogunsola, 2018), and specific in-service
training on inclusive education (Akinade, 2022; Enemuo & Ibezimako, 2025).

The Response to Intervention (RTI) model serves as the foundation for this investigation. RTI is a multi-tiered
framework created to give struggling students early, methodical support (Kelly, 2024). Its first tier, Tier 1, is
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crucial and includes ongoing observation of every student in the general education classroom as well as excellent,
evidence-based instruction. According to this framework, the primary agent for early identification and initial
screening is the classroom teacher (Implementation of RtI as a Part of Multi-Tiered Systems of Support, 2024).
The key to identifying students who are not responding well to core instruction, a crucial sign of a possible specific
learning disability like dyslexia, is the teacher's daily, contextual observations (Siegel, 2020). This model directly
positions the research variables. The fundamental knowledge needed for precise monitoring at Tier 1 is the
teacher's degree of dyslexia awareness. The practical application of that knowledge through observation is
demonstrated by their capacity to recognise early indicators (Boonma, 2025). The influencing factors, notably
qualifications, years of experience, and in-service training, are the postulated determinants of a teacher's efficacy
within this Tier 1 role (Implementation of RTI as a Part of Multi-Tiered Systems of Support, 2024). Thus, RTI
provides the theoretical lens to argue that assessing and strengthening these teacher capacities is not merely
beneficial but is a fundamental prerequisite for an effective system of early identification and intervention for
children with dyslexia in Oyo State's public schools.

Statement of the Problem

The educational landscape in public primary schools in Oyo State faces a silent and pervasive crisis concerning
the early identification of dyslexia among children aged 6 to 10 years. A significant number of children grappling
with this specific learning disability remain undetected within the mainstream classroom environment. Instead of
being recognised as having a neurologically-based difficulty with language processing, these children are often
mischaracterised as unintelligent, lazy, or willfully disruptive. This misdiagnosis leads to a devastating cycle of
academic failure, chronic low self-esteem, corporal punishment for their struggles, and a heightened risk of school
dropout. The core of this problem lies in a critical gap between the potential of the classroom teacher to act as a
crucial early warning system and their actual capacity to do so effectively. There is a compelling concern that
teachers may possess a fundamentally low level of awareness regarding the nature, causes, and specific
manifestations of dyslexia.

Beyond mere awareness, there is a further deficit in the practical, observational skills necessary to systematically
identify the early signs of dyslexia and distinguish them from general reading delays or other behavioural issues.
This inadequacy is not random but is profoundly influenced by key professional variables. A teacher's
foundational qualifications may not have included substantive training on specific learning disabilities. Their years
of experience, while potentially providing exposure to diverse learners, may not translate into accurate knowledge
without formal guidance, and can sometimes cement harmful misconceptions. Most critically, the absence of
targeted, in-service training on inclusive education practices and specific learning disabilities like dyslexia leaves
teachers unequipped with the modern tools and strategies needed for this sensitive task. Consequently, this study
is urgently needed to systematically investigate the extent of teachers' awareness and their practical ability to
identify dyslexia, and to determine how their qualifications, years of experience, and access to in-service training
shape this critical role, with the ultimate aim of informing necessary interventions to support both teachers and
vulnerable children.

Purpose of the Study

The major rationale for this study is to investigate teachers' roles in early identification of children with dyslexia
between 6-10 years in public primary schools in Oyo State. The specific objectives of the study are to:

1. assess the level of knowledge of teachers about dyslexia among Oyo State primary school pupils aged
6-10.

2. determine if teacher knowledge about dyslexia among Oyo State primary school pupils aged 6-10 differ
across educational qualifications.

3. determine if teacher knowledge about dyslexia among Oyo State primary school pupils aged 6-10 differ
by years of experience on the job.

4. assess if teacher knowledge about dyslexia among Oyo State primary school pupils aged 6-10 differ
between those who had undergone in-service training on inclusion and those who had not.
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Hypotheses
The following hypotheses were tested for the study;

1. The level of knowledge of teachers about dyslexia among primary school pupils aged 6-10 is not
significantly high.

2. There is no significant difference in teacher knowledge about dyslexia among primary school pupils
aged 6-10 between teachers with high educational qualifications (B.Ed) and those with lower
educational qualification (NCE).

3. There is no significant difference in teacher knowledge about dyslexia among primary school pupils
aged 6-10 between teachers across years of experience (1-5 years, 6-10 years, 10 years & above).

4. There is no significant difference in teacher knowledge about dyslexia among primary school pupils
aged 6-10 between teachers who have attended in-service training on inclusion and those who have not.

Literature Review
Understanding Dyslexia and Its Early Signs

Dyslexia is a specific learning disability with a neurobiological origin, fundamentally characterised by significant
difficulties with accurate and fluent word recognition, poor spelling, and decoding abilities (Temitope et al., 2025).
These issues are often anchored in a weakness within the phonological component of language, which hinders the
ability to comprehend the sounds of speech, and are often unanticipated in connection to the individual's other
cognitive talents and the provision of successful classroom education (Ishola & Sola-Agboola, 2022). It is a
lifelong condition that remains throughout adulthood, albeit its manifestations can be minimized via early and
proper care. In youngsters between the ages of 6 and 10, the essential period for developing literacy, unique early
indications can be found across multiple domains.

In the field of phonological awareness, Okechukwu (2023) noted that a key indicator, children may struggle with
rhyming words, mixing different sounds to make a word, or segmenting a word into its constituent sounds. Akinde
(2022) observed that the reading of dyslexic children is generally slow, strained, and lacking in fluency,
characterised by frequent guessing of words based on the beginning letter or the broader context of the story rather
than methodical decoding. They demonstrate severe difficulties in sounding out unknown words and may
consistently skip or misunderstand short, high-frequency words. In spelling and writing, their efforts reveal odd
and phonetically wrong spellings, a continual misinterpretation of letters that are visually similar such as 'b' and
'd' or 'p' and 'q', and overall bad and effortful handwriting (Iwuagwu et al., 2022). Beyond these literacy-specific
signs, other behavioural indicators include a notable difficulty in remembering sequences like the days of the week
or the alphabet, a short attention span for reading and writing tasks compared to other activities, and often a family
history of similar reading difficulties, highlighting the strong genetic component of the condition (Isola et al.,
2022).

The Teacher as an Early Identifier

The teacher's daily, close-range views of children as they interact with literacy exercises provide a rich, contextual
data source that no standardised test or external professional can mimic. They watch the child's approach to
reading, their error patterns, their level of aggravation, and their ways for coping across diverse subjects and social
contexts (Zakariyah, 2023). This places the teacher at a unique vantage point to observe the subtle, continuous
patterns of difficulty that signify dyslexia. Research by experts such as Gwernan-Jones and Burden highlights that
teachers' subjective views and their basic knowledge of specific learning disorders are the most crucial variables
in making an early referral for further testing. The role of the teacher becomes even more crucial in the real-world
setting of Oyo State's public primary schools, where there is extremely limited access to educational psychologists
and specialised services. Studies like Oluwamayomikun (2024) and Temitope et al. (2025) have brought attention
to this reality in Nigeria. They are frequently the only line of defense, not just the first one. Therefore, the first
step that can initiate the required support systems and save the child from years of academic and emotional anguish
is their capacity to accurately observe, analyse, and document a child's challenges.
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Awareness and Understanding of Dyslexia by Teachers

There are a lot of gaps and common misconceptions in the body of research on teachers' awareness and knowledge
of dyslexia, and this is true in both international and Nigerian settings. Studies conducted worldwide frequently
show that although teachers are generally able to recognise when a child is having difficulty reading, their
knowledge of the precise causes and traits of dyslexia is still limited. Even more significant difficulties are
revealed by the research when looking at the Nigerian environment. According to national studies, primary school
instructors frequently have serious misconceptions regarding the underlying causes of dyslexia. For example,
Mustapha (2022) revealed that instructors in Kwara State lacked sufficient understanding for assessing dyslexia
and dysgraphia, whereas Ishola et al. (2022) discovered a low level of awareness among teachers in Osun State.
The level of awareness about dyslexia among primary school teachers in Nigeria is notably low, which
significantly impacts the identification and support of dyslexic pupils (Okechukwu et al., 2023; Temitope et al.,
2025). This trend is further supported by other research, such Zakariyah (2023) and Osuji and Yul-Ifode (2023),
which point out that teachers' awareness levels have a direct impact on their capacity to provide students with
appropriate support.

As demonstrated by the investigation of caregivers' knowledge by Iwuagwu et al. (2022), this suggests a
significant gap with the scientific understanding of the disorder, which is also mirrored in the larger community.
The identifying procedure is directly hampered by this lack of nuanced awareness. According to a number of these
studies, a teacher is unlikely to examine a specific learning disability or suggest suitable, evidence-based therapies
if they think a child's reading challenges are the result of laziness or a problematic home environment. This
knowledge gap is more than just an academic deficiency; it is a real-world obstacle that keeps children from
getting the help and understanding they sorely require, feeding a vicious cycle of mislabeling and educational
neglect.

Factors Affecting Teachers' Capacity to Recognise Dyslexia

A teacher's ability to recognise early dyslexic symptoms is not consistent; rather, it is influenced by a combination
of their experience and professional background. The foundation of a teacher's knowledge is determined by the
quality of their foundational qualifications. According to research, there is a noticeable difference between
instructors with a National Certificate in Education (NCE) and those with more education because the latter are
usually exposed to a more comprehensive curriculum that includes modules on special needs education and
educational psychology. This is corroborated by Aremu et al. (2023), who emphasised how socio-demographic
characteristics like qualifications influence awareness, and Eseyin (2021), who discovered that training shapes the
knowledge and attitudes of beginning instructors. A more intricate and nuanced image is painted by the impact of
years of teaching experience.

On the one hand, seasoned educators may be more sensitive because they have seen a variety of learning styles.
This experience has two drawbacks, though; in the absence of formal, updated training, it may also serve to
strengthen ingrained prejudices and encourage the use of antiquated, generalised labels. While Peltier et al. (2022)
asserted that teacher knowledge and awareness about dyslexia vary significantly across different regions and
educational contexts, Studies by Worthy et al. (2016) and Tosun et al. (2021) indicate that while some teachers
possess a basic understanding of dyslexia, many lack the comprehensive knowledge and training necessary to
effectively support dyslexic students. This is a concern that is supported by Omotuyole and Ibetobou's (2021)
research on the relationship between teacher attitudes and student achievement.

Participation in inclusive education in-service training is arguably the most powerful influencing element.
Workshops for targeted professional development have been demonstrated to have a revolutionary impact. For
instance, Akinade (2022) explicitly showed that training had a significant impact on teachers' understanding and
proficiency in employing tactics such as scaffolding for dyslexic children. According to Cakiroglu et al. (2024),
in-service training significantly impacts teachers' knowledge and awareness of dyslexia, enhancing their ability to
identify and support students with this learning disability.

Moreover, Gonzalez (2021) reported that the research indicates that many teachers lack adequate training and
understanding of dyslexia, which can hinder their effectiveness in the classroom. To Cakiroglu et al. (2024), in-
service training programmes are crucial for equipping teachers with the necessary skills and knowledge to address
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the needs of dyslexic students effectively. This training can lead to improved educational outcomes for students
with dyslexia by fostering early detection and appropriate intervention strategies. The wider implications of
Oluwamayomikun's (2024) work on inclusive practices reveal that teachers who receive such training not only
have far greater knowledge but also have more positive attitudes toward inclusion. This component frequently
helps to fill in the gaps left by pre-service training and reorient years of experience toward more evidence-based
methods.

Methodology

In order to characterise the current situation and the connections between the variables being studied, this study
used a descriptive survey research methodology, which is best suited for gathering quantitative data from a sizable
sample (Akorede et al., 2021; Yusuf et al., 2025). The target population of the study, which was carried out in
public primary schools throughout Oyo State, consisted of all 9702 teachers who taught Primary 1-4, which
corresponds directly to the 610 age range.

To guarantee geographic distribution, a multistage sampling procedure was adopted. Three geopolitical zones
within the state were purposively selected, and from each zone, one local government area (LGA) was purposely
chosen to represent urban (Ibadan North LGA), semi-urban (Ibarapa Central LGA), and rural (Ogbomosho South
LGA) settings. From each of these three LGAs, six public primary schools were then selected by simple random
sampling. The schools were: from Ibadan North LGA — Methodist Primary School, Bodija; St. Patrick Primary
School, Abebi; Islami Primary School, Odoye; and IMG Primary School I, II and III, Mokola; from Ibarapa
Central LGA — Baptist Primary School, Idere; RCM Primary School, Pako, Igboora; Community Primary School,
Jagun; L.A. Primary School, Idofin; NUD Primary School, Igboora; and AUD Primary School, Sagan-un, Igboora;
and from Ogbomosho South LGA — Soun Primary School, Arowomole; Olopemarun Primary School,
Ogbomosho; A.D.S Basic School, Oke Ado, Ogbomosho; A.D.S. Primary School, Ogbomosho; Methodist
Primary School, Aromole, Ogbomosho; and St. Peter’s Primary School, Aremo, Ogbomosho. In each selected
school, all teachers teaching Primary 1 to 4 were listed and categorised according to their qualifications, and a
simple random sample of teachers was drawn from this list. The sample size was determined using Yamane’s
(1973) formula for a known population at a 95% confidence level and a 5% margin of error, assuming an estimated
prevalence of 50% to maximise sample size. With a total estimated population of 1,200 Primary 1-4 teachers
across the

selected schools, the formula n = where N is the population, n the sample and e the marginal error, the

1+N (e2)
1200
1+1200(.05 x .05)

to 300/(1—0.20)=375300/(1-0.20)=375, which was rounded up to a final sample of 386 teachers. These 386
teachers were then randomly selected from the sampling frame of all eligible teachers across the 18 schools.

formula yields n = = 300. To account for a 20% non-response rate, the sample was adjusted

The main instrumentsed to gather data was a structured questionnaire called the Teachers' Dyslexia Awareness
and Identification Questionnaire (TDAIQ). The two main components of this tool are a demographic piece that
gathers information on teachers' backgrounds, years of experience, and attendance at in-service training, and a 4-
point Likert-scale that assessses their knowledge of the causes and traits of dyslexia. The reliability of the
instrument was achieved by a pilot-testing employing Cronbach's Alpha, which produced a 0.78 coefficient.

The Oyo State Universal Basic Education Board granted ethical approval before beginning the study. The head
teachers of the schools were asked for their permission. Participation in the study was voluntary. Confidentiality
and anonymity were maintained throughout the data collection procedure. Descriptive statistics, including
frequency count, percentage, and mean were used to analyse the socio-demographic variables. The analysis of
variance (ANOVA), independent t-test, and population t-test were used to test the four hypotheses at the 0.05
level of significance.
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Results

This section provides the results of data analysis starting with demographic and professional characteristics of the
respondents.

Table 1: Demographic and Professional Characteristics of the Respondents (N = 386)

Variable Category n %
Gender Male 96 24.9
Female 290 75.1
Age (in years) 21-35 77 19.9
36-45 289 75.1
46 & above 70 18.1
Educational Qualifications NCE 112 23.8
B.Ed 167 21.2
Masters and Others 107 27.7
Workshop Attendance Yes 162 46.0
No 224 54.0

Note. NCE = Nigeria Certificate in Education; B.Ed. = Bachelor of Education. Percentages are valid
percentages.

Table 1 describes a predominantly female (75.1%) and middle-aged group of respondents, with the majority
(61.9%) falling within the 36-45 years age bracket. This is a highly experienced cohort, as over half (54.9%)
reported having 11 years or more of teaching experience. Academically, the group is well-qualified, with a large
proportion holding a B.Ed. (43.3%) as their highest credential, followed by those with an NCE (29.0%) and a
Masters degree or other qualification (27.7%). A key professional development metric shows a nearly even split
regarding workshop attendance, though a slight majority (58.0%) reported not having attended a workshop. In
summary, the data portrays a sample of seasoned, well-qualified female educators in their mid-career stage, with
a significant portion not having recent formal workshop training.

Hypothesis 1: The level of knowledge of teachers about dyslexia among primary school pupils aged 6-10 is not
significantly high.

Table 2: One-Sample t-Test for Teacher Knowledge about Dyslexia (Test Value = 45)

. Mean 95%
Variable N M SD SEM T af p Difference Cl
Teacher o [-10.37
knowledge 386 35.32 6.922 352 -27.466 385 00 -9.676 -8.98]

1

Note. M = mean; SD = standard deviation; SEM = standard error of the mean; CI = confidence interval. The test
value (population mean) was 45. The 95% confidence interval is reported as (lower bound, upper bound).

This one-sample t-test was conducted to determine if primary school teachers' knowledge about dyslexia in pupils
aged 6-10 differed significantly from a benchmark test value of 45. This benchmark is justified by the fact that
the instrument used 4-point Likert scale and has 18 items (i.e. 4+3+2+1 = 10; 10+4 = 2.5; 2.5 x 18 = 45). The
results in Table 2 indicated a statistically significant difference. The mean knowledge score for the 386 teachers
was 35.32 (SD = 6.92), which is substantially lower than the test value of 45. This difference of -9.68 points was
found to be statistically significant, t(385) = -27.47, p < .001. The 95% confidence interval shows that the true
mean difference in the population is likely between -10.37 and -8.98, confirming that the teachers' knowledge
falls consistently and significantly below the benchmark. Since the confidence interval does not include zero and
the p-value is far below .05, the result is robust. In conclusion, the analysis provides strong evidence that the level
of knowledge about dyslexia among these primary school teachers is significantly deficient when compared to the
established benchmark of 45. This finding suggests a critical need for targeted professional development and
training programmes to improve teacher understanding of dyslexia.
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Hypothesis 2: There is no significant difference in teacher knowledge about dyslexia among primary school
pupils aged 6-10 between teachers with high educational qualifications (B.Ed) and those with lower educational
qualification (NCE).

Table 3: Independent Sample t-test showing Difference in Teacher Knowledge about Dyslexia among
Primary School Pupils Aged 6-10 between Teachers with High Educational Qualifications (B.Ed) and
those with Lower Educational Qualification (NCE)

Group Statistics

Educational N Mean Std. Std. Error df Sig.
Qualification Deviation Mean t
Teacher NCE 112 33.78 6.619 .625 277 034
knowledge 2147
& B.Ed 167 35.54 6.823 .528

The independent t-test was conducted to determine if there was a significant difference in knowledge about
dyslexia between teachers with a B.Ed. degree (n = 167) and those with an NCE qualification (n = 112). The
results indicate a statistically significant difference between the two groups, t(277) = -2.147, p = .034. Teachers
holding a B.Ed. degree demonstrated a higher mean knowledge score (M =35.54, SD = 6.82) compared to teachers
with an NCE qualification (M = 33.78, SD = 6.62). This finding suggests that a higher educational qualification
(B.Ed.) is associated with a greater level of knowledge about dyslexia among the teachers surveyed. The negative
t-value simply indicates that the mean of the first group (NCE) was lower than the mean of the second group
(B.Ed.). Therefore, we can conclude that there is a significant, positive relationship between the level of teachers'
formal education and their knowledge of dyslexia in this sample.

Hypothesis 3: There is no significant difference in teacher knowledge about dyslexia among primary school
pupils aged 6-10 between teachers across years of experience (1-5 years, 6-10 years, 10 years & above).

Table 4: Analysis of Variance (ANOVA) for Teacher Knowledge by Years of Experience

ANOVA
Teacher knowledge
Sum of Squares df Mean Square F Sig.
Between Groups 3468.132 2 1734.066 44346 <.001
Within Groups 14976.389 383 39.103
Total 18444.521 385

Note. p-value is reported as < .001 (actual value .000).
Multiple Comparisons

Dependent Variable: Teacher knowledge

LSD
(I) Years of Exp (J) Years of Exp Mean SE p 95% CI for Difference
Difference (I-]) Lower Bound  Upper Bound

-5 years 6-10 years —.313* .950 742 -2.18 1.55
11 years & above -6.168 781 .000 -7.70 -4.63

6-10 years 1-5 years .313* .950 742 -1.55 2.18
11 years & above -5.855 813 .000 -7.45 -4.26

11 years & above 1-5 years 6.168: 781 .000 4.63 7.70
6-10 years 5.855 813 .000 4.26 7.45

Note. CI = confidence interval; SE = standard error

Based on the ANOVA results from table 4, there is a statistically significant difference in teacher knowledge
based on years of teaching experience. The initial ANOVA test is highly significant (F(2, 383) =44.35, p <.001),
indicating that the level of teacher knowledge is not the same across all experience groups. The post-hoc
comparisons (using the LSD test) reveal the specific nature of these differences. The analysis shows that teachers
with 11 years or more of experience have a significantly higher level of teacher knowledge compared to both
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those with 1-5 years (mean difference =-6.17, p <.001) and those with 6-10 years of experience (mean difference
=-5.86, p <.001). In contrast, there is no statistically significant difference in knowledge between teachers in the
1-5 years and 6-10 years groups (mean difference = -0.31, p = .742). In summary, the key finding is that a
significant increase in teacher knowledge is associated with having 11 or more years of experience, while no
meaningful difference exists between early-career and mid-career teachers.

Hypothesis 4: There is no significant difference in teacher knowledge about dyslexia among primary school
pupils aged 6-10 between teachers who have attended in-service training on inclusion and those who have not.

Table 5: Independent t-test showing the Difference in Teacher Knowledge about Dyslexia among Primary
School Pupils Aged 6-10 between Teachers who have Attended In-Service Training on Inclusion and those
who have not

Group Statistics

Attendance of N M SD SE df t P
workshop

Teacher knowledge Yes 162 42.71 3.287 258 384 42.64 .<000
No 224 2998 2.573 172

Note. M = mean; SD = standard deviation; SE = standard error of the mean; df = degrees of freedom (equal
variances assumed); p-value is two-tailed.

This table 5 presents the results of an independent samples t-test comparing the “Teacher knowledge” scores
between two groups: those who attended a workshop (Yes, n=162) and those who did not (No, n=224). The
analysis reveals a substantial and statistically significant difference in knowledge scores between the groups.
Teachers who attended the workshop demonstrated a much higher mean knowledge score (M =42.71, SD = 3.29)
compared to those who did not (M =29.98, SD =2.57). The obtained t-value is 42.64 with 384 degrees of freedom.
The significance (p-value) is reported as .000, which is conventionally interpreted as p <.001. This indicates that
the probability of observing a mean difference this large by random chance alone is less than one in a thousand.
Therefore, we can conclude with high confidence that there is a statistically significant difference in teacher
knowledge based on workshop attendance. The results strongly suggest that attending the workshop is associated
with a higher level of teacher knowledge.

Discussion

The research indicated a limited understanding of dyslexia among primary educators. This finding is consistent
with Mustapha (2022) but differs from the observations of Adeleke and Ogunyemi (2021), who noted a moderate
level of knowledge in a different setting. This deficiency in knowledge hampers the RTI Tier 1 model, as teachers
struggle to recognise early warning signs. Okechukwu et al. (2023) concur with the finding of low awareness,
whereas Eze and Nwankwo (2022) present a contrasting view, identifying a higher level of awareness among
urban educators.

A higher educational qualification, specifically a Bachelor of Education (B.Ed.), was linked to an increased
understanding of dyslexia. Eseyin (2021) supports the notion that training influences knowledge acquisition, while
Fasasi and Bello (2020) challenge this idea, asserting that mere qualification does not guarantee knowledge
without relevant course content. This perspective is echoed by Aremu et al. (2023), although Chukwuma (2022)
argues that experiences gained post-qualification can mediate this relationship.

Teachers with 11 years or more of experience demonstrated significantly greater knowledge. Tosun et al. (2021)
affirm that seasoned educators develop diagnostic intuition, while Okonkwo and Umeh (2020) present a
counterargument, suggesting that highly experienced teachers may cling to outdated beliefs. Worthy et al. (2016)
acknowledge that some experienced teachers lack adequate knowledge but dispute the notion that additional years
of experience automatically lead to enhanced awareness.

Participation in in-service training and workshops resulted in a notable improvement in knowledge. Akinade
(2022) supports the idea that focused training can be transformative, while Nwachukwu and Okafor (2023)
disagree, finding that one-day workshops do not produce lasting benefits without subsequent follow-up.
Srivastava et al. (2015) agree that training influences knowledge, whereas Adebayo (2021) contests this, indicating
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no significant difference due to inadequate workshop design. Oluwamayomikun (2024) asserts that workshops
promote positive attitudes, but Adeleke (2020) counters this by arguing that a change in attitude alone does not
enhance classroom practices. In the resource-limited context of Oyo State, investing in high-quality workshops
remains crucial.

Conclusion

The research indicates that primary school educators have a concerningly inadequate understanding of dyslexia,
which obstructs early detection and assistance. Nevertheless, there are viable solutions: obtaining a B.Ed. degree
improves comprehension, and having more than a decade of teaching experience fosters practical knowledge.
Most importantly, educators who participated in workshops and in-service training exhibited markedly greater
awareness, demonstrating that focused professional development can bridge the knowledge gap. Consequently,
educational institutions should prioritise and formalise high-quality training programs to convert foundational
knowledge into effective classroom practices, thereby better preparing teachers to assist students with dyslexia.

Recommendations

The study's conclusions lead to the following suggestions to improve teacher understanding and assistance for
dyslexic students:

1. Mandatory, excellent, and continuous professional development workshops for teachers with a focus on
early identification of dyslexia should be established by educational authorities.

2. There is need for a significant and required module on learning disabilities, with a specific emphasis on
dyslexia. This should be added to teacher training programmes, so as to guarantee that new educators
have a strong foundation of knowledge when they join the field.

3. Efforts should be put in place to design training curricula with tiers to accommodate teachers' varying
degrees of experience. Basic intervention techniques and core knowledge should be the main priorities
for early-career educators. There is need to provide advanced training on complicated situations and
mentoring techniques to teachers with 11+ years of experience.

4. Creation of a structured mentorship programme for up-coming teachers is imperative for them to take
advantage of the knowledge of seasoned educators (those with eleven years or more). When it comes to
recognising and assisting children with dyslexia, these mentors can help their less seasoned colleagues.
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